
MEZCOPH Education Committee Meeting 
Final Meeting Minutes 
December 4, 2024 

2:00 – 3:00 pm, DRACH A326 

Zoom: https://arizona.zoom.us/j/86255483666  

Committee Members Present:  Anaiz Acosta, Mariah Albertie, Kim Barnes, Luis Benitez, Heidi Brown* (chair), 
Chris Cutshaw*, Lyn Durán*, Lady Elli*, Danielle Embry, Courtney Faryab, Ash Gagliano, Andrea Gaub, Laura 
Gronewold, Oluchi Kanma‐Okafor*, Bryna Koch*, Monica Muñoz, Velia Leybas Nuño, Katie Lupo, Vanessa 
Perez, Amanda Sokan*, Michael Tearne, Terry Urbine*, Gabriela Valdez*, Makele White, Nicole Yuan* 

Committee Members Absent:  John Ehiri (ex‐officio), Paul Hsu*, Aminata Kilungo*, Kristen Pogreba Brown*, 
Abba Versace 
* voting member

Meeting Recording: https://arizona.zoom.us/rec/share/IIH7gox7O39EGp_E7K4T‐
FmmVW1AAdO8Hiu1kDFyh12xgwvPSMqp_PXarVbEbWM.MmWjbIV3oN1k6X0O?startTime=1733345332000 

 Announcements:

 Final syllabus statement acknowledging Native ceremonies/holidays (Danielle Embry)

Final Native 
American Traditiona 

Danielle shared the final Native American Traditional and Cultural Ceremonies syllabus 
statement. Danielle will add the statement to the spring 2025 syllabus template and share it 
with faculty. * 

 Consent Agenda:  (All voting members)

 Minutes Approval: November 6, 2024 meeting

2024_11_6 
Education Committe 

 New Course Proposals:
 GHI 2xx Creative Wellness: The Role of Arts in Public Health (Gabriela Valdez)

GHI 2xx Arts in 
Public Health_Syllab 

GHI 2xx Arts in 
Public Health_GE Pro 

The Consent Agenda was seconded and approved by a vote of 8‐0.   



 Old Business: 

 Discussion Item: Direct Admissions (Lyn Durán)

Direct Admissions 
COPH Concentration C 

The Direct Admissions proposal was shared with Dean’s Council and it was decided that all 
MEZCOPH departments may opt in for the fall 2026 cycle.  The process would allow students 
who have completed a BS or BA degree at UA, and meet specific concentration requirements, 
to submit a streamlined MPH application. Chris Cutshaw shared a spreadsheet for tracking 
direct admissions criteria. Program Directors were asked to discuss it with their department and 
let Lyn/OSA know if they would like to participate by mid‐February.*   

Comments from the committee: 

 The main difference for direct admissions students is that they do not need to complete
a SOPHAS application.

 It was asked if eliminating the SOPHAS application would make it difficult to track
student data.  GradApp can be modified to capture some of the missing data, but some
of the data will need to be manually reconciled.

 Many CEPH‐accredited programs have eliminated the SOPHAS application in their
admissions process.

 New Business: 

 Discussion Item: Inclusive Core Curriculum (Velia Leybas Nuño)
Velia announced that she will no longer be the BA Program Director.  The DEI office is hosting a
First‐Generation Pinning Ceremony on Friday, December 13th from 10:00‐11:30am. Velia shared
data on first‐generation graduates in MEZCOPH.

The DEI office is exploring how to integrate diversity and cross‐cultural competence into our
curriculum.  They plan to focus on the core courses, starting with the MPH. Velia presented a
proposal for evaluating syllabi and asked the committee for feedback.
Comments from the committee:
 What is the desired outcome of this effort?  The result would be more integration of

cross‐cultural competence and diversity into our curriculum.
 The DEI office is developing a baseline of criteria by which to measure our current

courses. They will discuss it with the faculty and any changes to the course would be
optional.

 Will course topics and assignments also be evaluated?  The DEI office is conducting a
literature review which will inform the process.  Velia will share findings with the
Committee on Inclusion and Equity and the Education Committee before deciding on
appropriate evaluation criteria.

 The committee expressed interest in learning the results of the literature review and
receiving feedback on syllabi. It was suggested that there be college‐wide, as well as
department specific, guidance.



 Education and resources will be available for instructors who would like to learn more
about designing inclusive curriculum.

 Other Business:

 Mariah Albertie’s last day will be December 19th. The job posting is being finalized and they
hope to fill the position in January.  Mariah will share a Box folder with useful resources in case
students/faculty have questions.  Kim Barnes and Vanessa Perez are available in the interim if
faculty need assistance.

 Faculty were reminded to check if students are in the department/college before offering a TA
position. OSA is improving the Application Survey form to make the process clear and prevent
ineligible students from applying. The final number of assigned TAs will not be finalized until the
first week of classes due to late enrollment.

 Future Business:

 Two agenda items were requested for the next meeting:
 AI use in the classroom, specifically to survey current AI policies across the college and

develop guidelines for instructors when students use AI inappropriately.
 Faculty mentoring for online students

Danielle will add both items to the January agenda. * 

Meeting adjourned at 3:00 pm.  

Next Scheduled Meeting Date: January 8, 2025, 2:00 – 3:00 pm 

Changes or corrections to the minutes may be submitted to: Danielle Embry, Senior Coordinator, Academic 
and Faculty Affairs 

* Action Items: 

 Danielle will add the Native Ceremonies syllabus statement to the MEZCOPH syllabus template and
share with faculty.  (Danielle Embry)

 Program Directors will discuss the Direct Admissions process with their department faculty and let
Lyn/OSA know if they would like to participate, and what their admissions criteria are, by mid‐
February. (All Program Directors, Lyn Durán)

 Danielle will include suggested agenda items on the January Education Committee for discussion.
(Danielle Embry)





 
 


MEZCOPH Education Committee Meeting 
Draft Meeting Minutes 


November 6, 2024 
2:00 – 3:00 pm, DRACH A326 


Zoom: https://arizona.zoom.us/j/86255483666  
 
Committee Members Present:  Anaiz Acosta, Mariah Albertie, Kim Barnes, Luis Benitez, Heidi Brown*, Chris 
Cutshaw*, Lyn Durán*, John Ehiri (ex-officio), Lady Elli*, Danielle Embry, Courtney Faryab, Andrea Gaub, Paul 
Hsu*, Oluchi Kanma-Okafor*, Aminata Kilungo* (chair), Bryna Koch*, Katie Lupo, Monica Muñoz, Vanessa 
Perez, Amanda Sokan*, Michael Tearne, Terry Urbine*, Gabriela Valdez*, Makele White, Nicole Yuan* 
 
Committee Members Absent:  Ash Gagliano, Laura Gronewold, Nicole Johnson, Velia Nuño*, Kristen Pogreba 
Brown*, Abba Versace 
 
* voting member 
 
Meeting Recording: https://arizona.zoom.us/rec/share/17RZnrQKFEXICbSUCEN-VYextR-mqa_X2so26O-
yCWwZaiwapxwXGWO_TJNFurrt.hUYSrkVoz4XTFsl3?startTime=1730926120000 
 
• Announcements:  


 
• OAFA Updates (Danielle Embry) 


Education 
Committee_Academi    


Danielle shared data on fall 2024 course enrollment, course deadlines, and an update on the 
new D2L course site deletion policy.  
Comments from the committee: 
 Will videos be removed from D2L every four years?  The entire course site, including all 


content, will be deleted after four years. If the video is linked to from another platform 
(ie Panopto, You Tube), only the link will be deleted.   


