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MEZCOPH Education Committee Meeting
Final Meeting Minutes
December 6, 2023
2:00 — 3:00 pm, DRACH-A326 and Zoom: https://arizona.zoom.us/j/86255483666

Committee Members Present: Anaiz Acosta, Mariah Albertie, Kim Barnes, Luis Benitez, Chris Cutshaw®, Lyn
Duran*, John Ehiri (ex-officio), Danielle Embry, Courtney Faryab, Joe Gerald*, Laura Gronewold, Paul Hsu*,
Beth Jacobs*, Nicole Johnson, Monica Mufoz, Velia Leybas Nufio*, Kristen Pogreba Brown*, Amanda Sokan*,
Derek Smith*, Michael Tearne, Terry Urbine*, Gabriela Valdez*, Yevheniia Varyvoda*, Makele White, Nicole
Yuan*

Committee Members Absent: Lauren Erdelyi*, Katie Lupo, Niraly Patel*, Ashleigh Pendleton, Abba Versace

* voting member

Meeting Recording: https://arizona.zoom.us/rec/share/0JWAzz32IWjd4mnkxTs7bgWjgHDVttFTi2m6gFl-m6pz-
dC4rXONLEmyzkINo6w.ROgkmanLw9FNz6Ah?startTime=1701895468000

e Announcements:

= MEZCOPH Fall Convocation (Monica Mufioz)
The 2023 Fall Convocation will be on Saturday, December 16t at 9:00am in Centennial Hall.
The event will be live-streamed. Monica shared demographic details about the graduating class.

e Consent Agenda: (All voting members)

= Minutes Approval: November 1, 2023 meeting
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= New Course Proposals:
= CPH/GHI 230 Climate-Smart Food Security (Yevheniia Varyvoda)

CPH_GHI CPH_GHI
230_Climate Smart F230_Climate Smart F

= EPID 4xx/5xx Women’s Health Epidemiology Across the Life Course (Beth Jacobs

EPID 4xx5xx EPID 4xx5xx
Women's Health EpWomen's Health Ep

The Consent Agenda was seconded and approved by a vote of 12-0.



New Business:

Discussion Item: Guaranteed admission to MPH (Beth Jacobs)
Beth invited discussion on guaranteed admission to the MPH for any AZ resident that meets
pre-determined criteria (i.e 3.0 gpa and undergraduate STEM major)

Comments from the committee:

= |t was asked if MD/MPH students must apply. Perhaps we can waive the application for
students that meet the criteria. MD/MPH students currently apply through SOPHAS and
GradApp.

= The SOPHAS application is important for data collection purposes. Students could still
apply with a guarantee of admission once completed.

= The Grad College formally admits students to UA while the college can only recommend
admission. There are concerns about guaranteeing admission when the college does not
make the final decision.

=  Would letters of recommendation still be required for students who meet the criteria?
Reference letters rarely contribute to an admission decision. The professional practice
of obtaining letters may have value. We could require only one letter for these students
or teach more professionalism in our curriculum. Alternatively, students could choose
between submitting a letter or a professional reference, which might be beneficial for
first generation students.

= Guaranteed admission is an attractive marketing opportunity. Rolling admissions
reviews and timely decisions have also been helpful in encouraging students to apply.

=  We should proceed carefully and have a fully formed proposal before approaching the
Graduate College.

= Preference should be given to qualified AZ residents as they are more likely to
matriculate.

= John and Chris will research UA graduate admissions policy and report back in January.*

Discussion was tabled until next meeting.

Discussion Item: Adding question to TA application form about interest in second TA
assignment (Chris Cutshaw, Gabriela Valdez, Nicole Yuan)

Several doctoral students have requested a second TA position this semester. HPS proposed
adding the following question to the TA application: “If you are a doctoral student and have a
compelling need and interest in a second TA assignment, please check this box.” Students will
then be asked to provide additional information in support of their request. The TA application
goes out to all students in the college so the question would impact all programs.

Comments from the committee:
= Students are expected to work 20 hours per week during 7.5-week sessions and are paid
for the full 15-week semester. Perhaps doctoral students could be assigned to two 7.5-
week courses.
= The wording of the question is directed toward doctoral students. It may be perceived
as unfair by master’s level students. There are already several questions related to
student funding as well.



= A .5FTE TA assignment will cover 100% of tuition costs.

= TA funding is not intended for students with financial difficulty. There are alternative
sources of funding through the college and UA for this. Some students are more
comfortable asking for funding than others. Adding this question may impact how
TAships are uniformly and fairly awarded.

= The initial intention of the question was to promote transparency and equity by
allowing all doctoral students to ask for a second TA assignment.

HPS Program Directors will continue the discussion within their department and may reconvene
with the Education Committee if necessary.

e Future Business:
It was proposed that Program Directors have more flexibility to assign department allocated TAs to courses
that do not meet the enrollment threshold. For example, a TA may be assigned to a large course but the
instructor denies the support. Can the TA be assigned to another class with a lower enrollment?

Comments from the committee:

= Currently, college policy does not allow TAs to be transferred to other courses. Due to the cost
of tuition waivers and stipends for TAs, there are financial implications for assigning TAs to low-
enrolled classes. Hiring a grader for a few hours per week is a better option financially.

= |f a department has already generated enough enrollment to qualify for the TA, the expense to
the college would be the same regardless of which class the TA was assigned to.

= The college determines the criteria for TA assignments. It’s possible the budget is planned with
the assumption that some TA’s will not be needed.

= |tis recommended that Program Directors engage Department Chairs in the discussion.

= |faTAis reassigned, how would the process be handled, especially if more than one instructor
can utilize the TA?

The discussion was tabled until the January meeting to give Program Directors more time to evaluate and
discuss the proposal.

e Other Business and Reminders:

= January meeting date (Danielle Embry)
Danielle asked if the committee was willing to move the January meeting from the 3™ to the
10t. Attendees agreed.

Meeting adjourned at 3:01 pm.

Next Scheduled Meeting Date: January 10, 2024 2:00 — 3:00 pm, DRACH-A326 or Zoom

Changes or corrections to the minutes may be submitted to: Danielle Embry, Senior Coordinator, Academic
Affairs

*Action ltems:
e John and Chris will research UA graduate admissions policy and report back in January. (John Ehiri,
Chris Cutshaw)




MEZCOPH Education Committee Meeting
Final Meeting Minutes
November 1, 2023
2:00 — 3:00 pm, DRACH-A326 and Zoom: https://arizona.zoom.us/j/86255483666

Committee Members Present: Anaiz Acosta, Mariah Albertie, Kim Barnes, Chris Cutshaw®*, Lyn Duran*,

Danielle Embry, John Ehiri (ex-officio), Courtney Faryab, Joe Gerald*, Laura Gronewold, Paul Hsu*, Beth
Jacobs*, Katie Lupo, Ashleigh Pendleton, Kristen Pogreba-Brown*, Samantha Pierce, Michael Tearne, Terry
Urbine*, Gabriela Valdez* (chair), Yevheniia Varyvoda*, Abba Versace, Nicole Yuan*

Committee Members Absent: Luis Benitez, Lauren Erdelyi*, Melanie Fleck, Nicole Johnson, Velia Leybas

Nufio*, Monica Mufoz, Niraly Patel*, Derek Smith*, Amanda Sokan*

Guests Present: Zhao Chen, Suzanna Trejo-Robinson

* voting member

Meeting Recording: https://arizona.zoom.us/rec/share/Zbnt73tG1fiwRKd81 38srGAoNpPnJEJ-

x3Y0QO0QOVI6MT6ChSviHkOg9uxW5uA8.voe9dxCf55ydXhSui?startTime=1698871504000

e Announcements:

Summer/Fall 2024 New Course Deadline and Open Scheduling (Danielle Embry)

Spring 2024 schedule is finalized, and students begin registering November 2"9. Danielle will be
sending draft summer/fall 2024 schedules to the Program Directors with a deadline of January
8™ to reply with updates. *

The deadline for new summer/fall 2024 classes is the December Education Committee.
Program directors may send new course syllabi to John and Danielle for inclusion on the
December consent agenda. *

2024/2025 Curriculum Guide: Updates & Deadlines (Katie Lupo)

Katie is updating the Curriculum Guide for the 2024/2025 academic year and will be sending
program pages to Program Directors with a deadline of January 19 to reply with updates. *
The new Curriculum Guide will be published on the website by February 1.

Academic Program Assessment (John Ehiri)
John’s office and Luis Benitez met with UCATT assessment leads to review program materials
and develop a submission process. John will contact Program Directors to request assessment
data.* If the data is not available, John will assist in drafting a statement of explanation.
Comments from the committee:
= |f Program Directors would like to meet with Luis Benitez, they may, but it is not
necessary. John is organizing the data collection process and will be reaching out to
Program Directors for their input.




https://arizona.zoom.us/rec/share/Zbnt73tG1fiwRKd81_38srGAoNpPnJEJ-x3Y0QOQ0Vl6mT6ChSvjHkOg9uxW5uA8.voe9xCf55ydXhSui?startTime=1698871504000

https://arizona.zoom.us/rec/share/Zbnt73tG1fiwRKd81_38srGAoNpPnJEJ-x3Y0QOQ0Vl6mT6ChSvjHkOg9uxW5uA8.voe9xCf55ydXhSui?startTime=1698871504000



We need to ensure that the exit surveys are asking program specific questions so they
are aligned with assessment outcomes.

e Consent Agenda: (All voting members)

Minutes Approval: October 4, 2023 meeting

2023_10_4
Education Committe

A motion was made and seconded to approve the Consent Agenda. The Consent Agenda was
approved by a vote of 9-0.

e Old Business:

Discussion Item: Internship/APE Training and Plan Form Review (Zhao Chen, Kim Barnes,

Mariah Albertie)

10.3.23 Draft_Plan
for APE Form Fillable

The internship training materials are being finalized and will be used for summer internships.
The old process will continue for spring internships, with a deadline of December 1°t for
students to turn in their paperwork.

Comments from the committee:

It would be helpful to have an additional training video that walks students and faculty
through completing the APE form, especially for the Human Subjects Research section.
The Research Office may be able to develop more trainings in D2L.

The deadline for spring 24 internship packets is December 1. If necessary, chairs may
request an extension by contacting Kim or Mariah.

It would be useful to provide more guidance about what students should include in their
purpose statement. The statement needs to explain why the student has chosen the
internship and how it fits into their educational and career goals.

