
 

 
 

MEZCOPH Education Committee Meeting 

“Final Meeting Minutes” 

April 7, 2021 

2:00 – 3:00 pm, Zoom: https://arizona.zoom.us/j/215120653  

  

 

Program Directors / Voting Members Present:  Ed Bedrick, John Ehiri (ex-officio), Kacey Ernst, Joe Gerald, Magdiel 

Habila, Aminata Kilungo, Purnima Madhivanan, Amanda Sokan, Chris Tisch, Terry Urbine, Gabriela Valdez, Nicole 

Yuan 

 

Program Directors / Voting Members Absent: Gabriela Coronel, Chris Cutshaw, Velia Leybas Nuño 

 

Other Members Present: Mariah Albertie, Kim Barnes, Eva Batista-Wietecha, Jen Deschenes, Danielle Embry, 

Melanie Fleck, Tanya Nemec, Gisela Ochoa, Adaeze Oguegbu, Samantha Pierce, Michael Tearne,  

 

Meeting Recording: 

https://arizona.zoom.us/rec/share/EjEqy6ngdip1NoSC81oT4q9wJbmVGvwg_7CbfZJYjevSYffunxLOU1_VHpdc3i0O

.CPskUgoTfmg8KuCM 
 

 

• Announcements: 

 

• New Program Updates (Danielle Embry) 

New Programs 

Update 4_7_2021.pdf
 

Danielle gave an update on the status and recent approvals of new program proposals. 

Comments from the committee: 

▪ There was a question about what changes were submitted for the BS in Public Health.  

Danielle and Melanie Fleck reviewed the three main changes, 1) a change to the science 

requirements, 2) removal of the pre-major and establishment of an ‘Advanced Standing’ 

process, and 3) the required gpa for admission to the professional major is being changed 

from 2.5 to 2.0.     

 

• May Convocation Updates (Chris Tisch) 

The spring commencement will occur on May 12th at 6:00pm.  MEZCOPH is sharing the event with UA 

South and the undergraduate Physiology program, with a centralized RSVP system. There will be 

approximately five minutes for our deans to speak and our students to walk the stage. Students are 

allowed to invite four guests and it will be contactless (i.e. no hooding). Students must be vaccinated or 

test negatively for COVID the day before the ceremony. The university is requiring us to invite all 

students who graduated last December, this May/August, and next December. Information about how 

faculty may participate is forthcoming. 

 

• Gen Ed Refresh Updates (John Ehiri) 

John announced that the university is seeking gen ed courses to offer under a soft launch of the General 

Education curriculum in spring 2022.  A Qualtrics survey was sent to all the academic deans asking for 

a list of gen ed courses that may apply. John will complete the survey, making available the following 

https://arizona.zoom.us/rec/share/EjEqy6ngdip1NoSC81oT4q9wJbmVGvwg_7CbfZJYjevSYffunxLOU1_VHpdc3i0O.CPskUgoTfmg8KuCM
https://arizona.zoom.us/rec/share/EjEqy6ngdip1NoSC81oT4q9wJbmVGvwg_7CbfZJYjevSYffunxLOU1_VHpdc3i0O.CPskUgoTfmg8KuCM
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courses: 

 

 

 

▪ HPS 150C1 Developments in Disease and Public Health, Chris Cutshaw 

▪ PHP 150C1 Aging - Everyone is Doing It!, Amanda Sokan 

▪ HPS 300 Public Health in the 21st Century, Aminata Kilungo 

▪ PHPM 310 Health Care in the U.S., Joe Gerald 

▪ HPS 387 Health Disparities & Minority Health, Martha Monroy 

 

The committee will choose courses from the lists and contact faculty for a Gen Ed Refresh training. All 

the materials associated with the new Gen Ed program, including learning outcomes, are available and 

will be shared in the Education Committee box folder. * 

Comments from the committee: 

▪ The Gen Ed Refresh program met strong opposition at Faculty Senate.  An ad-hoc committee 

has been formed to work with the Gen Ed Refresh team to address some of the concerns. It is 

still expected to be approved. 

▪ It was asked if course prefixes and numbers will change with the new program.  Dr. Ehiri 

responded that they are expected to remain the same. 

 

• Nutritional Sciences Name Change  (John Ehiri) 

Nutritional Sciences, in the College of Agriculture and Life Sciences, is changing from a department to 

a school and has proposed their name as the School of Integrated Wellness and Nutrition.  Concerns 

have been raised by MEZCOPH and other colleges (i.e. Integrative Medicine) about including 

“Integrated Wellness” in their name.  The objection revolves around the implications of a school 

trademarking ‘wellness’ when many colleges use the term ‘wellness’ to market their programs across 

the university. This could lead to confusion among external constituents and students about which 

pathways they should follow.  Additionally, if the name change goes forward, it may make it easier for 

them to develop public health courses because they are aligned with integrative wellness themes. A 

subcommittee has been formed to review the name change in more depth and make recommendations to 

the Provost.  

 

• Consent Agenda:  (All voting members) 

 

• Minutes Approval:  March 3, 2021 meeting 

 

2021_3_3 Education 

Committee Meeting Draft Minutes.docx
 

• Proposed New Courses: 

▪ PHP 4xx/5xx Health Profession Finance (Terry Urbine) 

 

PHP 4xx 5xx Health 

Profession Finance.docx
 

▪ EPID/BIOS 452/552 Health Data Analysis and Communication Methods (Kacey Ernst) 

 

BIOS452_552 Health 

Data Analysis and Communication Methods.docx
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▪ PHP 4xx/5xx Optimizing Well-being and Resilience for Older Adults (Amanda Sokan) 

 

PHP 4xx_5xx 

Optimizing Wellbeing and Resilience for Older Adults.docx
 

▪ PHP 4xx/5xxA Public Health Approach to Alzheimer’s Disease and other Dementias (Amanda 

Sokan)  

PHP 4xx_5xx Public 

Health Approach to Alzheimers Disease and Other Dementias.docx
 

 

A motion was made and seconded to approve the Consent Agenda.   

The motion was approved by a vote of: 9-2 abstentions 

 

• Old Business: 

 

• Taskstream Assessment Reporting Update (Jen Deschenes) 

 

MPH-Biostatistics-D

irect Assess.docx
 

Jen met with OIA to discuss some of the challenges that have been raised by the Program Directors.  She 

recommended that we go ahead and submit all the 2019/2020 assessments, even if they do not contain any 

direct measures.  A statement will be included that recognizes deficiencies and outlines specific targets for 

improvement during the next reporting cycle. Jen will submit the 2019/2020 assessments for all programs. 

 

In order to improve our assessment process for the 2020/2021 cycle, we need to develop direct measures for 

each program.  Jen will be sharing templates with the Program Directors to assist with this process * (see 

attached example). The templates help to define direct measures and how data will be collected. As 

Program Director roles change and faculty retire, etc., it will be beneficial to create a sustainable system for 

data collection that is centrally housed.  

Comments from the committee: 

▪ It was asked if Program Directors needed to input the template data into Taskstream themselves.  

Jen will input this data on their behalf.   

▪ Historically, the MPH assessment has been submitted by the college.  It will still be a college-level 

responsibility, but faculty input is requested to outline appropriate measures for each concentration.   

▪ While we must assess our programs for both CEPH and UA, the expectations for each organization 

is different. CEPH requires us to assess multiple competencies at the MPH level, however OIA may 

not need us to collect assessment data on all of them.    

 

• New Business: 

 

• Proposed Graduate Certificate in Indigenous Health (John Ehiri) 

 

New Academic 

Program Additional Information_Grad_Certificate_for 2021_22_Indigenous_Health_Final.docx
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John reviewed the proposed certificate in Indigenous Health.  It is an initiative coming from Public Health 

Practice & Translational Research and incorporates courses that are already developed by faculty with 

expertise in this area. John invited the committee to comment and provide suggestions for improvement. 

Comments from the committee: 

▪ It was asked if a vote on the certificate by the committee was necessary.  Historically, new 

programs, including certificates, have required committee vote to move forward to UA 

approvals.   

▪ The certificate will be offered online and in-person and will follow the same tuition model as 

other certificates. 

▪ It is desirable to map certificates to our master’s degrees for students interested in further 

study.  This may be something to consider moving forward. 

 

A motion was made and seconded to approve the Graduate Certificate in Indigenous Health.   

The motion was approved by a vote of: 8-0 

 

• Graduate Admission Decision Timeline (John Ehiri) 

The Provost recently announced that colleges are taking too long to admit students into graduate programs.  

MEZCOPH has one of the longest timelines from application to admission.  John invited discussion on the 

topic.  

Comments from the committee: 

▪ Admissions decisions are made as quickly as possible. John and Chris Cutshaw have been reviewing 

and admitting students to the MPH within a week of receiving the completed SOPHAS application.   

▪ OSSAA already previews graduate applications for several concentrations.   

▪ Students must complete two applications, SOPHAS and GradApp.  Often students will complete 

SOPHAS, be admitted, and still have an incomplete GradApp, which needs to be finished for 

acceptance by the Graduate College.  Provost Folks is reviewing GradApp timelines only which 

does not provide full data on our application turnaround. 

▪ It is important that we formulate a response to the Provost, and perhaps the Dean, outlining our 

process and explaining the unique challenges we have as a college. 

 

• Other Business and Reminders: (All Committee Members) 

 

• Joe Gerald announced that the proposed new BS in Medicine met strong opposition at Faculty Senate. The 

College of Science voiced concern that the curriculum overlaps significantly with their degrees. If 

approved, there may be issues with attracting pre-med students to undergraduate health sciences degrees. 

Additionally, it is not clear what career tracks may be available to students completing this major.  An ad-

hoc subcommittee was formed to review concerns over the proposed degree program in more detail. 

Comments from the committee: 

▪ Outside the U.S., a BS in Medicine is the credential needed to practice medicine.  Students may 

complete the degree here and think they have the expertise to be a physician. 

▪ There is support for this program by upper administration. Peer institutions are developing 

undergraduate pre-med degrees to align curriculum more closely with admission to a professional 

medical school.  

▪ Students who are interested in medical school benefit from completing undergraduate degrees in the 

social sciences and public health as it makes them a more well-rounded applicant. 

 

• Chris Tisch and Eva Batista-Wietecha shared a recent admissions report. There is a 20% increase in total 

applications submitted. The deadline to apply was April 1st.  There are many applications to review and they 

are making an effort to recruit undecided students. 
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Campus 

Admission-4.7.2021.pdf
 

 

Comments from the committee: 

▪ The SOPHAS dashboard provides a useful snapshot of admissions numbers for Program Directors. 

▪ Fall registration started this week. This is an incentive for students to accept their admission so that 

they may enroll in classes. 

 

 Meeting adjourned at 3:20 pm. 

 

Next Scheduled Meeting Date:  May 5, 2021 - 2:00 – 3:00 pm, Zoom 

 

*Action Items:   

• Danielle will collect Gen Ed refresh documents from Dr. Ehiri and share them in the Education Committee box 

folder (Danielle Embry, John Ehiri) 

• Danielle will send out Direct Assessment Templates to all Program Directors. Program Directors will complete 

the templates and return them in May-June. (Danielle Embry, Jen Deschenes, All Program Directors) 





 


 
 


MEZCOPH Education Committee Meeting 


“Draft Meeting Minutes” 


March 3, 2021 


2:00 – 3:00 pm, Zoom: https://arizona.zoom.us/j/215120653  


  


 


Program Directors / Voting Members Present:  Ed Bedrick, Chris Cutshaw, John Ehiri (ex-officio), Kacey Ernst, Joe 


Gerald, Magdiel Habila, Aminata Kilungo, Purnima Madhivanan, Velia Leybas Nuño, Amanda Sokan, Chris Tisch, 


Nicole Yuan 


 


Program Directors / Voting Members Absent: Gabriela Coronel, Terry Urbine, Gabriela Valdez 


 


Other Members Present: Mariah Albertie, Kim Barnes, Eva Batista-Wietecha, Jen Deschenes, Danielle Embry, 


Melanie Fleck, Tanya Nemec, Gisela Ochoa, Samantha Pierce, Michael Tearne 


 


Meeting Recording: 


https://arizona.zoom.us/rec/share/x0n7Zb66e245q9hhcqQpmNg1S8rOCkEQ4h2J1sLlYLf3rFPimeUr1-


5iEY13Xhfq.ALN5CKBauGwfeJDw?startTime=1614805000000 


 


 


• Announcements: 


 


• Responses to Gen Ed Refresh questions from Ryan Winet (Danielle Embry) 


 


a. College of Public 


Health Education Committee Feedback.pdf
 


Danielle shared Ryan Winet’s responses to the committee’s questions regarding Gen Ed Refresh.  She 


will follow up with Ryan periodically to see if he is able to provide clarity on questions left 


unanswered.*   


John Ehiri announced that he is on the U-CAAC Gen Ed Subcommittee and will also share updates with 


the Education Committee as they become available. 


 


• Final Summer/Fall 2021 Schedule (Danielle Embry) 


Danielle shared the final summer/fall 2021 schedule and asked Program Directors to send any updates 


as soon as possible.*  Students begin registering April 5th. 


 


• Admissions Update (Eva Batista-Wietecha, Chris Tisch) 


 


c. Campus 


Admission-3.1.2021.pdf
 


Eva shared current admissions numbers, which are up from last year. Chris Tisch announced that they 


are planning a virtual open house for prospective students the week of April 6th. She will be sending an 


email out to Program Directors to sign up for a time slot.   


 



https://arizona.zoom.us/rec/share/x0n7Zb66e245q9hhcqQpmNg1S8rOCkEQ4h2J1sLlYLf3rFPimeUr1-5iEY13Xhfq.ALN5CKBauGwfeJDw?startTime=1614805000000

https://arizona.zoom.us/rec/share/x0n7Zb66e245q9hhcqQpmNg1S8rOCkEQ4h2J1sLlYLf3rFPimeUr1-5iEY13Xhfq.ALN5CKBauGwfeJDw?startTime=1614805000000
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• Consent Agenda:  (All voting members) 


 


• Minutes Approval:  February 3, 2021 meeting  


 


2021_2_3 Education 


Committee Meeting Draft Minutes.docx
 


 


• Proposed New Courses: 


▪ EPID 6xx Mixed Research Methods—Design, Conduct and Application in Health Research 


(Kacey Ernst) 


EPID 6xx Mixed 


Methods_ZC 02.15.2021.docx
 


▪ HPS 488/588 Adolescent Health (Velia Leybas Nuño) 


 


Syllabus HPS 488 


Adolescent Health 2022.docx
 


Syllabus HPS 588 


Adolescent Health 2022.docx
 


 


Comments from the committee: 


• Kacey gave a brief overview of the Mixed Methods course.  It is intended for doctoral 


students in the college. 


 


A motion was made and seconded to approve the Consent Agenda.   


The motion was approved by a vote of: 8-0 


 


• Old Business: 


• Taskstream Assessment Reporting (Jen Deschenes, John Ehiri) 


The UA is preparing for its HLC visit in April, which will include a review of program assessment 


documentation in Taskstream. Jen has extensive experience with assessment and has started to build out 


Taskstream for most MEZCOPH programs, except those who have already submitted data. She asked 


Program Directors to review what has been entered for accuracy.  John and Jen will be working with 


Program Directors to finalize data entry for each of their programs.*  


 


Jen gave an overview of the Taskstream workspace. Mapping competencies to courses has already been 


done for our CEPH accreditation. Program directors still need to establish targets for evaluation and develop 


systems for collecting and aggregating assessment data.    


 


Comments from the committee: 


▪ As a general rule, OIA prefers we not use final course grades toward assessment data. Instead, 


assessment should be done at a more granular level (i.e. comprehensive exam or final paper)   


 


• New Business: 


 


• Course Development Reference Sheet (Velia Leybas Nuño) 


Velia shared a draft of the Course Development Reference sheet she created to assist faculty who are 


developing new courses. Program Directors are welcome to use it as a guide with their faculty. Once 


finalized, she will share with the committee. * 
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Comments from the committee: 


▪ It would be helpful to include more details about 100/200/300/400 level course differentiation as 


well as the information about the different campuses available. In addition, some information about 


developing courses for programs such as certificates, minors etc.  


▪ When developing new courses, it is helpful to limit prerequisites which can be barriers to 


enrollment, especially for students outside MEZCOPH. 


▪ If the form is to be used at the start of the course development process, it was suggested that a 


statement be included to discuss course needs with Program Director as a first step. 


▪ ODL instructional designers at AZ Online will work with our faculty to ensure our online courses, 


or face-to-face courses transitioning to online delivery, meet Quality Matters certification.  John and 


Danielle can connect faculty to AZ Online for course development in the next available AZO cycle.   


 


 Meeting adjourned at 2:51 pm. 


 


Next Scheduled Meeting Date:  April 7, 2021 - 2:00 – 3:00 pm, Zoom 


 


*Action Items:   


• Danielle will follow up with Ryan Winet for answers to the committee’s questions regarding Gen Ed Refresh 


and will share them with the committee as they become available. (Danielle Embry) 


• Program Directors will review final summer/fall 2021 schedule and send updates to Danielle as soon as 


possible. (All Program Directors, Danielle Embry) 


• Program Directors review curriculum maps and competencies entered in Taskstream for their programs and 


work with John Ehiri and Jen Deschenes to complete program assessment for the 2019-2020 assessment cycle. 


(All Program Directors, John Ehiri, Jen Deschenes) 


• Velia will incorporate suggestions into the Course Development Reference Sheet and share with the committee 


once finalized. (Velia Leybas Nuño) 
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Mel and Enid Zuckerman College of Public Health 


University of Arizona 


 


SYLLABUS 


Health Data Analysis and Communication Methods BIOS 452/552  


Semester and Year SPRING 2022 


 


Time: Tuesday and Thursday 2:00-3:15 


 


Location: [HSIB 567]  


 


Instructors and Contact Information: 


Paul Hsu 


Email: pchhsu@arizona.edu 


Office: Drachman A232 


Instructor Availability: TBD, by appointment 


 


Heidi Brown 


Email: heidibrown@arizona.edu 


Office: Drachman A249 


Instructor Availability: TBD, by appointment  


 


Teaching Assistant: NONE 


 


TA Office Hours: NONE 


 


Catalog Description: This course will bridge the concepts learned in EPID 309 and BIOS 376 to teach students 


the skills to identify the appropriate statistical methods to answer public health and biomedical research 


questions based on study and sampling designs. Students will apply these skills to large public health and 


biomedical databases. Students will learn how to present their results graphically to communicate findings to 


lay audiences.  


 


Course Description: This course develops the data science skills necessary to answer the following: 1) Which 


data analysis method, e.g., linear/logistic regression, time series analysis, machine learning, is appropriate given 


the data available and the research question being asked? 2) Using large biomedical databases like NHANES or 


electronic medical records, is there an association between the exposure and the outcome? 3) Does the 


communication developed, e.g., infographic, analysis summary, report or publication, reflect the health issue as 


well as the target audience, be they ADHS, fellow researchers or community members? 


