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MEZCOPH Education Committee Meeting
“Final Meeting Minutes”
December 7, 2011

Members Present:  Francisco Garcia, Chair;  Kim Barnes (via video conference) Alan Beaudrie, Scott Carvajal, Kathleen Crist,  Joe Gerald, Amy Glicken, Judy Goosherst, Robin Harris, Leaton Jones, Tanya Nemec, Mary Kay O’Rourke, Dana Reyes, Denise Roe, Cecilia Rosales, Stephanie Springer, Chris Tisch and Douglas Taren

Voting Members Absent:  Jirina Foltysova (Kitka) and Aimee Snyder


1. Minutes Approval:  The October meeting minutes were approved, with minor attendance corrections, by all voting members present.

2. Announcements & Immediate Business:
a. Academic Affairs, Associate Dean Announcements:  (Doug Taren)
· Doug Taren announced that Dr. Eugene Sander, President of the University of Arizona and Manuel Pacheco, Past President of the University, will join our faculty in the platform party at the MEZCOPH December commencement. 

· Doug Taren announced the MEZCOPH Social Justice Conference will take place on March 23, 2012 and the keynote speaker will be Preston Reynolds, M.D.  Doug stated that Dr. Reynolds was a recipient of the 1997 Nobel Peace Prize.  Chris Tisch stated that they are looking for a closing speaker, therefore, if anyone has any suggestions/speaker recommendations, please let Chris know.

	b. Student Services Announcements:  
· Chris Tisch announced that the MEZCOPH Fall 2011 Convocation ceremony will be held on December 16th at 2:00 pm in DuVal Auditorium of University Medical Center – 1501 N. Campbell Ave., with a reception following in Kiewit Auditorium of the Arizona Cancer Center.  Mr.  Ron Barber, District Director for Congresswoman Gabrielle Gifford’s office and a victim in the January 8th Congress on Your Corner tragedy, will serve as keynote speaker.

c.  Other Announcements: (All Committee Members)

· Leaton Jones introduced Dana Reyes, new undergraduate student representative to the Education Committee.  Leaton will be graduating this December 2011.
· Amy Glicken announced and distributed new MEZCOPH Graduate Admission informational brochures for committee member’s reference.


3. Academic Program Reports/Updates:
· Admissions:  (Amy Glicken)
· Amy distributed a GRE, MCAT Standardized Test Score handout for committee members’ review (see attachment below).  Amy asked if the College should accept these proposed standardized score requirements and post on the College admissions website page for prospective student’s information.  After committee review and discussion, a motion was made and seconded that, GRE scores at the national median are considered competitive for consideration for admission.  However, MEZCOPH considers all aspects of an application packet for admission decisions.


· Amy distributed handouts of MEZCOPH Graduate and undergraduate applicant statistics for fall 2012.  In addition, currently enrolled graduate and undergraduate student statistics were also distributed for committee review and reference (see attachment below):


· Undergraduate Degree Program Updates:   (Joe Gerald):

· Joe reported that he meet with the Dean, Associate Dean for Academic Affairs, Section Chairs and Division Directors, to discuss issues and a plan to deal with the increases in  undergraduate enrollments.   Joe is recommending that beginning Fall 2012, Drachman A114 classroom be exclusively reserved for undergraduate MEZCOPH course scheduling (core courses).

· Doug commented that he will be sending a doodle meeting regarding setting up future meeting with the Dean, Associate Dean for Academic Affairs, Section Chairs and Division Directors, in order to discuss issues and planning due to increased student enrollments.*

· Doug reported that he and Iman met with the other AHSC Deans to discuss classroom space in Drachman Hall.  It was determined that MEZCOPH has exclusive use of Drach A114.  Doug commented that we need to find instructors to teach our undergraduate courses; long term commitments; Iman is willing to make these commitments.

· Robin Harris suggested that we rethink Drachman Hall classrooms, A120 & A118 in terms of classroom design.  Can the setup be changed?  Currently, when the classroom seating is at the capacity of 60, students’ backs are facing the instructor.  We need to survey the faculty and possibly work to reconfigure these two classrooms.*

· Denise Roe made a recommendation to the undergraduate executive committee that faculty should share teaching experiences with new faculty members as undergraduate instruction is a different experience from teaching graduate students.  Denise recommended a workshop within the College, possibly a teaching orientation workshop, which could be incorporated into a faculty assembly meeting.

· Mary Kay noted that there is a different set of skills required for adult learners vs. K-12 learners.

· A motion was made and seconded that a MEZCOPH instructional workshop for teaching be organized for interested faculty.  Doug Taren stated he will work on organizing this workshop a date early next year TBA.*

· It was also suggested that an orientation for new faculty be organized and hosted by the Dean (informational and social gathering).

· MEZCOPH Spring & Fall 2012 Schedule of Classes:  (Kathleen Crist)
Kathleen Crist distributed copies of the Spring 2012 Schedule of classes with course enrollment numbers as of December 7, 2011 with current MEZCOPH course enrollment numbers for committee review and reference.   In addition, Kathleen distributed the draft Fall 2012 Schedule of Classes, which needs to entered into UAccess by January 6, 2012 (see attachment below).  Kathleen asked section faculty to review the draft Fall 2012 Schedule of Classes with their section faculty and let her know if there are any course changes to the proposed fall schedule.  The fall 2012 proposed MEZCOPH schedule of classes was previously emailed to all three MEZCOPH Division Directors.



				


· Other Academic Program Announcements:  (Doug Taren)

· Robin Harris initiated discussion, from the November meeting, regarding establishing a consortium for PhD students to apply, in order to help develop cohorts with other doctoral graduate students.  Robin reiterated that we need to work on ways to bring all PhD students together to find common interests, and a consortium for PHD students would be a great way to build a community of doctoral students.   A motion was made and seconded, that a PhD consortium should be established.  The motion was approved by all voting members present.*

4. Old Business:
a.  Internship Tutorial Update:   (Chris Tisch)
Chris stated that currently the new internship tutorial is being “morphed” into the student portal on the MEZCOPH website.  Chris has been working the IT office and is also currently meeting with MEZCOPH sections to determine which modules they would like posted for the tutorial.  A test run of the tutorial was done with students, which provided an opportunity to think through and understand what modules need to be updated.  There will also be questions added at the end of each section module, for students to answer.  In addition, other issues that came up are readiness for internships which need to be addressed in the internship manual and on-line modules.  Chris will continue to meet with sections which should be completed by January.  Her office will then work on setting up a schedule of those individuals who need to be videotaped in order to update the on-line modules for the internship tutorial.  Chris stated that assistance is needed from the IT office to determine how we can document that students have completed the internship tutorial.  Currently, Chris and Judy are using an attendance sheet to document which students have completed the internship tutorial requirements.  Eventually, the IT office will put a verification of completion (automated certificate) or some type of database verification, when the final implementation is completed.
Another issue raised, is the student “competent enough” to complete the internship (e.g. poor interpersonal skills)?  Are there competences that need to be documented before a student does field work.  This goes back to establishing performance standards/student guidelines (e.g. when working with an agency).  It was determined that this issue should be put on the January 4, 2012 meeting agenda for further discussion of MEZCOPH Performance Standards/Code of Conduct/Competencies.
b. CEPH Accreditation Self-Study  (Doug Taren)  
Doug distributed copies of the new CEPH Accreditation Criteria for Schools of Public Health; which included Instructional Matrix templates (see attachments below).  Doug reported that he is currently meeting with Section chairs/Program Directors to discuss course syllabi, course competencies, and section/program College website pages, as CEPH will be looking for inconsistencies.



			
Comments from committee discussion regarding CEPH criteria:
· The question was raised whether the MPH competencies need to be listing on all courses or only on required degree courses.  Doug stated that we should address MPH competencies and section competencies on all courses, however he will send an email to Molly Mulvanity with CEPH to clarify.*   Doug stated we also need to document how we are taking care of students who are not meeting these competencies.

c. Internship Preceptor Qualifications/Evaluation Form Revisions  (Doug Taren)  
Doug distributed copies of the revised internship preceptor qualifications/evaluation form for committee members’ review (see attachment below):


Comments from committee discussion regarding revised MEZCOPH preceptor information/qualifications form:

· What standards are we going to use to evaluate a preceptor (CV, resume or biosketch)?  
· CEPH Accreditation:  Asking for documentation of preceptor information be on file
· Teleconferences between faculty and preceptors have been helpful in the past
· Change signature approval, on revised MEZCOPH Preceptor Information form,  to “Internship Committee Chair” instead of section chair
· Could we possibly give preceptors CEU (continuing education units) for their participation as a preceptor?  This may alleviate some preceptor fatigue
· Acknowledging the contributions of preceptors is important; Cooperative Extension does an excellent job with acknowledging their preceptors.
· MEZCOPH plans to show appreciation for preceptors by hosting a “Thank You” lunch before the internship conference each semester.

After committee review and discussion, a motion was made and seconded to approve the revised MEZCOPH Preceptor Information and Qualifications Form with the signature approval change to:  Internship Committee Chair.   The motion was approved by all voting members in attendance.*

d.   Preceptor Evaluation of Student Performance   (Chris Tisch)
Chris initiated discussion regarding updating the Preceptor Evaluation of Student Performance in Internship Program Form (see attachment below):



Comments from committee discussion regarding revising MEZCOPH preceptor evaluation of student performance in internship program form:
· Some of the questions on the form need to be revised/updated
· What feedback do we want from preceptors?
· Who should receive this feedback (e.g. student, internship committee chair)
· When do we need this feedback sent back to MEZCOPH from preceptors?
· Feedback is needed; and should be sent to the internship chairs
· Students should be able to see preceptor’s evaluation also for constructive feedback
· Internship Chairs should be getting preceptor information forms and student evaluations from preceptors
· Did the student accomplish the objectives(s) stated in their internship plan?
· Will additional paperwork (forms) result in preceptor fatigue?
· Collecting Data; what are we doing with this data; feedback from preceptors and preceptor information.


d.   Strategic Planning /Education Committee Retreat  (Doug Taren)
Doug initiated discussion regarding planning an Education Committee Retreat.  We need to determine a date and time for the retreat (approximately a three to four hour time block; late afternoon or dinner meeting).*

Comments from committee members regarding possible topics/agenda items for discussion at the strategic planning retreat:

· Main theme:  review of MPH competencies.  MEZCOPH competencies have not been reviewed since the last accreditation.  They need to be reviewed, so we can make them “our own”.
· Issues regarding evaluation of internships
· Poor UA Doctoral student graduation rate (currently 40%); establishing the doctoral co-hort may help with this issue.
· Need to discuss 400/500 level co-convened courses that are similar.  How do we allow transfer credit/units into our programs
· Main Priority:  We need to focus on what is needed to provide for the CEPH accreditation (therefore, please review the new accreditation criteria).
5.   New Business:
a. Proposed New Undergraduate Course:  CPH 415, Strategic Planning:
    Instructor:  Ernest Schloss (effective semester:  Fall 2012)
    Francisco asked committee members to for comments regarding the
    proposed new undergraduate level course which will be co-convened with the
    existing 500 level course, CPH 515.   (see attachments below)


				


Comments from review and discussion:

After committee review and discussion, a motion was made and seconded to approve the proposed new undergraduate course CPH 415:  Strategic Planning.  The motion was approved by all voting members in attendance.*

6. Other Business and Reminders:  (Agenda Items Tabled for January  meeting)*

· Presentation:  “Public Health Education Present & Future (Doug Taren)
· Future Meetings with Dean’s Council Section Chairs and Program Directors (Doug Taren)
· Masters of Global Development Studies (Doug Taren)
· Border Health Faculty Committee:  Border Health Track Update (Cecilia Rosales)
· Workgroup/Committee Recommendations for MEZCOPH Plagiarism Policy (Chris Tisch)

The meeting was adjourned at 11:45 a.m.
The next Education Committee Meeting is scheduled for January 4, 2012 in Drachman Hall, Rm A326

Changes or corrections to the minutes should be submitted to: 
Kathleen Crist, Program Coordinator, Sr.


* Action Items:
· Carry forward tabled items and other issues for discussion to the January , 2011 Education Committee Meeting agenda (Kathleen Crist)

· Invite section chairs and Program Directors to the future meetings with Dean’s Council (Doug Taren)

· Discuss with section faculty the reconfiguration of Drachman Hall classrooms A118 & A120  for improved instructional delivery to students (All Section Chairs)

· Enter and route newly approved undergraduate course, CPH 415, Strategic Planning, into the UA Form Link Curriculum system for approval (Kathleen Crist)

· Work on planning and scheduling a Strategic Planning Retreat for the MEZCOPH Education Committee (Doug Taren and Kathleen Crist

· Revise Preceptor Evaluation of Student Performance Form for Education Committee Review at a Future Meeting (Chris Tisch)

· Discuss with section faculty the establishment of a consortium for PhD students, in order to help develop cohorts with other doctoral graduate students.  
(All Section Chairs)
4

GRE  MCAT Standards 2011.xlsx
Sheet1

		Standardized Test Scores

						Score Range		Mean		Median		Std Dev		 Standard for MPH		Standard for PhD/DrPH

		Old GRE		Verbal		200-800		456		450-460		120		-		-

				Quantitative		200-800		590		620-630		150		-		-

				Combined V & Q		400-1600		1046		1070-1090				1000 / 48%		1200 / 65%

				Analytical Writing		0-6		3.8		4-4.5		0.9		-		-

														Proposed Standard for MPH		Proposed Standard for PhD/DrPH

		New GRE		Verbal		130-170		Not available		150-151		Not available

				Quantitative		130-170		Not available		149-150		Not available

				Combined V & Q		260-240		Not available		299-301		Not available		300 / 50%		310 / 65%

				Analytical Writing		0-6		3.8		4-4.5		0.9		4-4.5 / 50%		4-4.5 / 50%

														Proposed Standard for MPH

		MCAT		Physical Sciences		1-15		8.4		8		2.5

				Verbal Reasoning		1-15		7.9		8		2.4

				Writing Sample		J-T (T high, J low)		-		O		75th %:  Q     25th %:  M		O

				Biological Sciences		1-15		8.8		9		2.5

				Overall Score		3-45		25.1		26		6.4		25

				GRE Concordance tables 		http://www.ets.org/s/gre/pdf/concordance_information.pdf 

				2011 MCAT tables 		https://www.aamc.org/students/download/264234/data/combined11.pdf 



https://www.aamc.org/students/download/264234/data/combined11.pdfhttp://www.ets.org/s/gre/pdf/concordance_information.pdf
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MEZCOPH Admissions Applicants and Student Statistics_ Fall 2012.pdf
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MEZCOPH Applicants Fall. 2012 .. = | . “ 5™ | oversame| 47 . == ¢
- e TR 1. Appllgants time last ~Applicants
12711 - o BT Dol DAL O
Biostatistics