Is there a difference between Internship Chair and APE Advisor? The online and Main
campus programs currently have different titles for this role. The final version of the
form will refer to them as “committee chair”.

The internship process changes will be new for faculty and may require more training.
It might be helpful to create a REDCap survey tool that asks questions related to the
roadmap. This may help faculty and students reduce errors on the form.

Have we had instances when students were in violation of IRB rules? Yes, there have
been several problematic situations for students in the past. The process is complicated
but necessary.

The IRB review process is handled differently in other colleges and departments.

CEPH does not require MPH students to conduct research for their APE.

It would be helpful to broaden the discussion to all faculty in the college, perhaps as an
agenda item for Faculty Assembly.





e Discussion Item: TA Policy and Process (John Ehiri)

i

3
MEZCOPH TAs
2021_2023.xlsx

The 3-TAship maximum for MPH students is a college-wide practice, not a policy. No further
discussion is necessary.

e New Business:

e Discussion Item: Recruitment Initiatives Update (Anaiz Acosta)
Anaiz reviewed recent and upcoming recruitment initiatives and events. They have been
collaborating with the Communications team to develop new marketing materials.

e Other Business and Reminders:

e Dr. Ehiri introduced Yveheniia Varyvoda, joining the Education Committee from the Community
Environment and Policy Department. Dr. Varyvoda will be temporarily assuming the EHS
Program Director role while Aminata Kilungo is on leave.

e Samantha Pierce has accepted a new position in California. Her last day is November 17t.

Meeting adjourned at 2:57 pm.

Next Scheduled Meeting Date: December 6, 2023, 2:00 — 3:00 pm, DRACH-A326 or Zoom

Changes or corrections to the minutes may be submitted to: Danielle Embry, Senior Coordinator, Academic
Affairs

*Action Items:

e Danielle will share draft summer/fall 2024 course schedules with all Program Directors. Program
Directors will send Danielle updates to the schedule by January 8, 2024. (Danielle Embry, All Program
Directors)

e Program Directors will send syllabi for new summer/fall 2024 courses in their departments to John and
Danielle to be included on the December Education Committee Consent Agenda. (John Ehiri, Danielle
Embry, All Program Directors)

e Katie will share Curriculum Guide program pages with all Program Directors. Program Directors will
respond with updates by January 19, 2024. (Katie Lupo, All Program Directors)

e John will reach out to Program Directors to request assessment data for the 2022-2023 reporting cycle.
(John Ehiri, All Program Directors)






General Education Course Proposal Form

This document outlines the information required to submit a proposal for consideration in the new GE
curriculum. Complete ALL shaded areas. Text field boxes have unlimited characters.

Once completed, give this form AND an updated course syllabus to your department’s Course
Management Requester (CMR). They will upload the information to UAccess. Contact your Department
Head for the name of your department’s CMR..

Relevant details, resources, and support can be found in the General Education Quick Start.

1. Proposer Info
The instructor primarily responsible for teaching the course should prepare the course proposal,
unless there are special circumstances (e.g., that instructor is retiring or on sabbatical, the course
is taught by multiple instructors, or there is not a consistent instructor for the course).

Proposer Yevheniia Varyvoda, PhD
Name:

Proposer varyvoda@arizona.edu
Email:

2. New Course or Course Modification
Place an X in the box next to the correct designation. For more information about these
categories, consult with your department/college staff.

New Course: Not currently in the course catalog

otherwise

Course Modification: Currently in the course catalog, in General Education or X

3. Course Information

Course Prefix
and Number

CPH/GHI 230 “Public Health, Climate Change and Resilient Food
Systems”

Short Course
Title

Climate-Smart Food Security

Long Course
Title

Climate-Smart Food Security

Updated May 2023 | Page 1



https://ge.arizona.edu/quick-start-training



Course In this course, students will examine climate change impacts and risks to
Description food security, health and livelihoods of people and societies living in sub-
Saharan Africa, Asia, Small Island Nations, Central and South America,
and the Arctic region. These areas are especially vulnerable to the
impacts of climate-related extremes.

They will explore the connectivity of climate change, food systems,
human health, and environmental degradation to identify climate-smart
solutions that can promote and ensure access to sustainable healthy
diets. The course is intended to empower students to thrive in a future
where climate-smart food security is prioritized.

Upon completing the course “Climate-Smart Food Security”, students will
have an understanding of the key food security risks across countries and
will be able to recognize the necessary changes and solutions required
to achieve the Four Betters: better production, better nutrition, a better
environment, and a better life, leaving no one behind. Additionally, they
will be equipped with the necessary knowledge to make informed
decisions regarding healthy and environmentally sustainable food
choices.

4. Course Details
Place an X in the box next to the appropriate course category (Exploring Perspectives or Building
Connections) Please select only one course category.

4A. Course Category: Select one

Exploring Perspectives: Artist If Exploring Perspectives is selected,
complete 4B, then move to rationale in

Question 5. (Select only one)

Exploring Perspectives:
Humanist

Exploring Perspectives:
Social Scientist

Exploring Perspectives:
Natural Scientist

Building Connections X If Building Connections is selected,
complete 4B, then move to rationale in
Questions 6 and 7.

Place an X in the box next to the appropriate curricular attribute(s) (e.g. Diversity and Equity,
Quantitative Reasoning, World Cultures & Societies, Writing) below.

4B. Curricular Attributes: Select AT LEAST ONE, but no more than two:
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Diversity & Equity

Diversity & Equity: US Context

Quantitative Reasoning

World Cultures & Societies X

Writing

Curriculum Category Rationale

Exploring Perspectives

5. How and why is this course 'Exploring Perspectives'? Please describe how students will
engage with the approaches and ways of reasoning of the disciplinary perspective you
have selected.

We strongly encourage you to include in your response:

1. adescription of how students will be immersed in this disciplinary
perspective’'s ways of thinking, knowing, and doing (e.g. what kinds of
readings, videos, lectures or other course material will help students understand
what is involved in taking this disciplinary perspective?)

2. specific examples of the ways in which students will engage with the
disciplinary perspective (e.g. specific assignments that practice the tools and
methodologies of this disciplinary perspective)

Building Connections

6. From which perspectives (disciplines, social positions, or otherwise) does this course
build connections? (Two responses required)

The perspectives listed here should be clearly distinguished from each other, and
students should be given context, training, and practice in taking each perspective
individually, as well as building connections between them. Most successful BC
proposals have 2-4 distinct perspectives. These can be disciplinary perspectives,
professional perspectives, or social positions and should be stated using person-centric
language (e.g., computer scientist or borderland resident).

First perspective Food and Nutrition Security Specialist

Second perspective | Public and Planetary Health Experts

Optional: Additional Climate Change Adaptation and Resilience Consultant
perspective

Updated May 2023 | Page 3





How and why is this a Building Connections course? Please describe how students will
explore the course’s topic using the unique contributions of knowledge, skills,
methodologies, values, and perspectives from at least two distinct disciplines and/or
social positions.

We strongly encourage you to include in your response:

1. Describe how students will be immersed in each perspective’s ways of
thinking, knowing, and doing (e.g. what kinds of readings, videos, lectures or
other course material will help students understand what is involved in taking this
perspective?)

2. Provide specific examples of the ways in which students will engage with each
perspective (e.g. specific activities and/or assignments that practice the tools
and methodologies of each perspective)

3. Articulate how the course encourages students to build connections between
the perspectives it considers (e.g. in what ways or through what activities do
students reconcile, contrast, synthesize or juxtapose these distinct
perspectives?)

The course “Climate-Smart Food Security” is intended to empower students to thrive in a
future where climate-smart food security is prioritized.

Using three interrelated professional perspectives students will be able to:

A. analyze climate-driven risks to food security among countries representing
different regions of the world.

B. identify efficient and environmentally friendly approaches for producing healthy
and nutritious food in various geographical, climatic, and socio-cultural contexts.

C. describe the connections between diet, human and planetary health.

D. make informed decisions regarding healthy and environmentally sustainable food
choices.

Food and Nutrition Security Specialist (A, B, C)

During group sessions students will engage in problem-solving activities. These sessions
provide them with a platform to work together. Students will identify climate-driven issues
impacting food security and nutrition using country specific case study. Their objective will
be to address these issues by finding climate-smart solutions that are sensitive to local
conditions to provide food security and nutrition in such a way that human and
environmental health is not compromised.

Students, in their role as specialists in food and nutrition security, will use approaches
similar to those employed by intergovernmental organizations such as FAO, WFP, and
IFAD to address food security challenges.

Public and Planetary Health Expert (C, D).

In their role as experts in public and planetary health, students will design education and
promotion initiatives to raise awareness about the crucial link between diets, human
health, and environmental degradation. They will review the dietary guidelines of countries
from different regions of the world and develop recommendations for adopting sustainable
healthy diets that reflect culture, geography, and population health.
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Students will be provided the opportunity to submit their work for annual events organized
by intergovernmental organizations, for example, the poster competition held annually on
World Food Day.

Climate Change Adaptation and Resilience Consultant (A, C, D).

In the role of a climate change adaptation and resilience consultant, students will analyze
the vulnerabilities related to food production and consumption in a specific community
affected by both food insecurity and climate crisis. Then they will identify the required
natural, physical, political, and social assets and infrastructure necessary for guaranteeing
safe, nutritious, accessible, and culturally acceptable food for all residents.

The course “Climate-Smart Food Security” offers an engaging and interactive experience
by combining real-life examples and innovative approaches to student communication and
collaboration.

- problem-solving and learning from different perspectives (e.g., learning through
real-world case studies on how to ensure the future of food security in a world
facing conflicts, climate extremes, and economic shocks combined with growing
inequalities).

- virtual tours and master classes (e.g., controlled environment agriculture and food
security, virtual cooking class promoting traditional plant-based dishes with health
and nutritional benefits and representing different food cultures,

- games and quizzes that blend entertainment with education (e.g., “Food Choices
for a Healthy Planet”, “What is your foodprint?”).

The proposed course encourages students to build connections between the perspectives
by emphasizing the essential requirements for a future generation of skilled workers that
is climate literate, informed by climate change adaptation and resilience, has
competencies at addressing climate-induced risks to food and nutritional security, and
committed to making healthy sustainable food choices.

Attribute Selection Rationale

8. For each attribute you are proposing, please describe:
e The ways in which the course emphasizes the skills, contexts, and/or
methodologies of that attribute.
e How the attribute operates as an underlying thread within your course.