 


Course Prerequisites: EPID 309, BIOS 376 


 


Course Objectives and Expected Learning Outcomes: 


• Course Objectives During this course students will: 


o Determine appropriate statistical analysis based on study design and sampling strategy 







Rev. March 2021 


o Analyze data using statistical modeling techniques in R to answer public health and biomedical 


research questions (including linear, logistic, and log-linear regression, Odds Ratios, and 


Machine Learning) 


o Apply and justify appropriate graphical representation of analytical results (for scientific 


presentation). 


o Translate statistical concepts, methods & results to a lay audience (e.g., Infographics) 


 


• Learning Outcomes for All Students: Upon completion of this course students will be able to:  


o communicate public health information, in both oral and written forms, Through a variety of 


media and to diverse audiences 


ASSESSED VIA: Course deliverables including (1) Infographic for community, (2) Scientific 


presentation of analysis, (3) teaching presentation of topic to peers (4) Disease map, (5) Analysis 


write up for client, (6) Communication for ADHS 


 


o locate, use, evaluate and synthesize public health information 


ASSESSED VIA: Course deliverables including (1) Infographic for community, (2) Scientific 


presentation of analysis, (3) Disease map, (4) Communication for ADHS 


 


o Explain the role of data science in public health. 


ASSESSED VIA: Multiple choice questions on Final Exam 


 


o Execute dataset integration and conduct basic statistical analyses on existing datasets. 


ASSESSED VIA: homework assignments to implement linear and logistic regression, descriptive 


epidemiology table 


 


o Assess limitations in data collection, management, and analysis as it impacts quality; interpret 


findings accordingly. 


ASSESSED VIA: Course deliverables including (1) Infographic for community, (2) Scientific 


presentation of analysis, (3) Disease map, (4) Communication for ADHS, as well as multiple choice 


questions on exams. 


 


o Communicate analytic findings – in oral and written format – including easily interpretable 


graphics to convey findings. 


ASSESSED VIA: Course deliverables including (1) Infographic for community, (2) Scientific 


presentation of analysis, (3) teaching presentation of topic to peers (4) Disease map, (5) Analysis 


write up for client, (6) Communication for ADHS 


 


• Learning Outcomes (Graduate Students): Upon completion of this course students will be able to:  


o Facilitate and mentor as group leaders within the context of the course 


ASSESSED VIA: Course deliverables including (1) peer evaluation 


 


o Select and justify appropriate model for statistical analysis 


ASSESSED VIA: Course deliverables including (1) homework 


 


Program Competencies Covered (BS/MPH/DrPH Program level): 


1. Match appropriate research designs to the needs of various studies and be able to explain the 


limitations of implemented designs. 


2. Utilize appropriate statistical tools to address specific scientific questions. 


3. Explain statistical concepts and findings to a general scientific audience. 


4. Apply computer systems and appropriate software to address statistical problems. 
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5. To recognize strengths and weaknesses of proposed statistical approaches, including alternative 


designs, data sources, and analytical methods. 


6. To suggest preferred methodological alternatives to commonly used statistical methods when 


assumptions are not met. 


7. Apply descriptive and inferential methodologies according to the type of study design for 


answering a particular research question.  


8. Communicate understanding of the assumptions necessary for a given statistical procedure as 


well as the ability to determine if the assumptions are met for a given study design or data set.  


9. Demonstrate the ability to identify, articulate and implement sound study design, 


methodological and computational strategies for addressing scientific questions.  


10. Demonstrate the ability to communicate effectively in writing reports, giving oral 


presentations, and teaching basic statistical material in a formal classroom or seminar setting. 


11. Judges, critiques, synthesizes and interprets research findings. 


12. Organizes and delivers clear oral presentations of research findings or health issues in varying 


professional formats. 


13. Engages competently, respectfully and professionally with others, including persons from 


diverse backgrounds. 


14. Conducts descriptive and advanced analyses and tests hypothesis for various statistical 


inference. 


15. Conducts appropriate univariate, stratified and multivariate statistical analyses. Interprets 


results. 


16. Demonstrates a broad aptitude for a variety of analytic statistical software packages. 


17. Makes relevant inferences from data analyses and interprets results in a broader public health 


context 


18. Select quantitative and qualitative data collection methods appropriate for a given public health 


context 


19. Analyze quantitative and qualitative data using biostatistics, informatics, computer-based 


programming and software, as appropriate. 


20. Interpret results of data analysis for public health research, policy or practice 


21. Select communication strategies for different audiences and sectors.  


22. Communicate audience-appropriate public health content, both in writing and through oral 


presentation 


 


Course Notes: Course syllabus, schedule, homework, additional readings, and class notes will be made 


available online: http://d2l.arizona.edu. Students use Student Link to access the D2L site.  


 


Required Texts or Readings:  


None 


 


Recommended textbooks: 


 


Presenting Data Effectively, Stephanie Evergreen (http://stephanieevergreen.com/books/ ) 


 


Data Visualization: A Practical Introduction by Kieran Healy  


Learn more: https://www.amazon.com/dp/0691181624/ref=cm_sw_em_r_mt_dp_U_jHsLDbRZCFM9H 


 


R for Data Science, Garrett Grolemund and Hadley Wickham (http://r4ds.had.co.nz) 


 


Required or Special Materials: Instructions for installing R will be provided in class. It is assumed that 


students will bring laptops to class, though the course may be completed without in class access to a computer. 


 



http://d2l.arizona.edu/

http://stephanieevergreen.com/books/

https://www.amazon.com/dp/0691181624/ref=cm_sw_em_r_mt_dp_U_jHsLDbRZCFM9H

http://r4ds.had.co.nz/
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Required or Special Materials:  


The class will be organized with classroom lectures and discussion forums. Learner-centered methods will 


include individual and small group work and discussion, and student presentations.  


 


Course Requirements: The student is responsible for meeting all course deadlines. If the student knows in 


advance that s/he will be away, then it is the student’s responsibility to make appropriate arrangements for 


submission of homework on time.  


 


Life Happens clause: To allow for missed due to illness, work, athletics, priorities, the lowest homework 


assignment will be dropped so you can focus on what is at hand and not worry about missed work. 


Assignments/activities and solution sets are posted – you can make up the work on your own. Statute of 


limitation clause: please bring any issues to light within 2 weeks of assignment/quiz submission. 


Deliverables are group and cannot be missed, late or dropped.  


 


Class Attendance and Participation: Class attendance is strongly encouraged. Participation will be assessed 


through completion and submission of in-class exercises. It is participation, if you are not here, you cannot 


participate and you cannot make up participation you missed (that includes leaving early or arriving late). I 


estimate 10 to 12 in-class exercises per semester.  


 


Life Happens clause: you will be allowed to miss 2 and still receive full credit. Statute of limitation clause: 


please bring any issues to light within 2 weeks of submission.  


 


Feel free to ask questions and contribute your own ideas and knowledge to the class. It is important to read the 


material in advance and give it some careful thought, so that you come to class prepared to discuss information 


and opinions. Engaging and instructive class discussion can come from this if we are both prepared beforehand 


and mutually respectful during our interactions with each other. Talking, using electronic devices such as cell 


phones, or iPods, and any other unruly behavior that disrupts the class will not be tolerated. The instructor reserves 


the right (and obligation to the class) to administratively drop from the course any student who does not maintain 


appropriate behavior. Turn off your cell phones.  


 


Grading Scale/Student Evaluation and Policies:  


Requests for incompletes (I) and withdrawal (W) must be made in accordance with University policies. 


 


University policy regarding grades and grading systems is available at: http://catalog.arizona.edu/policy-


type/grade-policies 


 


A:  90 or higher 


B:  80-89 


C:  70-79 


D:  60-69 


E:  59 or less 


 BIOS452 BIOS552 


Homework (5 assignments)        15% 10% 


Deliverables (4 assignments)                            30% 25% 


     Professionalism:   0% 10%  


Mid-term: 25% 20% 


Final Exam:  25% 25% 


Course attendance:  10% 10% 


 



http://catalog.arizona.edu/policy-type/grade-policies

http://catalog.arizona.edu/policy-type/grade-policies
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Required examinations, papers and projects:  Specify the number of quizzes, examinations and papers.  


Identify the date and time of the final exam (or project due date), with links to the Final exam regulations: 


http://www.registrar.arizona.edu/staff/courses/final-exams?audience=staff&cat1=10 


 


- Homework– There are 5 homework assignments which students are expected to complete and submit 


independently. Students may work with friends, but must complete the assignment independently. 


Homework are graded as pass/fail and must be submitted on time.   


o Graduate students will be required to answer additional in-depth questions for each homework 


assignment. For example, critique approach performed and assess goodness of fit.  


- Deliverables – There are 6 deliverables which are group assignments due at the completion of each 


module. These assignments are graded and a rubric will be provided with the assignment. All members of 


the group will receive the same grade on the assignment.  


o Professionalism – (GRAD ONLY) Analysis teams with Graduate Students on the team will be 


expected to provide a more professional version of the product, to explain the analytical plan, and to 


engage in team management. 


- Midterm Exam – The midterm exam assesses material presented to that point in semester. It will require 


students to demonstrated knowledge of appropriate statistical analysis based on study design and sampling 


strategy. Students will demonstrate ability to apply and justify appropriate graphical representation of 


analytical results 


- Final Exam – The final exam is a comprehensive and will require students to demonstrated knowledge of 


appropriate statistical analysis based on study design and sampling strategy. Students will demonstrate 


ability to apply and justify appropriate graphical representation of analytical results. 


- Class Attendance – Class attendance will be assessed via in-class activities estimated to be weekly. They 


can only be completed by students in the class and are usually not graded.   


 


Required extracurricular activities: (Explain field trips, service learning activities, etc., with the expected 


time commitment). 


 


Absence and Class Attendance/Participation: (Expected attendance, participation levels) 


In-person and Online courses:  State the class participation policies – what constitutes participation and 


how that will be evaluated.  The UA’s policy concerning class attendance, participation, and 


administrative drops is available at:    http://catalog.arizona.edu/policy/class-attendance-participation-


and-administrative-drop 


The UA policy regarding absences for any sincerely held religious belief, observance or practice will be 


accommodated where reasonable, http://policy.arizona.edu/human-resources/religious-accommodation-


policy. 


Absences pre-approved by the UA Dean of Students (or Dean Designee) will be honored, 


http://deanofstudents.arizona.edu/ 


 


  



http://www.registrar.arizona.edu/staff/courses/final-exams?audience=staff&cat1=10

http://catalog.arizona.edu/policy/class-attendance-participation-and-administrative-drop

http://catalog.arizona.edu/policy/class-attendance-participation-and-administrative-drop

http://policy.arizona.edu/human-resources/religious-accommodation-policy

http://policy.arizona.edu/human-resources/religious-accommodation-policy

http://deanofstudents.arizona.edu/





Rev. March 2021 


Course Schedule: (Present the weekly/daily schedule: dates of classes, topics, assignments, readings, including 


examinations) 


Topics W


ks 


  
 


SLIDES 


Descriptive Statistics  


Introduction 


to Health 


Data 


Analytics: 


overview  


1 1/14 Syllabus 


Expectations 


Pre-test 


 BIOS452_module0_Cou


rseIntro 


 


CommM1_Justification 


I have these 


data, what 


can I do with 


them?  


- Looking 


at the 


data 


2  1/19 & 


21 


T1: Visualizing data;  


 


T2: Descriptive &  


Rates & Interpretation 


 


Lab Section: 


Descriptives 


How to implement 


which descriptive? 


 


What can you ask of the 


data you have?  


 


BIOS452_module1_INT


CAR 


 


BIOS452_module1_Des


criptive 


 


BIOS452_module1_Vis


ualize 


Regression (Simple and Multiple Linear)  


I have these 


data, what 


factor(s) are 


associated 


with my 


outcome?  


3 1/26  


 


 


 


& 1/28 


T1: Linear Reg 


T2: Interpret and 


Display 


 


 


Lab Section: SLR 


Assumptions and what 


to do when they fail. 


HMWK1 


BIOS452_module2_Intr


oSimpleLinear 


 


BIOS452_module2_Sim


pleLinear 


 4  2/2 & 4 T1: Multiple Reg  


 


T2: Graphical 


communication 


 


Lab Section: MLR 


 


Graphs and plots 


(rules/why) 


 


BIOS452_module2_Con


founding 


 


BIOS452_module2_ML


R 


 


CommM2_Graphs 


 5 2/9 & 


2/11 


T1: Multiple Reg: 


Trouble shooting  


 


Student Present 


Deliverable 1: Writing 


up what you did for the 


client 


BIOS452_module2_ML


R_fixing 


 


 


Regression (Logistic/Odds Ratio)  


Is the 


proportion 


higher for 


certain 


group? Are 


men more 


likely than 


women to 


experience 


the outcome? 


6 2/16 & 


18 


T1: Visualization, 


understanding the 


question 


 


Lab Section: Logistic 


Play with data to 


understand what you can 


do. 


How to implement 


Logistic?  


HMWK2 


BIOS452_module3_Log


istic  


 


CommM2_Graphics 


 7 2/23 & 


25 


T3: RR Regression 


T4: Interpret and 


Display 


 


 


HMWK3 


BIOS452_module3_RR 


 


CommM3_Text 
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2/25 READING DAY 


 8 3/2 & 


3/4 


 


 


Lab Section: RR & 


Student Presentation  


 Review 


 9 3/9  3/9 READING DAY 


 


3/11 EXAM  


  


Spatially explicit Data  


Where are 


the outcomes 


happening?  


10 3/16 & 


3/18  


T1: Visualization and 


Mapping 


 


T2: Interpret and 


Display Mapping 


 


Lab Section: Trouble 


shooting your Map 


Resolution/ Privacy 


 


 


BIOS452_module4_Map


ping 


Special Topics  


How do you 


classify your 


data?  


11 3/23 & 


3/25 


T1: Intro 


Classification & 


Regression Trees  


 


Student present  


Deliverable 2: Disease 


Map 


BIOS452_module5_CA


RT 


 


 


 12 3/30 & 


4/1 


T3: CART, how to  


 


Lab Session: CART 


HMWK4 CommunicationM4_Col


or 


 13 4/6 & 


4/8 


T: Intro to Random 


Forest  


 


Student Present 


Deliverable 3: COVID 


Infographic  


 


BIOS452_module6_RF 


Can the 


computer 


help me 


classify? 


13  4/13 & 


4/15 


T1: Random Forest, 


how to 


 


Lab Session: RF 


  


 14  4/20 & 


4/22 


T1: Comm: 


Arrangement 


 


Lab Section: Discuss 


MMWR 


HMWK5 


 


 


CommunicationM5_Arr


angement  


 


Read  MMWR_2020041


0_COVIDGeography.pd


f 


 15  4/27 & 


4/29 


T1: Pulling it together 


 


Student Present 


Deliverable 4: Scientific 


Presentation of analysis 


 


Review  


 16  5/4 Review   


 17 ?? Final Exam   


 


 


 



https://d2l.arizona.edu/content/enforced/842551-253-2201-1BIOS452001/Papers/MMWR_20200410_COVIDGeography.pdf?_&d2lSessionVal=SjyeDGhrPb77GDEmMPqa5vuBA&ou=842551&_&d2lSessionVal=wJ7nX2mJCGdp1K6d33IgrHmr3&ou=842551

https://d2l.arizona.edu/content/enforced/842551-253-2201-1BIOS452001/Papers/MMWR_20200410_COVIDGeography.pdf?_&d2lSessionVal=SjyeDGhrPb77GDEmMPqa5vuBA&ou=842551&_&d2lSessionVal=wJ7nX2mJCGdp1K6d33IgrHmr3&ou=842551

https://d2l.arizona.edu/content/enforced/842551-253-2201-1BIOS452001/Papers/MMWR_20200410_COVIDGeography.pdf?_&d2lSessionVal=SjyeDGhrPb77GDEmMPqa5vuBA&ou=842551&_&d2lSessionVal=wJ7nX2mJCGdp1K6d33IgrHmr3&ou=842551
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Communications:  You are responsible for reading emails sent to your UA account from your instructor and 


the announcements that are placed on the course web site. Information about readings, news events, your 


grades, assignments and other course related topics will be communicated to you with these electronic methods. 


The official policy can be found at:  https://www.registrar.arizona.edu/personal-information/official-student-


email-policy-use-email-official-correspondence-students 


 


Accessibility and Accommodations: 


At the University of Arizona, we strive to make learning experiences as accessible as possible. If you anticipate 


or experience physical or academic barriers based on disability or pregnancy, you are welcome to let me know 


so that we can discuss options.  You are also encouraged to contact Disability Resources (520-621-3268) to 


explore reasonable accommodation.  If our class meets at a campus location: Please be aware that the accessible 


table and chairs in this room should remain available for students who find that standard classroom seating is 


not usable.  For additional information on Disability Resources and reasonable accommodations, please visit 


http://drc.arizona.edu/students  


 


Code of Academic Integrity 


Students are encouraged to share intellectual views and discuss freely the principles and applications of course 


materials.  However, graded work/exercise must be the product of independent effort unless otherwise 


instructed.  Students are expected to adhere to the UA Code of Academic Integrity, available through the office 


of the UA Dean Students:  http://deanofstudents.arizona.edu/policies-and-codes/code-academic-integrity 


 


Classroom Behavior: (Statement of expected behavior and respectful exchange of ideas: 


Present policies to foster a positive learning environment, including use of cell phones, mobile devices, etc.).    


Students are expected to be familiar with the UA Policy on Disruptive Student Behavior in an Instructional 


Setting found at:  http://policy.arizona.edu/education-and-student-affairs/disruptive-behavior-instructional-


setting 


 


Threatening Behavior Policy:  The UA Threatening Behavior by Students Policy prohibits threats of physical 


harm to any member of the University community, including to one’s self, http://policy.arizona.edu/education-


and-student-affairs/threatening-behavior-students 


 


Nondiscrimination and Anti-Harassment Policy: 


The University of Arizona is committed to creating and maintaining an environment free of discrimination, 


http://policy.arizona.edu/human-resources/nondiscrimination-and-anti-harassment-policy 


 


UA Smoking and Tobacco Policy: 


The purpose of this Policy is to establish the University of Arizona’s (University) commitment to protect the 


health of University faculty, staff, students, and visitors on its campuses and in its vehicles, 


http://policy.arizona.edu/ethics-and-conduct/smoking-and-tobacco-policy 


 


Plagiarism:  What counts as plagiarism?  


• Copying and pasting information from a web site or another source, and then revising it so that it sounds 


like your original idea.  


• Doing an assignment/essay/take home test with a friend and then handing in separate assignments that 


contain the same ideas, language, phrases, etc.  


• Quoting a passage without quotation marks or citations, so that it looks like your own.  


• Paraphrasing a passage without citing it, so that it looks like your own.  


• Hiring another person to do your work for you, or purchasing a paper through any of the on- or off-line 


sources. 


 



https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-official-correspondence-students

https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-official-correspondence-students

http://drc.arizona.edu/students

http://deanofstudents.arizona.edu/policies-and-codes/code-academic-integrity

http://policy.arizona.edu/education-and-student-affairs/disruptive-behavior-instructional-setting

http://policy.arizona.edu/education-and-student-affairs/disruptive-behavior-instructional-setting

http://policy.arizona.edu/education-and-student-affairs/threatening-behavior-students

http://policy.arizona.edu/education-and-student-affairs/threatening-behavior-students

http://policy.arizona.edu/human-resources/nondiscrimination-and-anti-harassment-policy

http://policy.arizona.edu/ethics-and-conduct/smoking-and-tobacco-policy
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Syllabus Changes:  Information contained in the course syllabus, other than the grade and absence policies, 


may be subject to change with reasonable advance notice, as deemed appropriate by the instructor.  