MPH 2 0 2

MS 2 N/A -

PhD 8 -11.1% 9
Environmental & Occupational Health

MPH 1 -80.0% 5

MS 2 0.0% 2

MS/PhD 1 0.0% 1

PhD 9 350.0% 2
Epidemiology

MPH 27 -6.9% 29

MS 10 233.3% 3

MS/PhD 1 N/A -

PhD 13 8.3% 12
Family & Child Health

MPH - MCH 10 150.0% 4

MPH - Global Health 13 0.0% 13

DrPH 3 50.0% 2
Health Behavior & Health Promotion

MPH 15 -11.8% 17

MPH/MA in LAS 1 0.0% 1
Public Health Policy & Management

MPH 20 66.7% 12

MD/MPH 1 100.0% 0

DrPH 3 200.0% 1
Public Health Practice

MPH 1 0 1
TOTAL MPH 91 | 8.3% 84
TOTAL MEZCOPH APPLICANTS 142 ] 22.4% 116






Tg P g T

mitted

Term

Spring 2010 2 2 3.54 100% 0
Fall 2010 10 10 3.32 40% 60%
Spring 2011 22 21 3.19 85.7% 14.3%
Summer 2011 19 19 3.06 68.4% 31.6%
Spring 2012 55 47 3.18 87.0% 13.0%
CurréritStudentsiii iz i a1 24

Enrolled Pl [ \2 (4 296 343 503

Active PH & Pre-Health Majors 319 364 522

Public Health Major 30 30 108

Health Education Major 5 5 2






Students
First students accepted
Spring 2008

* Current: 55

* Completed: 42
* Applied for Spr. ‘12: 16
s Admitted for Spr. ‘12: 15

Students
First students accepted
Fall 2001

® Current: 11

® Completed: 25
= Applied for Spr.’12: 5
» Admitted for Spr. ‘12: 3

First students accepted
Fall 2011

* Current: 5

= Completed: nfa

= Applied for Spr."12: 5
* Admitted for Spr. 12: 4

Students
First students accepted
Fall 2010

= Current: 15

" Completed: 4

= Applied for Spr.’12: n/fa
= Admitted for Spr. ‘12: n/a
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MEZCOPH Spring 2012_Course_Enrollments_January_03_2012.pdf
Mel & Enid Zuckerman College of Public Health
SPRING 2012 — Course Schedule

First Day of Classes: Wednesday, January 11, 2012
Last Day of Classes: May 2, 2012
Please note DRACH = Drachman Hall, 1295 N. Martin

Phoenix Campus =

550 E. Van Buren Street — Phoenix

Public Health Undergraduate Courses

as of: 1/03/2012

COURSE # UNITS COURSE TITLE FACULTY/ TIME DAY ROOM
INSTRUCTOR

CPH 178 3 Personal Health & Wellness Giacobbi 8:00 — 9:15 am TR DRACH

# 53350 121 Al14

CPH 205, Sec. 1 3 Communicating Science and Health Price Web-delivered

# 83803 26

CPH 205, Sec. 2 3 Communicating Science and Health Price Web-delivered

# 85189 26

CPH 205, Sec. 3 3 Communicating Science and Health Price Web-delivered

# 89166 (cancelled)

CPH 300 3 Introduction to Public Health Reinschmidt 9:30 — 10:45 am TR DRACH

#53351 123 Al14

CPH 306 3 Drugs & Society Watson 11:00 — 12:15 pm TR DRACH

#53248 123 A 114

EPID/CPH 309 3 Introduction to Epidemiology Harris 1:00 — 2:15 pm MW DRACH

# 55529/80554 125 All4

CPH 376 3 Introduction to Health Science Statistics Brown, Heidi 10:30 — 11:45 am MW DRACH

# 844484 123 Al14

CPH 381 3 Health Education Intervention Methods Parker 2:00 — 3:15 pm TR DRACH

#90848 8 Al14

CPH 387 3 Health Disparities & Minority Health Carvajal 2:00 — 3:15 pm TR ILC

# 84626 248 Rm 120***

CPH 407/507 3 Health Care Economics and Policy Gerald J. 2:30 —3:45 pm MW DRACH

# 80568/8057031/5=36 Al18

CPH 412/512 3 Public Health Approach to Mental Health Disorders | Cutshaw 9:30 — 10:45 am TR DRACH

# 91387/8977057/3=60 in the U.S. A120

CPH 418/518 3 Introduction to Human Health Risk Assessment Reynolds 12:30 — 1:45 pm TR DRACH

#66232/66344 Al14

88/13=101

CPH 422/522 3 Safety Fundamentals Stobbe 1:00 — 3:50 pm W DRACH

#53254/5326435/2=37 Al120

CPH 433 3 Global Health Heckert 9:00 — 11:50 am F DRACH

#53255 102 Al14

Days M= Monday T= Tuesday W=Wednesday R=Thursday F=Friday






College of Public Health Graduate Courses

COURSE # UNITS COURSE TITLE FACULTY/ TIME DAY ROOM
INSTRUCTOR

EPID/CPH 503 1 Introduction to Statistical Analysis using STATA | Roe Web-Delivered

#90362/90363 4

CPH 507 3 Health Care Economics and Policy Gerald J. 2:30 — 3:45 pm MW DRACH

#80570 5/31=36 A118

CPH 508 1 Children with Special Health Care Needs: Duncan 12:00 — 12:50 pm R DRACH

#53262 4 Public Health Issues A122

CPH 512 3 Public Health Approach to Mental Health Cutshaw 9:30 — 10:45 am TR DRACH

#89770 3/57=60 Disorders in the U.S. 120

CPH 516 3 Ethics, Values and Public Health Policy Beauchamp 1:00 - 3:50 PM R DRACH

#53263 15 Al116

CPH 518 3 Introduction to Human Health Risk Assessment | Reynolds 12:30 — 1:45 pm TR DRACH

# 66344 13/88=101 Al14

CPH 522 3 Safety Fundamentals Stobbe 1:00 — 3:50 pm W DRACH

#53264 2/35=37 A120

CPH 528 2 Fundamentals of Global Health Ehiri/Heckert Web - Delivered

# 90110 (cancelled)

CPH 529 2 Project Design & Implementation In Global Ehiri/Heckert Web - Delivered

#90111 Health (cancelled)

CPH 530 2 Nutrition, Health and Development Franklin, Frank Web - Delivered

#90114 11

CPH 532A 4 Applied Aspects of Program Planning Bergsma 1:00 - 2:50 pm MW DRACH

#53265 14 Implementation and Evaluation | All2

CPH 533 3 Global Health Ehiri 9:00 — 11:50 am M DRACH

#53266 16 A120

CPH 534 2 Global Infectious Diseases & Development Ernst Web - Delivered

#90115 9

CPH 544 3 Fundamentals of Evaluation Renger Web — delivered

#53267 17

CPH 560 3 International Nutrition Taren 1:00 — 3:50 p.m. T DRACH

#83900 9 A118

CPH 563 3 US Mexico Border Health Policy Rosales 1:00 — 3:50 pm F DRACH

#8938 5 A118

CPH 567 3 Public Health Leadership & Management Schachter 4:00 - 6:50 pm W DRACH

#53268 13 A118

CPH 572 Sec. 1 3 Applied Public Health Practice Campos-Outcalt 3:00 — 5:30 pm M Phoenix Campus-

#53488 26 Bldg. 2, Roor_n 2208
Tucson Meetings-
Drach A326#

EPID/CPH 573A * 3 Basic Principles of Epidemiology Chen 4:40 - 7:30 pm T DRACH

#55441/82014 31 A118

EPID/CPH 573B 3 Epidemiologic Methods Shahar 1:30 - 2:45 pm MW DRACH

#55442/82055 30 A122

Days M= Monday T= Tuesday W=Wednesday R=Thursday F=Friday






COURSE # UNITS COURSE TITLE FACULTY/ TIME DAY ROOM
INSTRUCTOR

CPH 574* 3 Public Health Policy & Management Schloss 4:00 - 6:50 pm M DRACH

# 53269 30 All18

CPH 575* 3 Environmental & Occupational Health Burgess 4:00 - 6:50 pm R DRACH

#53270 46 A118

EPID/CPH 576A* 3 Biostatistics in Public Health Hsu Web — Delivered

#55443/82077 52

EPID/CPH 576B 3 Biostatistics for Research LaFleur 10:30 - 11:45 am MW Pharmacy

#55444/82094 47 325 (Skaggs Bldg.)

CPH 577* 3 Sociocultural and Behavioral Aspects of Yuan 1:00 — 3:50 pm R DRACH

#53271 22 Public Health A118

CPH 580 3 Community Based Research Methods Eng 4:00 — 5:15 pm MW DRACH

#53356 4 A119

CPH 588 3 Adolescent Health Baldasare, Angela | 3:00 — 5:50 pm w DRACH

#89374 (cancelled) Al22

CPH 590 3 Applied Aspects of Telemedicine & Telehealth Krupinski & Web-Delivered

#53492 6 Barker

CPH 594B 1 Rural Health Policy and Management Practicum | Hospodar TBA TBA TBA

#91452 2

EPID/CPH 596D 2 Public Health Experience: Student Pogreba-Brown 10:00 — 11:50 am F DRACH

# 55445/82099 9 Epidemiology Response Team A 119

CPH 596E 2 Health Education/Behavioral Leadership Parker 9:00 — 11:50 am M DRACH

#55307 19 Seminar Al112

CPH 596R 1 Radiation Seminar O’Rourke TBA F DRACH

#89377 3 Al112

CPH 597F 1 Phoenix Urban Service Learning Rosales, Owen, Dynamically Dated — Phoenix Campus-

#89087 12 Foote 03/11/12 — 03/16/12 Building 4, Suite 119

CPH 605 3 Community Based Patrticipatory Action Teufel-Shone 1:00 — 3:50 p.m. W DRACH

# 89379 7 Research to Decrease Health Disparities A123/A125

CPH 609 1 Evaluating Public Health Literature Gerald 12:00 — 12:50 pm R DRACH

#89390 13 A119

CPH 616 3 Public Health & Rural Policy Analysis MacKinnon 1:00 — 3:50 pm T DRACH

#53343 16 Al112

CPH/EPID 630 3 Maternal & Child Health Epidemiology Pettygrove 9:00 — 10:15 am TR DRACH

#53344/82199 27 A122

CPH 641 Sec. 1 3 Advanced Health Care Administration Barker 3:00 — 05:50 pm T COM 3230

#53345 1

CPH 641 Sec. 2 3 Advanced Health Care Administration Barker 3:00 — 05:50 pm T Phoenix Campus

#53491 28 ABC1, Room 136

EPID/CPH 645 3 Nutritional Epidemiology Jacobs 12:30 — 3:15 pm T DRACH

#82106 11 A122

EPID/CPH 647 3 Analysis of Categorical Data Hu 9:00 — 10:15 am TR DRACH

#55448/82108 6 All2

Days M= Monday T= Tuesday W=Wednesday R=Thursday F=Friday






COURSE # UNITS COURSE TITLE FACULTY/ TIME DAY ROOM
INSTRUCTOR

EPID/CPH 648 3 Analysis of High Dimensional Data Hu 11:00 - 12:15 pm TR DRACH

#55449/82109 11 Al112

EPID/CPH 652 2 Grantmanship for a Winning Proposal Gerald, L. 11:30 - 1:30 pm T DRACH

#55450/82110 14 A120

CPH 655 3 Control of Occupational Exposures Beamer 9:00 — 10:50 am T DRACH

# 89454 8 9:00 — 11:50 am R Al116

EPID/CPH 660 3 Infectious Disease Epidemiology Ernst 1:00 — 3:50 pm R DRACH

#55451/82111 21 A 122

CPH 678 3 Principles of Public Health Informatics Chen 9:00 — 11:50 am T DRACH

Sec. 1 A119

#83802 1

CPH 678 3 Principles of Public Health Informatics Chen Web — Delivered

Sec. 2

# 90958 4

EPID/CPH 680 3 Environmental, Occupational and Injury O’Rourke/Tabor TBA TBA

#89995/89996 3 Epidemiology

CPH 682 3 Women and Children Health Policy Cutshaw 9:00-11:50 am F DRACH

#81933 17 Al112

EPID/CPH 686 3 Survival Analysis Hsu 9:00 — 11:50 am M DRACH

#55452/82112 12 A119

EPID/CPH 696A 1 Epidemiology Seminar — Chen 12:00 - 12:50 pm R DRACH

#55453/82164 19 A118

EPID/CPH 696B 1 Cancer Prevention & Control Seminar Jacobs 9:00 - 9:50 am W Cancer Center

#55454/82184 3 Kiewit — Rm. 2951

CPH 696K 2 Survey of Interdisciplinary Pediatric Pulmonary Brown/Rascon 9:30 - 11:30 am T umcC

#90116 0 Issues Seminar Room 3230

CPH 696R 1 Environmental & Occupational Health Seminar O’'Rourke 12:00 — 12:50 pm W DRACH

#83896 12 All14 (1&3)*
A118 (2&4)

EPID/CPH 696S 1 Biostatistics Seminar Roe 12:00 — 12:50 pm W DRACH

# 55455/82194 8 Al122

CPH 696V 1 Public Health Practice Seminar Foote 5:40 — 7:30 pm M Phoenix Campus

28 (Outreach College Section 910-MPH/PHP) ?2%%2’ Room
Tucson Mtgs:
Drach A326#

EPID 796A ** 1 Doctoral Seminar in Epidemiology Jacobs 5:00 - 8:00 pm W+ DRACH

#55457 1 Al112*

*CORE MPH COURSE

**EPID 796A will meet once a month on Wednesday from 5:00-8:00 p.m. — dates TBA by instructor.
***Approved Tier Two Individuals/Societies and Diversity Emphasis by the General Education Committee (10/13/11).
# Location exception for videoconferenced Tucson meetings: 1/23/2012 — Drach A274.