 As we approach our next CEPH accreditation cycle, there will be support for faculty to 
build their D2L course sites in alignment with stated course objectives and outcomes. 
 


• Consent Agenda:  (All voting members) 
 


• Minutes Approval: September 4, 2024 meeting and October 2, 2024 meeting 


2024_9_4 Education 
Committee Meeting   


2024_10_2 
Education Committe     


The Consent Agenda was seconded and approved by a vote of 10-0.   



https://arizona.zoom.us/rec/share/17RZnrQKFEXICbSUCEN-VYextR-mqa_X2so26O-yCWwZaiwapxwXGWO_TJNFurrt.hUYSrkVoz4XTFsl3?startTime=1730926120000

https://arizona.zoom.us/rec/share/17RZnrQKFEXICbSUCEN-VYextR-mqa_X2so26O-yCWwZaiwapxwXGWO_TJNFurrt.hUYSrkVoz4XTFsl3?startTime=1730926120000





• Old Business: 
 


• Action Item: Proposed syllabus statement acknowledging Native ceremonies (John Ehiri) 
 


Proposed Native 
American Traditiona       


The committee reviewed and provided feedback on the current version of the syllabus 
statement regarding Native American traditional and cultural ceremonies.   


Comments from the committee: 


 John made a change to the statement referring students to Lyn Durán instead of Felina 
Cordova-Marks. Lyn agreed that students could contact her and, if needed, she would 
consult with Felina. 


 The Registrar’s office has posted a comprehensive calendar of religious holidays here: 
https://registrar.arizona.edu/calendar-religious-holidays.  The syllabus statement would 
be in addition to this calendar. It was suggested that this link be added to the statement. 


 It would be helpful to ask students at the beginning of the semester if they need to be 
absent for specific holidays, so they obtain approval ahead of time.  


John will update the statement with suggested edits and share the final version with Felina and 
the committee. *    


A motion was made and seconded to adopt the syllabus statement with suggested 
modifications.  The motion was approved by a vote of 12-0.  


• Other Business:  
 


• Students have been able to apply for TA positions via RedCap after the deadline has passed.  In 
future cycles, Luis will ensure the survey is closed by 11:59pm on the deadline. 


 


Meeting adjourned at 2:40 pm. 


Next Scheduled Meeting Date: December 4, 2024, 2:00 – 3:00 pm 


 
Changes or corrections to the minutes may be submitted to: Danielle Embry, Senior Coordinator, Academic 
and Faculty Affairs 
 
* Action Items: 


• John will update the draft syllabus statement with suggested edits and share the final version with 
Felina and the committee. (John Ehiri) 



https://registrar.arizona.edu/calendar-religious-holidays






Direct Admissions COPH 


CONTEXT: People residing in AZ constitute most of our applications to the MPH  main campus and online programs. Between 2018-2023 AZ 
residents comprised 25-35% of main campus MPH applicants and 31-46% of online MPH applicants. While the percentage of applications 
from AZ has remained pretty stable over the last 5 years, the number of applicants from AZ has decreased:  


• main campus/Phoenix MPH:  2018  (n=105), 2023 (n=77) 
• online MPH:     2018 (n=114); 2023 (n=45) 
• A significant portion of these AZ applicants are likely UA students. We are verifying  exact numbers.   
• Goal: make application to the COPH simple, easy, affordable for UA students. (Maybe at some point other in-state students) 
• Administrative Goal: make this as simple as possible to manage 


PLAN: COPH Direct Admission and Regular Admissions 


 Direct Admission Regular Admissions 
Eligible degrees • UA BS and BA bachelor’s degrees.  Concentrations can  


identify if they want to be, e.g. BS degree not BA degree) 
however the goal is not to overly complicate this new 
procedure if possible.  


• Students with UA degrees that do not meet the 
concentration’s Direct Admissions criteria 


• Students without a BA or BS from the University of 
Arizona 


Eligibility: GPA • Concentrations should identify. May be the same as 
regular admission or more stringent 


• Min. 3.0 (cum/last 60 units) 


Eligibility: 
Prerequisites  


• Math: 1 sem. College-level Algebra, pre-calculus or 
calculus/ AP-IB-CLEP acceptable/ C or better; may 
require additional  


• Science: see concentration 


• Math: 1 sem. College-level Algebra, pre-calculus or 
calculus/ AP-IB-CLEP acceptable/ C or better 


• Science: see concentration  


Application • UA Grad App $90 
 


• UA Grad App $90  
• SOPHAS  


Transcripts • Grad App will prompt submission of unofficial UA 
transcript and other school’s official transcripts 


• SOPHAS requires official UA transcript and other 
school’s official transcripts 


Recommendation • 1 letter • 2 letters 
Statement  • Yes • Yes 


 


  







 
• Students are admitted if they meet the criteria below 
• Applicants submit the Grad App: 


o All information they typically submit 
o Choice of concentration  
o Transcripts: unofficial UA, official if other colleges and universities 
o One letter of recommendation from a faculty member or work supervisor 
o Statement of purpose  


• For examples see: Direct Admission for UA Grads for the nursing Master’s Entry into the Profession program and LSU “Fast Track” 


Please add your criteria to apply to the Direct Admissions pathway to the table below 


 Will 
participate in 
Fall 2026-27 
Admissions 
Cycle 


UA Degree 
w/in 10 yrs 
from app. 
semester  


UA Major  Min. Cum. 
GPA or last 
60 GPA 


Math req. and 
Min. Grade in 
req.  


Science pre-
req.  


Comments/questions 


Family and 
Child Health 


yes  B.S. or B.A.  Any 3.0 1 sem. College-
level Algebra, 
pre-calculus or 
calculus/ AP-IB-
CLEP 
acceptable/ C 
or better 


None  


Global Health 
(ONL, in-
person) 


yes  Same as 
FCH 


Same as 
FCH 


Same as 
FCH 


Same as FCH Same as FCH  


Health 
Behavior, 
Health 
Promotion 
(ONL, in-
person) 


yes  Same as 
FCH 


Same as 
FCH 


Same as 
FCH 


Same as FCH Same as FCH  


Health Services 
Administration  


       



https://nursing.arizona.edu/mepn-admissions

https://www.nola.com/news/healthcare_hospitals/lsu-health-mph-admission/article_80234184-663a-11ef-af23-6f6e9e914b54.html





Public Health 
Practice 


       


Public Health 
Policy and 
Management 


       


Applied 
Epidemiology 
(online) 


       


Epidemiology        
Climate Change 
and Health  


       


One Health        
Biostatistics        
Environmental 
and 
Occupational 
Health 


       


        
 


Please add questions/comments/issues 


• Changing concentration procedures remain: PD (Chris C.in online program), reviews course, statement explaining change, and orig. 
application. Studen 








Final Native American Traditional and Cultural Ceremonies syllabus statement: 


 


Please note that as of January 2024, there are 574 federally recognized Tribal Nations in the United 
States, as well as numerous other non-federally recognized Indigenous Peoples in the United 
States, its territories, and across the globe. The Mel and Enid Zuckerman College of Public Health 
acknowledges that Indigenous Peoples are unique with their own traditions, cultural and religious 
observances and that sharing details outside their communities may be prohibited. With this, it is 
not feasible for a full listing of all those religious/cultural observances to be provided on the UA 
calendar of religious holidays located here: https://registrar.arizona.edu/calendar-religious-
holidays. Should you need to be absent from class to participate in religious/cultural observance, 
please notify your instructor ahead of any class assignment or required attendance, and if you 
require additional assistance please contact the Assistant Dean, Office of Students Affairs, Lyn 
Durán at laduran@arizona.edu.  


