ZAS Mel & Enid Zuckerman
College of Public Health

MEZCOPH Education Committee Meeting
“Final Meeting Minutes”
March 3, 2021
2:00 — 3:00 pm, Zoom: https://arizona.zoom.us/}/215120653

Program Directors / Voting Members Present: Ed Bedrick, Chris Cutshaw, John Ehiri (ex-officio), Kacey Ernst, Joe
Gerald, Magdiel Habila, Aminata Kilungo, Purnima Madhivanan, Velia Leybas Nufio, Amanda Sokan, Chris Tisch,
Nicole Yuan

Program Directors / Voting Members Absent: Gabriela Coronel, Terry Urbine, Gabriela Valdez

Other Members Present: Mariah Albertie, Kim Barnes, Eva Batista-Wietecha, Jen Deschenes, Danielle Embry,
Melanie Fleck, Tanya Nemec, Gisela Ochoa, Samantha Pierce, Michael Tearne

Meeting Recording:
https://arizona.zoom.us/rec/share/x0n7Zb66e24599hhcqaQOpmNgl1S8rOCKEQ4h2J1sLIYLf3rFPimeUrl-
5IEY13Xhfg. ALN5CKBauGwfeJDw?startTime=1614805000000

e Announcements:
e Responses to Gen Ed Refresh questions from Ryan Winet (Danielle Embry)

a. College of Public
Health Education Cc

Danielle shared Ryan Winet’s responses to the committee’s questions regarding Gen Ed Refresh. She
will follow up with Ryan periodically to see if he is able to provide clarity on questions left
unanswered.*

John Ehiri announced that he is on the U-CAAC Gen Ed Subcommittee and will also share updates with
the Education Committee as they become available.

e Final Summer/Fall 2021 Schedule (Danielle Embry)
Danielle shared the final summer/fall 2021 schedule and asked Program Directors to send any updates
as soon as possible.* Students begin registering April 5.

e Admissions Update (Eva Batista-Wietecha, Chris Tisch)

c. Campus
Admission-3.1.2021.
Eva shared current admissions numbers, which are up from last year. Chris Tisch announced that they
are planning a virtual open house for prospective students the week of April 6. She will be sending an
email out to Program Directors to sign up for a time slot.



https://arizona.zoom.us/rec/share/x0n7Zb66e245q9hhcqQpmNg1S8rOCkEQ4h2J1sLlYLf3rFPimeUr1-5iEY13Xhfq.ALN5CKBauGwfeJDw?startTime=1614805000000
https://arizona.zoom.us/rec/share/x0n7Zb66e245q9hhcqQpmNg1S8rOCkEQ4h2J1sLlYLf3rFPimeUr1-5iEY13Xhfq.ALN5CKBauGwfeJDw?startTime=1614805000000

e Consent Agenda: (All voting members)

e Minutes Approval: February 3, 2021 meeting

W]

2021_2_3 Education
Committee Meeting

e Proposed New Courses:
= EPID 6xx Mixed Research Methods—Design, Conduct and Application in Health Research
(Kacey Ernst)

W]

EPID 6xx Mixed
Methods_ZC 02.15.2

= HPS 488/588 Adolescent Health (Velia Leybas Nufio)
Syllabus HPS 488  Syllabus HPS 588
Adolescent Health 2 Adolescent Health 2

Comments from the committee:
e Kacey gave a brief overview of the Mixed Methods course. It is intended for doctoral
students in the college.

A motion was made and seconded to approve the Consent Agenda.
The motion was approved by a vote of: 8-0

e Old Business:

Taskstream Assessment Reporting (Jen Deschenes, John Ehiri)

The UA is preparing for its HLC visit in April, which will include a review of program assessment
documentation in Taskstream. Jen has extensive experience with assessment and has started to build out
Taskstream for most MEZCOPH programs, except those who have already submitted data. She asked
Program Directors to review what has been entered for accuracy. John and Jen will be working with
Program Directors to finalize data entry for each of their programs.*

Jen gave an overview of the Taskstream workspace. Mapping competencies to courses has already been
done for our CEPH accreditation. Program directors still need to establish targets for evaluation and develop
systems for collecting and aggregating assessment data.

Comments from the committee:
= Asageneral rule, OIA prefers we not use final course grades toward assessment data. Instead,
assessment should be done at a more granular level (i.e. comprehensive exam or final paper)

e New Business:

Course Development Reference Sheet (Velia Leybas Nufio)

Velia shared a draft of the Course Development Reference sheet she created to assist faculty who are
developing new courses. Program Directors are welcome to use it as a guide with their faculty. Once
finalized, she will share with the committee. *




Comments from the committee:

= |t would be helpful to include more details about 100/200/300/400 level course differentiation as
well as the information about the different campuses available. In addition, some information about
developing courses for programs such as certificates, minors etc.

= When developing new courses, it is helpful to limit prerequisites which can be barriers to
enrollment, especially for students outside MEZCOPH.

= |f the form is to be used at the start of the course development process, it was suggested that a
statement be included to discuss course needs with Program Director as a first step.