Days M= Monday T= Tuesday W=Wednesday R=Thursday F=Friday
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		TR

		Grantmanship for a Winning Proposal

		T

		Infectious Disease Epidemiology 

		R

		Environmental, Occupational and Injury Epidemiology

		O’Rourke/Tabor

		Women and Children Health Policy

		Cutshaw

		F

		Survival Analysis 

		Hsu

		M 

		Epidemiology Seminar –

		Chen

		R

		Cancer Prevention & Control Seminar 

		Jacobs

		W

		Survey of Interdisciplinary Pediatric Pulmonary Issues Seminar

		Brown/Rascon

		T

		Environmental & Occupational Health Seminar

		O’Rourke

		W

		Biostatistics Seminar 

		Roe

		W

		Public Health Practice Seminar

		Foote

		M

		Doctoral Seminar in Epidemiology 

		Jacobs

		W*
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MEZCOPH Fall 2012 DRAFT Course Schedule_12_05_2011.pdf
Mel & Enid Zuckerman College of Public Health
FALL 2012 - “Draft” Course Schedule

Please note DRACH = Drachman Hall, 1295 N. Martin
Phoenix Campus = 550 E. Van Buren Street - Phoenix

College of Public Health Undergraduate Courses

First Day of Classes:
Last Day of Classes:

August 20, 2012
December 5, 2012

COURSE # UNITS COURSE TITLE FACULTY TIME DAY ROOM
CPH 178 3 Personal Health & Wellness Giacobbi 8:00 - 9:15am TR DRACH
# All4
CPH 205 Sec. 1 3 Communicating Science and Health Price Web - Delivered

#

CPH 205 Sec. 2 3 Communicating Science and Health Price Web - Delivered

#

CPH 300 3 Community Health Sciences & Services Reinschmidt 9:30 - 10:45 am TR DRACH
# All4
CPH 306 3 Drugs & Society Watson 10:30 —11:45 am MW DRACH
# All4
CPH 310 3 Health Care in the U.S. Gerald J Change day & Time? MW DRACH
# 10:30 - 11:45 All4
CPH 322 3 Health Education Ethical Leadership Parker 11:00 - 12:15 pm TR DRACH
# All4
CPH 330 3 Human Sexuality Koss 1:00 - 3:50 pm W DRACH
# All4
CPH 350 3 Principles of Health Education and Health Parker 12:30 - 1:45 pm TR DRACH
# Promotion All4
CPH 400 3 Contemporary Community Health Problems Reinschmidt 8:00 - 9:15 am TR DRACH
# Al120
CPH 405/505 3 Biology in Public Health Research Watson 9:30 am — 12:20 pm T DRACH
# A120
CPH 426/526 3 Topics in Environmental Justice Beamer 9:00 - 11:50 am w DRACH
# Al18
CPH 449/549 3 Family Violence Koss 1:00 - 3:50 pm M DRACH
# All4
CPH 478/578 3 Maternal & Child Health Nutrition Taren 2:00 — 4:50 pm T DRACH
# All4
CPH 484/584 3 Fundamentals of Industrial and Environmental Loh 4:00 - 5:15 pm MW DRACH
# Health Al18
CPH 489/589 3 Public Health Preparedness Burgess 1:00 - 3:50 pm T DRACH
# All6
CPH 415/515 3 Strategic Planning Schloss 2:00 — 4:50 pm R DRACH
# Al19

Days M=Monday T= Tuesday W=Wednesday R=Thursday F=Friday






College of Public Health Graduate Courses — Fall 2012

COURSE # UNITS COURSE TITLE FACULTY TIME DAY ROOM
CPH 502 3 Environmental Monitoring & Analysis Lutz 9:00 — 10:50 am T DRACH
# 9:00—11:50 am R Al119
EPID/CPH 503 1 Introduction to Statistical Analysis using Roe Web - Delivered

# STATA

CPH 505 3 Biology in Public Health Research Watson 9:30 am -12:20 pm T DRACH
# A120
CPH 515 3 Strategic Planning Schloss 2:00 — 4:50 pm R DRACH
# Al19
CPH 526 3 Topics in Environmental Justice Beamer 9:00 - 11:50 am W DRACH
# Al118
CPH 528 Sec. 1 2 Fundamentals of Global Health Ehiri/Heckert Web - Delivered

#

CPH 529 Sec. 1 2 Project Design & Implementation In Global Ehiri/Heckert Web - Delivered

# Health

CPH 531 3 Contemporary Health Issues and Research Yuan 2:00 — 4:50 pm R DRACH
# All18
CPH 535 3 Multi Cultural Health Beliefs Carvajal 3:00 - 5:50 pm w TBA

#

CPH 549 3 Family Violence Koss 1:00 — 3:50 pm M DRACH
# All4
CPH 562 3 Health Services Administration Eng 4:00 - 5:15 pm MW DRACH
# Al116
CPH 565 3 Public Health Advocacy de Zapien & Ingram | 9:00 — 11:50 am W DRACH
# Al120
CPH 566 3 Participatory Action Research and Ingram & 1:00 - 3:50 am M DRACH
# Policy Change de Zapien A108
CPH 569 Sec. 1 3 Fundamentals of Health Budgeting and Barker 3:00 — 5:50 pm T NURS
# Financial Management 470
CPH 569 Sec. 2 3 Fundamentals of Health Budgeting and Barker 3:00 - 5:50 pm T Phoenix Campus
# Financial Management Bldg. 2 Room 2306
CPH 570 Sec. 1 3 Issues and Trends in Public Health Johnson TBA TBA TBA

#

CPH 570 Sec. 2 3 Issues and Trends in Public Health Campos-Outcalt 3:00 — 5:50 pm M Phoenix Campus

#

Bldg. ABC1 -Rm.
417






COURSE # UNITS COURSE TITLE FACULTY TIME DAY ROOM
EPID/CPH 573A 3 Basic Principles of Epidemiology Shahar 2:00-3:15pm MW DRACH
Sec. 1 Al18

#

EPID/CPH 573A* 3 Basic Principles of Epidemiology Foote Web - Delivered

Sec. 2

#

EPID/CPH 573C 3 Advanced Epidemiology Chen 2:00 — 4:50 pm M DRACH
# All12
CPH 574 Sec. 1* 3 Public Health Policy & Management Schachter 4:00 - 6:50 pm T DRACH
# Al120
CPH 574 Sec. 2* 3 Public Health Policy & Management Rosales Web - Delivered

#

CPH 575* 3 Environmental & Occupational Health O’Rourke 1:00 - 3:50 pm R DRACH
# All6
EPID/CPH 576A * 3 Biostatistics in Public Health Roe 12:30 — 1:45 pm TR DRACH
Sec. 1# Al118
EPID/CPH 576A * 3 Biostatistics in Public Health Roe 4:00 - 5:15 pm TR DRACH
Sec.2# B109
EPID/CPH 576C 3 Applied Biostatistics Analysis TBA TBA TBA TBA

#

EPID/CPH 576D 3 Data Management and the SAS Programming | Gruessner 11:00 - 12:15 pm TR DRACH
# Language A319
CPH 577 Sec. 1* 3 Sociocultural & Behavioral Aspects of Teufel-Shone 9:00 - 11:50 am R DRACH
# Public Health Al18
CPH 577 Sec. 2* 3 Sociocultural & Behavioral Aspects of Ehiri/Pring Web - Delivered

# Public Health

CPH 578 3 Maternal & Child Health Nutrition Taren 2:00 — 4:50 pm T DRACH
# All4
CPH 583 3 Environmental & Occupational Diseases Peate 3:00 - 5:50 pm T DRACH
# A119
CPH 584 3 Fundamentals of Industrial and Loh 4:00 — 5:15 pm MW DRACH
# Environmental Health Al18
CPH 586 3 Maternal & Child Health Garcia 12:30 — 3:20 pm R DRACH
# (change time to Fridays-9:00 — 11:50 am)? Al122
CPH 589 3 Public Health Preparedness Burgess 1:00 — 3:50 pm T DRACH
# All6
CPH 594B 1 Rural Health Policy & Management Hospodar TBA TBA

# Practicum






COURSE # UNITS COURSE TITLE FACULTY TIME DAY ROOM

EPID/CPH 596D 2 Public Health Experience: Student Pogreba-Brown 10:00 - 11:50 am F DRACH

# Epidemiology Response Team Al122

CPH 597A*** 1 Maternal & Child Health Programs in Urban | Teufel-Shone 9:00 - 3:30 pm Dynamically Dated :

WRK Sec. 1 Settings August __ 2012***

# Tucson, AZ

CPH 597C*** 1 Border Health Service Learning Institute Rosales / 8:00 am — 4:30 pm Dynamically Dated:

WRK Sec. 1 De Zapien With some evenings August 2012***

# Douglas, AZ and
Agua Prieta, Sonora
Mexico

EPID/CPH 606 4 Changing Health Policy: Cultural Ernst/Duncan 9:30 - 11:30 am W DRACH

# Understanding & EPI Analysis 8:30 — 10:30 am F A123/125

CPH 607 3 Qualitative Research Methods in Public Reinschmidt 4:00 - 6:50 pm M DRACH

# Health Al119

CPH 609 1 Evaluating Public Health Literature Gerald J 1:30 - 2:20 p.m. F DRACH

# All12

EPID/CPH 615A 3 Cancer Epidemiology & Prevention Dennis 1:00 - 3:50 pm w DRACH

# Al12

CPH 617 3 Advanced Public Health Policy Analysis Beauchamp 1:00 — 3:50 pm W DRACH

# A123/125

CPH 628 3 Public Health Research and Evaluation Ehiri 9:00 - 11:50 am M DRACH

# Al116

CPH 642 3 Public Health Communications Bergsma 10:00 — 12:50 pm T DRACH

# All12

CPH 644 4 Applied Program Planning and Evaluation Renger 9:00 - 10:50 am MW DRACH

# Al127/129

CPH 650 3 Applied Public Health Theory Giacobbi 1:00 — 3:50 pm M DRACH

# Al19

EPID/CPH 670 3 Chronic Disease Epidemiology Harris 1:00 - 3:50 p.m. T DRACH

# All12

EPID/CPH 680 3 Environmental, Occupational and Injury O’Rourke/Tabor 4:00 - 6:50 pm w DRACH

# Epidemiology All2

EPID/CPH 684 3 General Linear & Mixed Effects Model TBA 10:30 - 11:45 am MW DRACH

# A319

CPH/EPID 687 3 Theory of Linear Models LaFleur 1:00 - 2:15 pm MW DRACH

# Al22

CPH 688 3 Statistical Consulting Billheimer 2:30 - 5:30 pm W DRACH

# (ABE Home) A119






COURSE # UNITS COURSE TITLE FACULTY TIME DAY ROOM

EPID/CPH 696A 1 Epidemiology Seminar Harris 12:00 - 12:50 pm R DRACH

# All6

EPID/CPH 696B 1 Cancer Prevention & Control Seminar Jacobs 9:00 — 9:50 am w Cancer Center —

# Kiewit

CPH 696H 1 Maternal & Child Health Seminar Leybas Nuno 12:00 — 12:50 pm w DRACH

# A120
All4 (1&3) -
College-wide seminar
dates)

CPH 696R 1 Environmental & Occupational Health Reynolds 12:00 — 12:50 pm W DRACH

# Seminar Al18
All4 (1&3) -
College-wide seminar
dates)

EPID/CPH 696S 1 Biostatistics Seminar Roe 12:00 - 12:50 pm W DRACH

# Al22

CPH 696V 1 Public Health Practice Seminar Foote 5:40 — 7:30 pm M Phoenix Campus

Outreach College — Room - 2208;

Section 910) Tucson — Drach
A276

EPID 796A** 1 Doctoral Seminar in Epidemiology Jacobs 5:00 — 8:00 pm w DRACH

# Al22

*CORE MPH COURSE

**EPID 796A will meet once a month on Wednesday from 5:00 — 8:00 p.m. — dates TBA by instructor

***Dynamically Dated Session: This session begins prior to the regularly scheduled Fall 2012 academic semester, which begins
on August 20, 2012.  Registration and tuition will be reflected for the Fall 2011 academic semester.





		Introduction to Statistical Analysis using STATA 

		Roe

		Issues and Trends in Public Health

		Johnson

		TBA

		TBA 

		Phoenix Campus

		Basic Principles of Epidemiology

		Shahar 

		MW 

		DRACH 

		Basic Principles of Epidemiology

		Foote

		Advanced Epidemiology 

		Chen  

		M 

		Public Health Policy & Management 

		Schachter

		T

		DRACH 

		Public Health Policy & Management 

		Rosales

		Environmental & Occupational Health 

		O’Rourke

		R 

		DRACH 

		Biostatistics in Public Health 

		Roe

		TR

		Biostatistics in Public Health 

		Roe

		TR 

		Applied Biostatistics Analysis

		TBA

		TBA

		TBA

		Data Management and the SAS Programming Language

		Gruessner 

		TR

		DRACH 

		Sociocultural & Behavioral Aspects of Public Health 

		Teufel-Shone 

		R

		DRACH

		A118

		Sociocultural & Behavioral Aspects of Public Health 

		Ehiri/Pring

		Fundamentals of Industrial and Environmental Health

		Loh

		MW 

		DRACH 

		Maternal & Child Health 

		Garcia

		R

		DRACH

		Public Health Preparedness 

		Burgess

		T

		DRACH

		Rural Health Policy & Management Practicum 

		Hospodar

		TBA

		Public Health Experience: Student Epidemiology Response Team

		Pogreba-Brown

		F

		DRACH 

		Statistical Consulting

		Billheimer

		W
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2.0

21

CEPH Data Template 1.8.1. At a minimum, the school must include four objectives, at least
two of which relate to race/ethnicity. For non-US-based institutions of higher education,
matters regarding the feasibility of race/ethnicity reporting will be handled on a case-by-case
basis. Measurable objectives must align with the school's definition of under-represenied
populations in Criterion 1.8.a.

f. Assessment of the extent to which this criterion is met and an analysis of the school's
strengths, weaknesses and plans relaling to this criterion.

Instructional Programs

Degree Offerings. The school shall offer instructional programs reflecting its stated
mission and goals, leading to the Master of Public Health (MPH) or equivalent professional
masters degree in at Jeast the five areas of knowledge basic to public health. The school
may offer other degrees, professional and academic, and other areas of specialization, if
consistent with its mission and resources.

The areas of knowledge basic to public health include the following:

Biostatistics — collection, storage, retrieval, analysis and interpretation of health data;
design and analysis of health-related surveys and experiments; and concepts and practice
of statistical data analysis;

Epidemiology — distributions and determinants of disease, disabilities and death in human
populations; the characteristics and dynamics of human populations; and the natural
history of disease and the biolegic basis of health;

Environmental health sciences — environmental factors including biological, physical and
chemical factors that affect the health of a community;

Health services administration — planning, organization, administration, management,
evaluation and policy analysis of health and public health programs; and

Social and behavioral sciences — concepts and methods of social and behavioral sciences
relevant to the identification and solution of public health problems.

Interprefation. The schoo! shall offer, at a minimum, the Master of Public Health (MPH), the
primary professional public health degree, as well as doctoral training in public health.

All degree programs, at all levels and all areas of specialization, offered by a school of public
health, including those offered in a format other than regular, on-site course sessions
{eg, distance learning, executive), must be presented for accreditation review. The school is the
unit of CEPH accreditation and all degree programs are expected to respond to appropriate
CEPH criteria.
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CEPH categorizes graduate degree programs as professional or academic. A professional
degree is one that, based on its learning objectives and types of positions its graduates pursue,
prepares students with a broad mastery of the subject matter and methods necessary in a field of
practice; it typically requires students to develop the capacity to organize, analyze, interpret and
communicate knowledge in an applied manner. A research or academic degree program is one
that, based on its learning objectives and the paths its graduates follow, prepares students for
scholarly careers, particularly in academia and other research settings; it typically prepares
students to investigate, acquire, organize, analyze and disseminate new knowledge in a
discipline or field of study.

CEPH further categorizes professibnal degrees into two categories: “professicnal public health,”
which are degrees in public health or related fields and “ether professional” degrees in non-public
health fields such as health care administration, audiology or physical therapy. Professional
public health degrees include the Master of Public Health (MPH), equivalent masters degrees
(eg, MS in industrial hygiene) and the Doctor of Public Health {DrPH) degree. All equivalent
professional public health masters degrees are expected to meet the same curricular
requirements as the MPH. Examples of “other professional” degrees tend to be field-specific and
would include MHA, MHSA, AuD and DPT degrees.