We strongly encourage you to include in your response:
1. A description of how your course will meet any specific attribute requirements

2. The ways in which student engagement with the attribute will be integrated
across the course (e.g., course readings, activities, materials,
assignments/assessments)

3. Alignment between activities and assessments with the attribute's student
learning outcome

For the Writing Attribute, here is where you must include a statement explaining how
coursework meets the 60% Plus policy (e.g. a grading scheme that classifies writing-
specific coursework)
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Attribute 1: Rationale for Attribute

World Cultures | In this course, students will develop their knowledge of the significant
and Societies consequences of climate-related risks on the food security, nutrition,
and livelihoods of people and communities living in sub-Saharan
Africa, Asia, Small Island Nations, Central and South America, and
the Arctic region.

By engaging in various activities and assignments (e.g., eLearning,
collaborative problem solving, case analysis, etc.) students will
develop their ability to analyze the challenges associated with food
production and consumption in a particular community/country
impacted by both food insecurity and climate change in vulnerable
regions. Throughout these activities, students will acquire valuable
skills to propose climate-smart solutions to achieve better production,
better nutrition, a better environment, and a better life for people and
communities.

For example, students will explore food-based dietary guidelines
(FBDGs) of countries representing different geographical regions
using the online repository developed by FAO. The aim is to review if
the currently available FBDGs align with the 16 guiding principles for
sustainable healthy diet, taking into account: (i) health aspects; (ii)
environmental impact; (iii) socio-cultural aspects. This assignment will
allow students to develop their knowledge and critical thinking
regarding the current efforts made by different nations in the adoption
of healthy and sustainable diets.

At a personal level, students will acquire a variety of dietary
approaches based on common principles that can lead to a healthier
planet. For example, increasing the amount of plant-based food
consumption, minimizing food waste through meal planning, focusing
on local, seasonal foods, etc. These approaches can be adjusted to
suit different individual needs, cultural preferences, and regional
availabilities to make climate-smart solutions daily, at every meal.

Student Learning Outcomes (SLO)

The following are the required syllabus language for the General Education Student Learning Outcomes
Exploring Perspectives, Building Connections, and the Attributes.

Building Connections Students will be able to demonstrate the ability to utilize multiple
perspectives and make meaningful connections across public and
planetary health disciplines and social positions, think
conceptually and critically about food choices, and find climate-
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smart solutions to address food security, nutrition, and livelihood

challenges.
World Cultures and Students will describe, from one or multiple perspectives, the
Societies values, practices, and socio-cultural aspects of food production

and consumption in at least one non-US culture/society; relate
how these values, practices, and socio-cultural aspects have
shaped their food choices and eating behaviors, and impact both
human and planetary health; and reflect on how the student's own
background has influenced their perceptions on promoting the
adoption of sustainable and healthy diets across societies
worldwide.

SLOs Specific to the Course

Building Connections, Exploring Perspectives, and Attribute(s) SLO language cannot be revised,
however, below you may enter SLOs that are specific to your course content, major/minor programs, etc.
9. Enter additional learning outcomes, such as those related to your specific course content
and/or major/minor programs.

Courses should carry a minimum of three SLOs total (inclusive of the GE SLOs). Most
courses are likely to carry one SLO related to the curricular category (EP/BC), 1-2 SLOs
related to the Attribute(s), and 1-3 SLOs related to the specifics of the unique course.

Upon completion of this course, students will be able:

1. Understand and prioritize climate-driven risks that affect food security, nutrition,
health, and livelihoods of people and societies living in sub-Saharan Africa, Asia,
Small Island Nations, Central and South America, and the Arctic region (SLO 1,
related to the curricular category — Building Connections and the attribute —
World Cultures and Societies).

2. Propose climate-smart (efficient and environmentally friendly) approaches for
producing and consuming healthy and nutritious food in various geographical,
climatic, and socio-cultural contexts to address food security challenges (SLO 2,
related to the attribute — World Cultures and Societies).

3. Perform data and information collection of relevant evidence and good practices
about worldwide dietary patterns that promote all dimensions of individuals and
societies' health and well-being; have low environmental impact; are accessible,
affordable, safe, equitable, and culturally acceptable (SLO 3, related to the Attribute
— World Cultures and Societies).

4. Develop outreach materials and resources that raise awareness about the health
and environmental impact of diets worldwide and promote healthy and
environmentally sustainable food choices considering international nutrition
recommendations; the environmental cost of food production and consumption;
and the adaptability to local social, cultural, and economic contexts (SLO 4, related
to the Attribute — World Cultures and Societies).
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Course Objectives

Course objectives should describe what students can expect to engage with during the course and
highlight the unique pathways students will take in your course to reach the desired learning outcomes.
Course objectives are unique to your specific course and should align with the broader required Student
Learning Outcomes (above).

10. Write your course objectives below.

Suggested structure: Consider using one-sentence, bulleted course objectives. Most
successful proposals have roughly 3-8 objectives.

In this course, students will:

1. Describe the pathways by which climate-driven risks affect food security, nutrition,
and livelihoods of people and communities living in sub-Saharan Africa, Asia, Small
Island Nations, Central and South America, and the Arctic region.

2. Utilize resources (the data, reports, methods, tools) employed by intergovernmental
organizations such as the Food and Agriculture Organization of the United Nations
(FAO) and the World Health Organization (WHO) to analyze climate change, health,
and food security risks and responses.

3. Identify efficient and environmentally friendly approaches for producing healthy and
nutritious food in various geographical, climatic, and socio-cultural contexts.

4. Analyze the connectivity between food choices and dietary trends in various regions
and their impact on human and planetary health.

5. Conduct an evaluation of efforts made by different nations in the adoption of healthy
and sustainable diets based on the examination of food-based dietary guidelines.

6. Propose culturally responsive recommendations regarding healthy and
environmentally sustainable food choices and dietary behaviors.

Signature Assignment(s) Details

All General Education courses are required to have one or more signature assignment. These signature
assignments will be included in students' learning ePortfolios and allow them to reflect on their General
Education Experience. Signature assignments need to directly address the GE student learning
outcome(s).

11. Describe the signature assignment(s) in detail AND how they address relevant GE student
learning outcomes (see above to reference).

If you have more than one signature assignment addressing different student learning
outcomes, please describe each assignment separately.

For Writing Attribute signature assignments, identify purpose, audience, and genre as
well as how the assignment involves feedback and revision.
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The signature assignment in this course is designed to provide students with a
comprehensive understanding of the connection between food security, climate change,
and the health. This assignment is divided into three interconnected parts that aim to
achieve different learning outcomes. By completing this assignment, students will go
beyond simply understanding the food-climate-health nexus. They will also develop their
ability to identify and describe social issues related to food insecurity, critically analyze the
underlying causes of these problems, and explore potential solutions.

Assignment Description: part A

In the signature assignment part A titled “Climate change and food security: risks and
climate-smart responses in a given country” students will assume the roles of food security
and resilience specialist. They will analyze available information on existing climate-related
risks that affect food security, nutrition, and livelihoods of people and societies living in sub-
Saharan Africa, Asia, Small Island Nations, Central and South America, and the Arctic
region, prioritize risks, and propose climate-smart responses (SLO 1 and SLO 2, related to
the curricular category — Building Connections and the attribute — World Cultures and
Societies).

Assignment Purpose: part A

The purpose of this part of the assignment is to explore climate change risks to food security
and nutrition in the most vulnerable regions of the world and consider climate-smart
solutions that could be taken to produce healthy and nutritious food and address food
insecurity issues in a given country.

This assignment empowers students to understand the connections and impact pathways
through which climate change affects food security and nutrition in a given country’s
context.

Assignment Completion: part A
While completing the signature assignment part A, students will:

Step 1. Undertake data and information collection and create a list of country-specific
climate-related risks (e.g., drought, floods, heat/cold waves, heavy rainfalls, wildfires, etc.)

Step 2. Describe the pathways through which climate-related risks affect food security and
nutrition, including food production system, food system-based livelihoods (income), supply
chain disruptions, food quality and safety, and changes in diet quality. Students will use a
worksheet with detailed instructions and examples.

Step 3. Prioritize country-specific climate-driven risks threatening food security and nutrition
using the weighted scoring method.
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Step 4. Propose climate-smart (efficient and environmentally friendly) approaches that
could encourage the production, processing, distribution, retailing, and consumption of a
diversity of healthy and nutritious food.

Assignment Outcomes: part A

After completion of this part of the assignment, students will be able to think critically why
actions to combat climate change are important for food security and health (Building
Connections), know how climate change is linked to food security and nutrition (Building
Connections), and do prioritization of potentially severe risks and propose climate-smart
solutions to ensure food security and nutrition in societies around the world (World Cultures
and Societies).

Assignment Description: part B

In the signature assignment part B titled “Environmental sustainability in national food-
based dietary guidelines” students will assume the role of experts in public and planetary
health. They will conduct an evaluation of efforts made by different nations from sub-
Saharan Africa, Asia, Small Island Nations, Central and South America, and the Arctic
region in the adoption of healthy and sustainable diets based on the examination of food-
based dietary guidelines (FBDGS).

Assignment Purpose: part B

The purpose of this part of the assignment is to explore guiding principles for sustainable
healthy diet in regions where the impacts of climate-related extremes on food security,
nutrition, and livelihoods are particularly acute and severe. This assignment empowers
students to make informed decisions and propose culturally responsive recommendations
regarding healthy and environmentally sustainable food choices and dietary behaviors.

Assignment Completion: part B
While completing the sighature assignment part B, students will:

Step 5. Undertake data and information collection of relevant evidence and good practices
about worldwide dietary patterns that promote all dimensions of individuals and societies’
health and well-being; have low environmental impact; are accessible, affordable, safe,
equitable, and culturally acceptable (SLO 3, related to the Attribute — World Cultures and
Societies).

Students will work with official international and national documents such as guidance from
the Food and Agriculture Organization of the United Nations (FAO) and the World Health
Organization (WHO) on what constitutes sustainable healthy diets and Food-Based Dietary
Guidelines around the World.
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Using a worksheet students will analyze the alignment of FBDG of a specific country with
the 16 guiding principles across three domains (i) health, (ii) environmental impacts, or (iii)
socio-cultural for sustainable healthy diets as outlined by FAO and WHO.

Step 6. Develop outreach materials and resources that raise awareness about the impact
of diets on human and planetary health worldwide and promote sustainable healthy diets
and food choices (SLO 4, related to the Attribute — World Cultures and Societies).