_________________________________________________________________________ 





		Semester and Year SPRING 2022
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Assessment Plan Activities/Measures 


The following is an example of information needed for each competencies’ direct measure. 
Outcome 1: Knowledge of 
Probability and Statistical 
Theory   
 
Graduates of the MS 
Program in biostatistics will 
be able to demonstrate 
understanding of basic 
concepts of probability, 
random variation and 
commonly used probability 
models. 
 
 


Measure Title Qualifying Exam 


Direct/Indirect Direct 


Measure Level Program 


Details/Description Students sit for a four-hour written exam exclusively 
covering core theoretical courses in probability and 
statistical theory. Six faculty grade the exams and 
make a pass/fail recommendation. The same faculty 
complete a three item assessment rubric. 


Acceptable Target 60% of students pass exam and score at least 4 of 5 on 
each item in assessment rubric 


Ideal Target 85% of students pass exam and score at least 4 of 5 on 
each item in assessment rubric 


Implementation 
Plan (timeline) 


This assessment is administered yearly 


Key/Responsible 
Personnel 


Biostatistics faculty  


Data Collection 
(How is data going 
to be collected and 
maintain?) 


Rubric score card will be given to faculty assessing the 
qualifying exam.  Score card will be submitted to 
program director.  Program director will store, 
tabulate and report aggregated results. 


Provide a copy of your rubric or data collection tool 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 







Assessment Plan Activities/Measures 


MPH-Biostatistics 
MPH BIOS 1: 
 
Match appropriate research 
designs to the needs of 
various studies and be able 
to explain the limitations of 
implemented designs. 


Measure Title  


Direct/Indirect Direct 


Measure Level  


Details/Description  


Acceptable Target  


Ideal Target  


Implementation 
Plan (timeline) 


 


Key/Responsible 
Personnel 


 


Data Collection 
(How is data going 
to be collected and 
maintain?) 


 


Provide a copy of your rubric, data collection tool, or other method of data 
collection and aggregation.  This can be the same for multiple outcomes. 


 
MPH BIOS 2: 
 
Utilize appropriate 
statistical tools to address 
specific scientific questions. 


Measure Title  


Direct/Indirect Direct 


Measure Level  


Details/Description  


Acceptable Target  


Ideal Target  


Implementation 
Plan (timeline) 


 


Key/Responsible 
Personnel 


 


Data Collection 
(How is data going 
to be collected and 
maintain?) 


 


Provide a copy of your rubric, data collection tool, or other method of data 
collection and aggregation.  This can be the same for multiple outcomes. 


 







 


 
MPH BIOS 3: 
 
Explain statistical concepts 
and findings to a general 
scientific audience. 


Measure Title  


Direct/Indirect Direct 


Measure Level  


Details/Description  


Acceptable Target  


Ideal Target  


Implementation 
Plan (timeline) 


 


Key/Responsible 
Personnel 


 


Data Collection 
(How is data going 
to be collected and 
maintain?) 


 


Provide a copy of your rubric, data collection tool, or other method of data 
collection and aggregation.  This can be the same for multiple outcomes. 


 
MPH BIOS 4: 
 
Conduct appropriate data 
management to handle a 
variety of practical problems 
in data format and 
structure. 


Measure Title  


Direct/Indirect Direct 


Measure Level  


Details/Description  


Acceptable Target  


Ideal Target  


Implementation 
Plan (timeline) 


 


Key/Responsible 
Personnel 


 


Data Collection 
(How is data going 
to be collected and 
maintain?) 


 


Provide a copy of your rubric, data collection tool, or other method of data 
collection and aggregation.  This can be the same for multiple outcomes. 


 







 


 
MPH BIOS 5: 
 
Apply computer systems 
and appropriate software to 
address statistical problems. 


Measure Title  


Direct/Indirect Direct 


Measure Level  


Details/Description  


Acceptable Target  


Ideal Target  


Implementation 
Plan (timeline) 


 


Key/Responsible 
Personnel 


 


Data Collection 
(How is data going 
to be collected and 
maintain?) 


 


Provide a copy of your rubric, data collection tool, or other method of data 
collection and aggregation.  This can be the same for multiple outcomes. 
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NEW ACADEMIC PROGRAM-GRADUATE CERTIFICATE 
ADDITIONAL INFORMATION FORM 


 
I. CERTIFICATE DESCRIPTION–provide a description for the proposed certificate.  Include the purpose (community need, 


preparation for professional certification exams, degree program recruitment, or employability enhancement), nature, and 
program highlights. The description must match departmental and college websites, Graduate Catalog and Program 
Descriptions page, handouts, promotional materials, etc.  


 
Description of proposed certificate: The Graduate Certificate in Indigenous Health will consist of 12 units , four courses. 
Three of the four courses are newly developed courses and one more elective can be selected from existing courses. All 
courses will have Quality Matters certification by end of the second year of the program.  
 
Core Courses (Existing courses) (9 units) 
PHP 517: Indigenous Public Health (3 units) 
PHP 521: Administrative Dimensions of Indigenous Health (3 units) 
PHPM 568: American Indian Health Care Policy (3 units) 


 
Electives (3 units)  
Existing courses  
PHPM 528: Indigenous Research and Ethics (3 units) HPS 532E: Evaluation of Public Health programs (3 units) 
HPS 532E: Evaluation of Public Health programs (3 units) 
HPS 532P: Planning of Public Health Programs (3 units) 
EHS 526: Topics in Environmental Justice (3 units) 
 
Under development  
HPS 5XX Indigenous Methods and Evaluation Approaches (3 units) 
 
The students must apply to the graduate certificate program, and must fulfill our existing graduate certificate requirements. Students must obtain 
a passing grade (B or higher) in each of the four courses, with a minimum of a 3.0 GPA to be awarded the certificate. A student who fails to 
achieve a passing grade in a course can retake the course only once. Students who do not pass the required 12 credits will only receive credits 
for the courses passed, but will not qualify for the certificate. All courses will be taught by experienced instructors with a solid track record of 
teaching graduate students, using web-based technologies. All students will have faculty advisors, in addition to our graduate certificate 
coordinator to ensure timely completion and students’ success into the program.  



https://grad.arizona.edu/catalog/

https://grad.arizona.edu/catalog/
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Purpose: The Graduate Certificate in Indigenous Health is intended to 1) enhance the education of graduate students, and 
professional students in indigenous public health issues, methods, and approaches; 2) provide additional training to 
professions already in the field, including researchers, public health practitioners, those in the medical field and others. In 
addition, the graduate certificate also serves as a feeder program into our Public Health programs. 
 


II. NEED FOR THE CERTIFICATE/JUSTIFICATION - describe how the certificate fulfills the needs of the city, state, region, and 
nation. Provide market analysis data or other tangible evidence of the need for and interest in the proposed certificate. This 
might include results from surveys of current students, alumni, and/or employers or reference to student enrollments in similar 
programs in the state or region. Include an assessment of the employment opportunities for graduates of the program during 
the next three years. Curricular Affairs can provide a job posting/demand report by skills obtained/outcomes/CIP code of the 
proposed certificate. Please contact the Office of Curricular Affairs to request the report for your proposal.  
 
With 23 tribal nations in Arizona, the state has neither an appropriate number of public health personnel nor a public health workforce adequately 
trained to meet the challenge of addressing and reducing health disparities for Indigenous Peoples.  Among Arizona’s counties, there is a range 
of 37-77 public health professionals per 100,000 population in comparison to the national figures of 158 per 100,000 population for the year 
2020, placing Arizona in the lowest public health worker per population ratio category in the nation.  In addition to having fewer professionals, 
the average age of public health professionals within the county and state public health systems is between 41-50 years of age.  At the opposite 
end of the spectrum, tribally based public health programs, have a workforce in which over 60 percent are under the age of 30.  Overall, 46 


percent of public health workers in Arizona have less than a baccalaureate degree.  Three percent of Arizona’s public health professionals hold 
a Master of Public Health degree, of those: 10 percent are in the state health department, 16 percent are in the Indian Health Service and just 
2 percent are in county and tribal health departments.  Thus, Arizona has a sparse, aging (or very young), and under-trained public health 
workforce despite having some of the greatest health disparities in the nation, disproportionately affecting its Hispanic and American Indian 
populations.   
 
According to the 2019 estimates of the U.S. Census, there are 385,772 American Indians and Alaska Natives and 2,307,353 Hispanics residing 
in Arizona – 36% of the total population.  The state has more Native Americans under the age of 18 than any other state in the country. Of the 
15 counties in Arizona, everyone has populations known to be at highest risk of health disparities.  Hispanic and Native American populations 
have the greatest health disparities in Arizona.  Health disparities are particularly striking for the measure of premature death; since 1989, the 
average age at death of Native Americans has been 15-16 years younger than for the total Arizona population.  In 2004, the average age at 
death for Arizona women was 75; for Arizona Hispanic women, 64; and for Arizona Native American women, 60.  For all Arizona men, the 
average age at death is 68; for Arizona Hispanic men, 55; and for Arizona Native American men, 52.   
 
The 2005 Arizona Behavioral Risk Factor Survey (BRFS) also provides measures of health disparities for our highest risk populations.  The 2005 
BRFS shows the percent of Hispanics in Arizona without health insurance at 48%, those having no health coverage – 39%, never having had 
high blood pressure screening – 18%, have not had their cholesterol checked within last 5 years or never – 56%, being overweight – 23%, 



mailto:Curricular_affairs@list.arizona.edu?subject=Request%20for%20market%20analysis%20data
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current smokers – 21%, and having low fruit and vegetable consumption – 80%.  With Hispanics representing 25% of Arizona residents, this 
presents a considerable challenge to the public health workforce.  Comparable statistics for Native Americans were not available in 2005.  
 
Given the difficult challenge we face to improve health status indicators and reduce disparities, development of Arizona’s public health workforce 
is imperative.  MEZCOPH is in the unique position of being able to meet this need by providing advanced training in Indigenous public health 
in a distance-learning format.  It is often difficult for individuals working full time to attend on-site classes due to either family and/or work 
obligations, travel requirements, and/or time restrictions.  An on-line certificate program enables individuals to advance their education without 
relocation or loss of time from work.  This new certificate program will enable MEZCOPH to educate public health workers in the many rural and 
remote regions of the state, which is critical to improving the competency of our workforce and essential to improving the health of our 
communities and in particular tribal nations and Native American communities. 


 
III. PROGRAM AFFILIATION- specify whether the UA offers an affiliated graduate program. The affiliated program may or may not 


have the same name as the proposed certificate. Will there be any collaboration with other departments or universities to 
maximize resources? If there is collaboration, please include a memo of support from the applicable parties.  


 
The Mel and Enid Zuckerman College of Public Health (MEZCOPH) offers a graduate MPH degree program in several concentrations offered in-
person and online in Tucson and on our Phoenix campus. The certificate program is a result of collaborations of all three Departments s of 
MEZCOPH under the leadership of our Public Health Practice MPH program based in Phoenix given the emphasis on applied practice.  


 
IV. CERTIFICATE REQUIREMENTS– complete the table below to list the certificate requirements, including minimum number of 


credit hours, required core, electives, and any special requirements. Information in this section must be consistent throughout 
the proposal documents (comparison chart, department checklists, curricular/assessment map, etc.). Requirements should 
include sufficient units to provide a substantive program and an appropriate level of academic rigor and in no case be less than 
9 units of credit.  
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Certificate level (graduate certificate or post-
master’s certificate) 


Graduate Certificate  


Minimum total units required 12 


Total transfer units that may apply to the 
certificate.  
Note: no more than 6 units of transfer credit 
may apply to a graduate certificate. 


3 


Pre-admissions expectations (i.e. academic 
training to be completed prior to admission)  


Completion of Undergraduate Degree, 3.0 GPA cumulative or last 60 units. 


Graduate non-degree status units permitted? 
(Yes/No). If yes, list how many.  
 Note: per policy, 6 units maximum may be 
used. 


Yes, 3 units may be used towards the certificate 


Certificate requirements. List all certificate 
requirements including core and electives.. 
Courses listed must include course prefix, 
number, units, and title. Mark new 
coursework (New). Include any 
limits/restrictions needed. Provide 
email(s)/letter(s) of support from home 
department head(s) for courses not owned by 
your department. 
 
Note: No less than 50% of the course work 
applied to a certificate must be taken for a 
regular letter grade. 


Complete 12 Units  
 
Core Courses (Existing Courses 9 units)  


• PHPM 517: Indigenous Public Health (3 units) 


• PHP 521: Administrative Dimensions of Indigenous Health (3 units) 


• PHPM 568: American Indian Health Care Policy (3 units) 
 


Electives Course1 (3 units) 
Existing courses  


• PHPM 528: Indigenous Research and Ethics (3 units)  


• HPS 532E: Evaluation of Public Health programs (3 units) 


• HPS 532P: Planning of Public Health Programs (3 units) 


• EHS 526: Topics in Environmental Justice (3 units) 
 
Under development  


• HPS 5xx Indigenous Methods and Evaluation Approaches (3 units) 
 


 
 


 
1There are few graduate level courses offered online across campus. We plan to continue working with other Colleges and Departments to identify 
additional courses to be included in the electives. 
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Research methods, data analysis, and 
methodology requirements.  (Yes/No). If yes, 
provide description. 


No  


Internship, practicum, applied course 
requirements (Yes/No). If yes, provide 
description. 


No  


Is substitution of required or elective courses 
permitted at advisor’s discretion? (Yes/No). If 
yes, provide description Note: standard 
substitution allowance is up to 25% of the 
total required units without Graduate College 
approval. 


Yes, students may substitute 3 units with Director of Graduate Studies approval. 


May units earned for the certificate be 
applied to affiliated graduate programs (from 
section II)? (Yes/No). If yes, list how many.  


Yes, students may apply 12 units towards MPH degree program. 


Additional requirements (provide description) None  


 
V. CURRENT COURSES–using the table below, list all existing courses included in the proposed certificate. You can find 


information to complete the table using the UA course catalog  or UAnalytics (Catalog and Schedule Dashboard> “Printable 
Course Descriptions by Department” On Demand Report; right side of screen). If the courses listed belong to a department 
that is not a signed party to this implementation request, upload the department head’s permission to include the courses in 
the proposed certificate and information regarding accessibility to and frequency of offerings for the course(s).  Upload letters 
of support/emails from department heads to the “Letter(s) of Support” field on the UAccess workflow form. Add rows to the 
table, as needed. Note: no less than 50% of the coursework applied to a certificate must be taken for a regular letter grade.  
 


 
 
 
 
 
 
 
 



https://uaccess.schedule.arizona.edu/psp/pubsaprd/UA_CATALOG/HRMS/h/?tab=DEFAULT

https://analytics.uaccess.arizona.edu/analytics/saw.dll?dashboard&PortalPath=%2Fshared%2FStudent%2F_portal%2FCatalog%20and%20Schedule
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Course prefix 
and number 
(include cross-
listings) 


Units Title Course Description Pre-
requisites 


 Modes of 
Delivery 
(online, 
in-person, 
hybrid) 


Campus and 
Location 
Offered 


Typically 
Offered 
(F, W, Sp, 
Su) 


Dept signed 
party to 
proposal? 
(Yes/No) 


PHPM 517:  3 Indigenous Public 
Health 


Provides an overview of a broad 
range of public health topics 
through an Indigenous lens. 
During this course students will: 
Engage with current Indigenous 
public health topics. Among 
others, they will: analyze 
Indigenous epistemologies and 
methodologies as they relate to 
public health; appraise the 
relationships among Indigenous 
human health and the natural and 
spiritual worlds and how they 
interact with environmental health 
issues, and evaluate  
the role of Indigenous 
epidemiology, statistics, 
evaluation, and data governance 
in advancing the health of 
Indigenous communities. 


None  Online  Main/Online/ 
Global 
Campus  


F Yes/ same 
dept. 


PHP 521  3 Administrative 
Dimensions of 
Indigenous Health 


Upon completion of this course, 
participants should be able to: 
analyze the historical and 
legislative foundation of the Indian 
Health Service; evaluate the value 
of innovative administrative 
strategies to improve health 
within the Indian Health Service, 
assess and interpret knowledge to 


develop relevant and meaningful 
administrative and policy options 
to improve indigenous health 


None  Online  Main/Online/ 
Global 
Campus 


F Yes/ same 
dept. 


PHPM 568 3 American Indian 
Health Care Policy 


This course addresses access to 
care through the Indian Health 
Service, Tribal PL 93-638 


None In-Person Main/Phoenix 
Campus 


Sp Yes 
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contracts, Medicaid and Medicare. 
Participants should be able to 
describe the legal basis for Indian 
Health Services, appraise access 
to care for Native Americans, and 
evaluate the challenges in serving 
Urban Indian Communities 
 


PHPM 528 3 Indigenous 
Research and Ethics 


This course examines research 
ethics and review processes 
through an Indigenous lens. 
Utilizing research and ethics 
frameworks from a diverse array 
of disciplines and geographies, 
this course explores the history of 
research and ethics by, with, and 
for Indigenous Peoples, 
communities, and nations, and 
investigates the current practices 
and future of research ethics and 
review processes from Indigenous 
perspectives. 


None Live 
Online 


Main Fall Yes 


HPS 532P 3 Planning of Public 


Health Programs 


This course is designed to equip 


students with skills in 
conceptualizing, developing, and 
implementing small-scale projects 
in public health. The course will 
emphasize familiarity with 
evidence-based strategies and the 
collection of information that will 
inform the development of health 
promotion programs that are 
relevant to a target population 
and/or community. The course 
provides instruction on how to: 
conduct a needs and an asset or 
strengths-based community 
assessment; prioritize community 
health assets and needs; write 
project objectives that are SMART 
(specific, measurable, achievable, 


None Online Main/Online/ 


Global 
Campus 


Fall Yes 
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realistic, and time-bound); select 
appropriate program designs 
(including how to develop project 
conceptual and theoretical 
models); and lastly, how to 
implement the project (which will 
also include how to develop 
project logic models, as well as 
foster and enhance community 
participation). 


HPS 532E 3 Evaluation of Public 
Health programs 


This course focuses on the theory 
and processes of evaluating public 
health programs. This course 
serves as an overview of 
evaluation tools most commonly 
used to assess the performance of 
public health programs, including 
implementation and process 
assessment, methods of outcome 
evaluation, and evaluation of 
public health initiatives such as 
community coalitions and 
advocacy work. As program 


evaluation is one of the 10 
Essential Services of Public Health, 
this course will prepare the public 
health professional to understand 
and prepare basic evaluation 
tasks. 


HPS 
532P 


Online Main/Online/ 
Global 
Campus 


Fall Yes 


EHS 526 3 Topics in 
Environmental 
Justice 


This course will provide an 
introduction to environmental 
justice concepts as they apply to 
public health.  Issues relating to 
race/ethnicity, gender, social class, 
environmental policy and law will 
be used to critically examine 
environmental health disparities. 
Graduate-level requirements 
include additional meetings with 
the professor. A 10-12 page term 
paper on a topic and degree of 


None In-Person Main Campus Fall Yes 
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complexity to be determined in 
conjunction with the professor. 


 
VI. NEW COURSES NEEDED – using the table below, list any new courses that must be created for the proposed program. If the 


specific course number is undetermined, please provide level (i.e CHEM 6**). Add rows as needed.  Is a new prefix needed? If 
so, provide the subject description so Curricular Affairs can generate proposed prefix options. Note: no less than 50% of the 
coursework applied to a certificate must be taken for a regular letter grade. 
 