 



https://registrar.arizona.edu/calendar-religious-holidays

https://registrar.arizona.edu/calendar-religious-holidays

mailto:laduran@arizona.edu






Updated May 2023 | Page 1 


General Education Course Proposal Form 


 


This document outlines the information required to submit a proposal for consideration in the new GE 
curriculum. Complete ALL shaded areas. Text field boxes have unlimited characters.  


Once completed, give this form AND an updated course syllabus to your department’s Course 
Management Requester (CMR). They will upload the information to UAccess. Contact your Department 
Head for the name of your department’s CMR.. 


Relevant details, resources, and support can be found in the General Education Quick Start. 


 


 


1. Proposer Info 


The instructor primarily responsible for teaching the course should prepare the course proposal, 


unless there are special circumstances (e.g., that instructor is retiring or on sabbatical, the course 


is taught by multiple instructors, or there is not a consistent instructor for the course). 


Proposer 
Name: 


Yunjia Yang & Zhao Chen 


Proposer 
Email: 


yunjiayang@arizona.edu 


 


2. New Course or Course Modification 


Place an X in the box next to the correct designation. For more information about these 


categories, consult with your department/college staff.  


New Course: Not currently in the course catalog X 


Course Modification: Currently in the course catalog, in General Education or 
otherwise 


 


 


3. Course Information 


Course Prefix 
and Number 


 


Short Course 
Title 


Arts in Public Health 


Long Course 
Title 


Creative Wellness: The Role of Arts in Public Health 



https://ge.arizona.edu/quick-start-training

mailto:yunjiayang@arizona.edu
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Course 
Description 


This course provides undergraduate students with innovative 
approaches and experiential learning opportunities to use the arts in 
public health. Students will apply strategies acting as social scientists 
and artists, adopting interdisciplinary approaches to enhance 
understanding and skills in using the arts to promote health and 
wellness among diverse populations.  
 
This course includes three modules. The first module introduces the 
foundation, history, frameworks, applications, professionals, and ethics 
of the arts in individual and community health and wellness.  
The second module explores the role of the Arts in Health throughout 
the life course and different health conditions, including inclusion, 
accessibility, and specific populations.  
 
The second module introduces the culture and global views of the arts 
in the health field. It provides students with knowledge, hands-on 
experiences, and community engagement using arts in health program 
administration and care delivery.  
 
The third module is for research and evaluation, including community-
engaged research, participatory arts, arts-based health research, health 
impacts on participants of arts programs, and evaluation of arts-in-
health programs. 
 
This class offers experiential learning opportunities for students, 
including healing arts and other practices that apply arts in public 
health. Students are instructed to visit the local community facilities that 
offer arts in health programs or invite the arts in community health 
practitioners to the class to share their experiences.  
 


 


4. Course Details 


Place an X in the box next to the appropriate course category (Exploring Perspectives or Building 


Connections) Please select only one course category.  


 


4A. Course Category: Select one 


Exploring Perspectives: Artist   If Exploring Perspectives is selected, 
complete 4B, then move to rationale in 
Question 5. (Select only one) 


Exploring Perspectives: 


Humanist  


 


Exploring Perspectives: 


Social Scientist 


 


Exploring Perspectives: 


Natural Scientist 


 


Building Connections X If Building Connections is selected, 
complete 4B, then move to rationale in 
Questions 6 and 7.  
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Place an X in the box next to the appropriate curricular attribute(s) (e.g. Diversity and Equity, 


Quantitative Reasoning, World Cultures & Societies, Writing) below. 


 


4B. Curricular Attributes: Select AT LEAST ONE, but no more than two: 


Diversity & Equity  


Diversity & Equity: US Context  


Quantitative Reasoning  


World Cultures & Societies X 


Writing  


 
Curriculum Category Rationale 


Exploring Perspectives 


 
5. How and why is this course 'Exploring Perspectives'? Please describe how students will 


engage with the approaches and ways of reasoning of the disciplinary perspective you 
have selected. 


We strongly encourage you to include in your response: 
1. a description of how students will be immersed in this disciplinary 


perspective’s ways of thinking, knowing, and doing (e.g. what kinds of  
readings, videos, lectures or other course material will help students understand 
what is involved in taking this disciplinary perspective?) 


2. specific examples of the ways in which students will engage with the 
disciplinary perspective (e.g. specific assignments that practice the tools and 
methodologies of this disciplinary perspective) 


 


 


Building Connections 


 
6. From which perspectives (disciplines, social positions, or otherwise) does this course 


build connections? (Two responses required) 


The perspectives listed here should be clearly distinguished from each other, and 
students should be given context, training, and practice in taking each perspective 
individually, as well as building connections between them. Most successful BC 
proposals have 2-4 distinct perspectives. These can be disciplinary perspectives, 
professional perspectives, or social positions and should be stated using person-centric 
language (e.g., computer scientist or borderland resident).   


First Social Scientist Perspective: Students explore how to contribute to 
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perspective public health initiatives and different communities as a healthcare 
professionals, health educator, and public health officers, addressing 
disease prevention and health promotion.  


Second 
perspective 


Artist Perspective: Students experience how an artist, an arts program 
administrator, or a curator use various art forms and art activities impact 
our society, especially in promoting individual and community health 
across different populations and settings. 


Optional: 
Additional 
perspective 


 


Optional: 
Additional 
perspective 


 


Optional: 
Additional 
perspective 


 


 
7. How and why is this a Building Connections course? Please describe how students will 


explore the course’s topic using the unique contributions of knowledge, skills, 
methodologies, values, and perspectives from at least two distinct disciplines and/or 
social positions. 


We strongly encourage you to include in your response:  
1. Describe how students will be immersed in each perspective’s ways of 


thinking, knowing, and doing (e.g. what kinds of readings, videos, lectures or 
other course material will help students understand what is involved in taking this 
perspective?) 


2. Provide specific examples of the ways in which students will engage with each 
perspective (e.g. specific activities and/or assignments that practice the tools 
and methodologies of each perspective) 


3. Articulate how the course encourages students to build connections between 
the perspectives it considers (e.g. in what ways or through what activities do 
students reconcile, contrast, synthesize or juxtapose these distinct 
perspectives?) 