In their roles as public and planetary health experts, students will create a country-specific
infographic to increase awareness about the importance of adopting a sustainable and
healthy diet for both society and the nation. Students will present ways to make dietary
changes and offer evidence-based recommendations on how to make sustainable food
choices, taking into account international nutrition recommendations, the environmental
cost of food production and consumption, as well as local social, cultural, and economic
contexts.

Assignment Outcomes: part B

After completion of this assignment, students will be able to think critically why
environmental sustainability is important for food security and health (Building
Connections), know how changes can be made on improving diets for better health and
sustainability, and do consulting for implementing culturally relevant sustainable healthy
diets in societies around the world (World Cultures and Societies).

By completing both parts of this signature assignment students will create a portfolio
consisting of country-specific data regarding climate-driven risks to food security and
sustainable healthy diets. Information from this portfolio can be used for non-technical
information communication about climate-smart solutions for better production, better
nutrition, a better environment, and a better life.

The signature assignment will become part of students’ general education ePortfolios.

Pedagogical Approach

All General Education courses are expected to utilize teaching practices that are evidence-based,
consistent with equity and inclusion, and promote student engagement.

Description of Teaching Practices

12. Provide a description of teaching practices used to foster meaningful student learning in
this course.
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We strongly encourage you to consider the following values for General Education in your
response:
e active student engagement in their classes (including, active and/or collaborative
learning strategies, etc.)
e serving all students (scaffolded learning, asset-based approaches to learning,
universal design)
e students having ample opportunities to succeed through regular, low-stakes
assessments, both formative and summative
e theincorporation of diverse voices, work, contributions, and approaches within
the course topic and materials (e.g. Black, Indigenous, or People of color, or
BIPOC, LGBTQIA+, people with disabilities, women, and more)

Teaching practices used to foster meaningful student learning in the course “Climate-Smart
Food Security” include:

eLearning. The course is designed as 7-week online immersive course. This approach
enhances the focus of students and encourages them to take an active role in learning
through real-world application on how to ensure the future of food security in a world facing
conflicts, climate extremes, and economic shocks combined with growing inequalities.

Collaborative problem solving is an instructional approach that involves brining together
students with diverse backgrounds and having them assume the roles of experts in public
and planetary health. Students are encouraged to work as a team and cooperate in
developing climate-smart strategies aimed to address food security challenges caused by
climate change within a specific community.

Game-based learning. Digital simulations and games will support effective learning about
climate change and sustainable healthy diets. They allow students to experience different
scenarios and provide enjoyment and emotional engagement through elements such as
characters, various food choices, different world’s regions. It can positively affect attention,
memory, and reasoning.

Contextualizing Teaching Strategies/Activities

13. To provide further context to the practices described in Question 12, above, please
provide a description and examples of the specific types of teaching and learning
strategies/activities used in this course.

eLearning:

e The online course is divided into seven interactive modules. Each module features
lessons and practical exercises. A quiz at the end of each module allows one to
verify if learning objectives were achieved. Students will explore risks and
responses to address climate-driven food security and health challenges through
reading, listening, or viewing content that creates a multimodal and practical
learning experience. This activity is offered in a fully online asynchronous format
through a self-paced course using a learning management system D2L
Brightspace. All educational content is created with Articulate 360 software and
follows quality standards for training design and delivery through computers,
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laptops, tablets, or smartphones.
Collaborative problem solving:

e During the group work facilitated by instructor, students will engage in problem
solving activities. These sessions provide them with a platform to work together.
Students will identify climate-driven issues impacting food security and nutrition in
a selected country using a case study. Their objective will be to address these
issues by finding climate-smart solutions that are sensitive to local conditions and
provide food security and nutrition in such a way that human and environmental
health is not compromised.

e Students will be provided the opportunity to submit their work for annual events
organized by intergovernmental organizations, for example the World Food Day
Poster Contest.

Game-based learning:

e The computer-based simulation “Healthy and Sustainable” that offers students
the opportunity to explore various dietary scenarios. The scenarios are based on
scientific models that demonstrate the impact of students’ choices on the
environment and society, as well as health and financial situation.

e Mobile game “The food choice for a healthy planet”. Students will experience
the dramatic connections between food and climate in a unique and engaging way.
The game is designed to raise awareness about the impacts that food choices have
on health, but also the environment, climate change and the cultures in which we
live. First, students can choose one of the four global regions and pick a character
that they want to play. Each region has distinct cultural, economic, historical, and
agricultural capacities to feed itself, and each character faces different challenges,
such as varied access to food, higher or lower family income, and food literacy. As
students take their character through their day, select the choices they think they
might make given their situation. At the end of the day students will get a report on
the impact of their food choices on five areas: health, healthcare, climate,
environment and culture.

(Optional) Further Context on Course Objectives and
Student Learning Outcomes

This is an opportunity to share further information about how this course will facilitate the required
student learning outcomes associated with Exploring Perspectives or Building Connections and relevant
Attribute(s) (beyond signature assignments). This section is optional.

Further context might include, but is not limited to:
e Key course materials/activities (readings, films, websites, data, guest lectures,
field trips, etc.)
e Other pertinent details about student/instructor engagement
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Responsibility Note

If this course is approved to be a part of the new General Education curriculum, the department will be
responsible for ensuring all instructors teaching this course:

1. Complete the Quick Start training provided by the General Education Office.
2. Submit their syllabi each semester to the General Education office (using required template,
language, and policies).

3. Demonstrate a commitment to teaching practices that are evidence-based, consistent with equity
and inclusion, and promote student engagement.
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CPH GHI 230 Climate-Smart Food Security
Building Connections
Online
http://d2l.arizona.edu
Yevheniia Varyvoda, PhD, varyvoda@arizona.edu

Introduction

Yevheniia Varyvoda, PhD., is the instructor for “Climate-Smart Food Security” course. She has extensive
expertise in climate adaptation strategies for ensuring food security and nutrition within sustainable and
healthy food systems.

Read more about Dr. Varyvoda here: https://publichealth.arizona.edu/directory/yevheniia-varyvoda,
linkedin.com/in/yevheniia-varyvoda

Office location: Roy P. Drachman Hall

Email: varyvoda@arizona.edu (preferred method of communication)

Phone: 520-626-4912

Instructor Response Time: within 24 hours

Course Description

In this course, students will examine climate change impacts and risks to food security, health and livelihoods
of people and societies living in sub-Saharan Africa, Asia, Small Island Nations, Central and South America,
and the Arctic region. These areas are especially vulnerable to the impacts of climate-related extremes.

Students will explore the connectivity of climate change, food systems, human health, and environmental
degradation to identify climate-smart solutions that can promote and ensure access to sustainable healthy
diets. The course is intended to empower students to thrive in a future where climate-smart food security
is prioritized.

Upon completing the course “Climate-Smart Food Security”, students will have an understanding of the key
food security risks across countries and will be able to recognize the necessary changes and solutions
required to achieve the Four Betters: better production, better nutrition, a better environment, and a better
life, leaving no one behind. Additionally, they will be equipped with the necessary knowledge to make
informed decisions regarding healthy and environmentally sustainable food choices.
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Expected Students Learning Outcomes
Student Learning Outcomes: Building Connections

Students will be able to demonstrate the ability to utilize multiple perspectives and make meaningful
connections across public and planetary health disciplines and social positions, think conceptually and
critically about food choices, and find climate-smart solutions to address food security, nutrition, and
livelihood challenges.

Student Learning Outcomes: World Cultures and Societies Attribute

Students will describe, from one or multiple perspectives, the values, practices, and socio-cultural aspects
of food production and consumption in at least one non-US culture/society; relate how these values,
practices, and socio-cultural aspects have shaped their food choices and eating behaviors, and impact both
human and planetary health; and reflect on how the student's own background has influenced their
perceptions on promoting the adoption of sustainable and healthy diets across societies worldwide.

Student Learning Outcomes Specific to the Course
Upon completion of this course, students will be able:

1. Understand and prioritize climate change impacts and risks that affect food security, nutrition,
health, and livelihoods of people and societies living in sub-Saharan Africa, Asia, Small Island Nations,
Central and South America, and the Arctic region.

2. Propose climate-smart approaches for producing and consuming healthy and nutritious food in
various geographical, climatic, and socio-cultural contexts to address food security challenges.

3. Perform data and information collection of relevant evidence and good practices about worldwide
dietary patterns that promote all dimensions of individuals and societies' health and well-being; have
low environmental impact; are accessible, affordable, safe, equitable, and culturally acceptable.

4. Develop outreach materials and resources that raise awareness about the health and environmental
impact of diets worldwide and promote healthy and environmentally sustainable food choices
considering international nutrition recommendations; the environmental cost of food production
and consumption; and the adaptability to local social, cultural, and economic contexts.

Course Objectives
In this course, students will:

1. Describe the pathways by which climate-driven risks affect food security, nutrition, and
livelihoods of people and communities living in sub-Saharan Africa, Asia, Small Island Nations,
Central and South America, and the Arctic region.

2. Utilize resources (the data, reports, methods, tools) employed by intergovernmental
organizations such as the Food and Agriculture Organization of the United Nations (FAO) and





the World Health Organization (WHO) to analyze climate change, health, and food security risks
and responses.

3. Identify efficient and environmentally friendly approaches for producing healthy and nutritious
food in various geographical, climatic, and socio-cultural contexts.

4. Analyze the connectivity between food choices and dietary trends in various regions and their
impact on human and planetary health.

5. Conduct an evaluation of efforts made by different nations in the adoption of healthy and
sustainable diets based on the examination of food-based dietary guidelines.

6. Propose culturally responsive recommendations regarding healthy and environmentally
sustainable food choices and dietary behaviors.

Course Curricular Category and Attribute Description

The course foster students to develop the skills required for the next generation of workers that is climate
literate, informed by climate change adaptation and resilience, has competencies at addressing climate-
induced risks to food and nutritional security across the world, and committed to making healthy sustainable
food choices. At a personal level, students will acquire a variety of dietary approaches based on common
principles that can lead to a healthier planet.

Course Assessment Plan

Learning Opportunities Throughout the Course
Major course activities and assignments
Rationale | Contribution to the course grade
elLearning interactive course

The online course “Climate-Smart Food | Post-Module Quizzes (10 points each)
Security” is divided into seven interactive
modules. Each module features lessons and | Quizzes will be done on the content modules. They will be
practical exercises. A quiz at the end of each | administered on the online course site in d2l.arizona.edu. The
module allows one to verify if learning | format of the quiz will be multiple choice, matching, and true-false
objectives were achieved. types of questions. The content of the quizzes will focus on the
module content, including readings. Thus, it is essential that
Students will explore risks and responses to | everyone has completed the readings before completing the quiz.
address climate-driven food security and
health challenges through reading, listening,
or viewing content that creates a multimodal
and practical learning experience. This activity
is offered in a fully online asynchronous
format through a self-paced course using a
learning management system D2L
Brightspace.