Course 
prefix and 
number 
(include 
cross-
listings) 


Units Title Course Description Pre-
requisites 


Modes of 
delivery 
(online, in-
person, 
hybrid) 


Status * Anticipated 
first term 
offered 


Typically 
Offered 
(F, W, Sp, 
Su) 


Dept 
signed 
party to 
proposal? 
(Yes/No) 


Faculty 
members 
available to 
teach the 
courses 


HPS 5XX 3 Indigenous 
Methods 
and 
Evaluation 
Approaches 
(3 units) 


This course will equip 
participants with 
practical skills to 
conduct evaluation of 
public health 
programs using 
perspective methods 


influenced by 
indigenous ways of 
knowing, frameworks, 
and cultural 
paradigms. 


None  Main 
Campus, 
Online, 
Global  


D S S Yes  Felina Cordova-
Marks  


*In development (D); submitted for approval (S); approved (A) 
 
Subject description for new prefix (if requested). Include your requested prefix, if any. :  
 
VII. FACULTY INFORMATION- complete the table below. If UA Vitae link is not provided/available, attach a short CV (2-3 pages) to 


the end of the proposal or upload to the workflow form. UA Vitae profiles can be found in the UA directory/phonebook. Add 
rows as needed. Delete the EXAMPLE rows before submitting/uploading. NOTE: full proposals are distributed campus-wide, 
posted on committee agendas and should be considered “publicly visible”. Contact the Office of Curricular Affairs if you 
have concerns about CV information being “publicly visible”.  
 



https://directory.arizona.edu/phonebook

mailto:curricular_affairs@list.arizona.edu?subject=CVs
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Faculty Member Involvement UA Vitae link or “CV attached” 


Stephanie Carroll, DrPH  • Certificate development  


• Course development and teaching 
PHP 517: Indigenous Public Health  


• PHPM 528: Indigenous Research 
and Ethics 


https://www.publichealth.arizona.edu/directory/stephanie-
russo-carroll  
 


John Molina, MD, JD • Course development and teaching 
PHP 517: Administrative 
Dimensions of Indigenous Health 


 


Silvia Parra, PhD  • Certificate development  


• Course development and teaching 
PHP 568: American Indian 
Healthcare Policy  


https://www.publichealth.arizona.edu/directory/silvia-
parra  


Felina Cordova-Marks, DrPH • Certificate development  


• Course development and teaching 


• HPS 5xxx: Indigenous Methods and 
Evaluation Approaches (3 units) 


https://www.publichealth.arizona.edu/directory/felina-
cordova  


Heidi Pottinger, DrPH • HPS: 532P: Planning of Public 
Health Programs 


https://www.publichealth.arizona.edu/directory/heidi-
pottinger  


John Ehiri, PhD  • Certificate development  https://profiles.arizona.edu/person/jehiri 


Cecilia Rosales, MD • Certificate development  https://profiles.arizona.edu/person/crosales  


 


VII. ACADEMIC INTEGRITY- If courses will be offered online, how will you protect academic integrity? The University of Arizona  
 
The courses are designed to include different assessment methods including groups discussion, papers, quizzes and exams. Quizzes and exams will be 
administered through examity to ensure academic integrity. Papers and other written assignments will be submitted via D2L drop box with enabled 
Turnitinin@Similarity Score.  


 
VIII. ADVISING AND ADMINISTRATION –describe provisions included for student advising. List the name and contact information 


for the person or persons who will serve in the role of Director of Graduate Studies (DGS) for the certificate. This is not always 
the same as the DGS for affiliated programs or head of the managing academic unit. Provide the names of the certificate 
oversight committee members. 
 
Student advising provisions: will be handled by the MEZCOPH Office of Student Services and Alumni Affairs. This office currently provides student 
advising services for MEZCOPH graduate and undergraduate degrees, and certificates. The Coordinator for the MS, Doctoral and Certificate 
Programs manages the admissions process through GradApp, provides registration guidance, schedule planning and other day to day program 



https://www.publichealth.arizona.edu/directory/stephanie-russo-carroll

https://www.publichealth.arizona.edu/directory/stephanie-russo-carroll

https://www.publichealth.arizona.edu/directory/silvia-parra

https://www.publichealth.arizona.edu/directory/silvia-parra

https://www.publichealth.arizona.edu/directory/felina-cordova

https://www.publichealth.arizona.edu/directory/felina-cordova

https://www.publichealth.arizona.edu/directory/heidi-pottinger

https://www.publichealth.arizona.edu/directory/heidi-pottinger

https://profiles.arizona.edu/person/jehiri

https://profiles.arizona.edu/person/crosales
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coordination. In addition, all instructors will be asked to create “virtual office hours” and would be required to log into the chat room at set 
times/days. The Director of Graduate Studies provides day to day oversight of the program, reviews all requests for course substitutions and 
any other curricular issues. 


 
Coordinator of Graduate Certificates: Michael Tearne, MEd 
 
Director of Graduate Studies:  John Ehiri, PhD  


 
Certificate Oversight Committee Members: 


o Michael Tearne, MEd, Coordinator, MS, Doctoral and Certificate Programs 
o John Ehiri, PhD, Professor and Dean, Academic Affairs  
o Cecilia Rosales, MD, Associate Dean for Community Engagement/Outreach and Phoenix Campus, Professor & Chair, Division of Public 


Health Practice & Translational Research Head, Division of Public Health Practice and Translations  
o Stephanie Carroll, DrPH, Assistant Professor, Department of Community, Environment and Policy.  
o John Molina, MD, JD, LHD, Faculty,  Adjunct Faculty, Division of Public Health Practice & Translational Research, Mel and Enid Zuckerman 


College of Public Health, Phoenix Campus & Corporate Compliance Officer for Native Health, Phoenix, AZ. 
o Agnes Attakai, MS, Director, Health Disparities Outreach & Prevention Education, Department of Community, Environment & Policy 
o Silvia Parra, PhD, Adjunct Lecturer, Division of Public Health Practice & Translational Research, Mel and Enid Zuckerman College of 


Public Health, Phoenix Campus 
 


Advising provisions: 
Director of Graduate Studies: 
Certificate oversight committee members: 
 


IX. CONCURRENT ENROLLMENT -indicate if concurrent enrollment in a degree program is allowed or required.  
 
Concurrent enrollment is allowed but not required  


 
X. TIME TO COMPLETION-can students be enrolled full-time (9 units) in the certificate in their first semester? What is the 


standard length of time to finish the certificate if students are enrolled full-time the first semester? Note: time to complete 
the certificate shall not exceed four (4) years. The clock begins with the date of the earliest coursework used for the 
certificate.  


 
Student can enroll in 9 units the first semester and complete all requirements in two sequential fall and spring terms. 
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XI. STUDENT LEARNING OUTCOMES AND CURRICULUM MAP—Describe what students should know, understand, and/or be able 
to do at the conclusion of this certificate. Work with Office of Instruction and Assessment to create a curricular map using 
Taskstream. Include your curricular map in this section (refer to Appendix A for sample Curriculum Map generated using 
Taskstream).  
 
STUDENT LEARNING OUTCOMES AND CURRICULUM MAP 
 
1. Analyze Indigenous epistemologies and methodologies as they relate to public health. 
2. Evaluate the value of innovative administrative strategies to improve health within the Indian Health Service. 
3. Discuss the history of research and ethics by, with, and for Indigenous Peoples, communities, and nations, and assess investigates the current 


practices and emerging future of research ethics priorities and review processes from Indigenous perspectives. 
4. Assess and interpret knowledge to develop relevant and meaningful administrative and policy options to improve indigenous health. 


5. Conduct evaluation of public health programs using evaluation frameworks and approaches that align with indigenous ways of knowing, 
frameworks, and cultural paradigms. 


 
 
 
 
 
 
 
 
 
 
 
 


Curriculum Map: Graduate Certificate in Indigenous Health  
 Learning Outcomes 
 Analyze 


Indigenous 
epistemologies 
and 
methodologies 
as they relate to 
public health 


Evaluate the 
value of 
innovative 
administrative 
strategies to 
improve health 


Discuss the history of research and 
ethics by, with, and for Indigenous 
Peoples, communities, and nations, 
and assess investigates the current 
practices and emerging future of 
research ethics priorities and review 


Assess and interpret 
knowledge to 
develop relevant and 
meaningful 
administrative and 
policy options to 


Conduct evaluation of 
public health programs 
using evaluation 
frameworks and 
approaches that align with 
indigenous ways of 



https://oia.arizona.edu/
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within the Indian 
Health Service 


processes from Indigenous 
perspectives. 


improve indigenous 
health. 


knowing, frameworks, and 
cultural paradigms. 


Courses and Learning Activities 
PHPM 517: 
Indigenous Public 
Health 


     


PHP 521: 
Administrative 
Dimensions of 
Indigenous Health 


     


PHPM 568 
American Indian 
Health Care 


     


PHPM 528: 
Indigenous Research 
and Ethics 


     


HPS 532E: 
Evaluation of Public 
Health programs 


     


HPS 532P: Planning 
of Public Health 
Programs 


     
 


EHS 526: Topics in 
Environmental 
Justice 


     


HPS 5xx Indigenous 
Methods and 
Evaluation 
Approaches 


     


LEGEND: I = Introduced; A = Assessed; P = Practiced 
 


XII. ASSESSMENT PLAN FOR STUDENT LEARNING- using the table below, provide a schedule for program assessment of intended 
student learning outcomes 1) while students are in the program and 2) after completion of the certificate.  Add rows as 
needed. Delete EXAMPLE row.  
 


Learning Outcomes Sources(s) of Evidence Assessment Measures Data Collection Points 


I I/A A 


I/A P/A 


P/A 


I/A 


I 
P/A 


I P/A 


I/A 


I/A P/A 


P 


I/A 
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Analyze Indigenous epistemologies 
and methodologies as they relate to 
public health 


Course-embedded 
continuous assessments; 
exit survey  


Graded weekly discussion 
assignments, reading reflection 
assignments, case study analysis 


Weekly, mid-term, end of term 
and upon completion of 
program 


Evaluate the value of innovative 
administrative strategies to improve 
health within the Indian Health Service 


Course-embedded 
continuous assessments; 
exit survey 


Graded weekly discussion 
assignments, reading reflection 
assignments, case study analysis 
of administrative strategies, 
submission of assignment on 
proposed innovative admin 
strategy 


Weekly, mid-term, end of term 
and upon completion of 
program 


Discuss the history of research and 
ethics by, with, and for Indigenous 
Peoples, communities, and nations, 
and assess investigates the current 
practices and emerging future of 
research ethics priorities and review 
processes from Indigenous 
perspectives. 


Course-embedded 
continuous assessments; 
exit survey  


Graded weekly discussion 
assignments, reading reflection 
assignments, case study analysis; 
mock tribal ethics review 


Weekly, mid-term, end of term 
and upon completion of 
program 


Assess and interpret knowledge to 
develop relevant and meaningful 
administrative and policy options to 
improve indigenous health 


Course-embedded 
continuous assessments; 
exit survey 


Graded weekly discussion 
assignments, reading reflection 
assignments, policy change 
proposal 


Weekly, mid-term, end of term, 
and upon completion of 
program 


Conduct evaluation of public health 


programs using evaluation 
frameworks and approaches that align 
with indigenous ways of knowing, 
frameworks, and cultural paradigms. 


Course-embedded 


continuous assessments; 
exit survey 


Graded weekly discussion 


assignments, reading reflection 
assignments, program evaluation 
proposal 


Weekly, mid-term, end of term 


and upon completion of 
program 


 
 


XIII. PROGRAM ASSESSMENT PLAN- using the table below, provide a schedule for program evaluation 1) while students are in the 
program and 2) after completion of the certificate. Identify factors that indicate that completion of the certificate leads to 
gainful employment and/or advancement opportunities. Add rows as needed. Delete EXAMPLE rows. 
 


Assessment Measure Source(s) of Evidence Data Collection Point(s) 


Job Placement Statistics Student/Alumni Survey Exit survey at the completion of the 
certificate 


 







15 


 


1) while students are in the program, an exit survey will be administered at the end of each course as described in Table XII 
Assessment Plan for Students Learning.  
 


2) after the completion of the certificate program is assessed using student exit survey and alumni survey to inform 
program  improvements. The surveys are administered at the completion of the certificate and later as an alumni survey .   


 
XIV. ANTICIPATED STUDENT ENROLLMENT- complete the table below. What concrete evidence/data was used to arrive at the 


numbers? 
 


5-YEAR PROJECTED ANNUAL ENROLLMENT 


 1st Year 2nd Year 3rd Year 4th Year 5th Year 
Number of 
Students 


10 15 20 25 30 


 
Data/evidence used to determine projected enrollment numbers: 
 


Anticipated student enrollment for the first year is 10 students. However, it is possible that we will have more students given the 
online nature of the program and the growing interest in Indigenous Health programs.  
 
XV. ANTICIPATED CERTIFICATES AWARDED- complete the table below, beginning with the first year in which certificates will be 


awarded. How did you arrive at these numbers? Use National Center for Education Statistics College Navigator to find 
program completion information of peer institutions offering a same or similar certificate. Take into consideration 
departmental retention rates.  
 


PROJECTED CERTIFICATES AWARDED ANNUALLY 


 1st Year 2nd Year 3rd Year 4th Year 5th Year 


Number of 
Certificates 


5 5 10 13 15 


Data/evidence used to determine number of anticipated certificates awarded annually: 
 



https://nces.ed.gov/collegenavigator/
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There are several certificates offered in the College of Public Health. We anticipate at least 50% of the students enrolled will 
graduate.  The Public Health Certificate awards approximately 4 to 5 a year. ACTR has 2 to 3. GHD and Health Admin 1 or 2. We 
anticipate to start with low numbers during the first and second years, and later increase due to marketing and outreach.  


 
XVI.  PROGRAM DEVELOPMENT TIMELINE- describe plans and timelines for 1) marketing the certificate and 2) student 


recruitment activities. 
 
The marketing of the Certificate is part of the broader community engagement and outreach as well as marketing and 
recruitment for students. We have budgeted for marketing and student recruitment efforts to begin Summer to Fall 2021. As 
part of these efforts, we will work with the University of Arizona Mel and Enid Zuckerman College of Public Health Western 
Region Public Health Training Center and will explore other partners, including our Tribal partners.  
 


XVII. DIVERSITY AND INCLUSION-describe how you will recruit diverse students and faculty to this program. In addition, describe 
retention efforts in place or being developed in order to retain students.  


 
As part of the marketing and recruitment process, we will target a diverse body of students and working professionals. 
MEZCOPH has a diverse body of faculty and the course will be taught by existing faculty.  


 
XVIII. SAMPLE PLAN OF STUDY- provide a sample plan of study.  
 


Fall (First semester ) 


PHPM 517: Indigenous Public Health (3 units) 


PHP 521: Administrative Dimensions of Indigenous Health (3 units) 
 


Spring (Second semester)  
PHPM 568: American Indian Health Care Policy (3 units) 


Elective (3 units) 


 
Total Credit                                                                          12 credits  


  





		NEW ACADEMIC PROGRAM-GRADUATE CERTIFICATE ADDITIONAL INFORMATION FORM






New/Modified Programs Update  
4/7/2021 
 


Recently Approved: 
• MPH – Global Health Emphasis 
• Undergraduate Minor in One Health 


o Main Campus and AZ Online in fall 2021 
• Undergraduate Minor in Global Health 


o Main Campus in fall 2021, AZ Online in spring 2022 
• Undergraduate Minor in Aging and Population Health 


o Main Campus in fall 2021, AZ Online in spring 2022 
 


Final Stages of Approval: 
• BA in Wellness and Health Promotion Practice 


o Approved by all UA committees.  Awaiting ABOR approval in June. 
• Dual DNP/MPH Programs 


o Awaiting final approval by Graduate College. 
 
Additional Programs Undergoing Approval: 


• Significant Changes to BS in Public Health 
o Submitted to Curricular Affairs in February.  Expected to be reviewed 


by UGC and UAAC in the next two months for a fall 2021 launch. 
• Undergraduate Minor in Environmental and Occupational Health 


o Submitted to Curricular Affairs.  Expected to be taken up in fall 
committee sessions for a spring 2022 launch. 


 
Upcoming Programs: 


• Graduate Certificate in Indigenous Health 
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Mel and Enid Zuckerman College of Public Health 
University of Arizona 


SYLLABUS 
PHP 4xx / 5xx  Health Profession Finance 


FALL 2021 


 


Time and Location   


This is an online course. There will be weekly online seminars, and one face to face meeting. 


 


Instructor  


Terry F. Urbine, Ph.D. 


 


Contact Information 


turbine@arizona.edu   


College of Public Health, Building 1  


550 E Van Buren Street 


Phoenix, AZ 85004 


 


Office Hours 


By appointment.  Instructor will reply to student email questions within 48 hours.  


Please put “PHP 4xx/5xx” in the email subject line.  I am teaching several classes, and until I get to know you, 


the subject line will give me a point of reference for your question. 


 


Catalog Description  


UAHS students should be financially literate and able to sustain financial stability throughout their professional 


career as a health care worker.  Financial health is an important component of student well-being and a pillar in 


the foundation of successful education while enrolled in the UAHS colleges. This course is designed to assess 


and augment student financial literacy in fulfillment of accreditation requirements and a component of strategic 


initiative 1.4 of the Vice President for Health Sciences. 


 


Course Prerequisites: Acceptance into a graduate professional program or acceptance into undergraduate 


major within a health science college. 


 
MPH/Program Competencies Covered  


 


Item Category Competency where learned where assessed 


1 


Evidence-based 


Approaches to Public 


Health 


Analyze quantitative and qualitative data using 


biostatistics, informatics, computer-based 


programming and software, as appropriate Readings, lectures  Homework 


2 


Evidence-based 


Approaches to Public 


Health 


Interpret results of data analysis for public health 


research, policy or practice Readings lectures  Homework 



mailto:turbine@arizona.edu
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3 


Public Health & Health 


Care Systems 


Compare the organization, structure and function 


of health care, public health and regulatory 


systems across national and international settings IPE Summit 
HC provider team 


exercise 


4 


Public Health & Health 


Care Systems 


Discuss the means by which structural bias, social 


inequities and racism undermine health and create 


challenges to achieving health equity at 


organizational, community and societal levels 
Seminar  


Translation 


Research project 


5 


Planning & Management 


to Promote Health 


Assess population needs, assets and capacities that 


affect communities’ health Lecture Seminar 
Translation 


Research project 


6 


Planning & Management 


to Promote Health 


Apply awareness of cultural values and practices 


to the design or implementation of public health 


policies or programs Readings lectures,  Homework 


7 


Planning & Management 


to Promote Health Design a population-based policy, program, 


project or intervention 
Lecture Seminar 


Translation 


Research project 


8 Policy in Public Health 


Propose strategies to identify stakeholders and 


build coalitions and partnerships for influencing 


public health outcomes 


Lecture Seminar 


Readings 


Translation 


Research project 


9 Policy in Public Health 


Advocate for political, social or economic policies 


and programs that will improve health in diverse 


populations 
Lecture Seminar 


Readings 


Translation 


Research project 


10 Policy in Public Health 
Evaluate policies for their impact on public health 


and health equity 
Video    lecture  Homework 


11 
Systems Thinking 


Apply systems thinking tools to a public health 


issue Lecture Seminar 


Readings 


Translation 


Research project 


 


Course Objectives: 


During this course students will: 
• Assess their own financial literacy using a standardized baseline exam 


• Assess their growth in financial literacy via a standardized exit exam 


• Develop a personal budget based on expenditure history 


• Assess their spending patterns normalized to peer standards from industry 


• Purchase and sell securities in equity and bond markets 


• Solve a health care finance challenge for disadvantaged populations  


 


Expected Learning Outcomes: 


Upon completion of this course, undergraduate and graduate students will be able to: 
• Make personal financial decisions with competency in the terminology used by industry. 