At a minimum, ali schools of public health must offer professional public health masters degrees
in each of the five core public health areas and doctoral degrees (which may be professional
public health degrees or academic degrees) in three of the five core public health areas. Schools
may offer additional professional public health, other professional and academic degrees in
keeping with the school's mission.

CEPH categorizes bachelors degree programs not as academic or professional but as public
health bachelors degrees or other bachelors degrees. Public health bachelors degrees may
include BSPH degrees and bachelor of arts and bachelor of science degrees in environmental
health, heaith education and other public health fields. Other bachelors degrees include those in
exercise physiology, communication disorders and cther allied health (ie, non-public health)
fields.

A program, sometimes referred to as a pregram of study, course of study or curriculum, is a
series of planned and evaluated learning experiences that constitute the total requirements for
the award of a degree. The program of study for each concentration, specialization or track
within each degree, including those designated as “"generalist,” shall provide sufficient depth of
training in the designated area through required coursework and other experiences.

The five areas of knowledge considered basic to public health include biostatistics, epidemiology,
environmental health sciences, health services administration and the social and behavioral
sciences. A school of public health must provide depth of fraining in each of these areas,
sufficient for a student to pursue a professional public health masters degree with a
concentration, specially, or major, depending on the terminology used by the institution, in each
of the five areas. Depth of training requires sufficient advanced-level courses to support the
program. Other public health specialties may be offered when the school has the critical mass of
faculty to assure depth of training in those specialties.
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2.2

in the case of a collaborative school that is sponscred by more than one university, at least the
lead university must provide masters-leve! public health professional curricula in at least the five
areas of basic public health knowledge. These concentraticns may be duplicated in whole or in
part or augmented in the other participating institutions.

In a collaborative school, all concentrations bearing the same name or title must have identical
curricula and competencies, though not all partner institutions must offer the same slate of
degree and concentration offerings. There is an expectation that a school of public health will
formally embrace a set of competencies for the professional public health masters degree.
These competencies must be common across the school, regardless of the number of sites in
which the school operates. Further, students enrolled in a collaborative schoo! should expect
that an introductory course taken at one site should be fully recognized as satisfying the public
health core requirement at another site. Students who take an introductory course at one
location should be qualified to take a second-level course at another campus. Curricula and
courses do not have to be identical from site to site, but coordination should occur among the
faculty to assure a seamless experience for students.

Required Documentation. The self-study document should include the following:

a. An instructional matrix presenting all of the school's degree programs and areas of
specialization. If multiple areas of specialization are available within departments or
academic units shown on the matrix, these should be included. The matrix should distinguish
between public health professional degrees, other professional degrees and academic
degrees at the graduate level, and should distinguish baccalaureate public health degrees
from other baccalaureate degrees. The matrix must identify any programs that are offered in
distance learning or other formats. Non-degree programs, such as ceitificates or continuing
education, should not be included in the matrix. See CEPH Data Template 2.1.1,

b. The school bulletin or other official publication, which describes all degree programs
identified in the instructional matrix, including a list of required courses and their course
descriptions. The school bulietin or other official publication may be online, with appropriate
links noted.

c. Assessment of the extent to which this criterion is met and an analysis of the school’s
strengths, weaknesses and plans relating to this criterion.

Program Length. An MPH degree program or equivalent professional public health
masters degree must be at least 42 semester-credit units in length.

Interpretation. Degree programs must conform to commonly accepted standards regarding
program length and objectives of the credentials. The MPH degree normally takes two years of
full-time study, or the equivalent of 42 semester credit units or 56 quarter credit uniis. Student
credit units may vary from institution to institution and pregram format may influence the duration
of the course of study.

Required Documentation. The self-study document should include the following:

a. Definition of a credit with regard to classroom/contact hours.
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23

24

b. Information about the minimum degree requirements for all professional public health
masters degree curricula shown in the instructional matrix. |f the school or university uses a
unit of academic credit or an academic term different from the standard semester or quarter,
this difference should be explained and an equivalency presented in a table or narrative.

c. Information about the number of professional public health masters degrees awarded for
fewer than 42 semester credit units, or equivalent, over each of the last three years. A
summary of the reasons should be included.

d. Assessment of the extent to which this criterion is met and an analysis of the school's
strengths, weaknesses and plans relating to this criterion.

Public Health Core Knowledge. All graduate professional degree public health students
must complete sufficient coursework to attain depth and breadth in the five core areas of
public health knowledge.

Interpretation. The core areas of public health knowledge are defined in Criterion 2.1.
Concepts and competencies from these five areas must be integrated into all professional public
health degree curricula offered by the school of public health, including those offered at the
masters and doctoral levels. Schools may define the public health core requirements more
broadly than this, depending on the mission of the schoo! and the competencies it establishes for
its graduates. At a minimum, the five core areas constitute the intellectual framework through
which public health professionals in all specializations approach problem solving.

Required Documentation. The self-study document should include the following:

a. ldentification of the means by which the school assures that all graduate professional degree
students have fundamental competence in the areas of knowledge basic to public health. If
this means is common across the school, it need be described only once. If it varies by
degree or program area, sufficient information must be provided to assess compliance by
each program. See CEPH Data Template 2.3.1,

b. Assessment of the extent to which this criterion is met and an analysis of the school's
strengths, weaknesses and plans relating to this criterion.

Practical Skills. All graduate professional public health degree students must develop
skills in basic public health concepts and demonstrate the application of these concepts
through a practice experience that is relevant to students’ areas of specialization.

Interpretation. The school must provide opportunities for professional public health degree
students at the masters and doctoral levels to apply the knowledge and skills being acquired
through their courses of study. Practical knowledge and skills are essential to successful
practice. A planned, supervised and evaluated practice experience is an essential component of
a professional public health degree program. These opportunities can take place in a variety of
agencies and organizations and should include local and state public health agencies to the
extent possible and appropriate. Opportunities may also include those in appropriate local, state,
national and international non-governmental agencies and organizations. An essential
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component of the praclice experience is supervision by a preceptor qualified to evaluate the
professional competence of the student. Schools must have welldefined learning objectives,
procedures and criteria for evaluation of the practice experience. Individual waivers, if granted,
should be based on well-defined criteria; the possession of a prior professional degree in another
field or prior work experience that is not closely related to the academic objectives of the
student’s degree program should not be sufficient reason for waiving the practice requirement.

While there are advantages to a practice experience conducted full-time in a concentrated block
of time, this is not always possible for students. Schools should be sensitive to the constraints of
students and may develop alternative modes for providing practice experiences. |If the student
can do a placement only in his or her regular place of employment, the assignment must extend
beyond or be something other than his or her regular work duties and allow application of
knowledge and skills being leamed. There should be regular assessment and evaluation of
practice placement sites and preceptor qualifications.

Residents in preventive medicine, occupational medicine, aerospace medicine and public health
and general preventive medicine completing their academic year in the school may count their
practicum year, accredited by the Accreditation Council for Graduate Medical Education, as the
required practice experience for the MPH program.

Required Documentation. The self-study document should include the following:

a. Description of the school's policies and procedures regarding practice experiences, including
the following:

— selection of sites

— methods for approving preceptors

— opportunities for orientation and support for preceptors

— approaches for faculty supervision of students

— means of evaluating student performance

— means of evaluating practice placement sites and preceptor qualifications
— criteria for waiving, attering or reducing the experience, if applicable

b. ldentification of agencies and preceptors used for practice experiences for students, by
program area, for the last two academic years.

¢. Data on the number of students receiving a waiver of the practice experience for each of the
last three years.

d. Data on the number of preventive medicine, occupational medicine, aerospace medicine and
general preventive medicine and public health residents completing the academic program
for each of the last three years, along with information on their practicum rotations,

e. Assessment of the extent to which this criterion is met and an analysis of the school's
strengths, weaknesses and plans relating to this criterion.
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2.5

2.6

Culminating Experience. All graduate professional degree programs, both professional
public health and other professional degree programs, identified in the instructional matrix
shall assure that each student demonstrates skills and integration of knowledge through a
culminating experience.

Interpretation. A culminating experience is one that requires a student to synthesize and
integrate knowledge acquired in coursework and other learning experiences and to apply theory
and principles in a situation that approximales some aspect of professional practice. It must be
used as a means by which faculty judge whether the student has mastered the body of
knowledge and can demonstrate proficiency in the required competencies. Many different
models are possible, including written or oral comprehensive examinations, applied practice
projects, a major written paper such as a thesis or an applied research project, development of
case studies, capstone seminars and others. Each graduate professional public health and other
professional degree program, whether at the masters or doctoral level, must require a cuiminating
experience.

In those instances when the practice experience is closely linked with the culminating experience,
it is essential that these assignments be planned and implemented to assure that the student
applies skills from across the curriculum and demonstrates synthesis and integration of
knowledge. A major project or analytical paper would, in most cases, be a component of the
culminating experience. The evaluation of the practice experience takes on special significance
when it is linked to the culminating experience.

Required Documentation. The self-study decument should include the following:

a. ldentification of the culminating experience required for each professional public health and
other professional degree program. |If this is common across the school's professional
degree programs, it need be described only once. If it varies by degree or program area,
sufficient information must be provided to assess compliance by each.

b. Assessment of the extent to which this criterion is met and an analysis of the school’s
strengths, weaknesses and plans relating to this criterion,

Required Competencies. For each degree program and area of specialization within each
program identified in the instructional matrix, there shall be clearly stated competencies
that guide the development of degree programs. The school must identify competencies
for graduate professional public health, other professional and academic degree programs
and speclalizations at all levels (bachelors, masters and doctoral).

Interpretation. Competencies define what a successful learner should know and be able to do
upon completion of a particular program or course of study. These statements describe in
measurable terms the knowledge, skills and abilities a successful graduate will demonstrate at
the conclusion of the program. The relationship between competencies and learning objectives
(the incremental learning experiences at the course and experiential levels that lead to the
development of the competencies) should be explicit and aligned with the school's mission,
goals and objectives.
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The agreement about competencies and the articulation of learning objectives through which
competencies are achieved are central to the educational process. Given that competencies
define the nature and content of a program and establish explicit student expectations, they
should be widely available to studenis and prospective students, for example, on the school's
website, syllabi and/or in student handbooks. Competencies should guide the curriculum
planning process and should be the primary measure against which student achievement is
measured. Required competencies may change over time as practice changes andfor
knowledge and research areas evelve. A school should periodically assess changing needs to
ensure the continued relevance of its curricula.

A school may develop its own competencies or may subscribe to competencies that have been
promulgated by recognized public health organizations that demonstrate an understanding of
public health practice needs. In professional areas where competencies exist, schools shouid
review, adapt and/or modify them, as appropriate and necessary, and use them to inform
competency development efforts.

Required Documentation. The self-study document sheuld include the following:

a. Identification of a set of competencies that all graduate professional public health degree
students and baccalaureate public health degree students, regardless of concentration,
major or specialty area, must attain. There should be one set for each graduate professional
public health degree and baccataureate public health degree offered by the school (eg, cne
set each for BSPH, MPH and DrPH).

b. Identification of a set of competencies for each concentration, major or specialization
(depending on the terminology used by the schoal) identified in the instructional matrix. The
school must identify competencies for all degrees, including graduate public health
professionai degrees, graduate academic degrees, graduate other professional degrees, as
well as baccalaureate public health degrees and other bachelors degrees.

c. A matrix that identifies the leaming experiences (eg, specific course or activity within a
course, practicum, culminating experience or other degree requirement) by which the
competencies defined in Criteria 2.6.a. and 2.6.b are met. 1f these are common across the
school, a single matrix for each degree will suffice. If they vary, sufficient information must
be provided to assess compliance by each degree and concenfration. See CEPH Data
Template 2.6.1.

d. An analysis of the completed matrix included in Criterion 2.6.c. If changes have been made
in the curricula as a result of the cbservations and analysis, such changes should be
described.

e. Description of the manner in which competencies are developed, used and made available
to students.

f. Description of the manner in which the school periodically assesses changing practice or
research needs and uses this information to establish the competencies for its educational
programs.

g. Assessment of the extent to which this criterion is met and an analysis of the school's
strengths, weaknesses and plans relating ta this criterion.
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Assessment Procedures. There shall be procedures for assessing and documenting the
extent to which each professional public health, other professional and academic degree
student has demonstrated achievement of the competencies defined for his or her degree
prodram and area of concentration.

Interpretation. A school of public health shall award or recommend the award of a degree only
when the student has demonstrated mastery of necessary theories, concepts and content, and
demonstrated competence in the skills defined in the competencies. Procedures for measuring
attainment of competencies may include evaluation of performance in practice placements,
written project reports or theses, comprehensive examinations and professional credentialing
examinations, as examples. Neither grades alone nor the successful completion of a set of
required courses should be considered sufficient evidence that a student has mastered the
necessary content or demonstrated proficiency in the application of skills, A curriculum is more
than a set of required courses. Judgment about the success of an individual student in achieving
the competencies should include an assessment about the student's ability to select theories,
methods and techniques from across the content matter of a field, to integrate and synthesize
knowledge and to apply it to the solution of public health problems. The manner in which this
assessment is done may differ between professional and academic programs, among degrees
and among specializations.

Schools should be taking steps to ensure graduation rates as high as the school can reasonably
attain, but no lower than 70% for baccalaureate and masters degrees and 60% for doctoral
degrees. If the school cannot demonstrate graduation rates that meet or exceed these
threshotds, the schoo! must demonstrate that its graduation rates are higher than the average
graduation rates for other degrees at the same level offered by the institution.

Job placement rates must also be monitored and should also be as high as the school can
reasonably attain, but no lower than 80% by degree among graduates who can be located. If the
school cannet demonstrate job placement rates that meet or exceed this threshold, the school
must demonstrate that its job placement rates are higher than the average job placement rates
for other degrees at the same level offered by the institution. Note: "job placement” includes both
employment and pursuit of additional education through enrollment in educational or training
programs.

Required Documentation, The self-study document should include the following:

a. Description of the procedures used for monitoring and evaluating student progress in
achieving the expected competencies, including procedures for identifying competency
attainment in practice or research, as applicable, and in culminating experiences.

b. ldentification of outcomes that serve as measures by which the school will evaluate student
achievement in each program, and presentation of data assessing the school’s performance
against those measures for each of the last three years. Outcome measures must include
degree completion and job placement rates for all degrees (including bachelors, masters and
doctoral degrees) for each of the last three years. See CEPH Data Templates 2.7.1 and
2.7.2. If degree completion rates in the maximum time period allowed for degree completion
are less than the thresholds defined in this criterion’s interpretive language, an explanation
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must be provided. |f job placement (including pursuit of additional education}, within
12 months following award of the degree, includes fewer than 80% of the graduates at any
level who can be located, an explanation must be provided.

c. An explanation of the methods used to collect job placement data and of graduates’
response rates o these data collection efforts. The school must list the number of graduates
from each degree program and the number of respondents to the graduate survey or cther
means of collecting employment data.

d. In fields for which there is certification of professicnal competence and data are available
from the certifying agency, data on the performance of the school's graduates on these
national examinations for each of the last three years.

e. Data and analysis regarding the ability of the school's graduates to perform competencies in
an employment setting, including information from periodic assessments of alumni,
employers and other relevant stakeholders. Methods for such assessments may include key
informant interviews, surveys, focus groups and documented discussions.

f. Assessment of the extent to which this criterion is met and an analysis of the school's
strengths, weaknesses and plans relating to this criterion. )

Other Graduate Professional Dedgrees. |If the school offers curricula for graduate
professional degrees other than the MPH or equivalent public health degrees, students
pursing them must be grounded in basic public health knowledge.