= ODL instructional designers at AZ Online will work with our faculty to ensure our online courses,
or face-to-face courses transitioning to online delivery, meet Quality Matters certification. John and
Danielle can connect faculty to AZ Online for course development in the next available AZO cycle.

Meeting adjourned at 2:51 pm.
Next Scheduled Meeting Date: April 7, 2021 - 2:00 — 3:00 pm, Zoom

*Action ltems:

e Danielle will follow up with Ryan Winet for answers to the committee’s questions regarding Gen Ed Refresh
and will share them with the committee as they become available. (Danielle Embry)

e Program Directors will review final summer/fall 2021 schedule and send updates to Danielle as soon as
possible. (All Program Directors, Danielle Embry)

e Program Directors review curriculum maps and competencies entered in Taskstream for their programs and
work with John Ehiri and Jen Deschenes to complete program assessment for the 2019-2020 assessment cycle.
(All Program Directors, John Ehiri, Jen Deschenes)

e Velia will incorporate suggestions into the Course Development Reference Sheet and share with the committee
once finalized. (Velia Leybas Nufio)




ZAS Mel & Enid Zuckerman
College of Public Health

MEZCOPH Education Committee Meeting
“Draft Meeting Minutes”
February 3, 2021
2:00 — 3:00 pm, Zoom: https://arizona.zoom.us/}/215120653

Program Directors / Voting Members Present: Ed Bedrick, Chris Cutshaw, John Ehiri (ex-officio), Kacey Ernst, Joe
Gerald, Aminata Kilungo, Purnima Madhivanan, Velia Leybas Nufio, Amanda Sokan, Chris Tisch, Terry Urbine
(chair), Gabriela Valdez, Nicole Yuan

Program Directors / Voting Members Absent: Gabriela Coronel, Magdiel Habila

Other Members Present: Mariah Albertie, Kim Barnes, Danielle Embry, Melanie Fleck, Anais Garcia, Tanya Nemec,
Adaeze Oguegbu, Samantha Pierce, Kristen Pogreba-Brown, Gisela Ochoa, Michael Tearne, Eva Batista Wietecha,
Ryan Winet,

Meeting Recording:
https://arizona.zoom.us/rec/share/MIrszagWOEETwLQgxmrpc29e2PIBhSRCVD20ZEYVEXx8F4iDolf4fvixDy6K Xo4
Ct.RPsdouemyZvO0qglEl?startTime=1612385549000

e Announcements:

e Introductions (John Ehiri)
John introduced and welcomed several new members to the Education Committee:

= Dr. Purnima Madhivanan, Program Director for Family and Child Health and Global Health in
the HPS department
= Dr. Chris Cutshaw, Director of Online Programs and Assistant Professor in HPS
o Dr. Cutshaw has background in online teaching and invited faculty and staff to provide
input/feedback on ways to strengthen our online programs.
= Dr. Gabriela Valdez, Director of Global Programs and Assistant Professor in HPS
o Dr. Valdez was previously Director of Global Curriculum for UA and is familiar with the
UA policies, etc. In addition to developing Global programs in Public Health, she will be
exploring opportunities to partner with other AZ institutions to create transfer pathways.

e Ashford Acquisition Update (John Ehiri)

John announced that there is still no clarity in terms of the university’s relationship with Ashford. The
Ashford program in public health is not accredited. John will continue to update the committee as new
information becomes available.

e Education Committee Membership (Danielle Embry)

W]

c. Education
Committee Member:




https://arizona.zoom.us/rec/share/MlrszagWOEETwLQgxmrpc29e2PIBh8RCVD2oZEYvEx8F4iDoIf4fvIxDy6KXo4Ct.RPsdouemyZv0glEl?startTime=1612385549000

https://arizona.zoom.us/rec/share/MlrszagWOEETwLQgxmrpc29e2PIBh8RCVD2oZEYvEx8F4iDoIf4fvIxDy6KXo4Ct.RPsdouemyZv0glEl?startTime=1612385549000



Danielle shared an updated committee membership list. There are now 14 voting members and, moving
forward, we will need 8 voting members present for a quorum.

e New Courses/New Programs Update (Danielle Embry)

Course & Program
Updates.pdf

Danielle shared updates regarding newly approved courses and academic programs in MEZCOPH (see
attachment).

e Consent Agenda: (All voting members)

e Minutes Approval: December 2, 2020 meeting

W]

2020_12_2
Education Committe

e Proposed New Courses:
= EPID/BIOS 450/550 Health Data Acquisition, Assessment, and Integration (Kacey Ernst)

EPIDBIOS450_550_H
ealthData_Acquisitic

= EPID/BIOS 451/551 - Health Data Management and Visualization (Kacey Ernst)
W
EPIDBIOS451_551_H
ealth_Data_Manage

= PHP 2xx - Diversity, Health and Wellbeing in Later Life (Amanda Sokan)
W
PHP 2xx_Diversity,
Health and Wellbeir

Comments from the committee:

= Committee asked why R is being used in the data science courses vs. STATA or SAS. Kacey
stated R is the industry standard and it is free for students. Data scientists must have
programming skills in R to be marketable/successful. Python is also used for large scale data
analysis, but R was adopted by this program in order to maintain continuity with one package
across multiple courses.