• Assess their own financial health and stability using tools and resources from this course. 


• Calculate the time value of money from different assumption sets of interest and liquidity. 


• Manage debt and credit. 


• Develop personal budgets and successful strategies.  


• Choose the correct savings mechanisms, targets, and strategies for their life situation. 


• Choose the correct investments and asset class portfolio allocations for their life situation. 


• Execute investment transactions in equity and bond markets. 


• Make rent, buy decisions for housing and transportation and execute those choices. 


• Make insurance (risk contract) decisions. 


• Plan for retirement. 
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• Plan for contingencies such as marriage, divorce, medical events, long term care, intergenerational obligations, 


legacy plans, philanthropy, bankruptcy, college, funeral, estate, small business, IP. 


Upon completion of this course, graduate students will also be able to: 
• Analyze the organization, financing, and delivery of health services, and public health systems in the US. 


• Analyze quality improvement practices as a means to improve health. 


• Apply the tools and methods used by Health Care Organizations to assess financial health. 


• Apply legal frameworks to analyze public health problems. 


• Evaluate the administrative practices and processes required to operate health care organizations 


• Evaluate the business practices of non-profit organizations required for solvency. 


• Utilize demographic analyses to determine how population shifts affect current and future health statistics. 


• Analyze management and regulatory requirements that impact the delivery of medical care in the US. 


• Compare the strengths and weaknesses of organizational structures within local governmental, non-profit and 


community entities.  


• Design and submit a proposal for a small-scale population-based intervention with a limited budget that 


addresses global health issue. 


 


Required Text 


“Health Profession Finance, 1st ed.” Great River Learning Inc. Dubuque, IA. 


Course materials:  Course materials are being delivered digitally via D2L through the Inclusive Access 


program.  Students automatically have access to the course materials FREE through xx/yy/2021, but must opt-


out if they do not wish to pay for the materials, and choose to source the content independently. The deadline to 


opt-out is xx/yy/2021.  The cost of the digital course materials will appear on students’ Bursar account.  
 


Lectures 


Recorded video presentations for each lesson will be provided in D2L. These will range from 15 to 55 minutes 


in length depending on the material. Presentations are meant to further guide you in the course materials, and 


often add bonus content to help your understanding. Weekly seminars will also include a brief lecture in the 


context of that week’s discussion material and news articles. 


 


Learning Materials & Activities 


All materials are available in D2L, and in the e-book. 


 


Announcements 


This course is hosted in the D2L Learning Management System. All course announcements will be posted there. 


In addition, a list of students taking this course can be found there. Students are encouraged to contact and work 


with other students in the course. 


 


Course Format 


This is an online course. All materials are either in the e-book or in content modules of D2L. Activities will be 


broken up by week numbers which will be used as the module names in D2L.  For each week, you will be 


provided materials to read, and videos to watch, and sections of the e-book to work through with interactive 


exercises. Review the timeline in the Semester Schedule below and in D2L where due dates can be found.  


 


Assignment Descriptions 


Exams:  Two (2) course exams with 123 best answer, multiple-choice questions are given during the semester.  


The baseline assessment exam is taken in week 1, and the exit assessment exam is taken in week 16r.  Credit in 


the course is given for taking the exam.  These assessments are intended to determine how much you know at 


the outset and then how much you know at the end of the course.  Exam scores will be recorded, but your grade 


in the class is only affected by whether you take the exams. 
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Quizzes: At the end of each chapter in the e-book there is a multiple-choice quiz submitted via the e-book.   
 


Homework:  There will be four (4) homework problems.  Each is worth 10 points for undergraduate students 


and 20 points for graduate students.  Your response is submitted in an Assignment folder in D2L. Review the 


Semester Schedule below for specific due dates. 


 


e-book problems:  Within each chapter of the e-book there are embedded interactive problems of 2 types.  The 


first type are problems with numeric or definitional answers that assess the reader’s retention of concepts they 


have recently read.  The second type are problems requiring a reflection on the part of the student concerning a 


broader application or generalization of the same concept.  Undergraduate students will be assigned problems of 


the first type while graduate students will be assigned problems of the second type. 


 


Translational Research: (Graduate students only):   You will be presented with a specific health care finance 


challenge for an underserved disadvantaged population, and will develop a solution to this problem culminating 


in a deliverable work product. This project will translate the objectives of this course to a clinical application. 


This is worth 200 points. 


 


Seminar:  An online seminar will be held each week.  The meeting time and links will be posted in the 


Announcements section of D2L.  You must attend a minimum of four (4) of these seminars.  Graduate students 


must present a summary of an assigned reading topic at one of these seminars for 100 points.  The reading 


material discussed in seminar will be news articles which I will provide in D2L. Graduate students will have 


several to choose from for their presentation.  Undergraduate students are welcome to participate in discussion 


and Q/A during seminar, but not required to do so for their grade. 


 


IPE summit 


There will be an interprofessional education summit held in Phoenix and repeated in Tucson. You are required 


to attend one of these.  This will be at least 2 hours in length.  Content will include a health care team exercise 


concerning a financial barrier or impediment to health delivery in a clinical setting, followed by a panel 


discussion with health care professionals and finance industry volunteers, and will conclude with a personal 


finance consultation addressing a variety of personal finance topics. Student participation in the team exercise 


will be the basis of your grade with graduate students assigned a leadership role in addition to participation 


requirement. 


 


Instructors’ Feedback   


Your work will generally be graded within one week after all students have submitted assigned material.  I may 


draw the attention of the class to postings considered very good examples.  I will provide feedback via the D2L 


assignment folder. 
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Evaluation & Grading 


Students will be evaluated on their performance on the items listed above. Grades will be determined by 


assessing the total possible points obtained, as follows: 


 


Category Description Undergraduate Graduate 


Quizzes 8 quizzes in e-book 80 80 


Exams Baseline & exit  240 240 


Homework Throughout semester  40 80 


e-book 


problems 


Interactive problems in 


e-book 
80 160 


Translation 


Research 
Clinical Deliverable N/A 200 


Seminars  Scheduled 80 180 


IPE 


Summit 
In Tucson OR Phoenix 50 100 


Total Possible points 570 1040 


Grade A  point range  513 - 570 936 - 1040 


Grade B point range 456 - 512 832 - 935 


Grade C point range 399 - 511 728 - 831 


Grade D point range 342 - 398 624 - 727 


Grade E point range 0 - 341 0 - 623 


 


Semester Schedule  
 


Week Topics Materials & Tasks 
1 Vital Signs 


Read Chapter 1 
Complete Financial Health Template 


2 Vital Signs 
Read Chapter 1 


Complete Baseline Exam 


3 Finance Principles Read Chapter 2 


4 Finance Principles 
Read Chapter 2 


Complete Chapter 2 Quiz 


5 Credit 
Read Chapter 3 


Complete Chapter 3 Quiz 


6 Budgets 
Read Chapter 4 


Construct personal expenditure tracking worksheet 


7 Budgets 
Read Chapter 4 


Complete Chapter 4 Quizl 
Complete Homework 1 


8 Savings 
Read Chapter 5 


Complete Chapter 5 Quiz 
Complete Homework 2 
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Semester Schedule (cont.) 
 


Week Topics Materials & Tasks 
9 Investing Read Chapter 6 part 1 


10 Investing 
Read Chapter 6 part 2 


Purchase Stock in Health Trade Fund 


11 Investing 
Read Chapter 6 part 3 


Sell a call and a put option in the HTF 


12 Investing 
Read Chapter 6 part 4 


Complete Chapter 6 Quiz 


13 Insurance 
Read Chapter 7 


Complete Chapter 7 Quiz 


14 Retire 


Read Chapter 8 
Complete Chapter 8 Quiz 
Complete Homework 3 


Attend IPE Summit Phoenix 


15 Home 


Read Chapter 9 
Complete Chapter 9 Quiz 
Complete Homework 4 


Attend IPE summit Tucson 


16 Epilogue 
Read Chapter 10 


Complete Exit Exam 
Graduate students complete translational research project 


 


Policy on turning in materials after the due date and time  


Students are expected to submit assignments by the due dates noted in the course. In extenuating circumstances,  


I will determine the appropriate course of action for the student.  Assignments submitted late without agreement 


of the instructor, may receive a grade reduction for the assignment.  


 


About the Required Text 


The required text for this course is an electronic and interactive book with activities that students are required to 


perform in each chapter as well as chapter quizzes which will contribute to your final grade in this class. This 


electronic format allows for rapid edition updating as subject material ages, while maintaining a very low price 


point compared to printed books.  The Arizona Board of Regents has adopted a policy concerning required 


textbooks which are authored by the faculty who teach or coordinate a course. This policy is intended to dispel 


any conflict of interest or appearance thereof.  In accordance with that policy and under the approval of the 


College of Public Health Dean, all royalties will be donated to the Health Trade Fund at the University of 


Arizona Vice President for Health Sciences office.  


 


About the Health Trade Fund 


The Health Trade Fund is a scholarship fund housed in the offices of the Vice President for Health Sciences and 


is intended for use as a training tool in this class for students to purchase and sell securities and derivative 


instruments.  It is funded from textbook royalties, contributions from the publisher Great River Learning, and 


partners in the finance industry.  Proceeds from your transactions, if successful strategies are used, will support 


scholarships for health science students. 


 


University course policies 


Required policies concerning classroom conduct and course structure may be found at: 


https://academicaffairs.arizona.edu/syllabus-policies 



https://academicaffairs.arizona.edu/syllabus-policies
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SYLLABUS 


 


Optimizing Well-being and Resilience for Older Adults  PHP 4XX/5XX  
 


Semester and Year (Fall 2021) 
3 Units (3 Modules, 1 unit each) 


 
Time: Online  


 


Location:  


Online. (Asynchronous and /or synchronous) 


Other options: Virtual classroom? Hybrid, in-person/traditional format 


(TBD - Web information, links to course home page, instructor home page and D2L information)  


 


Instructor(s) and Contact Information:                      


Name:  Amanda Sokan, PhD MHA 


Office: Rm. 1364, Bldg. 1 


Tel: 602-827-2205 


Email: aesokan@email.arizona.edu 


 


 Instructor Availability:  


I hold weekly and scheduled virtual office hours for students a via Zoom or Google Hangout (TBD). Students also have 


the option and are encouraged to make a meeting appointment as needed.  
Preferred method of communication: Use University of Arizona email address; Course related communications can be 


done from the course website. Response times after receipt of email: Monday to Friday – within 24 to 48 hours, during 


regular business hours; After 5:00 pm on Friday – within 72 hours (non-emergency emails). All times are in AZ/MST. 


Important note: Please ensure Course Prefix, Number & Section (PHP 4/5xx) and your last name are added to the Subject 


Line. (Example PHP 4/5xx - I.M. Someone)      


 


Teaching Assistant: (TBD)    TA Office Hours: (TBD) 


 


Catalog Description: Is aging with grace and vitality a realistic public health goal? 


This course explores ways in which we can optimize the aging experience. Using a public health perspective, we focus on 


modalities to enrich and revitalize the lived experiences of older adults, with the goal of enhancing/promoting overall 


well-being in health, social, and behavioral domains.  


 


Course Description: Is aging with grace and vitality a realistic public health goal? 


This course explores ways in which we can optimize the aging experience by introducing students to modalities to enrich 


and revitalize the lived experiences of older adults.  Our goal is to learn how to enhance and promote overall well-being in 


later life with a focus on health, social, and behavioral domains, using a public health perspective. The content of this 


course is delivered in three modules addressing (1) Aging, Wellbeing and Public Health, (2) Aging, vulnerability and 


emergency and disaster preparedness, and (3) Aging, Wellbeing and Resilience. 
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Course Prerequisites: Interest in aging and/or older adults 


 
 
 


Course Objectives and Expected Learning Outcomes: 


 


Course Objectives  


During this course students will: 


1.  Learn about the role of public health in an aging society and view aging and wellbeing through a  public 


health lens. 


2.  Explore the reasons for vulnerability in later life and  how vulnerability considerations inform  


 emergency preparedness /planning to assure the wellbeing of older adults 


3.  Review a public health disaster and the emergency preparedness/planning for older adults. 


4.  Learn about practices that support and promote resilience in older adults. 


5.  Review, critique or develop one of the following: 


  a) A household disaster planning kit for an older adult 


  b) An emergency-preparedness plan for a long-term care facility 


  c) A resilience building program designed for older adults 


6.  Work on a project of interest to you! Identify a challenge to wellbeing for older adults in your  local 


community, and how you would address it as a public health concern. 


 


 


Learning Outcomes (Competencies Obtained):  


 


 As an active and significant participant in this course, upon completion you will be able to: 


 


 A.  Undergraduate Students:   


 


1. Explain the role of public health in an aging society 


2. Discuss reasons for vulnerability in later life  


3. Identify and discuss the importance of emergency and disaster preparedness planning to assure wellbeing 


for older adults 


4. Illustrate the importance of resilience building in later life 


 


 B.  Graduate Students: 


 


1. Explain and analyze the role of public health in an aging society 


2. Discuss and analyze the reasons for vulnerability in later life  


3. Identify and discuss the importance of emergency and disaster preparedness planning to assure wellbeing 


for older adults 


4. Develop (or evaluate) an emergency preparedness plan for older adults 


5. Illustrate the importance of resilience building in later life 


6. Develop or critique a resilience building program for older adults/Or a program designed to optimize 


well-being for older adults. 


 
 


Program Competencies Covered (BS Program level): 


 


1.  Ability to understand the environmental, socio-economic, biological and other factors that impact health  and 


 wellbeing in old age 


2.  Ability to explore, integrate, create and apply knowledge through integrative, cumulative, and experiential 


 activities. 
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Undergraduate Student Learning Outcomes (Competencies Obtained): 
 


 Where learned Where assessed 


Foundational 


Domains 


Ability to understand the 


environmental, socio-economic, 


biological and other factors that 


impact health and wellbeing in 


old age 


Course-wide 


Readings/resources; All 


weeks/modules 


Reflective Journal 


DQ Forum,  


“Aging and Well-being is News”  


Assignments (Household Disaster 


Planning; Resilience Program Your Choice 


Project -  associated activities, and 


Reaction Memoranda) 


Exams 


Cumulative and 


Experiential 


Activities 


Ability to explore, integrate, 


create and apply knowledge 


through integrative, cumulative, 


and experiential activities.  


 


Course-wide 


Readings/resources; All 


weeks/modules 


Assignments: Weeks 7-10; 


11 – 13 


Assignments (Household Disaster 


Planning; Resilience Program -  associated 


activities, and Reaction Memoranda) 


 


 - Exams 


 


 


 
Program Competencies Covered (MPH Program level): 


 


1. Assess population needs, assets and capacities that affect communities’ health  


2. Advocate for political, social, or economic policies that will improve health in diverse populations 


3. Apply systems thinking tools to a public health issue 


 


 


MPH/Program Competencies Covered: This course covers the following MEZCOPH MPH program competencies:  
 


 


Competency Where learned Where assessed 


7. 


Assess population needs, assets and 


capacities that affect communities’ 


health 


Course-wide 


Readings/resources 


(Course Documents) 


 


Assignments Household Disaster Planning; 
Resilience Program Your Choice Project -  
associated activities, and Reaction Memoranda 


Exams 


14.  Advocate for political, social, or 


economic policies that will improve 


health in diverse populations 


Course-wide 


Readings/resources 


(Course Documents) 


 


Assignments Household Disaster Planning; 
Resilience Program Your Choice Project-  
associated activities, and Reaction Memoranda 


Exams 


RJ entries 


22. Apply systems thinking tools to a 


public health issue 


Course-wide 


Readings/resources 


(Course Documents) 


 


Reflective  Journal 


DQ Forum 


Assignment (Household Disaster Planning; 
Resilience Program Your Choice Project -  
associated activities, and Reaction Memoranda) 


 


 


Concentration Competencies Covered (PHP - MPH Concentrations Program): 


 


1. Identify appropriate strategies to promote positive health behavior changes in various populations; and analyze and 


discourse on public health issues. 
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MPH in Public Health Practice Program Level Competencies Covered:  


 


 Competency Where learned Where assessed 


(B) Identify appropriate strategies to 


promote positive health behavior 


changes in various populations; and 


analyze and discourse on public health 


issues. 


Course-wide 


Readings/resources (Course 


Documents) 


 


Reflective Journal 


DQ Forum;  


“Aging and Well-being is News”  


Assignments (Household Disaster Planning; 


Resilience Program Your Choice Project;  ;  -  


associated activities, and Reaction 


Memoranda) 


 Exams 


 


 


AGHE COMPETENCIES include: 


 


1. Engage, through effective communication older persons, their families and the community, in personal and public 


issues in aging. ?? 


2. Promote older persons’ strengths and adaptations to maximize well-being, health and mental health.  


 


 


Association for Gerontology in Higher Education  (AGHE) Competencies Covered:  
 


COMPETENCIES  Where learned Where Assessed 


 


CATEGORY II - Interactional Competencies Across Fields of 


Gerontology  


 


  


II.3 Communication with 


and on behalf of older 


persons — 


Engage, through effective 


communication older persons, their 


families and the community, in 


personal and public issues in aging 


Weeks 7 - 10; 11 -13; 


& 15 


Reflective Journal 


Assignments (Household 


Disaster Planning; Resilience 


Program;Your Choice Project;  


-  associated activities, and 


Reaction Memoranda) 


Exams 


 


CATEGORY III - Contextual Competencies Across Fields of 


Gerontology 


  


III.1 Well-being, health and 


mental health —  


Promote older persons’ strengths 


and adaptations to maximize well-


being, health and mental health. 


All weeks 


Course-wide 


Activities. 


Readings/resources 


(Course Documents) 


 


DQ Forum;  


“Aging and Well-being is 


News”  


Assignments (Household 


Disaster Planning; Resilience 


Program Your Choice Project; -  


associated activities, and 


Reaction Memoranda) 


Exams 


 


 
Course Notes: N/A 


 


Required Texts or Readings:  


  


Readings for this course will be mainly comprised of peer-reviewed journal articles.  


 a. Selected  core readings are available on D2L 


 b. Selected Book Chapters are available via Library Reserve and D2L 
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Supplemental Texts, Readings or Audio-visual Material: 


 Other selected or assigned materials will be available on D2L course site 


 


Useful Resources:  


WHO (Insert links) 


The Patient Protection and Affordable Care Act, 2010  


http://www. whitehouse. gov /healthreform/healthcare-overview  


http:// dpc. senate. gov /healthreformbill/healthb ill04. pd f  


http://www.kff.org/healthreform/upload/8061.µdf  


 


Older Americans 2016: Key Indicators of Well-being.  


Provides 38 key indicators of well-being divided into 5 major groups/domains namely: population, health status, health 


risks and behavior, health care, economics. https://agingstats.gov/docs/LatestReport/Older-Americans-2016-Key-


Indicators-of-WellBeing.pdf 


  


Healthy People - Healthy People 2020 - CDC 


https://www.cdc.gov/nchs/healthy_people/hp2020.htm 


 
Health Resources and Service Administration (HRSA) Information Center.  