This course connects public health and creative arts by enabling students to explore 
arts' impact on health from multiple lenses. For instance, lectures and readings 
introduce the theoretical foundations, while hands-on practices and community outreach 
projects provide applied experiences. Assignments like the design of arts-based 
intervention programs encourage students to reconcile these perspectives, illustrating 
how they jointly enhance health outcomes. 


• Specific Engagements: Group projects and experiential learning activities (e.g., 
Dance, Tai Chi, healing music, mindfulness-based arts, and talk to arts in health 
practitioners and collect first-hand data in outreach community) allow students to 
apply these perspectives practically. 


• Immersion in Each Perspective: Students read foundational texts, participate 
in discussions, engage with case studies and reflection essays, and literature 
review covering both public health and arts perspectives. 


• Building Connections: Final projects (Grant proposal) synthesize knowledge 
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from both fields, encouraging an integrated understanding of how arts and public 
health intersect. 


 


 


Attribute Selection Rationale 
8. For each attribute you are proposing, please describe: 


● The ways in which the course emphasizes the skills, contexts, and/or 


methodologies of that attribute. 


● How the attribute operates as an underlying thread within your course. 


 


We strongly encourage you to include in your response:  
1. A description of how your course will meet any specific attribute requirements 


2. The ways in which student engagement with the attribute will be integrated 


across the course (e.g., course readings, activities, materials, 


assignments/assessments) 


3. Alignment between activities and assessments with the attribute's student 


learning outcome 


For the Writing Attribute, here is where you must include a statement explaining how 
coursework meets the 60% Plus policy (e.g. a grading scheme that classifies writing-
specific coursework) 


Attribute 1: Rationale for Attribute  


 World Cultures and Societies (WCS) Attribute  


Students learn the applications and practices of Arts in Health in 


different countries and culture arounds the world such as Africa, 


Europe, Asia, and America. 


Activities like readings, literature reviews, and discussion ensure 


these attributes remain integral throughout the course. 


 


Attribute 2 
(Optional): 


Rationale for Attribute  


 The Diversity & Equity (D&E) Attribute  


The course emphasizes accessibility and inclusion. Students explore 


the different settings and environments of arts in health such as in 


hospital and criminal justice settings, also among diverse population 


such as disability and cancer patients.  Readings, Reflection Essays, 


group projects address the diversity & equity attributes. 
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Student Learning Outcomes (SLO) 
The following are the required syllabus language for the General Education Student Learning Outcomes 


Exploring Perspectives, Building Connections, and the Attributes. 


 


Exploring Perspectives Students will identify the approaches and methodologies of the 
disciplinary perspective, use evidence and/or knowledge 
generated within the disciplinary perspective to critically analyze 
questions, ideas, and/or arguments, and describe contributions 
of this perspective to finding solutions to global and/or local 
challenges.  


Building Connections Students will be able to demonstrate the ability to utilize multiple 
perspectives and make meaningful connections across 
disciplines and social positions, think conceptually and critically, 
and solve problems. 


Diversity and Equity Students will demonstrate knowledge of how historical and 
contemporary populations* have experienced inequality, 
considering diversity, power, and equity through disciplinary 
perspectives to reflect upon how various communities experience 
privilege and/or oppression/marginalization and theorize how to 
create a more equitable society.  
 
*populations including, but not limited to: people from 
racial/ethnic minorities, women, LGBTQIA+ people, disabled 
people, people from marginalized communities and societies, 
socioeconomically disadvantaged communities and/or people 
from colonized societies 


Quantitative Reasoning Students will demonstrate competency in working with numerical 
information by critically analyzing quantitative information, 
generating ideas that are supported by quantitative evidence, 
assessing the relevance of data and its associated implications in 
a variety of contexts, and communicating those ideas and/or 
associated interpretations using various formats (graphs, data 
tables, equations, oral presentations, or written reflections). 


World Cultures and 
Societies 


Students will describe, from one or multiple perspectives, the 
values, practices, and/or cultural products of at least one non-US 
culture/society; relate how these values, practices and/or cultural 
products have shaped their social, historical, political, 
environmental and/or geographic contexts; and reflect on how 
the student's own background has influenced their perceptions of 
other societies and their sense of place in the global community.  


Writing Students will demonstrate rhetorical awareness and writing 
proficiency by writing for a variety of contexts and executing 
disciplinary genre conventions of organization, design, style, 
mechanics and citation format while reflecting on their writing 
development. 
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SLOs Specific to the Course 


Building Connections, Exploring Perspectives, and Attribute(s) SLO language cannot be revised, 


however, below you may enter SLOs that are specific to your course content, major/minor programs, etc.  


9. Enter additional learning outcomes, such as those related to your specific course content 


and/or major/minor programs. 


 


Courses should carry a minimum of three SLOs total (inclusive of the GE SLOs). Most 
courses are likely to carry one SLO related to the curricular category (EP/BC), 1-2 SLOs 
related to the Attribute(s), and 1-3 SLOs related to the specifics of the unique course.  


General Education Student Learning Outcomes (SLOs) align with exploring perspectives, 
building connections, and fostering diversity. The course also includes learning outcomes 
specific to arts and health, such as evaluating arts programs' impacts on health and 
leading interdisciplinary teams. 
 
After taking this class, students should be able to 


o Understand how arts in health have evolved and been utilized in ancient, traditional, 
Indigenous cultures and Western medical practices to support and enhance health in 
healthcare and community settings. 


o Outline the foundation, theoretical frameworks, professionals, settings, and ethics 
for arts in health and wellness in the context of public health. 


o Identify how the arts promote health and well-being in all aspects of life and 
different health conditions and environments. 


o Play a leadership role in an interdisciplinary team that works with health 
professionals and artists to address critical personal wellness and public health 
issues.  


o Collaborate with others to design, modify, manage, analyze, and evaluate arts 
programs and collect data to promote individual and community health. 


o Demonstrate the ability to utilize multiple perspectives and make meaningful 
connections across disciplines and social positions, think conceptually and critically, 
and solve problems. 


o Describe, from one or multiple perspectives, the values, practices, and/or cultural 
products of at least one non-US culture/society; relate how these values, practices, 
and/or cultural products have shaped their social, historical, political, environmental 
and/or geographic contexts; and reflect on how the student's background has 
influenced their perceptions of other societies and their sense of place in the global 
community. 


o Demonstrate knowledge of how historical and contemporary populations* have 
experienced inequality, considering diversity, power, and equity through 
disciplinary perspectives to reflect upon how various communities experience 
privilege and/or oppression/marginalization and theorize how to create a more 
equitable society.  


*Populations including, but not limited to, people from racial/ethnic 
minorities, women, LGBTQIA+ people, disabled people, people from 
marginalized communities and societies, socioeconomically disadvantaged 
communities, and/or people from colonized societies. 
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Course Objectives 


Course objectives should describe what students can expect to engage with during the course and 


highlight the unique pathways students will take in your course to reach the desired learning outcomes. 


Course objectives are unique to your specific course and should align with the broader required Student 


Learning Outcomes (above). 


 


10. Write your course objectives below.  


Suggested structure: Consider using one-sentence, bulleted course objectives. Most 
successful proposals have roughly 3-8 objectives. 