All educational content is created with
Articulate 360 software and follows quality
standards for training design and delivery
through computers, laptops, tablets, or






smartphones.

Assignments

Throughout the course, there will be two
linked assighments (A, B) given, which will play
a significant role in achieving successful
completion of the final signature assignment.

The purpose of the assignment A “Climate
change and food security: risks and climate-
smart responses in a given country” is to
explore climate change risks to food security
and nutrition in the most vulnerable regions of
the world and consider climate-smart
solutions that could be taken to produce
healthy and nutritious food and address food
insecurity issues in a given country.

The purpose of the assignment B
“Environmental sustainability in national food-
based dietary guidelines” is to explore guiding
principles for sustainable healthy diet in
regions where the impacts of climate-related
extremes on food security, nutrition, and
livelihoods are particularly acute and severe.

Written Assignments (30 points each)

Each written assignment will be submitted in Word document
format to the designated drop-box on the D2L course platform
http://d2l.arizona.edu. Assignments are to be submitted before
11:59 p.m. on the due date. To avoid confusion and to ensure
that your assignments will be graded, please save your
assignment with your last name and the assighment name (e.g.,
“varyvoda_assignmentA_stepl.doc”).

Detailed instructions and accompanying worksheets will be
available through the course website d2l.arizona.edu.

Readings

Prior to each week, students will receive
assigned readings that encompass various
types of reading material, such as empirical
articles, reports, and policy briefs.

The content of the quizzes will include readings. Thus, it is
essential that everyone has completed the readings before
completing the quiz.

Collaborative problem solving

During the group work facilitated by
instructor, students will engage in problem
solving activities. These sessions provide them
with a platform to work together. Students will
identify climate-driven issues impacting food
security and nutrition in a selected country
using a case study. Their objective will be to
address these issues by finding climate-smart
solutions that are sensitive to local conditions
and provide food security and nutrition in such
a way that human and environmental health is
not compromised.

30 points

Instructor evaluation and peer-assessment methods are
employed in order to evaluate the results of collaborative group
work. The assessment will be based on the level of engagement
in collaborative problem-solving activities, as well as the
consistency of group participation and attendance.

Students will be provided the opportunity to submit their work
for annual events organized by intergovernmental organizations,
for example the World Food Day Poster Contest and earn extra
50 points.






Digital media and game-based learning

Cross-cultural collection of entertaining 10 points

educational resources e.g., mobile games, UN

CC: Learn, podcast, TED talks, video tours, Students will be encouraged to join the discussion by sharing
plant-based cooking classes, documentaries, their thoughts on “entertaining” learning materials through

etc. related to climate change and healthy comments and responding to the comments made by their peers.
and sustainable food practices are created. The discussion will be overseen by the instructor.

These resources will be available through the

course website d2l.arizona.edu.

Assignment due dates are posted on the “Assignments” folder and on the weekly Calendar on the D2L course site.
University policy regarding grades and grading systems is available at: http://catalog.arizona.edu/policy/grades-
and-grading-system.

Signature Assignment and ePortfolio

This course does not include a Final Exam/Project. The final project - signature assignment will consist of
scaffolded weekly writing assignments that students will synthesize and submit as an individual assignment.

The signature assignment in this course is designed to provide students with a comprehensive understanding
of the connection between food security, climate change, and the health. This assignment is divided into
three interconnected parts that aim to achieve different learning outcomes. By completing this assignment,
students will go beyond simply understanding the food-climate-health nexus. They will also develop their
ability to identify and describe social issues related to food insecurity, critically analyze the underlying causes
of these problems, and explore potential solutions.

In the signature assignment part A titled “Climate change and food security: risks and climate-smart
responses in a given country” students will assume the roles of food security and resilience specialist. They
will analyze available information on existing climate-related risks that affect food security, nutrition, and
livelihoods of people and societies living in sub-Saharan Africa, Asia, Small Island Nations, Central and South
America, and the Arctic region, prioritize risks, and propose climate-smart responses.

In the signature assignment part B titled “Environmental sustainability in national food-based dietary
guidelines” students will assume the role of experts in public and planetary health. They will conduct an
evaluation of efforts made by different nations from sub-Saharan Africa, Asia, Small Island Nations, Central
and South America, and the Arctic region in the adoption of healthy and sustainable diets based on the
examination of food-based dietary guidelines (FBDGs).

By successfully finishing both Part A and Part B of the graded assignments, students will progress towards
the final signature assignment. This final assignment involves compiling all the weekly deliverables e.g.,
worksheets into a single, cohesive paper (portfolio) that effectively showcases their learning and progress
over the entire semester. A portfolio will consist of country-specific data regarding climate-driven risks to
food security and sustainable healthy diets. Information from this portfolio can be used for non-technical
information communication about climate-smart solutions for better production, better nutrition, a better
environment, and a better life.
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The signature assignment will become part of students’ general education ePortfolios.

This course does not include a Final Exam/Project. For more information about final exams, visit the

University's Final Exam Schedule and Regulations page: https://registrar.arizona.edu/finals.

Honors Credit

The course is available for Honors credit. For more information about the University’s policy regarding the
Honors credit, visit the page: https://frankehonors.arizona.edu/academics/honors-contracts.

Scheduled Topics/Activities

Week & Topic

Activities and Assignments to complete

Week 1: The Point of Departure
and Key Concepts: Climate
Change, Food Security, Human
and Planetary Health, Food
Systems

elLearning: Week 1

Reading: Ambikapathi, R., Schneider, K. R., Davis, B., Herrero, M.,
Winters, P., & Fanzo, J. C. (2022). Global food systems transitions
have enabled affordable diets but had less favourable outcomes
for nutrition, environmental health, inclusion and equity. Nat
Food, 3(9), 764-779. d0i:10.1038/s43016-022-00588-7

Digital learning: UN CC: e-Learn “Sustainable Diet: Better
Farming.”

Quiz1l

Week 2: Climate Change Impacts
and Risks to Food Security, Health
and Livelihoods of People and
Societies: Sub-Saharan Africa,
Asia, and Small Island Nations.

elLearning: Week 2

Reading: Climate change and their impact on global food
production by E. L. Goud, J. Singh and P. Kumar. In: Microbiome
Under Changing Climate, edited by A. Kumar, J. Singh and L. F. R.
Ferreira. Woodhead Publishing 2022

Digital learning: UN CC: e-Learn “Sustainable Diet: Our Choice
Matter.”

Assignment A “Climate change and food security: risks and
climate-smart responses in a given country”, Step 1: Undertake
data and information collection and create a list of country-
specific climate-related risks (e.g., drought, floods, heat/cold
waves, heavy rainfalls, wildfires, etc.).

Quiz 2

Week 3: Climate Change Impacts
and Risks to Food Security, Health
and Livelihoods of People and
Societies: Central and South
America, and The Arctic Region.

elLearning: Week 3

Reading: von Braun, Joachim, Koasar Afsana, Louise Fresco, and
Mohamed Hassan. 2021b. Food Systems: Seven Priorities to End
Hunger and Protect the Planet. Nature 597: 28-30.

Digital learning: UN CC: e-Learn “Sustainable Diet: Buying Food
Locally.”

Assignment A “Climate change and food security: risks and
climate-smart responses in a given country”, Step 2. Describe the
pathways through which climate-related risks affect food security
and nutrition, including food production system, food system-
based livelihoods (income), supply chain disruptions, food quality
and safety, and changes in diet quality. Step 3. Prioritize country-
specific climate-driven risks threatening food security and
nutrition using the weighted scoring method.

Quiz 3
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Week 4: The Concept of Four
Betters: better production, better
nutrition, a better environment,
and a better life

elLearning: Week 4

Reading: Raj S, Roodbar S, Brinkley C and Wolfe DW (2022) Food
Security and Climate Change: Differences in Impacts and
Adaptation Strategies for Rural Communities in the Global South
and North. Front. Sustain. Food Syst. 5:691191. doi:
10.3389/fsufs.2021.691191

Digital media learning: FAO Four Betters: Pathway to agrifood
systems transformation

Collaborative problem solving. Case study “Food Security and
Climate Change: Impacts and Adaptation Strategies for Rural
Communities in the Global North and the Global South”

Quiz 4

Week 5: Climate-Smart Solutions
to Ensure Four Betters across
countries and societies

elLearning: Week 5

Reading: Hiroshima Action Statement for Resilient Global Food
Security, available at: https://www.whitehouse.gov/briefing-
room/statements-releases/2023/05/20/hiroshima-action-
statement-for-resilient-global-food-security/

Digital learning: UN CC: e-Learn “Sustainable Diet: Reading the
Labels”.

Assignment A “Climate change and food security: risks and
climate-smart responses in a given country”, Step 4. Propose
climate-smart (efficient and environmentally friendly) approaches
that could encourage the production, processing, distribution,
retailing, and consumption of a diversity of healthy and nutritious
food.

Quiz 5

Week 6: Sustainable Healthy Diets

elLearning: Week 6

Reading: Fanzo, J.,, & Miachon, L. (2023). Harnessing the
connectivity of climate change, food systems and diets: Taking
action to improve human and planetary health. Anthropocene, 42,
100381.

Digital learning: UN CC: e-Learn “Sustainable Diet: Is Processed
Food Bad?”

Game-based learning: “Calculating your FootPrint and FoodPrint”
Assignment B “Environmental sustainability in national food-
based dietary guidelines”, Step 5. Undertake data and information
collection of relevant evidence and good practices about
worldwide dietary patterns that promote all dimensions of
individuals and societies' health and well-being; have low
environmental impact; are accessible, affordable, safe, equitable,
and culturally acceptable. Step 6. Develop outreach material e.g.,
an infographic that raise awareness about the impact of diets on
human and planetary health worldwide and promote sustainable
healthy diets and food choices.