On-line service with a wealth of free information which you can download from: httn://www.ask.hrsa.gov/  


Or request by mail  


 


Other Useful Websites:  


Administration on Aging -http://www.aoa.gov  


National Institutes of Health/National Institute on Aging -http://nia/nih/gov/  


National Council on Aging -http://www/ncoa.org/index.cfrn  


NIH Senior Health -http://nihseniorhealth.gov/  


Office of Minority Health-www.orhrc.gov  


The Gerontological Society of America -www.geron.org 


US Census Bureau - http://www.census.gov 


 


Required or Special Materials:  


For help with APA formatting requirements : 


https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_style_introduction.html 


 


See also sample APA style materials on course site. 


 


Methods of Instruction 


To include a combination from the following:  


1. Group and class discussion 


2. Experiential-learning/Field trip-based assignments 


3. Lectures (mini)/PowerPoint Presentations 


4. Videos and multimedia (asynchronous, accessible online) 


5. Guest speakers (transmitted via D2L) 


 


Course Requirements:  


Pre class preparation and participation 


In this course we will be individually and severally responsible and accountable for our learning.  This means there is an 


expectation that each person will prepare for and participate actively in every aspect of the course. At the very minimum, 


completing required readings, timely, substantive, and reasoned posts, respectful interactions and exchange of information 


and knowledge will be the standard.  


 


Successful completion of the following course elements is required: 


a. Weekly attendance and participation (informal assignments with notice) 


b. Reflective Journal Entries  



https://agingstats.gov/docs/LatestReport/Older-Americans-2016-Key-Indicators-of-WellBeing.pdf

https://agingstats.gov/docs/LatestReport/Older-Americans-2016-Key-Indicators-of-WellBeing.pdf

https://www.cdc.gov/nchs/healthy_people/hp2020.htm

https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_style_introduction.html
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 - weekly and as required, prior notice will be given  


c. Weekly Discussion Question Forum   


d. “Aging and Well-being is News” (Blog or Podcast - TBD) 


e. TRY THIS! Household Disaster Planning/Resilience Building Project 


f. Your Choice Final Project: A selected Aging, Well-being and PH Issue analysis?   


g. Exams (after each module) 


 


Grading rubrics will be provided on the course site. 


 


A. Weekly attendance and participation  


(Includes informal assignments with notice)  


Each student is expected to “attend” and  participate weekly through preparation and completion of required readings and 


assignments. 


 


B. Weekly Discussion Question Forum      (150 points) 


 


Each student will be responsible for participating in weekly discussion questions posted to the Discussion Questions 


Forum (DQF). Professor will post weekly discussion question(s) by Monday of the week in question. Each week, students 
are responsible for posting at least ONE response to initial discussion question(s) by Wednesday each week, and a 


minimum of one response to at least one other student thereafter, no later than Friday. (Minimum total of two posts each 


week)  - 10 points per week.  


Instructor may post follow up questions as necessary to clarify or expand discussions. 


 Note: Instructor will provide weekly feedback regarding each discussion forum.   


Please remember that the discussion forum is our platform to discuss, share/create knowledge and exchange ideas – our 


posts are important because they facilitate this process. Posts must be substantive in nature, introducing any or all of the 


following: new material, work experiences, personal experiences, current events, current research and/or web site 


information. The goal is to contribute to, or expand group learning in the course. Aim to use a professional yet 


conversational tone in your discussion posts, demonstrating at all times your respect and value for diverse perspectives. 


Provide citations for the sources you use (texts, articles, websites, etc.), using APA format. 


 This assignment is worth a total of 150 points.  Each week/forum is worth 10 points. You are expected to 


participate in all forums. 


 


 NOTE: Graduate students will take it in turns to serve as Weekly Discussion Leaders, as part of this 


assignment.   


 


Each graduate student will be responsible for leading 2 - 3 (depending on class size/numbers) discussion question forums 


(DQFs) during the course of the semester. You can choose which weeks/topics you would like to lead. Schedule will be 


created on a first come-first served basis, and posted  after first or second week of class.  


As discussion leader, student will be responsible for the following: 


1. Lead course discussion (after initial DQ(s) are submitted by instructor) 


2. Introduce outside material: one current research article, and resources regarding subject matter to class, to provide 


additional information, expand our learning, and encourage engagement in the forum.  


3. Maintain ongoing discussion threads, by writing questions, statements and/or introducing any material that will 


maintain discussion thread. 


4. On first day of discussion; lead student will post contributed material; including sources/references, etc. for the 


assigned topic.  


 Example: If topic is “long-term care” the discussion leader may introduce policy and procedure on long-term 


care, and initiate discussion regarding, regulations, work experiences, “issues”, current events, research or any subject 
matter related to the topic at hand.  The goal is to give students an opportunity to review, reflect and respond. 


5. DL will provide a closing statement (e.g., summary, synthesis), at the end of the week. 
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C. “Aging and Well-being is News”  – Blog or Podcast (30 points) 


 


In this class we have an online Blog or Podcast called “The Daily Methuselah”. Each student will take a turn contributing. 


A “sign up” schedule will be available in the first week of class. Other students are expected to be “subscribers”  who 


review weekly contributions, and post comments, questions, feedback etc.,  


Instructions: 


1. Find a current news item or topical issue relating to aging/older adults and well-being you want to communicate about. 


2. Share original source of the news item/issue. 


3. Describe the issue/provide information we need to know, and why. 


4. Provide your opinion: why you chose this item/issue to write about, its relevance, and what you think our “take home” 


message should be. 


5. Respond to any follow up questions/comments as appropriate. 


Creativity is encouraged! 


This assignment is worth 30 points (20 pts for Authors; 10 points for Readers).  


 


 


D. Reflective Journal Entries (150 points) 


 


At the end of each week, you will submit a written reflection on material covered and/or experienced that week. The 


purpose of the reflective journal (RJ), is to encourage ownership of learning through active participation in knowledge 


acquisition, reflection, critical thinking and insight.  The ability to examine your understanding, critique new knowledge, 


and reflect on new or existing practice is a valuable professional habit.  Thus, the RJ provides room for practice – to think 


about what you have read/learned/experienced, compare it to what you think or know. Consider for instance: What are 


your thoughts and/or feelings? What do you question?  What rings true? Why? This is your personal exploration so there 


are no right or wrong answers. 


The rules for this assignment are as follows: Journal entries are due by 5:00 pm each Friday. You are encouraged to write 


at least 250 words, BUT the focus is quality and not the length of your entry.  A good journal entry will show 


understanding and engagement with the material/experience, etc., a willingness to explore your own thoughts and ideas 


about what you are learning, critical reflection and higher order thinking, and to share insights gained, if any. On occasion 


your instructor may provide prompts, food for thought /guiding questions with which you must comply.  Other than that, 


you are free to address any aspect of the topic(s) covered, and you may also choose to do so in addition to any prompts 


when these are provided. 


Your instructor will respond to journal entries as appropriate.  Remember, this is your journal, and a safe space for 


reflection, exploration and learning. 


A total of 15 entries is required. This assignment is worth 10 points each week/per journal entry. 


Option B:  


 - Eight RJEs - At the beginning and end of the course, and at the start and end of each module = 80  points. 


 


 


E. TRY THIS! Household Disaster Planning/Resilience (or Well-being) Promotion  Service-Learning 


 Projects (50 points each) 


 


For this assignment you will choose a project linked to Module 2 (emergency preparedness and aging) OR Module 3 


resilience and aging).  


 1. Household Disaster Planning 


Many older adults may have minimal resources and lack the infrastructures required to survive a natural disaster. For this 


assignment you will identify and work with an older adult to evaluate their state of disaster preparedness, develop a 


written household disaster plan, and create a household disaster kit. You will document and share your reflections about 


this service-learning project with the class. 


 


 2. Resilience or Other Well-being Building 


“… building resilience is a key factor in protecting and promoting health and well-being at both the individual and 
community levels” (Health 2020, 1:131). For this assignment you will develop and implement a simple plan to promote 


health and well-being for older adults. You will include the older adults’ perspective, and where feasible work with older 
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adult(s) to “try out” your plan. Working with an older adult client(s), you will choose  what aspect of health/well-being 


you want to address, develop a written plan, and  evaluate the plan, or measure outcome(s) if appropriate. You will 


document  your activities and share your reflections about this service-learning project with the class. This project can be 


executed in pairs, or as a group project.  


Note: Your instructor will provide up to 30 minutes consultation time to discuss your project. 


Rubric and detailed instructions will be available on the course site. 


Graduate students may have additional requirements or deliverables. 


 
 


F. Your Choice Project: A selected Aging, Well-being and PH Issue analysis (50 points) 


   


For this assignment you will choose a contemporary public health issue that in your opinion is relevant to aging and well-


being.  You will clearly define the public health issue using evidence-based sources, and explain how addressing it will 


help optimize well-being for older adults. As part of this process, you will include information and insights from what you 


are learning/have learned in this course.  You are free to determine the nature/format of your project. You will submit an 


outline to your instructor for approval before you start work on your project.  Options include policy review, program 


evaluation/critique, program development/demonstration, issue analysis, etc. You will define your target audience, what 


you hope they will learn, and appropriate deliverables for your project.   You will think critically about the strategies you 
use, who will benefit from the outcome of your project, and how it can be used to improve well-being in later life.   


  


Note: Your instructor will provide up to 30 minutes consultation time to discuss your project. 
 Rubric and detailed instructions will be available on the course site. 


 Graduate students may have additional requirements or deliverables. 
 


 


G.  Exams (150 points) 


 


There will be three end – of module exams in the course, each is worth 10% of the final grade:                                                                                                              


i. Module 1 Exam (50 pts): Available online - Week 6, TBD  


ii. Module 2 Exam (50 pts): Available online - Week 10, TBD 


iii. Module 3 Exam (50 pts): Available online - Week 15, TBD  


 


All students will be required to take both exams. Each exam will be timed, and consist of a combination of question 


formats (e.g. true/false, multiple choice, short answer, essay). All students will be required to take the final examination at 


the University-assigned time. A student who misses an exam will receive a “0” for that exam. The date of the final exam 


will be posted, announced in class, and listed in the student calendar. Together both exams are worth 100 points. 


 
**Participation Bonus Points (10 points) 


Active and timely participation is critical to the success of an online course. To encourage this practice, opportunities for 


increased participation (over and beyond usual course requirements) will be provided across the weeks. Notice will be 


given and points will be awarded as appropriate, based on relevance/saliency, timeliness and integration with course 


material. Students can earn up to 10 extra points.    


 


 


Grading Scale/Student Evaluation and Policies:  


 


Evaluation:  


Rubrics are available for all assignments that will be graded.  These will be available both as an attachment to the 


assignment and/or gradebook.   


 


Graduate Determination/Differentiation: 


 


This is a 400/500 co-convened course. 


Those individuals in the graduate level of this course will be held to a higher grading standard, thus implying that students 


at this level will consistently exceed the expectations of the course and continue to drive the acquisition/expansion of 
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knowledge through exploration of additional material including research and other resources. Graduate students have 


additional and/or some different competencies, and will be expected to demonstrate  different levels of critical thinking as 


indicated by the relevant learning objectives. In addition, graduate students may have separate assignment details (e.g., 


expectations, scale, and deliverables), for the Weekly Discussion Forums and course assignments.  


 


 


Grade Distribution for this Course: 


  
 


Undergraduate 
 


Graduate 
 


Grade Explanation 


A 90-100% 
 


A 95-100% 
 


Exemplary work  


B 80-89% 
 


B 85-94% 
 


Expectations were exceeded 


C 70-79% 
 


C 75-84% 
 


Expectations were met 


D 60-69% 
 


D 65-74% 
 


Expectations were partially met 


E ≤ 59% 
 


E ≤ 64% 
 


Expectations were not met 


                 


 


Please note that grades will NOT be rounded to the next higher integer. Students have the chance to earn participation 


points that should boost “border line” grades. Thus, it is important to participate as fully as possible in course 


work/activities. 


 


Note: Material for this course will be presented in a variety of formats, and may include lecture/discussion, small group 


exercises, audio­visual resources, supplemental readings, guest speakers, case studies, and fieldwork activity. This 


diversity in format and assignments is intended to help promote participation, application of concepts learned, 


reflective/analytical/ critical thinking as well as writing skills, teamwork and individual responsibility, and enhance hands-


on learning and presentation/public speaking as applicable.  


• Assessment and feedback sessions are designed to provide opportunities to critique and apply knowledge with the 


goal of improving person and learning environment. 


• Assignments MUST be completed as instructed to receive a grade. 


• Written Assignments: Must be turned in as hard copies and through TURNITIN on D2l. All papers must comply 


with APA Format. 


• Assignments are due on the date assigned. 


 
 


Incomplete (I) or Withdrawal (W):  


 


Requests for incomplete (I) or withdrawal (W) must be made in accordance with University policies, which are available 


at http://catalog.arizona.edu/policy/grades-and-grading-system#incomplete and http://catalog.arizona.edu/policy/grades-


and-grading-system#Withdrawal respectively. 


 


Method of Evaluation: 


Students are expected to participate in class or forum discussions, course assignments, projects, quizzes, which will be 


utilized to determine the course grade. Late work will not be accepted/will be given zero points. 


 


 


 


 


 


 


 



http://catalog.arizona.edu/policy/grades-and-grading-system#incomplete

http://catalog.arizona.edu/policy/grades-and-grading-system#Withdrawal

http://catalog.arizona.edu/policy/grades-and-grading-system#Withdrawal
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Grading Scale and Weighting: 


 


Required Assignments and Examinations: Schedule/Due Dates: 


 
Assessment Methods (#) Due Dates Points Weight  


(% total grade) 
Weight (Grad) 
(% total grade) 


Reflective Journal Entries Weekly 150 10 10 


“Aging and Well-being is News” Varied 30 10 10 


TRY THIS! Household Disaster 


Planning/Resilience Building Project 


TBD: Report 


TBD: Presentation 


50 20 10 


Your Choice Project: TBD 50 20 20 


Participation on Discussion Question Forum Weekly 150 10 10 


Exams (3) x 50 pts Exam 1 – Week 6 


Exam 2 – Week 10 


 Exam 3 – Week 15 


150 30 30 


 
For information about Final Exam Schedule, please go to: 


https://www.registrar.arizona.edu/courses/final-examination-regulations-and-information  


http://www.registrar.arizona.edu/schedules/finals.htm  


 


 


Description of each Assessment and Competencies Covered by the Assessment 


 
 


ASSESSMENT PH COMPETENCIES 
 


PROGRAM                     CONCENTRATION 


GERONTOLOGY/AGHE COMPETENCIES 
 


 
        INTERACTIONAL                           SELECTIVE 


Reflective Journal Entries 


# 14, 22 


Identify appropriate strategies to 


promote positive health behavior 


changes in various populations; and 


analyze and discourse on public health 


issues 


 


II.3  


“Aging and Well-being is 


News” 
#14 


Identify appropriate strategies to 


promote positive health behavior 


changes in various populations; and 
analyze and discourse on public health 


issues 


 


 III.1 


Service- Learning 


Assignment - TRY THIS! 


Household Disaster 


Planning/Resilience 


Building Project  


#7, 14, 22 


(1) Identify appropriate strategies to 


promote positive health behavior 


changes in various populations; and 


analyze and discourse on public health 


issues.  


 


#II.3 III.1 


Your Choice Project: 


#7, 14, 22 


Identify appropriate strategies to 


promote positive health behavior 


changes in various populations; 
and analyze and discourse on 


public health issues 


#II.3 III.1 


Weekly Discussion 


Question Forum #7, 14, 22 


1) Identify appropriate strategies to 


promote positive health behavior 


changes in various populations; and 


analyze and discourse on public health 


issues. 


 #III.1 


Quizzes 


#7, 14, 22 


Identify appropriate strategies to 
promote positive health behavior 


changes in various populations; 


and analyze and discourse on 


public health issues 


#II.3 #III.1 


 


Required extracurricular activities:  


In order to complete the “TRY THIS” assignments, each student will need to arrange visits with older adult(s) of their 


choice. Frequency and duration will vary by nature of project. The expected time commitment is no more than  five hours.  


However, this may depend on the agreed plan/event for the project.                                                                     
IMPORTANT NOTE: Due to COVID-19 pandemic safety and social distancing guidelines, and to protect self and others from 


increased risk, virtual formats and other alternatives to in-person/face-face interactions during in order to complete assignments 


MUST be used where appropriate or needed.  Your instructor is available to discuss and advice on options. 



https://www.registrar.arizona.edu/courses/final-examination-regulations-and-information

http://www.registrar.arizona.edu/schedules/finals.htm
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Topics 


 


Topics may change based on the interest of the students, current events, and research topics & patterns of the field.  The 


proposed topics for the course include: 


 


Course Overview 


Week 1: Syllabus review, Introductions – Course Social Forum 


 


Module 1: Aging, Wellbeing and Public Health  


Week 2:  Introduction/Overview 


Week 3:  Health promoting lifestyles and social wellbeing and engagement 


Week 4:  Social connectivity and Building Communities of Care 


Week 5:  PH and aging policy, politics, and advocacy 


Week 6:  The new aging marketplace 


 


Module 2: Aging, vulnerability and emergency and disaster preparedness 


Week 7:  Introduction/Overview 


Week 8: Understanding aging and vulnerability (Framework)  


Week 9: Aging and vulnerability – lessons from natural disasters and pandemics 


Week 10  Emergency preparedness and planning 


 


Module  3: Aging, Wellbeing and Resilience 


Week 11:  Introduction/Overview 


Week 12:  Mindfulness and Resilience; bio-psycho- social & spiritual aspects of aging (Aging with grace and vitality!) 


Week 13:  Role and promise of technology to support wellbeing and resilience in later life 


Week 14:  Lifelong learning, Intergenerational relationships and collaboration 


Week 15:  Retirement/post -retirement re-imagined 


Week 16:  FLEX/FINALS 


 


 
Course Schedule: (List topics in logical units in a weekly/daily schedule, including assignment due dates and exam 


dates.) 