Interpretation. |f the schoal offers other professional degree programs preparing students for
related health professions {eg, MHA, masters and doctora! degrees in communication disorders,
physical therapy, exercise science, etc.}, students pursuing those degrees must obtain a broad
introduction to public health, as well as an understanding of how their discipline-based
specializations relate to achieving public health goals. The broad introduction to public health
and understanding of the discipline’s relation to public health goals must be at least equivalent to
three semester credits of coursework that introduce students to core public health knowledge
areas and to the breadth of public health. If the school can document that a student enrolled in
an “other professional degree” program has completed this requirement for a previous graduate
degree, then the school may waive the requirement for the student. Length of degree,
requirements for practice experiences and means of demonstrating integration of knowledge and
readiness to practice must conform to generally accepted conventions in those particular fields of
practice.

Required Documentation. The self-study document should include the following:

a. Identification of professional degree curricula offered by the school, other than those
preparing primarily for public health careers, and a description of the requirements for each.

b. Identification of the manner in which these curricula assure that students acquire a public
health arientation. If this means is commeon across these other professional degree
programs, it need be described only once. If it varies by program, sufficient information must
be provided to assess compliance by each program.
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c. Assessment of the extent to which this criterion is met and an analysis of the school's
strengths, weaknesses and plans relating to this criterion.

Bachelors Degrees in Public Health. ¥ the school offers baccalaureate public heaith
degrees, they shall include the following elements:

Required Coursework in Public Health Core Knowledge: students must complete courses
that provide a basic understanding of the five core public health knowledyge areas defined
in Criterion 2.1, including one course that focuses on epidemioclogy. Collectively, this
coursework should be at least the equivalent of 12 semester-credit hours.

Elective Public Health Coursework: in addition to the required public health core
knowledge courses, students must complete additional public health-related courses.
Public health-related courses may include those addressing social, economic,
quantitative, geographic, educational and other issues that impact the heaith of
populations and health disparities within and across populations.

Capstone Experience: students must complete an experience that provides opportunities
to apply public heailth principles outside of a typical classroom setting and builds on
public health coursework. This experience should be at least equivalent to three semester-
credit hours or sufficient to satisfy the typical capstone requirement for a bachelors
degree at the parent university. The experience may be tailored to students’ expected
post-baccalaureate goals (eg, graduate and/or professional school, entry-level
employment), and a variety of experiences that meet university requirements may be
appropriate. Acceptable capstone experiences might include one or more of the
following: internship, service-learning project, senior seminar, portfolio project, research
paper or honors thesis.

The required public health core coursework and capstone experience must be taught (in
the case of coursework) and supervised (in the case of capstone experiences) by faculty
documented in Criteria 4.1.a and 4.1.b.

Interpretation. A school shall have sufficient faculty expertise to support the development and
implementation of public health bachelors degree programs. This criterion does not define a
minimum number of total credit hours that are required for the baccalaureate degree, but the
number and structure of credit hours must be congruent with other baccalaureate degree
programs in the institution. Schools should recognize that delivering public health bachelors
degree programs may require additional or specialized resources in areas such as advising and
career counseling, as compared to graduate public health degrees and/or other baccalaureate
programs.

Required Documentation. The self-study document should include the following:

a. Identification of all bachelors-level majors offered by the school. The instructional matrix in
Criterion 2.1.a. may be referenced for this purpose.
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b. Description of specific support and resources available in the school for the bachelors degree
programs,

c. Identification of required and elective public health courses for the bachelors degree(s).
Note: The school must demonstrate in Criterion 2.6.c that courses are connected to identified
competencies (e, required and elective public health courses must be listed in the competency matrix in
Criterion 2.6.d).

d. A description of school policies and procedures regarding the capstone experience,

e. Assessment of the exient to which this criterion is met and an analysis of the school's
strengths, weaknesses and plans relating to this criterion,

Other Bachelors Degrees. If the school offers baccalaureate degrees in fields other than
public health, students pursing them must be grounded in basic public health knowledge.

Interpretation. If the schoo! offers baccalaureate degree programs other than those in public
health, students pursuing those degrees must obtain a broad introduction to pubiic health, as well
as an understanding of how their discipline-based specializations relate to achieving public health
goals. Such degrees might include those preparing students for related health professions
{eg, communication disorders, physical therapy, athletic training, etc.). The broad introduction to
public health and understanding of the discipling’s relation to public health goals must be at least
equivalent to three semester-credit hours of coursewoerk that introduce students to core public
health knowledge areas and to the breadth of public health. Length of degree, requirements for
practice experiences and ‘means of demonstrating integration of knowledge must conform to
generally accepted conventions for other baccalaureate degrees in the university.

Required Documentation. The self-study document should include the following:

a. ldentification of other baccalaureate degrees offered by the schoot and a description of the
requirements for each. The instructional matrix in Criterion 2.1.a may be referenced for this
purpose.

b. Identification of the manner in which these curricula assure that students acquire a public
health orientation. If this means is common across these degree programs, it need be
described only once. |f it varies by program, sufficient information must be provided to
assess compliance by each program.

c. Assessment of the extent to which this criterion is met and an analysis of the school’s
strengths, weaknesses and plans relating to this criterion.

Academic Degrees. If the school also offers curricula for graduate academic degrees,
students pursuing them shail obtain a broad introduction to public health, as well as an
understanding about how their discipline-based specialization contributes to achieving
the goals of public health.

Interpretation. Because schools of public health must provide an interdiscipiinary learning
environment, students pursuing academic health degrees should acquire a broad public health
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orientation, as well as depth of education in a specific discipline. Given that these degree
programs prepare students who may become public health faculty, as well as prepare
researchers who will be expected to work in multidisciplinary seftings, the curricula should
facilitate a broad public health perspective. Opportunities for cross-disciplinary work should be
afforded to all academic students.

Students in academic curricula should be familiar with the basic principles and application of
epidemiolegy and should develop competence in other areas of public health knowledge that are
particularly relevant to their own disciplines. Ensuring that students are familiar with and
competent in public health areas outside the concentration will require at least the equivalent of
three semester-credit hours of instruction that introduce students to the breadth of public health
and at least the equivalent of three semester-credit hours of instruction in epidemiology. If the
school can document that an academic degree student has complefed these two requirements
for a previous graduate degree, then the school may waive the requirement for the student.

While opportunities to engage in research activities are impoertant for all students, they are
essential for students in academic or research curricula. Such opportunities are possible only
when faculty themselves are actively engaged in research.

All academic degrees, at the masters or doctoral level, should culminate in an integrative activity
that permits the student to demonstrate the ability to successfully undertake research or to
demonstrate analytical skills appropriate for the pursuit of further education or scholarship.

Required Documentation. The self-study document should include the following:

a. ldentification of all academic degree programs, by degree and area of specialization. The
instructiona! matrix in Criterion 2.1.a may be referenced for this purpose.

b. Identification of the means by which the schoal assures that students in academic curricula
acquire a public health orientation. If this means is common across the school, it need be
described only once. If it varies by degree or program area, sufficient information must be
provided to assess compliance by each.

c. ldentification of the culminating experience required for each academic degree progrant. If
this is common across the school's academic degree programs, it need be described only
once. |f it varies by degree or program area, sufficient information must be provided to
assess compliance by each.

d. Assessment of the extent to which this criterion is met and an analysis of the school's
strengths, weaknesses and plans relating to this criterion.

Doctoral Degrees. The schoo!l shall offer at least three doctoral degree programs that are
relevant fo three of the five areas of basic public health knowledge.

Interpretation. A school of public health shall have faculty experiise, avaitability of advanced-
level courses and active research sufficient to support the development and offering of doctoral
degree curricula in or related to at least three of the five core areas of public health knowlecge
defined in Criterion 2.1. A school can be accredited for its initial term if one doctoral program has
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graduated at least one student and the other two are fully functional, with five full-time faculty,
and with the programs, curriculum and courses fully approved and at least one doctoral student
enrolled in each program. The doctoral programs may be professional or academic degrees.

Interdisciplinary degree programs that are based in the school of public healith may also satisfy
this expectation. If such interdisciplinary degree programs are used to document compliance
with this accreditation criterion, these curticula must meet CEPH’s requirements for professional
or academic degrees, as appropriate.

Establishment of an accreditable doctoral program is contingent on the establishment and
support of sufficient advanced-level coursework within the school. Dectoral programs must not
rely extensively on masters-level courses but should have courses that are specifically developed
for, and have learning objectives targeted toward, doctoral students. To attract strong doctoral
students and to provide all students with a quality education, schools must ensure that doctoral
courses are available beyond those associated with the masters degree, such that a student
completing an MPH at the school would have ample additional coursework available if he or she
were to remain at the institution for doctoral study.

The accreditation criteria do not define a minimum number of post-masters credit hours
associated with the degree. The Council expects, however, that credit requirements will fall
within the range typical of the discipline. [tis especially important that schools clearly explain and
document the proportion of total doctoral credits required in post-masters degree didactic
coursework and how many credits are allccated to exams and to the dissertation or thesis and
related research. In total, many successful academic doctoral programs require at least 50-60
semester credits of didactic coursework. In total, successful professional doctoral programs
typically require between 30-50 semester credits of didactic coursework, plus practice
experience, exams and a professional project or dissertation.

Required Documentation. The self-study document should include the following:

a. Identification of all doctoral programs offered by the school, by degree and area of
specialization. The instructional matrix in Criterion 2.1.a may be referenced for this purpose.
If the school is a new applicant and has graduates from only one doctoral program, a
description of plans and a timetable for graduating students from the other two doctoral
programs must be presented, with university documentation supporting the school's
projections.

b. Description of specific support and resources available to doctoral students including
traineeships, mentorship opportunities, etc.

c. Data on student progression through each of the school's doctoral programs, to include the
total number of students enrolled, number of students completing coursework and number of
students in candidacy for each doctoral program. See CEPH Template 2.10.1.

d. ldentification of specific coursework, for each degree, that is aimed at doctoral-level
education.

e. Assessment of the extent to which this criterion is met and an analysis of the school's
strengths, weaknesses and plans relating to this criterion.
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2.14

Joint Degrees. If the school offers joint degree programs, the required curriculum for the
professional public heaith degree shalil be equivalent to that required for a separate public
health degree.

Interpretation. Schools of public health, in cooperation with other degree-granting units in the
institution, may offer joint, coordinated, concurrent or dual degrees, such as the MD/MPH,
MBA/MPH and MPH/MSW. For the purposes of these criteria, all of these lerms are
synonymous and refer o programs of study that the school advertises to students as allowing
them to complete a public health degree along with, or in concert with, a second, separate
degree program.

The required curriculum of the public health component of these joint degrees must be
comparable to the curriculum in the separate public health degree. Any “course sharing” that
allows courses or other experiences from the non-public-health degree to repiace courses that
would otherwise be required for a separate public health degree must be identified and supported
by a competency-based analysis. Thus, the schoc! must document that the curriculum for a joint
degree addresses all of the competencies associated with the standalone public health degree.

Required Documentation. The self-study document should include the following:

a. ldentification of joint degree programs offered by the school. The instructional matrix in
Criterion 2.1.a may be referenced for this purpose.

b. A list and description of how each joint degree program differs from the standard degree
program. The school must explain the rationale for any credit sharing or substitution as well
as the process for validating that the joint degree curriculum is equivalent.

c. Assessment of the extent to which this criterion is met and an analysis of the school's
strengths, weaknesses and plans relating to this criterion.

Distance Education or Executive Degree Programs. If the school offers degree programs
using formats or methods other than students attending regular on-site course sessions
spread over a standard term, these programs must a) be consistent with the mission of the
school and within the school’s established areas of expertise; b) be guided by clearly
articulated student learning outcomes that are rigorously evaluated; c¢) be subject to the
same qualify control processes that other degree programs in the school and university
are; and d) provide planned and evaluated learning experiences that take into
consideration and are responsive to the characteristics and needs of adult learners. If the
school offers distance education or executive degree programs, it must provide needed
support for these programs, including administrative, travel, communication and student
services. The school must have an ongoing program to evaluate the academic
effectiveness of the format, to assess learning methods and to systematically use this
information to stimulate program improvements. The school must have processes in
place through which it establishes that the student who registers in a distance education
or correspondence education course or degree is the same student who participates in
and completes the course or degree and receives the academic credit.
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Joint Degrees. If the school offers joint degree programs, the required curriculum for the
professional public health degree shall be equivalent to that required for a separate public
health degree. (

Interpretation. Schools of public health, in cooperation with other degree-granting units in the
institution, may offer joint, coordinated, concurrent or dual degrees, such as the MD/MPH,
MBA/MPH and MPH/MSW. For the purposes of these criteria, all of these terms are
synonymous and refer to programs of study that the school advertises to students as allowing
them to complete a public health degree along with, or in concert with, a second, separate
degree program.

The required curriculum of the public health component of these joint degrees must be
comparable to the curriculum in the separate public health degree. Any "course sharing” that
allows courses or other experiences from the non-public-health degree to replace courses that
would otherwise be required for a separate public health degree must be identified and supported
by a competency-based analysis. Thus, the school must document that the curriculum for a joint
degree addresses all of the competencies associated with the standalone public health degree.

Required Documentation. The self-study document should include the following:

a. \deniification of joint degree programs offered by the school. The instructional matrix in
Criterion 2.1.a may be referenced for this purpose.

h. A list and description of how each joint degree program differs from the standard degree
program. The school must explain the rationale for any credit sharing or substitution as well
as the process for validating that the joint degree curriculum is equivalent.

c. Assessment of the extent to which this criterion is met and an analysis of the school's
strengths, weaknesses and plans relating to this criterion.

Distance Education or Executive Degree Programs. If the school offers degree programs
using formats or methods other than students attending regular on-site course sessions
spread over a standard term, these programs must a) be consistent with the mission of the
school and within the school's established areas of expertise; b) be guided by clearly
articulated student learning outcomes that are rigorously evaluated; c) be subject to the
same quality control processes that other degree programs in the school and university
are; and d) provide planned and evaluated learning experiences that take into
consideration and are responsive to the characteristics and needs of adult learners. If the
school offers distance education or executive degree programs, it must provide needed
support for these programs, including administrative, travel, communication and student
services. The school must have an ongoing program to evaluate the academic
effectiveness of the format, to assess learning methods and to systematically use this
information to stimulate program improvements. The school must have processes in
place through which it establishes that the student who registers in a distance education
or correspondence education course or degree is the same student who participates in
and completes the course or degree and receives the academic credit.
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Interpretation. A program of study may be delivered through various models and may use a
wide range of learning technologies. Distance education or executive degree programs are those
that are offered in a format or design that differs significantly from the established approach of
students attending regular on-site course sessions spread over a semester, quarter or other
standard term. The occasional use of sophisticated communications technalogies in a regutar
program format need not be included in this section.