Quiz 6

Week 7: Healthy and
Environmentally Sustainable Food
Choices

elLearning: Week 7

Reading: The effects of presenting health and environmental
impacts of food on consumption intentions by A. E. Pink, K. S.
Stylianou, L. Ling Lee, O. Jolliet and B. K. Cheon. Food Quality and
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o Digital learning: UN CC: e-Learn “Sustainable Diet: Changing Eating
Habits.”

e Game-based learning: “Food Choices for a Healthy Planet”

e The final signature assignment: completion and submission.

e Quiz?7

Week 7.5: The Point of Arrival Online trivia game “Foods for Human and Planetary Health”

Course Information

Course Format and Session Structure

This course is offered in an online asynchronous format. This means that there are no scheduled class
meeting times and students can access all course content at the time that works best for them, but students
must plan to complete work by the deadline. Students are responsible for accessing content and must be
proactive, highly organized and self-disciplined.

Estimated Weekly Time on Tasks

18 contact hours per week (3 credit hours)

Activities and Assignments Estimated time to
complete/per week

elearning 3
Reading 4
Writing assignments 5
Collaborative problem solving 3
Digital media learning (e.g., UN CC: Learn, podcast, TED talks, video 2
tours, documentaries)

Gamed-based learning 1

Course Communications

Email communications are important and encouraged. For course-related emails instructor will reply within
24 hours, Monday through Friday, during business hours (8:00 am - 5:00 pm). Emails received after 5:00 pm,
may not be responded to until the next business day. Emails will not be responded to on the weekend.

The D2L course homepage will be a primary site for communication by the instructor with the class. Students
are expected to check their e-mail on a frequent and consistent basis in order to stay current with the course-
related communications.

Students enrolled in the course are expected to conduct all communication (electronic and otherwise) in a
professional manner.

Dr. Varyvoda is available to schedule a 1:1 meeting by Zoom if you would like to connect to discuss the
course or just take a moment to get to know each other. There is a link within the course where students
can schedule virtual office hours at specific times and dates throughout the course.

Required Resources and Equipment
There is no required textbook for this course. The instructor will post selected essential reading materials





for each week. All required reading materials will be available to you at no cost. Web links and/or electronic
copies of the required readings, digital media and game-based learning resources will be posted on the
course D2L site.

These readings are recommended.

#

Title

Availability

.| FAO, IFAD, UNICEF, WFP and WHO. 2023. The State

of Food Security and Nutrition in the World 2023.
Urbanization, agrifood systems transformation and
healthy diets across the rural-urban continuum.
Rome, FAO. https://doi.org/10.4060/cc3017en

https://www.fao.org/3/cc3017en/cc3017en.pdf

.| World Economic Forum. 2023. The Global Risks

Report 2023. Report No.: 18th Edition

https://www3.weforum.org/docs/WEF_Global_Risk
s_Report_2023.pdf

.| Fanzo, J., & Miachon, L. (2023). Harnessing the

connectivity of climate change, food systems and
diets: Taking action to improve human and
planetary health. Anthropocene, 42, 100381.
doi:https://doi.org/10.1016/j.ancene.2023.100381

https://www-sciencedirect-
com.ezproxyl.library.arizona.edu/science/article/pi
i/S2213305423000140

.| Willett, W., Rockstrom, J., Loken, B., Springmann,

M., Lang, T., Vermeulen, S., . . . Murray, C. J. L.
(2019). Food in the Anthropocene: the EAT-Lancet
Commission on healthy diets from sustainable food
systems. The Lancet, 393(10170), 447-492.
doi:https://doi.org/10.1016/S0140-6736(18)31788-
4

https://www-sciencedirect-
com.ezproxyl.library.arizona.edu/science/article/pi
i/S0140673618317884

.| Mbow,C.,C.Rosenzweig,L.G.Barioni,T.G.Benton,M.H

errero,M.Krishnapillai,E.Liwenga,P.Pradhan,M.G.Riv
era-Ferre, T. Sapkota, F.N. Tubiello, Y. Xu, 2019:
Food Security. In: Climate Change and Land: an IPCC
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Student Success Resources
Please review the University of Arizona student success resources and support services.

UA Academic policies and procedures
Student Assistance and Advocacy information

Counseling and Psych Services (CAPS)

Other student support resources

Course Policies
Classroom etiquette:

All students are expected to behave respectfully during class. Please review the University of Arizona Policy
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on Disruptive Behavior in an Instructional Setting found at http://web.arizona.edu/~policy/disruptive.pdf
and the Policy on Threatening Behavior by Students at: http://web.arizona.edu/~policy/threatening.pdf

While UA Policies apply to all courses, most courses have some course-specific policies. This segment
differentiates between policies pertaining to course progress and completion and those pertaining to the
classroom climate and community engagement.

Progress and Completion Policies

Late Submissions and Revisions

Students are expected to check the ‘Course Home’ page three times per week for any special
announcements or news. Any changes or additions to the course will be posted there. The ‘Course Home’
link can be found within the D2L navigation bar. Students will be expected to check D2L three times per
week for announcements, submit assignments, and read feedback.

Late policy

Late work is accepted for a deduction of 10% per day off of the final grade unless otherwise specified.
Late work will not be accepted more than 7 days late except in cases when special arrangements have
been made with the instructor’s approval. Please email ASAP if you have experienced extenuating
circumstances.

Grading

All assignments and assessments that are completed and received by the due date will be graded and
associated grades will be posted in the Grade Center of this D2L electronic classroom within 4-5 days of
the due date whenever possible. Please note that instructor generally do not begin to grade an
assignment until on or after the due date since it is the preference to grade all students’ submissions at
one time.

Course dates and deadlines

All course dates and deadlines are in the course calendar document posted on D2L course site. Students are
responsible for becoming familiar with this document in order to keep up with coursework.

Course Grading Scale
A B C D E
90-100% 80-89% 70-79% 60-69% 59% or less

University policy regarding grades and grading systems is available at
http://catalog.arizona.edu/policy/grades-and-grading-system.

Incomplete (I) or Withdrawal (W): Requests for incomplete (I) or withdrawal (W) must be made in
accordance with University policies, which are available at http://catalog.arizona.edu/policy/grades-and-
grading-system#tincomplete and http://catalog.arizona.edu/policy/grades-and-grading-
system#Withdrawal respectively.
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University-wide Policies:

The following UA policies are provided here: https://catalog.arizona.edu/syllabus-policies

e Absence and Class Participation Policy

e Threatening Behavior Policy

e Accessibility and Accommodations Policy

e Code of Academic Integrity

e Nondiscrimination and Anti-Harassment Policy

e Safety on Campus and in the Classroom

e Subject to Change Statement

e Campus Pantry

e Additional Resources for Students

e Preferred Name & Pronoun




https://catalog.arizona.edu/syllabus-policies
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Mel and Enid Zuckerman College of Public Health
University of Arizona

SYLLABUS
400/500 Women’s Health Epidemiology Across the Life Course
Fall 2024
3 Units

Time: Monday, Wednesday, TBD
Location: TBD

Instructor(s) and Contact Information:
Instructor: Leslie Farland, Sc.D.
Office: Drachman, A236
Telephone: 520-626-8025
E-mail: [farland@email.arizona.edu
Office Hours: By appointment
D2L Website

Instructor Response Time: Response within 48 hours

Catalog Description: This course will discuss methodological issues for conducting women’s health research
across the lifespan. Information on researching specific, common health conditions affecting people assigned
female sex at birth will be covered.

Description of Course:

Terminology: For the purposes of this course, we will focus on how to study health conditions and associated
risk-factors of people who were assigned female sex at birth, here-in referred to as women. The epidemiology
of health conditions affecting transgender individuals and the influence of gender identity on health may also be
discussed as part of this course but is not a central focus of this specific course.

The purpose of this course is to introduce students to the complexities of studying women’s health conditions
across life, spanning in-utero exposures, menstruation, reproduction, gynecologic health, menopause, and
chronic diseases. To achieve this goal, students will learn about a wide variety of diseases and risk factors that
are common among women over time. Women’s health is often thought to be synonymous with maternal health
and while this course will cover reproduction and pregnancy through the life course lens, this course
purposefully will also discuss how to research a wide range of chronic and infectious health conditions and risk
factors that impact women.

Course Prerequisites or Co-requisites (recommended):
For undergraduate students: EPID 309 (may be concurrently enrolled)
For graduate students: EPID 573A (may be concurrently enrolled)

Expected Learning Outcomes (competencies obtained):
Rev. Sept 9, 2023
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Upon completion of the course, students should be able to:

1) Describe trends in the epidemiology of selected diseases burdening women.

2) Describe common risk factors for diseases burdening women.

3) Discuss methodological and epidemiological considerations for the conduct of research in women’s health.

4) Assess limitations of data including representativeness, bias, and generalizability in relation to studying
women’s health.

5) Design an appropriate epidemiologic study for researching women’s health.

BS in Public Health CEPH Foundational Competencies:
1. The ability to communicate public health information, in both oral and written forms, through a variety of
media and to diverse audiences.

a. Literature review — students must describe a condition affecting women’s health including how the
condition is diagnosed, the economic and biologic burden, how your topic defined in epidemiologic
and clinical studies, and three risk factors associated with the condition.

b. Final project — students will write a prospectus describing a study focused on studying a risk factor
for women’s health condition or a long-term health consequence of women’s health condition.
Specifically, students will describe the study population, the study design, how the exposure was
defined, how the outcome was defined, potential sources for misclassification of the exposure or
outcome, potential for confounding, and interpretation of the results given the potential for these
biases.

2. The ability to locate, use, evaluate and synthesize public health information.

a. Manuscript critiques — students will be assigned a scientific study and asked to identify the study’s
objectives, study design, and conclusions. Students will be asked to reflect on the quality of the
manuscript given the methodological complexities related to the topic discussed in class.

b. Literature review — students must describe a condition affecting women’s health including how the
condition is diagnosed, the economic and biologic burden, how your topic defined in epidemiologic
and clinical studies, and three risk factors associated with the condition.

MPH Epidemiology CEPH Competencies:

Literature review — students must describe a condition affecting women’s health including how the condition is
diagnosed, the economic and biologic burden, how your topic defined in epidemiologic and clinical studies, and
three risk factors associated with the condition. Graduate students should additionally summarize the strengths
and limitations of the literature on each of the three risk factors. This critical summary of the literature should
incorporate a discussion of the appropriateness of the epidemiologic methodology used in the current literature
to study these risk factors.
1. Search, describe and summarize findings from the scientific literature to describe the
epidemiology of a public health problem, identify health disparities and identify risk factors.