 
Date 


(Week) 


Topic Readings Assignments 


 1 Course Introduction  Review syllabus, Introduction- The Gero Café 


 2 Module 1: Aging, Wellbeing and 


Public Health 


See list below.  Readings 


available on D2L 
• Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


(Prompt: In preparation for this week’s class: 


Complete Who Am I” exercise 1)  


Set Discussion Leader assignment (DLA) schedule 


3 • Health promoting lifestyles 


and social wellbeing and 


engagement 


x • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• Aging and Well-being is News” 


• YOUR CHOICE PROPOSAL DUE 


 4 Social connectivity, 


Building Communities of 


Care 


x • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry 


• Aging and Well-being is News” 


 5 • PH and aging policy, 


politics, and advocacy 


x • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• Aging and Well-being is News” 


• YOUR CHOICE PAPER DUE 


 6 • The new aging marketplace x • Review Lecture Notes/PowerPoint Presentation 
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• Post answers to DQs in FORUM 


• Complete RJ Entry  


• Aging and Well-being is News” 


• EXAM 1 


7 Module 2: Aging, vulnerability and 


emergency and disaster 


preparedness 


See list below.  Readings 


available on D2L 
• Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• Aging and Well-being is News” 


• TRY THIS PROPOSAL DUE (A) 


 8 • Understanding aging and 


vulnerability (Framework) 


x • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• Aging and Well-being is News”  


•  


 9 • Aging and vulnerability – 


lessons from natural 


disasters and pandemics 


x • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• Aging and Well-being is News” 


• THIS PROJECT DUE (A) 


10 • Emergency preparedness 


and planning 


x • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• Aging and Well-being is News” 


• EXAM 2 


 11 Module 3: Aging, Wellbeing and 


Resilience 


See list below.  Readings also 


available on D2L 
• Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• Aging and Well-being is News” 


 12 • Mindfulness and 


Resilience; bio-psycho- 


social & spiritual aspects of 


aging (Aging with grace 


and vitality!) 


x • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• Aging and Well-being is News” 


• TRY THIS PROPOSAL DUE (B) 


 13 • Role and promise of 


technology to support 


wellbeing and resilience in 


later life  


 • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


Aging and Well-being is News” 


 14 • Lifelong learning, 


Intergenerational 


relationships and 


collaboration 


x • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• Aging and Well-being is News” 


• TRY THIS PROJECT DUE (B) 


15 • Retirement/post -retirement 


re-imagined  


x • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• Aging and Well-being is News” 


• EXAM 3  & Presentations;  


 16 FLEX/FINALS   


 
 


 


Classroom Behavior Policy: (In-person classes only) To foster a positive learning environment, students and instructors 


have a shared responsibility. We want a safe, welcoming, and inclusive environment where all of us feel comfortable with 


each other and where we can challenge ourselves to succeed. To that end, our focus is on the tasks at hand and not on 


extraneous activities (e.g., texting, chatting, reading a newspaper, making phone calls, web surfing, etc.). 


 


Communications:  You are responsible for reading emails sent to your UA account from your instructor and the 


announcements that are placed on the course web site. Information about readings, news events, your grades, assignments 


and other course related topics will be communicated to you with these electronic methods. The official policy can be 


found at:  https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-official-



https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-official-correspondence-students
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correspondence-students 


 


UA Smoking and Tobacco Policy: 


The purpose of this Policy is to establish the University of Arizona’s (University) commitment to protect the health of 


University faculty, staff, students, and visitors on campuses and in its vehicles.  The official policy can be found at:  


http://policy.arizona.edu/ethics-and-conduct/smoking-and-tobacco-policy 


 


University-wide Policies link: 


Links to the following UA policies are provided here: https://academicaffairs.arizona.edu/syllabus-policies  


• Absence and Class Participation Policies 


• Threatening Behavior Policy 


• Accessibility and Accommodations Policy 


• Code of Academic Integrity 


• Nondiscrimination and Anti-Harassment Policy 


• Subject to Change Statement 


 


 


 
Plagiarism:  What counts as plagiarism?  


• Copying and pasting information from a web site or another source, and then revising it so that it sounds like your 


original idea.  


• Doing an assignment/essay/take home test with a friend and then handing in separate assignments that contain the 


same ideas, language, phrases, etc.  


• Quoting a passage without quotation marks or citations, so that it looks like your own.  


• Paraphrasing a passage without citing it, so that it looks like your own.  


• Hiring another person to do your work for you, or purchasing a paper through any of the on- or off-line sources. 


 


MEZCOPH Committee on Inclusion and Equity - Optional Syllabus Language 


 


Gender Pronoun Guideline 


  


“It is already UA policy that class rosters are provided to instructors with a student’s preferred name. Students may share 


their preferred name and pronoun with members of the teaching staff and fellow students, as desired, and these gender 


identities and gender expressions will be honored in this course. As the course includes group work and in-class 


discussion, it is critical to create an educational environment of inclusion and mutual respect. In this class, to be inclusive 


of all gender identities and expressions, students will be referred to by their first or last names, the pronoun of their 


choice, or by default, the pronoun “they”.” 


  



https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-official-correspondence-students

http://policy.arizona.edu/ethics-and-conduct/smoking-and-tobacco-policy

https://academicaffairs.arizona.edu/syllabus-policies
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SYLLABUS 


 


A Public Health Approach to Alzheimer’s Disease and other PHP 4XX/5XX  
 


Semester and Year (Fall 2021) 
3 Units (3 Modules, 1 unit each) 


 
Time: Online  


 


Location:  


Online. (Asynchronous and /or synchronous) 


Other options: Virtual classroom? Hybrid, in-person/traditional format 


(TBD - Web information, links to course home page, instructor home page and D2L information)  


 


Instructor(s) and Contact Information:                      


Name:  Amanda Sokan, PhD MHA 


Office: Rm. 1364, Bldg. 1 


Tel: 602-827-2205 


Email: aesokan@email.arizona.edu 


 


 Instructor Availability:  


I hold weekly and scheduled virtual office hours for students a via Zoom or Google Hangout (TBD). Students also have 


the option and are encouraged to make a meeting appointment as needed.  
Preferred method of communication: Use University of Arizona email address; Course related communications can be 


done from the course website. Response times after receipt of email: Monday to Friday – within 24 to 48 hours, during 


regular business hours; After 5:00 pm on Friday – within 72 hours (non-emergency emails). All times are in AZ/MST. 


Important note: Please ensure Course Prefix, Number & Section (PHP 4/5xx) and your last name are added to the Subject 


Line. (Example PHP 4/5xx - I.M. Someone)      


 


Teaching Assistant: (TBD)    TA Office Hours: (TBD) 


 


Catalog Description: What do you know about Dementia, especially Alzheimer’s disease and Public Health?   


This course is designed to be an introductory course with a module-based curriculum that addresses cognitive health, 


cognitive impairment and Alzheimer’s disease, with the intent to increase awareness of the impact of Alzheimer’s and 


other dementias as well as the role of public health in addressing this crisis.  


 


Course Description: What do you know about Dementia, especially Alzheimer’s Disease and Public Health ? 


This course is designed to be an introductory course with a module-based curriculum that addresses cognitive health, 


cognitive impairment and Alzheimer’s disease, with the intent to increase awareness of the impact of Alzheimer’s and 


other dementias, emphasize the role of public health in addressing this crisis, and  promote the development of dementia 


friendly communities with the ultimate goal of improving quality of care and wellbeing for persons with Alzheimer’s 


disease as well as their caregivers. 


The content of this course is delivered in three modules addressing (1) Dementia and Alzheimer’s Disease as a Public 


Health Crisis, (2) Alzheimer's Disease and the Role of Public Health, and (3) Caregiving and models of care. 


This course will be based in part on curriculum developed by The Alzheimer’s Association. and Emory Centers for 


Training & Technical Assistance at Emory University’s Rollins School of Public Health. 
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Course Prerequisites: Interest in aging and/or older adults 


 
 


Course Objectives and Expected Learning Outcomes: 


 


Course Objectives  


During this course students will: 


1.  Learn about dementia, especially Alzheimer’s disease and four public health tools that may help mitigate 


 the Alzheimer’s crisis in the US. 


2.  Explore formal and informal forms of dementia caregiving, and the challenges and opportunities 


 inherent in caregiving for persons with dementia  


3.  Participate in experiential learning through an engaging “TRY THIS!” project. 


4.   Conduct analyses of video-delivered case studies on issues related to Alzheimer’s’ disease and other 


 dementias. 


 


Learning Outcomes (Competencies Obtained):  


 


 As an active and significant participant in this course, upon completion you will be able to: 


 


 A.  Undergraduate Students:   


 
1. Describe the key features of Alzheimer’s disease and identify the 10 warning signs of AD.   


2. Explain why it is important to promote early detection of Alzheimer’s disease  


3. Describe the care burden of Alzheimer’s disease, for caregivers and the health care system  


4. List and describe key tools public health practitioners can apply in response to Alzheimer’s disease. 


5. Define dementia capable systems and discuss the characteristics of dementia friendly communities. 


6. Illustrate how public health can contribute to the development of dementia capable systems through a project on any 


of the following: public health research and translation, support services and programs, workforce training, and the 


creation of dementia-friendly communities.  


 


 B.  Graduate Students: 
 


1. Describe the key features of Alzheimer’s disease and identify the 10 warning signs of AD.   


2. Explain why it is important to promote early detection of Alzheimer’s disease  


3. Describe the care burden of Alzheimer’s disease, for caregivers and the health care system and explain why public 


health must play a role in addressing the Alzheimer’s epidemic 


4. List and describe key tools public health practitioners can apply in response to Alzheimer’s disease. 


5. Discuss dementia capable systems and characteristics of dementia friendly communities. 


6. Illustrate/evaluate how public health can contribute to the development of dementia capable systems through a 


project on any of the following: public health research and translation, support services and programs, workforce 


training, and the creation of dementia-friendly communities.  


 
 


Program Competencies Covered (BS Program level): 


 


1.  Ability to explore, integrate, create and apply knowledge through integrative, cumulative, and experiential 


 activities. 


 
Undergraduate Student Learning Outcomes (Competencies Obtained): 
 


Competencies Where learned Where assessed 


 
  
Foundational 


Domains  


 


 


The concepts of population health, 


and the basic processes, approaches 


and interventions that identify and 


address the major health-related 


needs and concerns of populations 


Course-wide 


Readings/resources; 


All weeks/modules 


Assignments: 


Reflective  Journal 


DQ Forum 


“Aging and Dementia in the News” 


Assignments (Case Study Analyses; TRY 


THIS! Experiential Learning Project) 


Exams 
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Cumulative and 


Experiential 


Activities 


Ability to explore, integrate, create 


and apply knowledge through 


integrative, cumulative, and 


experiential activities.  


Course-wide 


Readings/resources; 


All weeks/modules 


Assignments:  


Assignments (Case Study Analyses; TRY 


THIS! Experiential Learning Project) 


Exams 


  


 


 


 
Program Competencies Covered (MPH Program level): 


 


1. Assess population needs, assets and capacities that affect communities’ health  


2. Advocate for political, social, or economic policies that will improve health in diverse populations 


3. Apply systems thinking tools to a public health issue 


 


 


MPH/Program Competencies Covered: This course covers the following MEZCOPH MPH program competencies:  
 


 


Competency 
Where learned Where assessed 


7. 


Assess population needs, assets and capacities that 


affect communities’ health 


Course-wide 


Readings/resources (Course 


Documents) 


Assignments (TRY THIS! Experiential 


Learning Project) 


Exams  


14.  Advocate for political, social, or economic 


policies that will improve health in diverse 


populations 


Course-wide 


Readings/resources (Course 


Documents) 


 


Assignments (Case Study Analyses; TRY 


THIS! Experiential Learning Project) 


Exams  


RJ entries 


22. Apply systems thinking tools to a public health 


issue 


Course-wide 


Readings/resources (Course 


Documents) 


 


Reflective  Journal 


DQ Forum 


Assignments (Case Study Analyses; TRY 


THIS! Experiential Learning Project) 


Exams 


 


 


 


Concentration Competencies Covered (PHP - MPH Concentrations Program): 


 


1. Identify appropriate strategies to promote positive health behavior changes in various populations; and analyze and 


discourse on public health issues. 


 
 


MPH in Public Health Practice Program Level Competencies Covered:  


 


 Competency Where learned Where assessed 


(B) Identify appropriate strategies to 


promote positive health behavior 


changes in various populations; and 


analyze and discourse on public health 


issues. 


Course-wide 


Readings/resources (Course 


Documents) 


 


Reflective Journal 


DQ Forum;  


“Aging and Dementia in the News”   


Assignments (Case Study Analyses; TRY 


THIS! Experiential Learning Project) 


Exams 
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AGHE COMPETENCIES include: 


1. Demonstrate knowledge of signs, symptoms, and impact of common cognitive and mental health problems in late 


life (e.g., dementia, depression, grief, anxiety).   


2. Engage, through effective communication older persons, their families and the community, in personal and public 


issues in aging.  


3. Promote older persons’ strengths and adaptations to maximize well-being, health and mental health. 


 


 


Association for Gerontology in Higher Education  (AGHE) Competencies Covered:  
 


COMPETENCIES  Where learned Where Assessed 


 


CATEGORY I - Foundational Competencies to 


All Fields of Gerontology  


  


I.3.3 Psychological 


aspects of aging: 


Relate 


psychological 


theories and 


science to 


understanding 


adaptation, 


stability and 


change in aging.  


Demonstrate 


knowledge of 


signs, symptoms, 


and impact of 


common 


cognitive and 


mental health 


problems in late 


life (e.g., 


dementia, 


depression, grief, 


anxiety).   


Course-wide 


Readings/resources 


(Course 


Documents) 


 


DQ Forum;  


“Aging and Dementia in the News”   


Assignments (Case Study Analyses; TRY THIS! 


Experiential Learning Project) 


Exams 


 


CATEGORY II - Interactional Competencies 


Across Fields of Gerontology  


 


  


II.3 Communication 


with and on behalf 


of older persons — 


Engage, 


through 


effective 


communication 


older persons, 


their families 


and the 


community, in 


personal and 


public issues in 


aging 


Weeks 7 - 10; 11 -


13; & 15 


Reflective Journal 


Assignments (Case Study Analyses; TRY THIS! 


Experiential Learning Project) 


Exams 


 


CATEGORY III - Contextual Competencies 


Across Fields of Gerontology 


  


III.1 Well-being, health 


and mental health - 


Promote older 


persons’ 


strengths and 


adaptations to 


maximize well-


being, health 


and mental 


health. 


All weeks 


Course-wide 


Activities. 


Readings/resources 


(Course 


Documents) 


 


DQ Forum;  


“Aging and Dementia in the News”   


Assignments (Case Study Analyses; TRY THIS! 


Experiential Learning Project) 


Exams 


 


 
Course Notes: N/A 
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Required Texts or Readings:  


  


Readings for this course will be mainly comprised of peer-reviewed journal articles.  


 a. Selected  core readings are available on D2L 


 b. Selected Book Chapters are available via Library Reserve and D2L 


 


Supplemental Texts, Readings or Audio-visual Material: 


 Other selected or assigned materials will be available on D2L course site 


 


Useful Resources:  


 


National Institute on Aging. (2015) Alzheimer’s Disease Fact Sheet. 


Alzheimer’s Association. (2013) Alzheimer’s and Public Health Spotlight: Race, Ethnicity & Alzheimer’s Disease. 


Alzheimer’s Association website at: http://www.alz.org 


WHO (Insert links) 


The Patient Protection and Affordable Care Act, 2010  


http://www. whitehouse. gov /healthreform/healthcare-overview  
http:// dpc. senate. gov /healthreformbill/healthb ill04. pd f  


http://www.kff.org/healthreform/upload/8061.µdf  


 


Older Americans 2016: Key Indicators of Well-being.  


Provides 38 key indicators of well-being divided into 5 major groups/domains namely: population, health status, health 


risks and behavior, health care, economics. https://agingstats.gov/docs/LatestReport/Older-Americans-2016-Key-


Indicators-of-WellBeing.pdf 


  


Healthy People - Healthy People 2020 - CDC 


https://www.cdc.gov/nchs/healthy_people/hp2020.htm 


 


Health Resources and Service Administration (HRSA) Information Center.  


On-line service with a wealth of free information which you can download from: httn://www.ask.hrsa.gov/  


Or request by mail  


 


Other Useful Websites:  


Administration on Aging -http://www.aoa.gov  


National Institutes of Health/National Institute on Aging -http://nia/nih/gov/  


National Council on Aging -http://www/ncoa.org/index.cfrn  


NIH Senior Health -http://nihseniorhealth.gov/  


Office of Minority Health-www.orhrc.gov  


The Gerontological Society of America -www.geron.org 


US Census Bureau - http://www.census.gov 


101+ Careers in Aging. A list with links to many different occupations related to aging 


http://businessandaging.blogs.com/ecg/101_careers_in_aging/ 


 


Required or Special Materials:  


For help with APA formatting requirements : 


https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_style_introduction.html 


 


See also sample APA style materials on course site. 


 


Methods of Instruction 


To include a combination from the following:  


1. Group and class discussion 


2. Experiential-learning/Field trip-based assignments 


3. Lectures (mini)/PowerPoint Presentations 



http://www.alz.org/

https://agingstats.gov/docs/LatestReport/Older-Americans-2016-Key-Indicators-of-WellBeing.pdf

https://agingstats.gov/docs/LatestReport/Older-Americans-2016-Key-Indicators-of-WellBeing.pdf

https://www.cdc.gov/nchs/healthy_people/hp2020.htm

http://www.census.gov/

https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_style_introduction.html
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4. Videos and multimedia (asynchronous, accessible online) 


5. Case Study Review 


6. Guest speakers (transmitted via D2L) 


 


Course Requirements:  


Pre class preparation and participation 


In this course we will be individually and severally responsible and accountable for our learning.  This means there is an 


expectation that each person will prepare for and participate actively in every aspect of the course. At the very minimum, 


completing required readings, timely, substantive, and reasoned posts, respectful interactions and exchange of information 


and knowledge will be the standard.  


 


Successful completion of the following course elements is required: 


a. Weekly attendance and participation (informal assignments with notice) 


b. Reflective Journal Entries  


 - weekly and as required, prior notice will be given  


c. Weekly Discussion Question Forum   


d. “Aging and Dementia in the News”  (Blog or Podcast - TBD) 


e. TRY THIS! Experiential Learning Project 
f. Case Study Analyses 


g. Exams (after each module) 


 


 Grading rubrics will be provided on the course site. 


 


 


A. Weekly attendance and participation  


 


(Includes mini informal assignments with notice)  


Each student is expected to “attend” and  participate weekly through preparation and completion of required readings and 


assignments. 


 


B. Weekly Discussion Question Forum      (150 points) 


 


Each student will be responsible for participating in weekly discussion questions posted to the Discussion Questions 


Forum (DQF). Professor will post weekly discussion question(s) by Monday of the week in question. Each week, students 


are responsible for posting at least ONE response to initial discussion question(s) by Wednesday each week, and a 


minimum of one response to at least one other student thereafter, no later than Friday. (Minimum total of two posts each 


week)  - 10 points per week.  


Instructor may post follow up questions as necessary to clarify or expand discussions. 


 Note: Instructor will provide weekly feedback regarding each discussion forum.   


Please remember that the discussion forum is our platform to discuss, share/create knowledge and exchange ideas – our 


posts are important because they facilitate this process. Posts must be substantive in nature, introducing any or all of the 


following: new material, work experiences, personal experiences, current events, current research and/or web site 


information. The goal is to contribute to, or expand group learning in the course. Aim to use a professional yet 


conversational tone in your discussion posts, demonstrating at all times your respect and value for diverse perspectives. 


Provide citations for the sources you use (texts, articles, websites, etc.), using APA format. 
 This assignment is worth a total of 150 points.  Each week/forum is worth 10 points. You are expected to 


participate in all forums. 


 


 NOTE: Graduate students will take it in turns to serve as Weekly Discussion Leaders, as part of this 


assignment.   


 


Each graduate student will be responsible for leading 2 - 3 (depending on class size/numbers) discussion question forums 


(DQFs) during the course of the semester. You can choose which weeks/topics you would like to lead. Schedule will be 


created on a first come-first served basis, and posted  after first or second week of class.  


As discussion leader, student will be responsible for the following: 
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1. Lead course discussion (after initial DQ(s) are submitted by instructor) 


2. Introduce outside material: one current research article, and resources regarding subject matter to class, to provide 


additional information, expand our learning, and encourage engagement in the forum.  


3. Maintain ongoing discussion threads, by writing questions, statements and/or introducing any material that will 


maintain discussion thread. 