A degree program offered in a distance or executive format is a curriculum or course of study that
is flexibly structured to meet the needs of a student population and that leads to the award of a
degree. There is great variation in these models but generaily they are designed to
accommodate the needs of employed professionals (or part-time students) who cannot pursue a
course of study in a standard, in-residence time frame or format. Maost often, accommodations
are introduced in terms of time, location or method of delivery. Executive or extended degree
programs, for example, may be offered in concentrated blocks of time during the summer or
throughout the academic year. They may be offered in locations distant from the main campus of
the institution that awards the degree. Distance education may be offered in innovative formats,
taking advantage of advanced technology such as interactive television, computer-assisted
learning and other contemporary learning methods.

Innovative means of offering public health degree programs and thereby upgrading the
qualifications of the public health workforce are encouraged, particularly those models that
respond to the needs of mid-career working public health professionals. Schools that do so,
however, must plan, implement and evaluate these degree programs, consistent with principles
of good practice regarding adult learning. While format and structure of the learning experiences
must be appropriate to the adult student, academic rigor must be comparable regardless of the
format and structure. Academic rigor takes into consideration such faciors as the qualifications of
the instructor, institutional approval and review processes, and congruence between degree of
complexity and the level of the degree.

While CEPH supporis innovative delivery modes, including distance learning modalities,
institutions  that pursue them must demonsirate adequate faculty support, adequate
faculty/student and student/student interaction, successful integration of supervised and
evaluated practice experiences, continuity of support to sustain the degree programs and a
commitment to evaluate the learning model. Evaluaticn of student outcomes and of the learning
mode! are especially important in institutions that offer distance learning but do not offer a
comparable in-residence program,

Additionally, the school must verify the identity of a student who participates in class or
coursework by using, at the option of the institution, methods such as a secure login and pass
code; proctored examinations; and new or other technologies and practices that are efiective in
verifying student identity. The school must notify students in writing that it uses processes that
protect student privacy and must notify students of any projected additional student charges
associated with the verification of student identity at the time of registration or enroliment.
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Required Documentation. The self-study document should include the following:

a. ldentification of all degree prdgrams that are offered in a format other than regular, on-site
course sessions spread over a standard term, including those offered in full or in part through
distance education in which the instructor and student are separated in time or place or both.
The instructional matrix in Criterion 2.1.a may be referenced for this purpose.

b. Description of the distance education or executive degree programs, including an explanation
of the model or methods used, the school's rationale for offering these programs, the manner
in which it provides necessary administrative and student support services, the manner in
which it monitors the academic rigor of the programs and their equivalence (or comparability)
to other degree programs offered by the school, and the manner in which it evaluates the
educational outcomes, as well as the format and methods.

¢. Description of the processes that the school uses to verify that the student who registers in a
distance education or correspendence education course or degree is the same student who
participates in and completes the course or degree and receives the academic credit.

d. Assessment of the extent to which this criterion is met and an analysis of the school's
strengths, weaknesses and plans relating to this criterion.

Creation, Application and Advancement of Knowledge

Research. The school shall pursue an active research program, consistent with its
mission, through which its faculty and students contribute to the knowledge base of the
public health disciplines, including research directed at improving the practice of public
health.

Interpretation. The research program shall be censistent with the school's stated mission and
goals and should complement learning objectives stated for the school's instructional programs.
The school should provide an environment that is conducive to research and scholarly inquiry by
all faculty. Such endeavors may involve basic and applied topics and appropriately include
research aimed at improving the practice of public health. Opportunities should be available for
students who would benefit from research experiences, whether or not such is required as a part
of the curricula.

Required Documentation. The self-study document should include the following:

a. Description of the school's research activities, including policies, procedures and practices
that support research and scholarly activities.

b. Description of current research undertaken in collaboration with local, state, national or
international health agencies and community-based organizatiens. Formal research
agreements with such agencies should be identified.

c. A list of current research activity of all primary faculty identified in Criterion 4.1.a., including
amount and source of funds, for each of the last three years. These data must be presentad
in table format and include at least the following information organized by department,
specialty area or other organizational unit as appropriate to the school: a}principal
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Template 2.1.1. Instructional Matrix

Table 2.1.1. Instructional Matrix - Degrees & Specializations

| Academic | Professional
Bachelors Degrees
Public Health Major BS
Masters Degrees
Biostatistics MS MPH
Environmental and Occupational Health MPH
Epidemiology MS MPH
Family and Child Health MPH
Health Behavior and Health Promotion MPH
Public Health Policy and Management MPH
Public Health Practice MPH
Public Health {MD) MPH
Environmental Health Sciences MS
Doctoral Degrees
Biostatistics PhD
Epidemiology PhD
Environmental Health Sciences PhD
Maternal and Child Health DrPH
Public Health Policy and Management | DrPH
Joint Degrees
2" (non-public health) area Degree*

“Degree refers to MPH, MS, PhD, DrPH, BS, etc.

Specialization refers to any area of study offered to students in school/program publicity/website, etc., including
*Generalist.”

“Joint degrees” are synonymous, for these purposes, with dual degrees, combined degree programs, concurrent
degrees, efc.

Delete all rows/categories that are not applicable.






Tables 2.3.1a and 2.3.1b Core Public Health Knowledge

Table 2.3.1a Required Courses Addressing Public Health Core Knowledge Areas for MPH Degree

Core Knowledge Area Course Number & Title Credits
Biostatistics 3
Epidemiology 3
Environmental Health Sciences 3
Social & Behavioral Sciences 3
Health Services Administration 3

Table 2.3.1b Required Courses Addressing Public Health Core Knowledge Areas for DrPH Degree

Core Knowledge Area Course Number & Title Credits
Biostatistics 3

| Epidemiology

Environmental Health Sciences

Social & Behavioral Sciences

Health Services Administration

3
3
3
3






Template 2.6.1: Courses and activities through which competencies are met

Table 2.6.1. Courses and other learning experiences by which the competencies are met

Core Course course course colrse Colrse course - | Othér,
. b e P S e s ] A e P Tk o v e Y s "léw Mo
Competencies | Numberiand Number/and Number.and Numberiand Numberand Numberand IEearning
NHoETT s S, Ve I g ST gmams B L BT T b ey
Name Name Naime Namnie Name Name EXperience

|

i

P=Primary, R=Reinforcing

Indicate which competencies are primarity gained (P) or reinforced (R) in each course or other learning experience (eg, practicum placement,
culminating experience, service learning requirement, lecture series), as applicable. Add or delete rows and columns as appropriate. If the school
or program has a single set of core competencies, a single matrix will suffice.

Schools and programs may also consider creating a table for each degree or concentration. This more detailed analysis is suggested for the
benefit of the school/program. They do not have to be included in the seif-study document. However, malrices by degree or concentration may be

included in the self-study if their inclusion would be helpful to reviewers.






. Template 2.7.1 Degree completion

Table 2.7.1. Students in X Degree, By Cohorts Entering Between 20xx-xx and 20xx-xx

Cohort of Students 2003-04 2004-05 2005-06 2006-07 2007-08 2008-09 2009-10
2003-04 # Students entered 100 (P };’_""f”?; Y R R
# Students withdrew, dropped, etc. 51 '
# Students graduated o
Cumulative graduation rate 0.0% |
2004-05 # Students continuing at beginning of this school 95
year
# Students withdrew, dropped, etc. 10
# Students graduated 75
Cumulative graduation rate 75.0%
2005-08 # Students continuing at beginning of this school 15
year
# Students withdrew, dropped, etc. 3
# Students graduated 5
Cumulative graduation rate 80.0%
2006-G7 # Students continuing at beginning of this school 7
year
# Students withdrew, dropped, etc. 1
# Students graduated 3
Cumulative graduation rate 83.0%
2007-08 # Students continuing at beginning of this school 3
year
# Students withdrew, drepped, etc. 0
# Students graduated 2
Cumulative graduation rate 82.0% o
2008-09 # Students continuing at beginning of this school 1
year R L
# Students withdrew, dropped, etc. 0 0 0 0 0 or. s
# Students graduated 0 1 0 0 0 0 T B
Cumulative graduation rate 82.0% 82.0% 0.0% 0.0% 0.0% 0.0% | :






200910

# Students confinuing at beginning of this school

1 0 0 0 0 0 0
year
# Students withdrew, dropped, etc. ] 0 0 0 0 0 0
# Students graduated 1 0 0 0] 0 0 0
Cumulative graduation rate 83Y% 82.0% 0.0% | 0.0% 0.0% 0.0% 0.0%

Note: Values highlighted in yellow are provided for example purposes only. Table is based on an allowable time to graduation of seven years; add or delete rows
and columns as appropriate.

Definitions:

Degree: Schools and programs should include a table for each degree conferred (eg, MPH, MS, PhD, DrPH, BS, etc.).
Institutions may also consider creating a table for each concentration within a degree (eg, biostatistics, epidemiology,
community health education, etc.). This more detailed analysis is merely suggested for the benefit of the institution and
does not have to be included in the self-study document. However, graduation rate tables by concentration may be
inciuded in the self-study if their inclusion would be helpful to reviewers.

# Students entered: The number of newly matriculated students enrolled in this degree in a cohort year. Students who

transfer into this degree from another degree within the school or program should be retrospectively added to the cohort.
# Students withdrew, dropped, etc.: The number of students from the entering cohort who, through official notice or failure

to enroll, resigned from the program before completing the degree.
# Students graduated: The number of students from the entering cohort who successfully completed the requirements for

graduation.

# Students continuing at beginning of this school year: The number of students from the entering cohort who remained

enrolled after subtracting out those who graduated and those who withdrew.

Cumulative graduation rate: Students who withdraw from the program (through official notice or failure to enroll) should be

counted in the denominator of this calculation. Students who transfer to another degree within the school or program

should not be counted in the denominator for the original degree. They should be retrospectively added to the entering
enrollment number of the degree they transferred into.






Template 2.7.2 Graduates’ Employment

Template 2.7.2 Destination of Graduates by Employment Type in 20xx

Employed

Continuing education/training (not employed)

Actively seeking employment

Not seeking employment (not employed and not continuing education/training, by choice)

Unknown

Total

Schools and pregrams should include a table for each degree conferred (eg, MPH, MS, PhD, DrPH, BS, etc.). Institutions may
also consider creating a table for each concentration within a degree (eg, biostatistics, epidemiclogy, community health education,
etc.).

Note: Schools and programs may wish to collect more detailed data on employment setting. Additional tables may be included in
the self-study but are not required.






Template 2.10.1 Doctoral student data

Template 2.10.1: Doctoral Student Data for year 20xx

Doctoral | Doctoral Doctoral
degree 1 degree 2 degree 3

# newly admitted in 20xx

# currently enrolled (total)

# completed coursework during 20xx

# advanced to candidacy (cumulative)' during 20xx

# graduated in 20xx

School/program shouid replace 20xx with the most recent academic year.

School/iprogram should add columns for additional doctoral degrees.

' Another appropriate milestone may be substituted, if Graduate School reporting makes formal advancement to candidacy difficult to track.
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Data Templates Criteria_2_Instructional Programs.doc
Template 2.1.1. Instructional Matrix 

		Table 2.1.1. Instructional Matrix – Degrees & Specializations



		

		Academic

		Professional



		Bachelors Degrees



		Public Health Major

		BS



		

		



		Masters Degrees



		Biostatistics

		MS

		MPH



		Environmental and Occupational Health

		

		MPH



		Epidemiology

		MS

		MPH



		Family and Child Health

		

		MPH



		Health Behavior and Health Promotion

		

		MPH



		Public Health Policy and Management

		

		MPH



		Public Health Practice

		

		MPH



		Public Health (MD)

		

		MPH



		Environmental Health Sciences

		MS

		



		

		

		



		Doctoral Degrees



		Biostatistics

		PhD

		



		Epidemiology

		PhD

		



		Environmental Health Sciences

		PhD

		



		Maternal and Child Health

		

		DrPH



		Public Health Policy and Management

		

		DrPH



		



		Joint Degrees



		2nd (non-public health) area

		

		Degree*



		

		

		



		

		

		





*Degree refers to MPH, MS, PhD, DrPH, BS, etc. 

Specialization refers to any area of study offered to students in school/program publicity/website, etc., including “Generalist.”

“Joint degrees” are synonymous, for these purposes, with dual degrees, combined degree programs, concurrent degrees, etc.  


Delete all rows/categories that are not applicable.

Tables 2.3.1a and 2.3.1b Core Public Health Knowledge

		Table 2.3.1a Required Courses Addressing Public Health Core Knowledge Areas for ​​MPH Degree



		Core Knowledge Area

		Course Number & Title

		Credits



		Biostatistics

		

		3



		Epidemiology

		

		3



		Environmental Health Sciences

		

		3



		Social & Behavioral Sciences

		

		3



		Health Services Administration

		

		3





		Table 2.3.1b Required Courses Addressing Public Health Core Knowledge Areas for ​​DrPH Degree



		Core Knowledge Area

		Course Number & Title

		Credits



		Biostatistics

		

		3



		Epidemiology

		

		3



		Environmental Health Sciences

		

		3



		Social & Behavioral Sciences

		

		3



		Health Services Administration

		

		3



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		





Template 2.6.1: Courses and activities through which competencies are met

		Table 2.6.1. Courses and other learning experiences by which the competencies are met



		Core Competencies

		Course Number and Name

		Course Number and Name

		Course Number and Name

		Course Number and Name

		Course Number and Name

		Course Number and Name

		Other Learning Experience



		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		





P=Primary, R=Reinforcing


Indicate which competencies are primarily gained (P) or reinforced (R) in each course or other learning experience (eg, practicum placement, culminating experience, service learning requirement, lecture series), as applicable. Add or delete rows and columns as appropriate.  If the school or program has a single set of core competencies, a single matrix will suffice. 


Schools and programs may also consider creating a table for each degree or concentration. This more detailed analysis is suggested for the benefit of the school/program.  They do not have to be included in the self-study document. However, matrices by degree or concentration may be included in the self-study if their inclusion would be helpful to reviewers. 