COURSE OBJECTIVES:  
o Identify Arts in Individual and Community Health's concepts, history, and 


application.  
o Generate understanding of the foundation, frameworks, professionals, settings, and 


ethics for arts in health and wellness in the public health framework. 
o Apply experiential learning opportunities in the hands-on arts in health practices and 


the arts in health across the life course, as well as different health conditions and 
environments. 


o Build an interdisciplinary team that works with healthcare professionals and artists 
to address critical personal and public health issues.  


o Design, modify, manage, analyze, and evaluate arts programs to promote health from 
an interdisciplinary perspective. 


 


 


Signature Assignment(s) Details 


All General Education courses are required to have one or more signature assignment. These signature 


assignments will be included in students' learning ePortfolios and allow them to reflect on their General 


Education Experience. Signature assignments need to directly address the GE student learning 


outcome(s). 


 


11. Describe the signature assignment(s) in detail AND how they address relevant GE student 


learning outcomes (see above to reference).  


If you have more than one signature assignment addressing different student learning 
outcomes, please describe each assignment separately. 
 
For Writing Attribute signature assignments, identify purpose, audience, and genre as 
well as how the assignment involves feedback and revision. 


Readings: Students will finish reading assignment address the topics in each week. Key 
readings include the chapters from the book “Albright, A., & Carytsas, F. P. (Eds.). 
(2021). Core Curriculum for Arts in Health Professionals. National Organization of Arts in 
Health”, and “Camic, et al. (2016). Oxford Textbook of Creative Arts, Health and 
Wellbeing.” 
 
Reflection Essays: These encourage students to analyze and articulate their 
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understanding of arts in health, emphasizing theoretical and practical connections. 
For example: 
Reflection Essay1 (week3): 
What role do you want to play in Arts in Health professionals based on your interests and 
strengths? What are the characteristics, attributes, and skills necessary for this 
professional? What qualification/license/credential do you need to prepare for? 
Reflection Essay2 (week5): 
Besides the reading mentioned, what other benefits do arts have in personal and public 
health? Find two cases of Arts applications in different populations and health conditions 
to elaborate. 
Reflection Essay3 (week6): 
What are the advantages and disadvantages of each art format regarding health benefits, 
different populations, settings and environments? 
Reflection Essay4 (week7): 
Why is it important to consider culture in Arts in Health intervention and activities?  
What are the similarities and differences between arts in healthcare programs in different 
culture perspectives? 
Experiential Learning Reflection or Data collection (week 4,8,12) 
 
Group Projects: Assignments like designing Arts for health poster and literature review 
challenge students to integrate knowledge from both arts and public health. 
 
For example: 
Group project 1 (week2): 
Using the knowledge of Arts in Health Frameworks, the Social Determinants of Health, 
and analogy, design a poster to inform the general audience about the role of the Arts in 
Public Health. 
Group project 2 (week10): 
Literature review and presentation: The effects of ____ (one arts format) on ____ 
(population) with ____(condition/setting/environment). 
 
Final Project: Students write a proposal for Arts in Health projects or evaluating a project 


applying program administration skills or researcher skill to address health benefits. 


Choose one among the two: 


1. Write a grant proposal as an Arts in health professional.  


Design an Arts Intervention program / Arts for health communication event.  


 


2. Write research proposal for a program evaluation as a researcher - 


Find a local arts group/organization and evaluate their program one of the programs you 


are interested in. 


 


Pedagogical Approach 


All General Education courses are expected to utilize teaching practices that are evidence-based, 


consistent with equity and inclusion, and promote student engagement. 
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Description of Teaching Practices 


12. Provide a description of teaching practices used to foster meaningful student learning in 


this course. 


 


We strongly encourage you to consider the following values for General Education in your 
response: 


● active student engagement in their classes (including, active and/or collaborative 
learning strategies, etc.)  


● serving all students (scaffolded learning, asset-based approaches to learning, 
universal design) 


● students having ample opportunities to succeed through regular, low-stakes 
assessments, both formative and summative 


● the incorporation of diverse voices, work, contributions, and approaches within 
the course topic and materials (e.g. Black, Indigenous, or People of color, or 
BIPOC, LGBTQIA+, people with disabilities, women, and more)  


Teaching strategies emphasize active engagement, including active experiential learning 
through group projects and experiential activities. This experiential learning opportunities 
includes healing arts and other practices that apply arts in public health, and experiential 
learning in community outreach. This class offers experiential learning opportunities for 
students, including healing arts and other practices that apply arts in public health. 
Students are instructed to visit the local community facilities that offer arts in health 
programs or invite the arts in community health practitioners to the class to share their 
experiences.  The Universal design principles are evident in the diverse modes of 
assessment and activities tailored to different learning needs. Regular, low-stakes 
assignments (e.g., reflections and class discussions) provide consistent opportunities for 
feedback and growth. 


 


Contextualizing Teaching Strategies/Activities 


13. To provide further context to the practices described in Question 12, above, please 


provide a description and examples of the specific types of teaching and learning 


strategies/activities used in this course. 


 


Community Outreach: Provides experiential learning and real-world application. 
Students are instructed to visit the local community facilities that offer arts in health 
programs or invite the arts in community health practitioners to the class to share their 
experiences.  
 
Creative Practices: The class will offer healing arts and other practices that apply arts in 
public health experiences, like mindfulness-based arts experiences foster active 
engagement and understanding of the health benefits of arts. 
 
Mixed-Methods Research Training: Combines qualitative and quantitative 
methodologies to deepen analytical skills and prepare students for interdisciplinary work. 
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(Optional) Further Context on Course Objectives and 


Student Learning Outcomes 


This is an opportunity to share further information about how this course will facilitate the required 


student learning outcomes associated with Exploring Perspectives or Building Connections and relevant 


Attribute(s) (beyond signature assignments). This section is optional.  


 


Further context might include, but is not limited to: 


● Key course materials/activities (readings, films, websites, data, guest lectures, 


field trips, etc.) 


● Other pertinent details about student/instructor engagement 


 


 


 


Responsibility Note 


If this course is approved to be a part of the new General Education curriculum, the department will be 
responsible for ensuring all instructors teaching this course: 


1. Complete the Quick Start training provided by the General Education Office. 
2. Submit their syllabi each semester to the General Education office (using required template, 


language, and policies). 
3. Demonstrate a commitment to teaching practices that are evidence-based, consistent with equity 


and inclusion, and promote student engagement. 








 
 


Syllabus  
 


Creative Wellness: The Role of Arts in Public Health (3 Units)  


 
Time: Thursday, 9-11:30 AM 


 
Live online  


 
Instructor(s) and Contact Information: 


 
Yunjia Yang, PhD & Zhao Chen, PhD, MPH  


 
Email: Yunjiayang@arizona.edu 
Office Hours: By appointment 


 


 
 
Catalog Description: 
This course provides undergraduate students with innovative approaches and experiential learning 
opportunities to use the arts in public health. Students will apply strategies acting as social scientists and 
artists, adopting interdisciplinary approaches to enhance understanding and skills in using the arts to 
promote health and wellness among diverse populations.  
 