4. On first day of discussion; lead student will post contributed material; including sources/references, etc. for the 


assigned topic.  


 Example: If topic is “long-term care” the discussion leader may introduce policy and procedure on long-term 
care, and initiate discussion regarding, regulations, work experiences, “issues”, current events, research or any subject 


matter related to the topic at hand. The goal is to give students an opportunity to review, reflect and respond. 


5. DL will provide a closing statement (e.g., summary, synthesis), at the end of the week. 


 


 


C. “Aging and Dementia in the News”  – Blog or Podcast (40 points) 


 


In this class we have an online Blog or Podcast called “The Daily Methuselah”. Each student will take a turn contributing. 


A “sign up” schedule will be available in the first week of class. Other students are expected to be “subscribers”  who 


review weekly contributions, and post comments, questions, feedback etc.,  
Instructions: 


1. Find a current news item or topical issue relating to aging/older adults and dementia you want to communicate about. 


2. Share original source of the news item/issue. 


3. Describe the issue/provide information we need to know, and why. 


4. Provide your opinion: why you chose this item/issue to write about, its relevance, and what you think our “take home” 


message should be. 


5. Respond to any follow up questions/comments as appropriate. 


Creativity is encouraged! 


This assignment is worth 30 points (30 pts for Authors; 10 points for Readers).  


 


 


D. Reflective Journal Entries (150 points) 


 


At the end of each week, you will submit a written reflection on material covered and/or experienced that week. The 


purpose of the reflective journal (RJ), is to encourage ownership of learning through active participation in knowledge 


acquisition, reflection, critical thinking and insight.  The ability to examine your understanding, critique new knowledge, 


and reflect on new or existing practice is a valuable professional habit.  Thus, the RJ provides room for practice – to think 


about what you have read/learned/experienced, compare it to what you think or know. Consider for instance: What are 


your thoughts and/or feelings? What do you question?  What rings true? Why? This is your personal exploration so there 


are no right or wrong answers. 


The rules for this assignment are as follows: Journal entries are due by 5:00 pm each Friday. You are encouraged to write 


at least 250 words, BUT the focus is quality and not the length of your entry.  A good journal entry will show 


understanding and engagement with the material/experience, etc., a willingness to explore your own thoughts and ideas 


about what you are learning, critical reflection and higher order thinking, and to share insights gained, if any. On occasion 


your instructor may provide prompts, food for thought /guiding questions with which you must comply.  Other than that, 


you are free to address any aspect of the topic(s) covered, and you may also choose to do so in addition to any prompts 


when these are provided. 


Your instructor will respond to journal entries as appropriate.  Remember, this is your journal, and a safe space for 


reflection, exploration and learning. 


A total of 15 entries is required. This assignment is worth 10 points each week/per journal entry. 


 


Option B:  


 - Eight RJEs - At the beginning and end of the course, and at the start and end of each module = 80  points. 
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E. TRY THIS! Experiential -Learning Projects (50 points) 


 


For this assignment you will choose one of the projects listed below: 


 A. Select a workforce (such as public health, health care, first responder, etc.) that would benefit from training on 


Alzheimer’s and dementia. Conduct a short interview with 2-3 representatives of your chosen workforce to identify what 


they know and what knowledge gaps need to be addressed. Create an outline of training topics – what information would 


you present? What educational techniques would you use during the training? Share your outline and a presentation of 


your findings with the class. 


 Graduate students: In addition to the above, you will write a one-page proposal and justification for your training 


program. Critique your finished product – what would you change/improve and why? 


 


 
  B. Conduct a short interview with 4-5 adults over the age of 50. Develop and ask questions related to interest and 


concerns about participating in clinical trials related to Alzheimer’s disease. Summarize their responses and describe 


implications for a campaign to promote clinical trials participation.  


 Graduate students: Using lessons learned from this assignment, create a sample volunteer recruitment tool for a 


hypothetical clinical trial related to Alzheimer’s disease. Critique your finished product – what would you 


change/improve and why? 


 


 


 C. Envision and describe a health education campaign focused on early diagnosis of Alzheimer’s disease using 


the “10 Warning Signs.” Describe what would take place during the campaign, including target audience, strategy, 


partners and materials. 


 Graduate students: In addition to the above, you have decided to go one step further and include some information 


for persons new to caring for patients with Alzheimer’s disease. Include a brief summary of your key points/message. 


Critique your finished product – what would you change/improve and why? 


 


Note: Your instructor will provide up to 30 minutes consultation time to discuss your project. 
 Rubric and detailed instructions will be available on the course site. 


 Graduate students may have additional requirements or deliverables. 
 


 


F. Case Studies Analyses (20 points each) 


 


During each module you will receive a case study for review and analysis relevant to the material covered in the module. 


Each case study will be based on videos on the list of selected  audio-visual resources (on course site).  Videos will be 


documentaries or short video clips that cover various aspects of Alzheimer’s and its impacts on individuals and families. 


You will be provided with a program description, an article or reading material (if applicable), and a list of questions to be 


addressed for the assignment.  Audio summaries may be available for those with limited internet access.  


 Rubric and detailed instructions will be provided on the course, and may vary by case study.  


 


 


G.  Exams (150 points) 


 


There will be three end – of module exams in the course, each is worth 10% of the final grade:                                                                                                              


i. Module 1 Exam (50 pts): Available online - Week 4 TBD  


ii. Module 2 Exam (50 pts): Available online - Week 9, TBD 


iii. Module 3 Exam (50 pts): Available online - Week 15, TBD  


 


All students will be required to take both exams. Each exam will be timed, and consist of a combination of question 


formats (e.g. true/false, multiple choice, short answer, essay). All students will be required to take the final examination at 


the University-assigned time. A student who misses an exam will receive a “0” for that exam. The date of the final exam 


will be posted, announced in class, and listed in the student calendar. Together both exams are worth 100 points. 
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**Participation Bonus Points (10 points) 


 


Active and timely participation is critical to the success of an online course. To encourage this practice, opportunities for 


increased participation (over and beyond usual course requirements) will be provided across the weeks. Notice will be 


given and points will be awarded as appropriate, based on relevance/saliency, timeliness and integration with course 


material. Students can earn up to 10 extra points.    


 


 


Grading Scale/Student Evaluation and Policies:  


 


Evaluation:  


 


Rubrics are available for all assignments that will be graded.  These will be available both as an attachment to the 


assignment and/or gradebook.   


 


Graduate Determination/Differentiation: 


 


This is a 400/500 co-convened course. 
Those individuals in the graduate level of this course will be held to a higher grading standard, thus implying that students 


at this level will consistently exceed the expectations of the course and continue to drive the acquisition/expansion of 


knowledge through exploration of additional material including research and other resources. Graduate students have 


additional and/or some different competencies, and will be expected to demonstrate  different levels of critical thinking as 


indicated by the relevant learning objectives. In addition, graduate students may have separate assignment details (e.g., 


expectations, scale, and deliverables), for the Weekly Discussion Forums and course assignments.  


 


 


Grade Distribution for this Course: 


  
 


Undergraduate 
 


Graduate 
 


Grade Explanation 


A 90-100% 
 


A 95-100% 
 


Exemplary work  


B 80-89% 
 


B 85-94% 
 


Expectations were exceeded 


C 70-79% 
 


C 75-84% 
 


Expectations were met 


D 60-69% 
 


D 65-74% 
 


Expectations were partially met 


E ≤ 59% 
 


E ≤ 64% 
 


Expectations were not met 


                 


 


Please note that grades will NOT be rounded to the next higher integer. Students have the chance to earn participation 
points that should boost “border line” grades. Thus, it is important to participate as fully as possible in course 


work/activities. 


 


Note: Material for this course will be presented in a variety of formats, and may include lecture/discussion, small group 


exercises, audio­visual resources, supplemental readings, guest speakers, case studies, and fieldwork activity. This 


diversity in format and assignments is intended to help promote participation, application of concepts learned, 


reflective/analytical/ critical thinking as well as writing skills, teamwork and individual responsibility, and enhance hands-


on learning and presentation/public speaking as applicable.  


• Assessment and feedback sessions are designed to provide opportunities to critique and apply knowledge with the 


goal of improving person and learning environment. 


• Assignments MUST be completed as instructed to receive a grade. 
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• Written Assignments: Must be turned in as hard copies and through TURNITIN on D2l. All papers must comply 


with APA Format. 


• Assignments are due on the date assigned. 


 


 


Incomplete (I) or Withdrawal (W):  


 


Requests for incomplete (I) or withdrawal (W) must be made in accordance with University policies, which are available 


at http://catalog.arizona.edu/policy/grades-and-grading-system#incomplete and http://catalog.arizona.edu/policy/grades-


and-grading-system#Withdrawal respectively. 


University policy regarding grades and grading systems is available at: http://catalog.arizona.edu/policy-type/grade-


policies 


 


 


Method of Evaluation: 


 


Students are expected to participate in class or forum discussions, course assignments, projects, quizzes, which will be 


utilized to determine the course grade. Late work will not be accepted/will be given zero points. 


Rubrics are available for all assignments that will be graded.  These will be available both as an attachment to the 


assignment and/or gradebook.   


 


 


 


Required Assignments and Examinations: Schedule/Due Dates: 


 


 
Assessment Methods (#) Due Dates Points Weight  


(% total grade) 


Reflective Journal Entries Weekly 150 10 


“Aging and Dementia in the News” Varied 40 10 


TRY THIS! Experiential Learning - 


Selected  Projects 


TBD: Report 


TBD: Presentation 


50 20 


Case Study Analyses (3) Week 3 


Week  8  


Week 13 


60 20 


Participation on Discussion Question 


Forum 


Weekly 150 10 


Exams (3) x 50 pts Exam 1 – Week 4 


Exam 2 – Week 9 


 Exam 3 – Week 15 


150 30 


  600 100% 


 


 


For information about Final Exam Schedule, please go to: 


 
https://www.registrar.arizona.edu/courses/final-examination-regulations-and-information  


http://www.registrar.arizona.edu/schedules/finals.htm  


 


 


 


 


 


 


 


 



http://catalog.arizona.edu/policy/grades-and-grading-system#incomplete

http://catalog.arizona.edu/policy/grades-and-grading-system#Withdrawal

http://catalog.arizona.edu/policy/grades-and-grading-system#Withdrawal

http://catalog.arizona.edu/policy-type/grade-policies

http://catalog.arizona.edu/policy-type/grade-policies

https://www.registrar.arizona.edu/courses/final-examination-regulations-and-information

http://www.registrar.arizona.edu/schedules/finals.htm
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Description of each Assessment and Competencies Covered by the Assessment 


 
 


ASSESSMENT 


 PH COMPETENCIES 


 


GERONTOLOGY/AGHE 


COMPETENCIES 
 


 


PROGRAM                      CONCENTRATION RECOMMENDED INTERACTIONAL SELECTIVE 


Reflective Journal Entries 
# 14, 22 


Identify appropriate strategies to promote positive health 


behavior changes in various populations; and analyze and 


discourse on public health issues 
 #II.3  


“Aging and Dementia in The 


News” 
#14 


Identify appropriate strategies to promote positive health 


behavior changes in various populations; and analyze and 


discourse on public health issues 
#I.3.3  III.1 


Service- Learning Assignment - 


TRY THIS! Experiential 


Learning Project  
#7, 14, 22 


(1) Identify appropriate strategies to promote positive health 


behavior changes in various populations; and analyze and 


discourse on public health issues. 
#I.3.3 #II.3 III.1 


Case Study Analyses 
#14, 22 


Identify appropriate strategies to promote positive 
health behavior changes in various populations; and 


analyze and discourse on public health issues 
#I.3.3 #II.3 III.1 


Weekly Discussion Question 


Forum 
#22 


1) Identify appropriate strategies to promote positive health 


behavior changes in various populations; and analyze and 


discourse on public health issues. 
  #III.1 


EXAMS 
#7, 14, 22 


Identify appropriate strategies to promote positive 


health behavior changes in various populations; and 
analyze and discourse on public health issues 


#I.3.3 #II.3 #III.1 


 


 
Required extracurricular activities:  


In order to complete the “TRY THIS” assignments, each student will need to arrange visits with persons as required  their 


project choice. Frequency and duration will vary by nature of project. The expected time commitment is no more than  


five hours.  However, this may depend on the agreed plan/events for the project. 
 


IMPORTANT NOTE: 


Due to COVID-19 pandemic safety and social distancing guidelines, and to protect self and others from increased risk, virtual 


formats and other alternatives to in-person/face-face interactions during in order to complete assignments MUST be used where 


appropriate or needed.  Your instructor is available to discuss and advice on options. 


 
 


 


Modules & Topics 


 


Topics may change based on the interest of the students, current events, and research topics & patterns of the field.  The 


proposed topics for the course include: 


 


Course Overview 


Week 1: Syllabus review, Introductions – Course Social Forum 
 


Module 1:Dementia and Alzheimer’s Disease as a Public Health Crisis    


Week 2:  Introduction/Overview - Alzheimer’s and other dementias 


Week 3:  Scope and impact  


Week 4:  Growing challenge/weight on individuals and society (national, state, local levels) 
 


Module 2: Alzheimer's Disease and the Role of Public Health 
 


Week 5:   Introduction/Overview 


Week 6:   Dementias: Introduction to the Alzheimer’s epidemic in the U.S. 


Week 7:  The role of public health – local, state and national  


Week 8:   Deploying Public Health Tools (Surveillance/monitoring, primary prevention, early detection and diagnosis,    


     and ensuring safety and quality of care) 


Week 9: Application and evaluation of public health tools and intervention in AD crisis mitigation (Case study analysis) 
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Module  3: Caregiving and models of care 


Week 10:  Introduction/Overview 


Week 11:  Theories of Caregiving 


Week 12:  Older Adults as Caregivers 


Week 13:  Dementia and Caregiving 


Week 14:  Care recipient/caregiver relationships and quality of care 


Week 15:  Best Practice Models in Senior Housing and other LTC Facilities 
Week 16:   FLEX/FINALS 


Course Schedule: *The instructor may make changes to (delete/add/modify) this syllabus as the semester progresses. Notice will be given. 


 
Date 


(Week) 


Topic Readings Assignments 


 1 Course Introduction  Review syllabus, Introduction- The Gero Café 


 2 Module 1: Dementia and 


Alzheimer’s Disease as a Public 


Health Crisis    


• Introduction/Overview - 


Alzheimer’s and other 


dementias 


See Article Repository list 


below.  Readings available on 


D2L 


• Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


(Prompt: In preparation for this week’s class: 


Complete Who Am I” exercise 1)  


Set Discussion Leader assignment (DLA) schedule 


3 • Scope and impact  • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• “Aging and Dementia in the News” 


• CASE STUDY ANALYSIS #1 


 4 • Growing challenge/weight 


on individuals and society 


(national, state, local levels) 


 


 • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry 


• “Aging and Dementia in the News” 


• EXAM 1 


 5 Module 2: Alzheimer's Disease and 


the Role of Public Health 


 


See Article Repository list 


below.  Readings available on 


D2L 


• Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• “Aging and Dementia in the News” 


• YOUR CHOICE PAPER DUE 


 6 • Dementias: Introduction to 


the Alzheimer’s epidemic 


in the U.S. 


 • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• “Aging and Dementia in the News” 


•  


7 • The role of public health – 


local, state and national 


 • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• “Aging and Dementia in the News” 


•  


 8 • Deploying Public Health 


Tools 


(Surveillance/monitoring, 


primary prevention, early 


detection and diagnosis and 


ensuring safety and quality 


of care) 


 • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• “Aging and Dementia in the News” 


• CASE STUDY ANALYSIS #2 


 9 • Application and evaluation 


of public health tools and 


intervention in AD crisis 


mitigation (Case study 


analysis) 


•  


 • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• “Aging and Dementia in the News” 


• EXAM 2 


10 Module  3: Caregiving and 


models of care 


 


See Article Repository list 


below.  Readings available on 


D2L 


• Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• “Aging and Dementia in the News” 


•  
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 11 • Theories of Caregiving  • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• “Aging and Dementia in the News” 


•  


 12 • Older Adults as Caregivers  • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• “Aging and Dementia in the News” 


•  


 13 • Dementia and Caregiving  • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• “Aging and Dementia in the News” 


• CASE STUDY ANALYSIS #3 


 14 • Care recipient/caregiver 


relationships and quality of 


care 


 • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• “Aging and Dementia in the News” 


•  


15 • Best Practice Models in 


Senior Housing and other 


LTC Facilities 


 • Review Lecture Notes/PowerPoint Presentation 


• Post answers to DQs in FORUM 


• Complete RJ Entry  


• “Aging and Dementia in the News” 


• EXAM 3  & “ TRY THIS!” Project Presentations  


 16 FLEX/FINALS   


 
 


 


Classroom Behavior Policy: (In-person classes only) To foster a positive learning environment, students and instructors 


have a shared responsibility. We want a safe, welcoming, and inclusive environment where all of us feel comfortable with 


each other and where we can challenge ourselves to succeed. To that end, our focus is on the tasks at hand and not on 


extraneous activities (e.g., texting, chatting, reading a newspaper, making phone calls, web surfing, etc.). 


 


Communications:  You are responsible for reading emails sent to your UA account from your instructor and the 


announcements that are placed on the course web site. Information about readings, news events, your grades, assignments 


and other course related topics will be communicated to you with these electronic methods. The official policy can be 


found at:  https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-official-


correspondence-students 


 


UA Smoking and Tobacco Policy: 


The purpose of this Policy is to establish the University of Arizona’s (University) commitment to protect the health of 


University faculty, staff, students, and visitors on campuses and in its vehicles.  The official policy can be found at:  


http://policy.arizona.edu/ethics-and-conduct/smoking-and-tobacco-policy 


 


University-wide Policies link: 


Links to the following UA policies are provided here: https://academicaffairs.arizona.edu/syllabus-policies  


• Absence and Class Participation Policies 


• Threatening Behavior Policy 


• Accessibility and Accommodations Policy 


• Code of Academic Integrity 


• Nondiscrimination and Anti-Harassment Policy 


• Subject to Change Statement 


 


 


 



https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-official-correspondence-students

https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-official-correspondence-students

http://policy.arizona.edu/ethics-and-conduct/smoking-and-tobacco-policy

https://academicaffairs.arizona.edu/syllabus-policies
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Plagiarism:  What counts as plagiarism?  


• Copying and pasting information from a web site or another source, and then revising it so that it sounds like your 


original idea.  


• Doing an assignment/essay/take home test with a friend and then handing in separate assignments that contain the 


same ideas, language, phrases, etc.  


• Quoting a passage without quotation marks or citations, so that it looks like your own.  


• Paraphrasing a passage without citing it, so that it looks like your own.  


• Hiring another person to do your work for you, or purchasing a paper through any of the on- or off-line sources. 


 


MEZCOPH Committee on Inclusion and Equity - Optional Syllabus Language 


 


Gender Pronoun Guideline 


  


“It is already UA policy that class rosters are provided to instructors with a student’s preferred name. Students may share 


their preferred name and pronoun with members of the teaching staff and fellow students, as desired, and these gender 


identities and gender expressions will be honored in this course. As the course includes group work and in-class 


discussion, it is critical to create an educational environment of inclusion and mutual respect. In this class, to be inclusive 


of all gender identities and expressions, students will be referred to by their first or last names, the pronoun of their 


choice, or by default, the pronoun “they”.” 
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