Template 2.7.1 Degree completion


		Table 2.7.1. Students in X Degree, By Cohorts Entering Between 20xx-xx and 20xx-xx



		

		Cohort of Students  

		2003-04

		2004-05

		2005-06

		2006-07

		2007-08

		2008-09

		2009-10



		2003-04

		# Students entered

		100

		

		

		

		

		

		



		

		# Students withdrew, dropped, etc.

		5

		

		

		

		

		

		



		

		# Students graduated

		0

		

		

		

		

		

		



		

		Cumulative graduation rate

		0.0%

		

		

		

		

		

		



		2004-05

		# Students continuing at beginning of this school year

		95

		100

		

		

		

		

		



		

		# Students withdrew, dropped, etc.

		10

		8

		

		

		

		

		



		

		# Students graduated

		75

		0

		

		

		

		

		



		

		Cumulative graduation rate

		75.0%

		0.0%

		

		

		

		

		



		2005-06

		# Students continuing at beginning of this school year

		15

		92

		0

		

		

		

		



		

		# Students withdrew, dropped, etc.

		3

		6

		0

		

		

		

		



		

		# Students graduated

		5

		69

		0

		

		

		

		



		

		Cumulative graduation rate

		80.0%

		69.0%

		0.0%

		

		

		

		



		2006-07

		# Students continuing at beginning of this school year

		7

		17

		0

		0

		

		

		



		

		# Students withdrew, dropped, etc.

		1

		3

		0

		0

		

		

		



		

		# Students graduated

		3

		10

		0

		0

		

		

		



		

		Cumulative graduation rate

		83.0%

		79.0%

		0.0%

		0.0%

		

		

		



		2007-08

		# Students continuing at beginning of this school year

		3

		4

		0

		0

		0

		

		



		

		# Students withdrew, dropped, etc.

		0

		1

		0

		0

		0

		

		



		

		# Students graduated

		2

		2

		0

		0

		0

		

		



		

		Cumulative graduation rate

		82.0%

		81.0%

		0.0%

		0.0%

		0.0%

		

		



		2008-09

		# Students continuing at beginning of this school year

		1

		1

		0

		0

		0

		0

		



		

		# Students withdrew, dropped, etc.

		0

		0

		0

		0

		0

		0

		



		

		# Students graduated

		0

		1

		0

		0

		0

		0

		



		

		Cumulative graduation rate

		82.0%

		82.0%

		0.0%

		0.0%

		0.0%

		0.0%

		



		2009-10

		# Students continuing at beginning of this school year

		1

		0

		0

		0

		0

		0

		0



		

		# Students withdrew, dropped, etc.

		0

		0

		0

		0

		0

		0

		0



		

		# Students graduated

		1

		0

		0

		0

		0

		0

		0



		

		Cumulative graduation rate

		83%

		82.0%

		0.0%

		0.0%

		0.0%

		0.0%

		0.0%





Note: Values highlighted in yellow are provided for example purposes only. Table is based on an allowable time to graduation of seven years; add or delete rows and columns as appropriate.


Definitions:


Degree: Schools and programs should include a table for each degree conferred (eg, MPH, MS, PhD, DrPH, BS, etc.). Institutions may also consider creating a table for each concentration within a degree (eg, biostatistics, epidemiology, community health education, etc.). This more detailed analysis is merely suggested for the benefit of the institution and does not have to be included in the self-study document. However, graduation rate tables by concentration may be included in the self-study if their inclusion would be helpful to reviewers.


# Students entered: The number of newly matriculated students enrolled in this degree in a cohort year. Students who transfer into this degree from another degree within the school or program should be retrospectively added to the cohort.


# Students withdrew, dropped, etc.: The number of students from the entering cohort who, through official notice or failure to enroll, resigned from the program before completing the degree.


# Students graduated: The number of students from the entering cohort who successfully completed the requirements for graduation.


# Students continuing at beginning of this school year: The number of students from the entering cohort who remained enrolled after subtracting out those who graduated and those who withdrew.


Cumulative graduation rate: Students who withdraw from the program (through official notice or failure to enroll) should be counted in the denominator of this calculation. Students who transfer to another degree within the school or program should not be counted in the denominator for the original degree. They should be retrospectively added to the entering enrollment number of the degree they transferred into.


Template 2.7.2 Graduates’ Employment

		Template 2.7.2 Destination of Graduates by Employment Type in 20xx



		Employed 

		



		Continuing education/training (not employed)

		



		Actively seeking employment

		



		Not seeking employment (not employed and not continuing education/training, by choice)

		



		Unknown

		



		Total

		





Schools and programs should include a table for each degree conferred (eg, MPH, MS, PhD, DrPH, BS, etc.). Institutions may also consider creating a table for each concentration within a degree (eg, biostatistics, epidemiology, community health education, etc.). 


Note: Schools and programs may wish to collect more detailed data on employment setting.  Additional tables may be included in the self-study but are not required.

Template 2.10.1 Doctoral student data


		Template 2.10.1: Doctoral Student Data for year 20xx



		

		Doctoral degree 1

		Doctoral degree 2

		Doctoral degree 3



		# newly admitted in 20xx

		

		

		



		# currently enrolled (total)

		

		

		



		# completed coursework during 20xx

		

		

		



		# advanced to candidacy (cumulative)
 during 20xx

		

		

		



		# graduated in 20xx

		

		

		





School/program should replace 20xx with the most recent academic year.


School/program should add columns for additional doctoral degrees. 

� Another appropriate milestone may be substituted, if Graduate School reporting makes formal advancement to candidacy difficult to track.
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MEZCOPH PRECEPTOR QUALIFICATIONS FORM.doc
MEZCOPH PRECEPTOR QUALIFICATIONS

MEZCOPH Statement Regarding Preceptor Qualifications:  The qualifications for being a preceptor are that they have demonstrated experience in their field with a least one year in their current position and when necessary have the education and professional certification to meet training requirements. They must have supervisory experience to demonstrate that they can oversee the internship and be able to critically evaluate student performance based on direct observation of a student’s contribution.  Preceptors must have the ability to communicate effectively in a timely manner with MEZCOPH.  All preceptors must be able to have the time to provide to the internship project and be willing to engage in meetings with students and their faculty advisor during the internship.

MEZCOPH Preceptor Information


To be provided by the student with their internship plan.

Date:


Preceptor Name:


Title:


Organization:


Years at Organization:


Statement regarding preceptor qualifications:


The qualifications for being a preceptor are that they have demonstrated experience in their field with a least one year in their current position and when necessary have the education and professional certification to meet training requirements. Preceptors must have supervisory experience to demonstrate that they can oversee the internship and be able to critically evaluate student performance based on direct observation of a student’s contribution.  Preceptors must have the ability to communicate effectively in a timely manner with MEZCOPH.  All preceptors must be able to have the time to provide to the internship project and be willing to engage in meetings with students and their faculty advisor during the internship.


I understand the role that I have as a  preceptor and will work with MEZCOPH to ensure that I meet my responsibility to supervise students.  

__________________________________________________

________________

Preceptor Signature







Date


___________________________________________________________________________

MEZCOPH Office Use:


CV, Resume or Biosketch Attached   ______ check for yes


Signature Approval by Section Chair:______________________________________________
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Preceptor Evaluation of Student Performance in Internship Program.pdf
Mel and Enid Zuckerman College of Public Health
Master of Public Health Program

- PRECEPTOR EVALUATION OF STUDENT
PERFORMANCE IN INTERNSHIP PROGRAM

Student in Internship Program: Semester and Year:

Faculty Advisor: Today’s Date:

Tnternship Site:

Preceptor Name:

To the Intemnship Preceptor:

" Please use this form to evaluate the performance of the student named above. Your response will help the MPH
Internship Program evaluate the performance of their students in general, and will prOVlde the basis for this student's

emester grade. Your honest evaluation is much appreciated.

lease return this form to: Academic Progress Coordinator, MPH Program College of Pubhc Health, PO Box 245033,

Tucson, AZ 85724

Using the following s-célé, circle the response that represents your perception of the interaction. In the space provided,

please add comments to clarify and support your evaluation of the program.

MARKING INSTRUCTIONS:
1 = Agree Strongly 4 = Disagree Strongly
2 = Agree - N/A =Not Applicable
3 = Disagree :
1. Student demonstrated the ability to identify tasks necessary to accomplish
goals or learning objectives. 1- 2 3
2. Student demonstrated the ability to coordinate and implement tasks to
accomplish goals or learning objectives. I 2 3
3. Student demonstrated the ability to evaluate and to improve the effectiveness
of his/her own work. 1 2 3
4, Student demonstrated the ability to make decisions or recommend decisions
based on his/her assessment of a situation. T 2 3
5. Student accepted responsibility. 1 2 3
6. Student was adaptable and worked well in difficult situations. 1 2 3
7. Student demonstrated effective time management skills. 1 2 3
8. Student understood the significant components of the field agency including
! the mission statement, organizational structure, job design, motivation and
reward system. 1 2 3
9. Student demonstrated ability to use the agency's resources (human and material),
procedures and structures, effectively. 1 2 3

4 N/A
NA
N/A

N/A
N/A
N/A

N/A

N/A

N/A






Student Name

-Interpersonal Skills

1.

' 6.

7.

Student worked effectively in task-oriented groups reflecting diverse people and perspectives.

1 2 3 4 NA

Student demonstrated an ability to work effectively with a spectrum of citizens and/or consumers served by the
agency. . 1 2 3 4 NA

Student demonstrated an ability to present ideas in a professional manner.
1 2 3 4 NA

Student demonstrated an ability to negotiate and to resolve conflict.
1 2 3 4 NA

Student demonstrated the ability to coordinate the efforts of a task-oniented group.
' ‘ 1 2 3 4 NA

Student demonstrated effective written communication skills. 1 23 4 N/A

Student demonstrated effective oral communication skills. 1 2 3 4 NA

" Professional Character

1.

2.

3.

Student adheres to commitments made to the agency, colleagues and citizens (clients/consumers).
' ' ' o 1 2 3 4 NA

Student acts in accordance with high standards of professional integrity and impartiality.
1 2 3 4 NA

Student is respectful, fair and courteous. ' o 1 2 3 4 NA

Comments: (attach additional page as needed.)
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CPH 415-515 application 11-4-2011.pdf
RECOMMENDATION
TO ESTABLISH A NEW OR TEMPORARY COURSE

COURSE INFORMATION:

Course Number: CPH415/515 Course Type: [X Permanent [ Temporary

SIS Course Title: (limited to 24 characters) Course Title: (80 characters, including spaces. Anything over limit will truncate.)
Strategic Planning Strategic Planning
Initiating Department or Committee: Instructor's Name: (First, Middle, Last)

MEZCOPH -Community, Environment and Policy Ernest P. Schloss, Ph.D.

Effective from Semester/Year: Fall 2012 Effective from Semester/Year: Fall 2012

Course Description: (Enter exactly as it should appear in the catalog. Space limited to 280 characters)

This course provides an overview and applications of strategic planning theories, methods, and group
processes in different organizational environments.

Units of Credit: Minimum: 3 Maximum: 3

Semester Offered: Fall |[X Spring [ SummerI [~ Summer II [

CREDIT REQUIREMENTS AND RESTRICTIONS:

May this course be repeated for credit? [T YES [X NO - May Not
If YES, then:

a. course my be repeated times. or b. course may be repeated up to a total of units.

Is course available for Special Examination for Credit or Grade Option? [ YES [X NO
(see http://catalog.arizona.edu/2003-04/policies/profexem.htm "Special Examination for Credit or Grade.")

If YES, then:
a. GRD (Special Examination for Credit and Grade) [ YES [ NO

b. CDT (Special Examination for Credit Only) [ YES | NO

Is course available for PASS/FAIL option? [ YES [X NO
(Undergraduate electives only.)

Is the course proposed for Honors eligibility? [ YES [X NO it is not
If YES, is it proposed as an:

[~ Honors Course [ Eligible for Honors Section [~ Eligible for Honors Contract



distributed





COURSE JUSTIFICATION AND ANALYSIS:

What programmatic need does this course satisfy? (Click appropriate box)

(" a. required for departmental undergraduate majors.

(" b. required for departmental undergraduate minors.

e c. option in undergraduate curriculum

( d. proposed for General Education program in:

(C e. required in graduate curriculum.

@ f. option in graduate curriculum.

( g. other, specify (Limited to 80 characters, including spaces.):

Is this proposed course a jointly convened course (400/500)? [X YES | NO

If YES, explain how the experiences of undergraduate and graduate students will be differentiated. Limited
to 280 characters, including spaces. Anything over limit will truncate.)

Graduate-level requirements include: (Space provided limited to 280 characters.)

Undergraduates will have a five-page take-home final exam. Graduate students will be required to submit a 20-page paper in
lieu of the final exam.

FUNDING ANALYSIS:

Is proposal of this course associated with a new hire? [~ YES [X NO it is not

If NO new hire and NO course deletion, explain what adjustments will be made to current faculty
teaching assignments.

This expands the existing CPH 515 graduate course to include undergraduate seniors (CPH 415)

What course, if any, does this course replace? None.
Notify the University Library for expected impact? [ YES | NO X N/A

What space is required for this course?
Classroom space for 30 students

What equipment is needed for this course?
Computer and projector

COURSE DEPENDENCIES:

Prerequisite Course(s): Graduate students: CPH 574 or instructor approval; Undergraduates: none

Prerequisite Condition(s): Undergraduate students: senior in public health, public admin, or business admin or intruct approv

Corequisite Course(s): None

Corequisite Condition(s): None

Mutually Exclusive Course(s): None

Mutually Exclusive Condition(s): None

Excluded Major: None

Excluded Minor: None






Special Fee: None

Field Trip: None

CROSSLISTINGS:

DEPARTMENT(S): None

CONTACT HOURS:

Contact hours should be entered as weekly contact hours. Click appropriate contact type and add number of hours.

Contact Type

ONONONONONS!

SHONONONS

Colloquium
Discussion
Dissertation
Individual Studies
Laboratory
Lecture
Proseminar
Seminar

Studio

Workshop
Meetings during office hours

SYLLABUS:
Please submit the syllabus on disk or send us an attachment to your department representative.

Contact Hours

Print Form | Submit by E-mail [Reset Form
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SYLLABUS

CPH 415/515: Strategic Planning

Fall 2012



Time:	Single, 3 hr lecture per week



Location: TBD 



Instructor:  	Ernest P. (Ernie) Schloss, PhD			

		A237 Drachman Hall				

		schloss1@email.arizona.edu										(520) 626-3591



Office Hours:	TBA and by appointment



Catalog Description:  This course provides an overview and applications of strategic planning theories, methods, and group processes in different organizational environments.



Course Description:  This course provides an overview and applications of strategic planning theories, methods, and group processes in different organizational environments.



Course Credit: 3 units



Course Prerequisites:  



· Undergraduate Students: Senior in public health, public administration, or business administration or permission of the instructor.  



· Graduate Students: Successful completion of CPH 574 or permission of instructor



Course Learning Objectives (for both undergraduate and graduate students):  Upon completion of this course students will be able to:



· Describe and critically analyze strategic planning theories and methodologies.

· Critically analyze a strategic plan

· Understand the appropriate use of group facilitation processes for strategic planning

· Conduct an organizational and environmental assessment

· Develop forecasts and scenarios

· Develop mission, vision, and values statements

· Develop strategies to achieve the vision



MPH, Public Health Policy & Management, and Interprofessional Competencies Covered:



(See Appendix A)



Course Notes:  Reading assignments and course materials will be made available on the course web-site at http://d2l.arizona.edu/. 