COURSE DESCRIPTION:  
 
This course includes three modules. The first module introduces the foundation, history, frameworks, 
applications, professionals, and ethics of the arts in individual and community health and wellness.  
The second module explores the role of the Arts in Health throughout the life course and different 
health conditions, including inclusion, accessibility, and specific populations.  
 
The second module introduces the culture and global views of the arts in the health field. It provides 
students with knowledge, hands-on experiences, and community engagement using arts in health 
program administration and care delivery.  
 
The third module is for research and evaluation, including community-engaged research, participatory 
arts, arts-based health research, health impacts on participants of arts programs, and evaluation of arts-
in-health programs. 
 
This class offers experiential learning opportunities for students, including healing arts and other 
practices that apply arts in public health. Students are instructed to visit the local community facilities 
that offer arts in health programs or invite the arts in community health practitioners to the class to 
share their experiences.  
 







COURSE PREREQUISITES OR CO-REQUISITES: NONE 
 
COURSE OBJECTIVES:  


o Identify Arts in Individual and Community Health's concepts, history, and application.  
o Generate understanding of the foundation, frameworks, professionals, settings, and ethics for 


arts in health and wellness in the public health framework. 
o Apply experiential learning opportunities in the hands-on arts in health practices and the arts in 


health across the life course, as well as different health conditions and environments. 
o Build an interdisciplinary team that works with healthcare professionals and artists to address 


critical personal and public health issues.  
o Design, modify, manage, analyze, and evaluate arts programs to promote health from an 


interdisciplinary perspective. 
 
 
STUDENT LEARNING OUTCOMES (SLOs):        
After taking this class, students should be able to 


o Understand how arts in health have evolved and been utilized in ancient, traditional, Indigenous 
cultures and Western medical practices to support and enhance health in healthcare and 
community settings. 


o Outline the foundation, theoretical frameworks, professionals, settings, and ethics for arts in 
health and wellness in the context of public health. 


o Identify how the arts promote health and well-being in all aspects of life and different health 
conditions and environments. 


o Play a leadership role in an interdisciplinary team that works with health professionals and 
artists to address critical personal wellness and public health issues.  


o Collaborate with others to design, modify, manage, analyze, and evaluate arts programs and 
collect data to promote individual and community health. 


o Demonstrate the ability to utilize multiple perspectives and make meaningful connections across 
disciplines and social positions, think conceptually and critically, and solve problems. 


o Describe, from one or multiple perspectives, the values, practices, and/or cultural products of at 
least one non-US culture/society; relate how these values, practices, and/or cultural products 
have shaped their social, historical, political, environmental and/or geographic contexts; and 
reflect on how the student's background has influenced their perceptions of other societies and 
their sense of place in the global community. 


o Demonstrate knowledge of how historical and contemporary populations* have experienced 
inequality, considering diversity, power, and equity through disciplinary perspectives to reflect 
upon how various communities experience privilege and/or oppression/marginalization and 
theorize how to create a more equitable society.  


*Populations including, but not limited to, people from racial/ethnic minorities, women, 
LGBTQIA+ people, disabled people, people from marginalized communities and 
societies, socioeconomically disadvantaged communities, and/or people from colonized 
societies. 


 
 
REQUIRED READINGS:  
This class includes non-scientific and scientific readings from books and magazines based on scientific 
findings. All required reading materials will be available through the class websites at no cost. Key books 
we will excerpt include, 







 
Albright, A., & Carytsas, F. P. (Eds.). (2021). Core Curriculum for Arts in Health Professionals. National 
Organization of Arts in Health. 
 
Camic, et al. (2016). Oxford Textbook of Creative Arts, Health and Wellbeing. 
 
 
PRELIMINARY COURSE OUTLINE  
 


Session I: Foundation, History, Frameworks, Application, Professionals, And 
Ethics 


Signature Assignment  


Week 1 What Arts can do in Personal & community Health? Reading and discussion 


Readings:  


• Albright & Carytsas. (2021). Core Curriculum for Arts in 
Health Professionals.  
o Ch 1: History of the field, pp 2-35  


• Camic, et al. 2016. Oxford Textbook of Creative Arts, Health 
and Wellbeing.  
o Ch 1, Introduction to the field of creative arts, 


wellbeing, and health: achievements and current 
challenges, pp 3-10 


o Ch 2, The arts and Healing: the power of an idea 


• Golden, T., et al. (2019). Creating healthy communities 
through cross-sector collaboration whitepaper.,  
o Introduction, pp 4-15 


 
Lecture and Class discussion 
Experiential learning: Creative Dance 
 


Week 2 What are The Arts in Health Frameworks and The Social 
Determinants of Health? 


1. Reading and 
discussion 
2. Group project 1: 
Using the knowledge of 
Arts in Health 
Frameworks, the Social 
Determinants of 
Health, and analogy, 
design a poster to 
inform the general 
audience about the 
role of the Arts in 
Public Health. 
 


Readings: 


• Camic, et al. 2016. Oxford Textbook of Creative Arts, Health 
and Wellbeing.  
Ch 3: “The fifth wave of public health and the contributions 
of culture and arts”, pgs. 19-26 


Three frameworks: 
• Golden, T. L., Sonke, J., & Rodriguez, A. K. (2024). An 


Evidence-Based Framework for the Use of Arts and Culture 
in Public Health. Health Promotion Practice, 
15248399241228831. 


• Fancourt, D., Aughterson, H., Finn, S., Walker, E., & Steptoe, 
A. (2021). How leisure activities affect health: a narrative 
review and multi-level theoretical framework of 
mechanisms of action. The Lancet Psychiatry, 8(4), 329-339. 


• Davies, C. R., Knuiman, M., Wright, P., & Rosenberg, M. 
(2014). The art of being healthy: a qualitative study to 







develop a thematic framework for understanding the 
relationship between health and the arts. BMJ open, 4(4), 
e004790. 


The arts and the social determinants of health: 
• Gordon-Nesbitt, R., & Howarth, A. (2020). The arts and the 


social determinants of health: findings from an inquiry 
conducted by the United Kingdom All-Party Parliamentary 
Group on Arts, Health and Wellbeing. Arts & health, 12(1), 
1-22.  
 


Lecture and Class Discussion 
Group project 


Week 3 Who are the Arts in Health Professionals & what are their Code 
of Ethics?  


1. Reading and 
discussion 
2. Reflection Essay1: 
What role do you want 
to play in Arts in Health 
professionals based on 
your interests and 
strengths?    
What are the 
characteristics, 
attributes, and skills 
necessary for this 
professional? 
What 
qualification/license/cr
edential do you need to 
prepare for? 