Presentation — This 30-minute presentation will focus on the epidemiology of studying a women’s health issue
and discuss the research on two risk factors and/or health consequences of that women’s health condition. For
each risk factor/health consequence the student will present two primary research articles that have studied
that association and describe the study population, the study design, how the exposure was defined, how the
outcome was defined, potential sources for misclassification of the exposure or outcome, potential for
confounding, and interpretation of the results given these study biases. Lastly, graduate students will summarize
key methodological challenges for studying the health condition.

1. Search, describe and summarize findings from the scientific literature to describe the
epidemiology of a public health problem, identify health disparities and identify risk factors.

2. Interpret these epidemiological analyses in the context of published literature and communicate
key findings to various audiences.
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3. Assess the impact of potential biases, confounding, and effect modification that can affect
epidemiological studies and analyses.

Final project — students will write a prospectus describing a study focused on studying a risk factor for
women’s health condition or a long-term health consequence of women’s health condition. Specifically,
students will describe the study population, the study design, how the exposure was defined, how the outcome
was defined, potential sources for misclassification of the exposure or outcome, potential for confounding, and
interpretation of the results given the potential for these biases. In addition to the basic description of the study
required for all students, graduate students will be required to contextualize their proposed study within the
existing literature (1/2 page) and provide justification for why their findings will either be similar or dissimilar
to the existing literature given their design.
1. Search, describe and summarize findings from the scientific literature to describe the
epidemiology of a public health problem, identify health disparities and identify risk factors.
2. Compare the relative strengths and weaknesses of epidemiological study designs, and choose the
most appropriate design for specific research questions.
3. Assess the impact of potential biases, confounding, and effect modification that can affect
epidemiological studies and analyses.
4. Interpret these epidemiological analyses in the context of published literature and communicate

key findings to various audiences.

Required Texts or Readings: A variety of readings will be required throughout the semester. Required
readings for each week will be posted on D2L and are listed in the schedule.

Required or Special Materials: NA

Required Extracurricular Activities: NA

Assignments and Examinations:

Schedule/Due Dates

Assignments/Exams Due Dates Points % of final grade for % of final grade
undergraduate for graduate
students students

Attendance and Daily 40 7.5 6
Participation (1.3 per day)
Quizzes Weeks 2-10, per 80 15 12.3

schedule (10 per quiz)
Manuscript critiques Weeks 12-16 50 94 7.7

(10 per critique)

Literature Review 6" week of class 120 22.7 18.5
Midterm 11" week of class 120 22.7 18.5
Graduate Student Per schedule 120 -- 18.5
Presentation
Final Project Per schedule 120 22.7 18.5
Total 530/650 100% 100%

Attendance and participation: Students are expected to attend class and actively participate. ~1.3 points will
be assigned for each day of class attended. To receive full credit students must: 1) show up on time; 2) be
engaged during class discussion; and 3) participate in class activities. Students are allowed to miss two classes
unexcused without penalty. Participation points will be updated biweekly. You do not need to email the
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instructor before class if you are taking one of these two days off. If you are ill, or meet criteria for COVID-19
isolation, please email the instructor and your absence will be excused. Dean’s Permission, disability
accommodations, and religious holidays will also be exempt from penalty. To request a disability-related
accommodation to this attendance policy, please contact the Disability Resource Center at (520) 621-3268 or
drc-info@email.arizona.edu. If you are experiencing unexpected barriers to your success in your courses, the
Dean of Students Office is a central support resource for all students and may be helpful. The Dean of Students
Office is located in the Robert L. Nugent Building, room 100, or call 520-621-7057.

Quizzes: Most weeks prior to the midterm there will be a quiz worth 10 points, for a total of 9 quizzes. The
lowest quiz score will be automatically dropped. Quizzes will be “open book.” The quiz will assess your
knowledge of material presented in lectures, activities, and readings. This quiz material will be multiple choice,
true/false, short answer. Quizzes will open after class on Wednesday and will close before class on Monday.

Manuscript Critiques:

After the midterm, each week | will ask students to critique an assigned manuscript related to the topics
discussed in-class. Students will be asked to identify the study’s objectives, study design, and conclusions.
Students will be asked to reflect on the quality of the manuscript given the methodological complexities related
to the topic discussed in class. This portion of the manuscript critique will be an open response with the
expectation that each question will have a 3-4 sentence response. Grading will be based on answering the
question correctly, evidence of fully reading and understanding the scientific paper, and evidence of
understanding the complexities of studying the women’s health topic. Manuscript critiques will be due on
Wednesday before class. Class time will be spent discussing the manuscript as a group.

Project 1, Literature review: Project 1 is a literature review of a health conditioning affecting women.
Students can choose whatever topic is of interest to them but should confirm their choice with the professor.
The literature review should include an introduction to your topic including how your condition is diagnosed (1
paragraph), the economic and biologic burden of your topic (1 paragraph), how your topic defined in
epidemiologic and clinical studies (1 paragraph), and three risk factors associated with your topic (1 paragraph
per risk factor, 3 paragraphs total).

Undergraduate students: The literature review should include at least ten published papers on the topic, 7 of
which must be primary research papers (not a review).

Total length: 6 paragraphs, no more than 2 single-spaced pages

Graduate students: The literature review should include at least fifteen published papers on the topic, all of
which must be primary research papers (not a review). Graduate students should additionally summarize the
strengths and limitations of the literature on each of the three risk factors (2 paragraphs per risk factors, one for
strengths and one for limitations). This critical summary of the literature should incorporate a discussion of the
appropriateness of the epidemiologic methodology used in the current literature to study these risk factors.
Total length: 12 paragraphs, no more than 4 single-spaced pages

Mid-Term Exam: Students will take midterm during regularly scheduled class time on Monday during the 11%"
week of class. The exam must be completed in 60 minutes. The exam will cover all the course material prior to
the exam. Questions will be in the format of matching, true-false, multiple choice, and short written response.

Graduate Student Presentation:

This assignment is for graduate students only. During the first two weeks of class, graduate students will sign up
for a presentation on a topic related to women’s health from a list of acceptable topics provided by the course
instructor. Graduate students will create an informative 30-minute presentation that will be delivered in-class
during the course after the midterm. The presentation will focus on the epidemiology of studying a women’s
health issue and discuss the research on two risk factors and/or health consequences of that women’s health
condition. For each risk factor/health consequence the student will present two primary research articles that
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have studied that association and describe the study population, the study design, how the exposure was
defined, how the outcome was defined, potential sources for misclassification of the exposure or outcome,
potential for confounding, and interpretation of the results given these study biases. Lastly, graduate students
will summarize key methodological challenges for studying the health condition. Specifically, the presentation
will cover:

Presentation Content Suggested # of slides
Prevalence of the health condition 1-2
Diagnosis/pathophysiology of the condition 2-3
Economic/biologic burden of the condition 1-2

Study summaries (x4)
Study design and population | 1-2

Definitions of the exposure and outcomes | 2-3
Potential for bias/confounding | 2-3

Interpretation of results | 1-2

Summary of key methodological issues 2-3

Final Project:

This is an individual project.

All students: Students will write a prospectus describing a study focused on studying a risk factor for women’s
health condition or a long-term health consequence of women’s health condition. Specifically, students will
describe the study population, the study design, how the exposure was defined, how the outcome was defined,
potential sources for misclassification of the exposure or outcome, potential for confounding, and interpretation
of the results given the potential for these biases. The prospectus length for undergraduate students will be no
more three pages single spaced.

Graduate students: Graduate students are required to design a study of the risk factor or long-term health
outcome that they presented during their presentation. Informed by their critical reading of the existing literature
on this topic, students will design a study improving upon the existing limitations in the literature. In addition to
the basic description of the study required for all students, graduate students will be required to contextualize
their proposed study within the existing literature (1/2 page) and provide justification for why their findings will
either be similar or dissimilar to the existing literature given their design (1/2 page). The prospectus length for
undergraduate students will be no more than four pages single spaced.

Grading Scale and Policies: Grading rubrics and assignment will be different for undergraduate and graduate
students.
In addition to the course work completed by the undergraduate students, graduate students must:
e Complete a more challenging midterm exam
e In-class presentation: Graduate students will complete an in-class presentation on the women’s health
topic of their choice
e Final project: Graduate students will additionally include a discussion of how their proposed study
compares to the existing literature on the topic. Additionally, their prospectus will be subject to a higher
standard of grading

Requests for incompletes (1) and withdrawal (W) must be made in accordance with University policies.

A: 90 or higher, B: 80-89, C: 70-79, D: 60-69, E: 59 or less
Undergraduate Graduate
Letter Grade Percent Points Points
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A 90%-100% 477-530 585-650
B 80%-89% 424-476 520-584
C 70%-79% 371-423 455-519
D 60%-69% 318-370 390-454
E < 60% <317 <389

Incomplete (1) or Withdrawal (W): Requests for incomplete (I) or withdrawal (W) must be made in
accordance with University policies, which are available at http://catalog.arizona.edu/policy/grades-and-
grading-system#incomplete and http://catalog.arizona.edu/policy/grades-and-grading-system#Withdrawal
respectively.

Scheduled Topics/Activities
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Week | Topic Assignments | Readings
Due
1 Introduction to Women’s Health Epidemiology g;‘;;f; go}fschengrau seage
Epidemiology Review — Study Designs ' '
Epidemiology Review — Chapter 11, Aschengrau, Seage
Confounding in studies of women’s health
2 Epidemiology Review — QUiZ 1 Chapter 10, Aschengrau, Seage
Types of Bias
Epidemiologic review — Chapter 13, Aschengrau, Seage
Effect Modification and Generalizability
3 In-Utero Exposures and long-term health Quiz 2 De Boo, 2006
. Al Jishi, 2017
outcomes (The Barker Hypothesis)
i Austin, 2003
LGBTQ Health Topics Charltom, 2011
Charlton, 2019
4 Tanner Staging and Puberty- Changes over time Quiz 3 panien 2020
and across countries '
Menstruation and its influence on long-term %‘;ﬂ”@; 22001282 A
health outcomes '
5 Risk factors for infertility and studying time to Quiz 4 K‘Q;E%XZ%%%Z
conception Thoma, 2013
i il Maheshwari, 2011
Studying fertility treatment safety M r?; Pl
6 Pregnancy and adverse pregnancy outcomes Quiz 5 ﬁ?;’“zzéggoz
Creﬁanga, 2015
i H i i i Savitz, 2006
Studying safe birthing practices Project 1 due v@.\ﬂ;éx o
7 Risk factors and health consequences of Quiz 6 ﬁgﬁgrfd o
endometriosis '
Polycystic Ovary Syndrome (PCOS) Hoffman, 2020
epidemiology Hoeger, 2021
i i i i i Stewart, 2016
8 Fibroid epidemiology Quiz7 B 2018
HPV and risk of cervical cancer Castle, 2016
9 Substance use and misuse during pregnancy Quiz 8 Havens, 2009
COVID/Infectious disease in relation to ‘l’(\’;a”rg 223)2222 B
women’s health ’
10 The menopausal transition and peri-menopause Quiz 9 Thurston, 2008

as a window into long-term health

Hormone preplacement therapy and results from
the Women’s Health Initiative

Rossouw, 2002
Stampfer, 1985
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11

Midterm Exam

Epidemiology Review - How to critically review
a scientific manuscript

Ness, 2013

12

Autoimmune Conditions burdening women*

Breast Cancer!