Required Text:    



Bryson, JM. (2011)  Strategic Planning for Public and Nonprofit Organizations, 4th Ed.  Jossey-Bass, ISBN-13: 978-0470392515



Optional Reading:



Hines, A and Bishop, P.  (2007) Thinking about the Future: Guidelines for Strategic Foresight.  Social Technologies.  ISBN-13: 978-0978931704.



Holman, P., Devane, T., and Cady, S. (2007) The Change Handbook: The Definitive Resource on Today’s Best Methods for Engaging Whole Systems, 2nd. Ed.,   Berrett-Koehler Publishers, ISBN-13: 978-1576753798.



Mintzberg, H, Ahlstrand, B., and Lampel, J.  (2009) Strategy Safari: A Guided Tour through the Wilds of Strategic Management, 2nd Ed.  Prentice Hall.  ISBN: 978-0-273-71958-8.



Schwartz, P. (1996). The Art of the Long View, Currency Doubleday, ISBN-13: 978-0385267328.



Additional required content materials:  Each week additional required readings, in the form of articles and case studies, will be posted on the D2L website.



Course Format 



Course content will come from required texts, articles, and other materials that will be posted on the D2L course website.  Each student is responsible for reviewing these materials.  



The course uses team-based learning, which requires active participation inside and outside of class. Students will be assigned to a small (5-7 people) team during the first class (undergraduate and graduate students may be assigned to integrated teams or teams of their peers, depending upon the composition of the class). Students will work in that team throughout the semester. Planning professionals usually work in and facilitate groups, teams, and coalitions; this class will help students develop needed skills.



D2L Online Discussion Board – This course uses D2L’s online discussion board. Every student is expected to contribute to it weekly, with all comments posted before the deadlines. 



Course Requirements & Grading/Student Evaluation for Graduate Students:



Peer Reviewed Group Work (20%):  Each week will include a small-group/team assignment.  Each student will be graded on his or her group participation by their teammates. Team members will anonymously evaluate each other’s contributions to team functioning at the end of the semester using a standard form to make written comments and award a numerical grade. There will be a practice review mid-semester that will not affect peer review grades, but will give students some feedback on their team performance. Students grade each other based on four criteria – preparation, contribution, respect for others’ ideas, and flexibility. 



· Preparation- Where they prepared when they came to class? 

· Contribution- Did they contribute productively to group discussion and work? 

· Respect for others’ ideas- Did they encourage others to contribute to their ideas? 

· Flexibility- Were they flexible when disagreements occurred? 

 

D2L Online Discussion Board (30%): The D2L online discussion board instructions and rubric are contained in Appendix B.



Strategic Plan Analysis and Suggestions for Improvement Presentation (15%):  Student teams will be assigned to interview a person responsible for strategic planning in an organization and review and analyze the organization’s strategic plan, as well as the process used to develop it.  During the final class each team will provide a 15 minute presentation of its strategic plan analyses.



Strategic Plan Analysis and Suggestions for Improvement Paper (35%):  As a final class project, each graduate student will be required to write a 20-page paper describing his or her analysis of the strategic plan and the process used to develop it, as well as his or her suggestions for improvement.  Papers are to be completed by the last day of class.



Course Requirements & Grading/Student Evaluation for Undergraduate Students:



Peer Reviewed Group Work (20%):  Each week will include a small-group/team assignment.  Each student will be graded on his or her group participation by their teammates. Team members will anonymously evaluate each other’s contributions to team functioning at the end of the semester using a standard form to make written comments and award a numerical grade. There will be a practice review mid-semester that will not affect peer review grades, but will give students some feedback on their team performance. Students grade each other based on four criteria – preparation, contribution, respect for others’ ideas, and flexibility. 



· Preparation- Where they prepared when they came to class? 

· Contribution- Did they contribute productively to group discussion and work? 

· Respect for others’ ideas- Did they encourage others to contribute to their ideas? 

· Flexibility- Were they flexible when disagreements occurred? 

 

D2L Online Discussion Board (30%): The D2L online discussion board instructions and rubric are contained in Appendix B.



Strategic Plan Analysis and Suggestions for Improvement Presentation (15%):  Students teams will interview a person responsible for strategic planning in an organization and review and analyze the organization’s strategic plan, as well as the process used to develop it.  During the final class each team will provide a 15 minute presentation of its strategic plan analyses.



Midterm Examination (15%): Undergraduate students will have a take home midterm exam, at a time to be scheduled.



Final Examination (20%): Undergraduate students will have a take home final exam, to be completed by the last day of class.



The grading scale for all students (graduate and undergraduate) will be as follows:



A=90-100% of total points

B=80-=89% of total points

C=70-79% of total points

E =60-69% of total points

F= <60% of total points



Class Attendance/Participation:  All holidays or special events observed by organized religions will be honored for those students who show affiliation with that particular religion.  Absences pre-approved by the UA Dean of Students (or Dean’s designee will be honored.)





Course Schedule:  



		Week

		Topic

		Readings

(Prior to Class)

		Class Activities



		1

		Course Overview

		Bryson, Ch. 1, 2

		· Creativity Exercise



		2

		Some Frameworks for Strategic Thinking/ Planning Approaches in Different Contexts

		(Readings to be assigned)

		· Appreciative Inquiry

· Dialog & Deliberation

· Multiple Intelligences



		3

		Some Theories of Organizational Change 

		 (Land & Jarman—D2L) (Readings to be assigned)

		· Open Space Technology

· World Café 

· Peer Spirit Circling



		4

		Facilitating Planning Processes– Roles of Facilitator/Planner, Leadership

		Bryson, Ch. 11; (Readings to be assigned)

		· Facilitation Exercises



		5

		Facilitating Planning Processes (cont.)  – Participant Characteristics

		(Readings to be assigned)

		· MBTI, Time Orientation



		6

		Strategic Planning Approaches

		Bryson, Ch. 3;

(Readings to be assigned)

		· Organizational Planning Assessment



		7

		Mission, Vision and Values

		Bryson, Ch. 4, 8;

(Readings to be assigned)

		· Strategic Visioning



		8

		Forecasting/Foresight

		(Readings to be assigned)

		· Forecasting 



		9

		Scenario Planning

		(Readings to be assigned)

		· Scenario Planning



		10

		Environmental Scanning – Strengths, Weaknesses, Opportunities and Challenges (Threats)

		Bryson, Ch. 5;

(Readings to be assigned)

		· SWOT analyses



		11

		Strategic Issues/

Strategy Development

		Bryson, Ch. 6, 7; (Readings to be assigned)

		· Whole Scale Change

· Search Conference

· Future Search

· SOAR



		12

		Goals, Objectives, and Measurement Issues

		(Readings to be assigned)

		· Goals and Objectives



		13

		Implementation

Evaluation

		Bryson, Ch. 9, 10;

(Readings to be assigned)

		· (To be determined)



		14

		New Directions/New Technologies

		(Readings to be assigned)

		· Group Systems: “Think Tank”



		15

		Strategic Plan Analyses Presentations, Course Evaluation

		(Final Report Preparation)

		· Presentations






Required Statements:   



Communications:  You are responsible for reading emails sent to your UA account from your professor and the announcements that are placed on the course web site. Information about readings, news events, your grades, assignments and other course related topics will be communicated to you with these electronic methods. The official policy can be found at:  http://www.registrar.arizona.edu/emailpolicy.htm



Disability Accommodation:  If you anticipate issues related to the format or requirements of this course, please meet with me.  I would like us to discuss ways to ensure your full participation in the course.  If you determine that formal, disability-related accommodations are necessary, it is very important that you be registered with Disability Resources (621-3268; drc.arizona.edu) and notify me of your eligibility for reasonable accommodations.  We can then plan how best to coordinate your accommodations.  The official policy can be found at: http://catalog.arizona.edu/2011%2D12/policies/disability.htm



Academic Integrity:  All UA students are responsible for upholding the University of Arizona Code of Academic Integrity, available through the office of the Dean of Students and online: The official policy found at: http://deanofstudents.arizona.edu/codeofacademicintegrity





Classroom Behavior: (Statement of expected behavior and respectful exchange of ideas)

The Dean of Students has set up expected standards for student behaviors and has defined and identified what is disruptive and threatening behavior. This information is available at:  http://deanofstudents.arizona.edu/disruptiveandthreateningstudentguidelines



Students are expected to be familiar with the UA Policy on Disruptive Behavior in an Instructional Setting found at http://web.arizona.edu/~policy/distuptive.pdf

and the Policy on Threatening Behavior by Students found at http://web.arizona.edu/~policy/threatening.pdf



Grievance Policy:  Should a student feel he or she has been treated unfairly, there are a number of resources available. With few exceptions, students should first attempt to resolve difficulties informally by bringing those concerns directly to the person responsible for the action, or with the student's graduate advisor, Assistant Dean for Student and Alumni Affairs, department head, or the immediate supervisor of the person responsible for the action. If the problem cannot be resolved informally, the student may file a formal grievance using the Graduate College Grievance Policy found at http://grad.arizona.edu/academics/policies/academic-policies/grievance-policy



Grade Appeal Policy: http://catalog.arizona.edu/2011-12/policies/gradappeal.htm



Syllabus Changes:  Information contained in the course syllabus, other than the grade and absence policies, may be subject to change with reasonable advance notice, as deemed appropriate. 



Telephone and Computer Use:  Laptops are allowed and use is governed by the following University policy Policy Title: Acceptable Use of Computers and Networks at the University of Arizona.   Turn your cell phones to silent or vibrate in order to not disrupt the class and disturb your fellow students and professor.



Plagiarism:  What counts as plagiarism? 

1. Copying and pasting information from a web site or another source, and then revising it so that it sounds like your original idea. 

1. Doing an assignment/essay/take home test with a friend and then handing in separate assignments that contain the same ideas, language, phrases, etc. 

1. Quoting a passage without quotation marks or citations, so that it looks like your own. 

1. Paraphrasing a passage without citing it, so that it looks like your own. 

1. Hiring another person to do your work for you, or purchasing a paper through any of the on- or off-line sources.




 

Attachment A

MPH and Interprofessional Competencies





MPH Competencies Covered: 



Analytical Skills 

· Defines a problem 

· Determines appropriate uses and limitations of data

· Evaluates the integrity and comparability of data and identifies gaps in data sources

· Makes relevant inferences from data 



Communication Skills 

· Communicates effectively both in writing and orally (unless a handicap precludes one of these forms of communication

·  Soliciting input from individuals and organizations 

· Leading and participating in groups to address specific issues, including ability to work in teams, span organizational boundaries, and cross systems 

· Demonstrating cultural competency in all of the above and community development 



Policy Development/Program Planning Skills 

· Assess and interpret information to develop relevant policy options 

· States policy options and writes clear and concise policy statements

· Translates policy into organizational plans, structures, and programs 



Cultural Skills 

· Interacting competently, respectfully, and professionally with persons from diverse backgrounds 



Financial Planning and Management Skills 

· Developing strategies for determining priorities 

· Applying basic human relations skills to the management of organizations and the resolution of conflicts 

· Managing personnel

· Understanding the theory of organizational structure and its relation to professional practice







Public Health Policy and Management Competencies Covered:



· Apply the principles of program planning, development, budgeting, management and evaluation in organizational and community initiatives.

· Apply principles of strategic planning and marketing to public health.

· Apply "systems thinking" for resolving organizational problems.

· Communicate health policy and management issues using appropriate channels and technologies.

· Demonstrate leadership skills for building partnerships.









Interprofessional Competencies Covered:



Communication Competencies:

· Choose effective communication tools and techniques, including information systems and communication technologies, to facilitate discussions and interactions that enhance team function.

· Listen actively, and encourage ideas and opinions of other team members.

· Give timely, sensitive, instructive feedback to others about their performance on the team, responding respectfully as a team member to feedback from others.

· Use respectful language appropriate for a given difficult situation, crucial conversation, or interprofessional conflict.

· Recognize how one’s own uniqueness, including experience level, expertise, culture, power, and hierarchy within the healthcare team, contributes to effective communication, conflict resolution, and positive interprofessional working relationships (University of Toronto, 2008).



Roles/Responsibilities Competencies:

· Engage in continuous professional and interprofessional development to enhance team performance.



Team and Teamwork Competencies:

· Describe the process of team development and the roles and practices of effective teams.

· Apply leadership practices that support collaborative practice and team effectiveness.

· Reflect on individual and team performance for individual, as well as team, performance improvement.

· Use process improvement strategies to increase the effectiveness of interprofessional teamwork and team-based care.

· Use available evidence to inform effective teamwork and team-based practices.

· Perform effectively on teams and in different team roles in a variety of settings. 




Attachment B

D2L Discussion Board Instructions and Grading Rubric



In this course, students are expected to participate and interact with their classmates both in-class and online. A significant portion (30%) of the final grade will be based on participation in weekly, online, D2L discussions. In addition to students’ own original responses, everyone is required to comment on the postings of at least two classmates’ postings each week. Postings may be brief, but need to substantively contribute to the topic under discussion and reflect the quality of discourse characteristic of a professional level seminar. All of postings should be well-informed, respectful, and original. 



Comments should be responsive to the questions posed and demonstrate that students have read, understand, and can meaningfully apply and extrapolate from the information they have gained. Students are encouraged to introduce relevant readings that were not assigned and to share relevant knowledge and experience. Comments or replies to other postings (e.g., "I really liked chapter 4" or "I agree with what Dana wrote") are not sufficient and will receive a zero grade. Similarly, poor grammar, lack of etiquette, insensitivity, rudeness, etc., will adversely affect the student’s grade.



· A well-informed posting requires that students have: (1) completed all readings and viewed all media; (2) conducted any necessary independent research; (3) carefully reviewed and considered the discussion question(s) before posting their own comments; and (4) carefully read other students’ postings before commenting on them. 

· A well-informed posting responds to the question(s) asked, demonstrates understanding of the questions(s), materials, and (when commenting) other responses; discusses relevant issues; and introduces cited information from additional credible sources where required or appropriate. Wikipedia and similar sources will not be counted as references. Use instead peer-reviewed journals; books; national newspapers or magazines; national, state or local public health agencies; national non-governmental public health agencies and foundations; etc. 

· Respectful means that students avoid rude, condescending, disparaging, or obscene communication. 

· Original means that states are: (1) expressing their own ideas in their own words, (2) appropriately crediting original sources when they are not, and (3) adhering to the University Code of Academic Integrity. 





The following rubric will be used for grading:



		

		Excellent (4 pts)

		Good (3 pts)

		Fair (2 pts)

		Poor (1 pts)

		None (0 pts)



		a. Content

		

		

		

		

		



		b. Ideas/Organization

		

		

		

		

		



		c. Conventions

		

		

		

		

		



		TOTAL ( a+b+c / 12)

		

		

		

		

		







· Content – Content demonstrates understanding of materials and responds to question(s) asked 

· Ideas/Organization – Thoughts, ideas and recommendations are clear, interesting, persuasive, and – wherever possible – based on available scientific evidence. Content is organized in a manner that allows reader to easily follow and understand 

· Conventions – Adheres to writing conventions (i.e., spelling, punctuation, capitalization, grammar, and paragraphing) 
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