Readings 


• Albright & Carytsas. (2021). Core Curriculum for Arts in 
Health Professionals.  
o Ch 2: Arts in health professionals, pp 38-66 
o Ch 3: Creative and expressive arts therapies, pp 72-102 
o Ch 4: Arts in Health program Administrator, pp 115-119   


• Camic, et al. 2016. Oxford Textbook of Creative Arts, Health 
and Wellbeing.  
o Ch 11: Ethical issues in arts-based health research, pp 


83-91 
 


Experiential learning: Zen Tangle 
 


Session II: Arts in Health across the life course, health conditions, and environments 


Week 4 How Arts contribute Health Across the Life-Course?  1. Reading 
2. Experiential learning 
reflection 1 
 


Readings: 


• Camic, et al. 2016. Oxford Textbook of Creative Arts, Health 
and Wellbeing.  
o Ch25: Creativity and promoting wellbeing in children 


and young people through education, pp 201 
o Cg 28:The power of dance to transform the lives of 


disadvantaged youth, pp 227   
o Ch 29: The arts and older people: a global perspective, 


pp235 
o Ch 32: Intergenerational music-making: a vehicle for   


active ageing for children and older people, pp259 


• Farre, A. G. M. D. C., Pinheiro, P. N. D. C., Vieira, N. F. C., 
Gubert, F. D. A., Alves, M. D. D. S., & Monteiro, E. M. L. M. 
(2018). Adolescent health promotion based on community-
centered arts education. Revista brasileira de 
enfermagem, 71(1), 26-33. 







• Demecs, I. P., Fenwick, J., & Gamble, J. (2011). Women's 
experiences of attending a creative arts program during their 
pregnancy. Women and Birth, 24(3), 112-121. 
 


Experiential learning:  
Community Outreach 
 


Week 5 How arts contribute and benefit Inclusion, Accessibility, and 
Specific Population? 


1. Reading and 
discussion 
2. Reflection Essay2: 
Besides the reading 
mentioned, what other 
benefits do arts have in 
personal and public 
health? Find two cases 
of Arts applications in 
different populations 
and health conditions 
to elaborate. 


• Albright & Carytsas. (2021). Core Curriculum for Arts in 
Health Professionals.  
Chapter 8: Inclusion, accessibility, and specific population, pp 
250-271 


• Kim, K. S., Loring, S., & Kwekkeboom, K. (2018). Use of art-
making intervention for pain and quality of life among cancer 
patients: a systematic review. Journal of Holistic Nursing, 
36(4), 341-353. 
 


 Experiential learning: Music for stress reduction 
 


Week 6 What are the Different Settings and Environments of Arts In 
Health  


1. Reading and 
discussion 
2. Reflection Essay3: 
What are the 
advantages and 
disadvantages of each 
art format regarding 
health benefits, 
different populations, 
settings and 
environments? 


Readings: 


• Albright & Carytsas. (2021). Core Curriculum for Arts in 
Health Professionals.  
Ch 5: Arts in Health Environment, pp 146-192  


 


• Camic, et al. 2016. Oxford Textbook of Creative Arts, Health 
and Wellbeing.  
o Ch 35 Case study: creativity in criminal justice   


settings—the work of the Koestler Trust pp291 
o Ch 37 Creative arts in health professional education   


and practice: a case study reflection and   evaluation of 
a complex intervention to deliver the Culture and Care 
Programme at the Florence Nightingale School of 
Nursing and Midwifery, King’s College London pp309 


o Ch 38 Case study: singing in hospitals—bridging   
therapy and everyday life pp317   


o Ch 39 Case study: the value of group drumming for   
women in sex work in Mumbai, India pp325  


• Golden, T., et al. (2019). Creating healthy communities 
through cross-sector collaboration. 
o What arts and culture can do in public health, pp 16-40 


Collective Trauma 
Racism 
Social Exclusion and Isolation 
Mental Health 







Chronic Disease 
Well-Being 
Health Communication 
 


Experiential learning: Body Percussion 
 


 


Week 7 How Arts in Public Health practice in different Culture and 
Global Perspectives? 


1. Reading and 
discussion 
2. Reflection Essay4: 
Why is it important to 
consider culture in Arts 
in Health intervention 
and activities?  
What are the 
similarities and 
differences between 
arts in healthcare 
programs in different 
culture perspectives?  
 


Readings: 


• Clift & Camic (2016). Creative Arts,  
Health, and Wellbeing: International perspectives on 
practice, policy, and research. 
o Ch 9: “Psychophysiological links between cultural 


activities and public health”, pgs. 65-72 


• Select Two of the following case studies  
o Ch 14 Arts in healthcare settings in the United States 


pp113 
o Ch 15: “Arts in healthcare in Uganda: an historical, 


political, and practical case study”, pg 123-128 
o Ch 16 Siyazama in South Africa: Zulu beadwork, HIV/  


AIDS, and the consequences of culture pp129-134 
o Ch 19: “Arts and health initiatives in India”, pg 144-150 
o Ch 20 A role for the creative arts in addressing public 


health challenges in China, pp163   
o Ch22 Talking about a revolution: arts, health, and 


wellbeing on Avenida Brasil, pp179 
o Ch24 Case study: lost—or found?—in translation. The 


globalization of Venezuela’s El Sistema, pp193   
 
Experiential learning: Tai Chi and Qi gong 


Week8 How to do Arts In Health Program Administration?  1. Reading and 
discussion 
2. Experiential learning 
reflection 2 
 


• Albright & Carytsas. (2021). Core Curriculum for Arts in 
Health Professionals.  
o Ch 4: Arts in Health Program Administration, pp115-144  


 


• Camic, et al. 2016. Oxford Textbook of Creative Arts, Health 
and Wellbeing.  
o Ch 13: Arts for health in community settings: promising 


practices for using the arts to enhance wellness, access 
to healthcare, and health literacy, pp 103-112 


 
 


Experiential learning: Community Outreach 
 


Week 9 How to do Arts in Healthcare Culture, Care Delivery, & Health 
Communication? 


 Reading and discussion 
 







 • Albright & Carytsas. (2021). Core Curriculum for Arts in 
Health Professionals.  
o Ch 6: Healthcare culture 
o Ch 7: Care delivery  


• Sonke, J., Sams, K., Morgan-Daniel, J., Schaefer, N., Pesata, V., 
Golden, T., & Stuckey, H. (2021). Health communication and 
the arts in the United States: a scoping review. American 
Journal of Health Promotion, 35(1), 106-115. 


• Dow, R., Warran, K., Letrondo, P., & Fancourt, D. (2023). The 
arts in public health policy: Progress and opportunities. The 
Lancet Public Health, 8(2), e155-e160. 


 
Experiential learning: Literary-storytelling and creative writing 
 


Session III: Research and Evaluation 


Week 10 Why Research and Evaluation in Arts in Health? 1. Reading and 
discussion 
2. Group project 2: 
Literature review and 
presentation: The 
effects of ____ (one 
arts format) on ____ 
(population) with 
____(condition/setting/
environment) 


 • Albright & Carytsas. (2021). Core Curriculum for Arts in 
Health Professionals.  
o Ch 9: Research in Arts in health 


 
Experiential learning: Psychodrama 
 


Week 11 What is Participatory arts and Community-based research? 


 Research Methods: 


• Clift & Camic (2016). Creative Arts, Health, and Wellbeing 
o Ch12 Seeking a common language: the challenge of 


embedding participatory arts in a major public health 
programme pp95. 


o Ch13 Arts for health in community settings: promising 
practices for using the arts to enhance wellness, access 
to healthcare, and health literacy pp103 


• Water, T., Wrapson, J., Tokolahi, E., Payam, S., & Reay, S. 
(2017). Participatory art-based research with children to gain 
their perspectives on designing healthcare environments. 
Contemporary nurse, 53(4), 456-473. 