Manuscript Critique Discussion for a
Cohort Study: Nulliparous Pregnancy Outcomes
Study: Monitoring Mothers-to-be (NUMOMZ2b)

Manuscript
critique 1

Haas, 2015
Facco, 2019

13

Oocyte Cryopreservation®

Ovarian Cancer!

Manuscript Critique Discussion for a
case-control study: Study of Environment,
Lifestyle, and Fibroids (SELF)

Manuscript
critique 2

Moore, 2021

14

Alzheimer’s disease among women?

Endometrial Cancer !

Manuscript Critique Discussion of a
Randomized Control Trial — Effects of Aspirin on
Gestation and Reproduction (EAGeR Trial)

Manuscript
critique 3

Schisterman, 2014

15

Female genital mutilation*

Gender and sex disparities in lung cancer*

Manuscript Critique Discussion of a
Cross-Sectional Analysis: Study of Women’s
Health Across the Nation (SWAN)

Manuscript
critique 4

Tomey, 2015

16

Cardiovascular disease among women*

Osteoporosis and bone health in women?

Manuscript Critique Discussion of an Ecologic
Study: Diet and breast cancer

Manuscript
critique 5

Sasaki, 1993

Final Project

1) Potential topic for graduate student presentations

Classroom Behavior Policy:

To foster a positive learning environment, students and instructors have a shared responsibility. We want a safe,
welcoming, and inclusive environment where all of us feel comfortable with each other and where we can
challenge ourselves to succeed. To that end, we expect professional, courteous interactions that promote a spirit
of inquiry and respectful dialogue.

Students are asked to refrain from disruptive conversations with people sitting around them during lecture.
Students observed engaging in disruptive activity will be asked to cease this behavior. Those who continue to
disrupt the class will be asked to leave lecture or discussion and may be reported to the Dean of Students.

Safety on Campus and in the Classroom:
For a list of emergency procedures for all types of incidents, please visit the website of the Critical Incident
Response Team (CIRT): https://cirt.arizona.edu/case-emergency/overview

Also watch the video available at
https://arizona.sabacloud.com/Saba/Web spf/INA7P1PRD161/common/learningeventdetail/crtfy000000000003
560
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Familiarize yourself with the Mel and Enid Zuckerman College of Public Health Evacuation and Active Shooter
plans specific to Drachman Hall: https://publichealth.arizona.edu/facilities-information

Familiarize yourself with the Health Sciences Innovation Building Evacuation plan:
https://arizona.app.box.com/s/yz73c1nshoxk9p8auz98p1j04m5dgwh5

University of Arizona Indigenous Land Acknowledgement

We respectfully acknowledge the University of Arizona is on the land and territories of Indigenous
peoples. Today, Arizona is home to 22 federally recognized tribes, with Tucson being home to the
O’odham and the Yaqui. Committed to diversity and inclusion, the University strives to build sustainable
relationships with sovereign Native Nations and Indigenous communities through education offerings,
partnerships, and community service.

Code of Academic Integrity:

The University Libraries have some excellent tips for avoiding plagiarism, available at
http://new.library.arizona.edu/research/citing/plagiarism.

Selling class notes and/or other course materials to other students or to a third party for resale is not permitted
without the instructor’s express written consent. Violations to this and other course rules are subject to the Code
of Academic Integrity and may result in course sanctions. Additionally, students who use D2L or UA e-mail to
sell or buy these copyrighted materials are subject to Code of Conduct Violations for misuse of student e-mail
addresses. This conduct may also constitute copyright infringement.

Nondiscrimination and Anti-harassment Policy:

Our classroom is a place where everyone is encouraged to express well-formed opinions and their reasons for
those opinions. We also want to create a tolerant and open environment where such opinions can be expressed
without resorting to bullying or discrimination of others.

Course Communications: You are responsible for reading emails sent to your UA account from your
instructor and the announcements that are placed on the course web site. Information about readings, news
events, your grades, assignments and other course related topics will be communicated to you with these
electronic methods. The official policy can be found at: https://www.registrar.arizona.edu/personal-
information/official-student-email-policy-use-email-official-correspondence-students

UA Smoking and Tobacco Policy:

The purpose of this Policy is to establish the University of Arizona’s (University) commitment to protect the
health of University faculty, staff, students, and visitors on campuses and in its vehicles. The official policy can
be found at: http://policy.arizona.edu/ethics-and-conduct/smoking-and-tobacco-policy

Additional Resources for Students (recommended links)

UA Academic policies and procedures are available at http://catalog.arizona.edu/policies

Campus Health

http://www.health.arizona.edu/

Campus Health provides quality medical and mental health care services through virtual and in-person
care.

Phone: 520-621-9202

Counseling and Psych Services (CAPS)
https://health.arizona.edu/counseling-psych-services
CAPS provides mental health care, including short-term counseling services.
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Phone: 520-621-3334

The Dean of Students Office’s Student Assistance Program
http://deanofstudents.arizona.edu/student-assistance/students/student-assistance

Student Assistance helps students manage crises, life traumas, and other barriers that impede success.
The staff addresses the needs of students who experience issues related to social adjustment, academic
challenges, psychological health, physical health, victimization, and relationship issues, through a
variety of interventions, referrals, and follow up services.

Email: DOS-deanofstudents@email.arizona.edu

Phone: 520-621-7057

Survivor Advocacy Program

https://survivoradvocacy.arizona.edu/

The Survivor Advocacy Program provides confidential support and advocacy services to student
survivors of sexual and gender-based violence. The Program can also advise students about relevant
non-UA resources available within the local community for support.

Email: survivoradvocacy@email.arizona.edu

Phone: 520-621-5767

University of Arizona’s Basic Needs Resources
http://basicneeds.arizona.edu/index.html

Campus Pantry: Any student who has difficulty affording groceries or accessing sufficient food to eat every
day, or who lacks a safe and stable place to live and believes this may affect their performance in the course, is
urged to contact the Dean of Students for support. In addition, the University of Arizona Campus Pantry is open
for students to receive supplemental groceries at no cost. Please see their website at: campuspantry.arizona.edu
for open times.

Furthermore, please notify me if you are comfortable in doing so. This will enable me to provide any resources
that I may possess.

Plagiarism: What counts as plagiarism?

e Copying and pasting information from a web site or another source, and then revising it so that it sounds
like your original idea.

e Doing an assignment/essay/take home test with a friend and then handing in separate assignments that
contain the same ideas, language, phrases, etc.

e Quoting a passage without quotation marks or citations, so that it looks like your own.

e Paraphrasing a passage without citing it, so that it looks like your own.

e Hiring another person to do your work for you, or purchasing a paper through any of the on- or off-line
sources.

Gender Pronoun Guideline

It is already UA policy that class rosters are provided to instructors with a student’s preferred name. Students
may share their preferred name and pronoun with members of the teaching staff and fellow students, as desired,
and these gender identities and gender expressions will be honored in this course. As the course includes group
work and in-class discussion, it is critical to create an educational environment of inclusion and mutual

respect. In this class, to be inclusive of all gender identities and expressions, students will be referred to by their
first or last names, the pronoun of their choice, or by default, the pronoun “they”.”
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Preferred Gender Pronoun: This course affirms people of all gender expressions and gender identities. If you
prefer to be called a different name than what is on the class roster, please let me know. Feel free to correct
instructors on your preferred gender pronoun. If you have any questions or concerns, please do not hesitate to
contact me directly in class or via email (instructor email). If you wish to change your preferred name or
pronoun in the UAccess system, please use the following guidelines:

Preferred name: University of Arizona students may choose to identify themselves within the
University community using a preferred first name that differs from their official/legal name. A
student’s preferred name will appear instead of the person’s official/legal first name in select University-
related systems and documents, provided that the name is not being used for the purpose of
misrepresentation. Students are able to update their preferred names in UAccess.

Pronouns: Students may designate pronouns they use to identify themselves. Instructors and staff are
encouraged to use pronouns for people that they use for themselves as a sign of respect and inclusion.
Students are able to update and edit their pronouns in UAccess.

More information on updating your preferred name and pronouns is available on the Office of the
Registrar site at https://www.registrar.arizona.edu/

Confidentiality of Student Records: http://www.registrar.arizona.edu/ferpa

Generative Al Syllabus Statement

Generative Al use is NOT allowed for any purpose: In this course any and all uses of generative
artificial intelligence (Al)/large language model tools such as ChatGPT, Dall-e, Google Bard, Microsoft
Bing, etc. will be considered a violation of the Code of Academic Integrity, specifically the prohibition
against submitting work that is not your own. This applies to all assessments in the course, including
case studies, written assignments, discussions, quizzes, exams, problem sets. The following actions are
prohibited:

e entering all or any part of an assignment statement or test questions a prompt to a large language-
model Al tool,

e incorporating any part of an Al-written response in an assignment;

e using Al to summarize or contextualize reading assignments or source materials; and

e submitting your own work for this class to a large-language-model Al tool for iteration or
improvement.

Use of Al-Detection: Your written work may be shared with one or more Al-detection tools designed to
predict if the text was created by a generative Al/large-language model like ChatGPT. Turnltin Services
Privacy Policy is available online.

University-wide Policies:

The following UA policies are provided here: https://catalog.arizona.edu/syllabus-policies

Absence and Class Participation Policy
Threatening Behavior Policy

Accessibility and Accommodations Policy
Code of Academic Integrity

Nondiscrimination and Anti-Harassment Policy
Safety on Campus and in the Classroom
Subject to Change Statement

Campus Pantry
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e Additional Resources for Students
e Preferred Name & Pronoun

Final Examination or Project: This course requires a final project in lieu of a final exam. For more
information about final exams, visit the University's Final Exam Schedule and Regulations page:
https://registrar.arizona.edu/finals
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