 
Group project presentation 


Week 12 Why Quantitative research in Arts in Health 1. Reading and 
discussion 
 
2. Experiential learning 
reflection 3 
 
 


 Readings 


• Clift & Camic (2016). Creative Arts, Health, and Wellbeing 
 


o Ch8 Epidemiological studies of the relationship between 
cultural experiences and public health pp55   
 


• Theorell, T. (2021). Links Between Arts and Health, Examples 
from Quantitative Intervention Evaluations. Frontiers in 
Psychology, 12, 742032. 







 
Experiential learning: Community Outreach 
 
 


Week 13 Why Qualitative research and Mixed methods in Arts in Health 1. Reading and 
discussion 
2. Final project: 
Write a grant proposal 
as an Arts in health 
professional or a 
researcher (choose 
one).     
 
1. Write a grant 
proposal as an Arts in 
health professional.  
Design an Arts 
Intervention program / 
Arts for health 
communication event.  
 
2. Write research 
proposal for a program 
evaluation as a 
researcher - 
Find a local arts 
group/organization and 
evaluate one of the 
programs you are 
interested in.  
 


 o Clift & Camic (2016). Creative Arts, Health, and 
Wellbeing 
Ch10: The role of qualitative research in arts and health 
pp73   


o Arts-based Health research  
o Boydell, K., Gladstone, B. M., Volpe, T., Allemang, B., & 


Stasiulis, E. (2012, January). The production and 
dissemination of knowledge: A scoping review of arts-
based health research. In Forum Qualitative 
Sozialforschung/Forum: Qualitative Social Research 
(Vol. 13, No. 1). 


o Parsons, J. A., Gladstone, B. M., Gray, J., & Kontos, P. 
(2017). Re-conceptualizing ‘impact’ in art-based health 
research. Journal of Applied Arts & Health, 8(2), 155-
173. 


o Archibald, M., & Blines, J. (2021). Metaphors in the 
making: Illuminating the process of arts-based health 
research through a case exemplar linking arts-based, 
qualitative and quantitative research data. International 
Journal of Qualitative Methods, 20, 1609406920987954. 


o Almeida, F. (2018). Strategies to perform a mixed 
methods study. European Journal of Education Studies. 


 
 


Week 14 Final project presentation  
 


Week 15  Final project presentation  
and Final project paper 


 
 


CLASSWORK AND PROJECTS (% of final grade)  


Grading Scale/Student Evaluation and Policies:  
 
Students’ final grade is determined by the following components: 
 


Assessment Methods Total Points 
 


Percent 
(point%) as 


the Final 
Grade 


Points in 
the Final 


Grade 


*Participation 100 10% 10 







 4 Reflection Essays  100 20% 20 


3 Experiential Learning Reflections 100 30% 30 


Group Project 1 100 10% 10 


Group project 2 100 10% 10 


Final Project & Oral Report 100 20% 20 


 
                                                                                                                                            Total final point: 100 
 
*Students are expected to attend the class and participate in the class activity. Special accommodations 


may be given on a case by case base for needed students. Students may be absent from class activities 


with the professor’s approval. Absence of more than 2 class activities during the semester may have a 


final grade reduction (5 to 10 points) or be administratively dropped from the class. Exceptions on a 


longer absence may be given to students with a prior permission from the professor in certain 


circumstances, such as with proved family emergency or sickness.  


 
All students: will be graded based on the completion of all the assignments, including class participation, 
quizzes, homework and group work.  
 
 
University policy regarding grades and grading systems is available at 
https://catalog.arizona.edu/policy/courses-credit/grading/grading-system :  
 


A:  90-100 
B:  80-89 
C:  70-79 
D:  60-69 
E:  59 or less 


 
Incomplete (I) or Withdrawal (W):  
(required for undergraduate classes) Requests for incomplete (I) or withdrawal (W) must be made in 
accordance with University policies, which are available at https://catalog.arizona.edu/policy/courses-
credit/grading/grading-system . 
 


• Participation in class discussions and other activities (10%) 


o Class participation includes submitting discussion questions and participating in class 
discussions and other activities. Each week, you will bring 1-2 key questions for each 
assigned reading that you should be prepared to share with the class. Other activities 
may include active learning strategies in which you are expected to participate.  


• Reflections essay (20%) and experiential learning reflections (30%) 


o You will write reflection essays and finish experiential learning reflections or tasks. Your 
reflection should be between 300-500 words.  



https://catalog.arizona.edu/policy/courses-credit/grading/grading-system
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• Group Project (20%)  


o You will also finish two group projects and short presentations on different topics during 
the semester.  


• Final project (10%) and oral report (10%).  


The culminating paper for this class offers an opportunity to connect course themes to an area of Arts in 
Health. Topic selection will take place in week 8, and you will submit a description and annotated 
bibliography by week 10. You will also deliver a short version of your paper to the class during one of the 
final two classes. The completed paper and supporting materials are due on __.  


 
LATE OR MISSING WORK POLICY: All assignments are due by the end of each week’s material. Specific 
due dates are in the class calendar. After consultation with the course instructor, late work will be 
accepted on a case-by-case basis. Work assignments may be turned in early. Contact the instructor via 
email as soon as you know that you may not meet a scheduled deadline and have proper 
documentation for your request for an extension on due work or make-up on a week’s material.  
 
FINAL PROJECT: This course includes a final project instead of a final exam. For more information about 
final exams, visit the University's Final Exam Schedule and Regulations page: 
https://registrar.arizona.edu/finals  
 
CLASSROOM BEHAVIOR POLICY: To foster a positive learning environment, students and instructors 
have a shared responsibility. We want a safe, welcoming, and inclusive environment where all of us feel 
comfortable with each other and where we can challenge ourselves to succeed. To that end, we expect 
professional, courteous interactions that promote a spirit of inquiry and respectful dialogue. 
 
SAFETY ON CAMPUS AND IN THE CLASSROOM:  
For a list of emergency procedures for all types of incidents, please visit the website of the Critical 
Incident Response Team (CIRT): https://cirt.arizona.edu/case-emergency/overview  
Also watch the video available at 
https://arizona.sabacloud.com/Saba/Web_spf/NA7P1PRD161/common/learningeventdetail/crtfy00000
0000003560   
Familiarize yourself with the Health Sciences Innovation Building Evacuation plan: 
https://arizona.app.box.com/s/yz73c1nshoxk9p8auz98p1j04m5dqwb5  
 
UNIVERSITY-WIDE POLICIES:  
The following UA policies are provided here: https://catalog.arizona.edu/syllabus-policies  
• Absence and Class Participation Policy 
• Threatening Behavior Policy 
• Accessibility and Accommodations Policy 
• Code of Academic Integrity 
• Nondiscrimination and Anti-Harassment Policy 
• Safety on Campus and in the Classroom 
• Subject to Change Statement 
• Campus Pantry 
• Additional Resources for Students 



https://cirt.arizona.edu/case-emergency/overview
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• Preferred Name & Pronoun 