= Amanda gave a brief synopsis of her course. It will cover diverse factors that influence the
aging experience.

= Committee members asked if PHP 2xx would be a general education course. Amanda already
teaches HPS 150C Aging, Everyone is Doing It and it may not be strategic to offer the 200-level
course as a gen ed also, as they cover similar material. There are multiple topics related to aging
that could be developed as a Gen Ed in the future.

A motion was made and seconded to approve the Consent Agenda.
The motion was approved by a vote of: 10-0





Old Business:

Taskstream — Program Assessment and Reporting (John Ehiri)

John, Danielle and Jen met with Elaine Marchello in OIA to learn about submitting data in Taskstream. The
meeting was recorded and is available as a resource for Program Directors. Dr. Marchello and Dr. Ehiri are
available to support department’s assessment efforts.
= OIA needs 2019-2020 assessment data only. Previous years are not required.
= 2019-2020 assessment will measure program competencies prior to our recent CEPH
accreditation. Next year, some of the competencies will need to be changed to align with the
new CEPH approved competencies.
= UA is undergoing HLC accreditation in April 2021 and it is important that we have submitted
our assessment data by then.
= John will request Taskstream credentialing for new Program Directors

Academic Competencies 2019-20 Report — competencies mapped to associated courses (John Ehiri)

W]

Academic
Competencies 2019-

OSSAA and Jen collect student-reported data about our curriculum. Most of the assessment data in
Taskstream are direct measures. We are required to have at least one indirect measure, which can be
satisfied with the exit interview data from this report.

In instances where students report they are not proficient in a competency, the information is given to the
Program Directors and it is the Education Committee’s charge to collectively discuss how to improve
learning outcomes.

John and Danielle have mapped associated courses to the competencies in the current report and will follow
up with Program Directors to develop a response plan. Program Directors will report back their plans at a
future meeting. *

New Business:

General Education Refresh: Updates, Course/Program Proposal Process, Q&A (Ryan Winet, Director of
Communications for GE Refresh)

College of Public GE Refresh GE Refresh GE Refresh Policies Executive
Health Presentation Combined Policies.p Curricular Map.pdf Overview Jan 2021.p  Summary.pdf

Ryan Winet shared a Google Doc
(https://docs.google.com/document/d/1sEuVOYvBxh4xrshFfPcOx_yQWNMytL pfailybo8gpZ0/edit) with
the committee to collect questions and will work with the General Education office to obtain answers to our
questions. *

Ryan gave a brief overview of upcoming changes to the General Education curriculum, as well as the
timeline for launching the new GE program in spring 2022 and expectations for current/upcoming instructor
support (see attached slides for details).
= Tier 1 and Tier 2 will be replaced with core courses, Exploring Perspectives and Building
Connections. Within the core courses, students must take specific “attributes’: two diversity and



https://docs.google.com/document/d/1sEuV0YvBxh4xrshFfPc0x_yQWNMytLpfaiIybo8gpZ0/edit



equity attributes, two quantitative reasoning attributes, one world cultures and societies attribute and
two writing attributes.

= When proposing new gen eds, instructors will determine which core course and attributes most align
with the content and map course learning outcomes with those approved by UWGEC and UGC.

= A budget model will be assessed by the Provost’s office and Academic Administration once the GE
program is finalized.

= The GE office is developing support materials to educate instructors and advisors about the new
program.

= Courses will be approved via the same curriculum routing mechanism currently in place.

Comments from the committee:

= Can two instructors from different units co-teach a Gen Ed? One of the goals of the GE Refresh is to
encourage cross-disciplinary collaboration. How this is implemented will depend on the final
budget model that is still under development.

= |t was asked how these changes will affect transferability to the university. The GE office is
working with the Transfer and Articulation Office to ensure students are able to transfer with as few
barriers as possible. The AGEC curriculum from AZ community colleges will transfer into the new
GE curriculum. Students transferring in spring 2022 will have the option to select either the old or
the new GE program, depending on which best articulates.

= Will courses with the writing attribute maintain smaller enrollments and will there be instructional
support to assist with grading? It is important to the GE office that the writing courses stay small
due to the nature of the class/assignments. Ryan will check with his team regarding instructional
support and respond when he knows more. *

e Proposed Undergraduate Minor in Environmental & Occupational Health (Aminata Kilungo)

W]

b. Proposed UG
Minor in Environmel

Aminata gave an overview of the proposed undergraduate minor in EOH. The minor will focus on worker
safety and environmental exposures. The goal is to provide students with marketable skills, expand
workforce training, and increase interest in master’s and doctoral programs in EOH. They hope to offer the
minor on Main Campus, AZ Online, and Global campus.
Comments from the committee:
= EHS 375 has a prerequisite of EPID 309 which is not included in the course requirements for the
minor. There has been some discussion about this at the department level and the prereq will
likely be optional for those students who are pursing the minor. Final decisions will be made
if/when the minor is approved and implemented.

A motion was made and seconded to approve the proposed Undergraduate Minor in Environmental and
Occupation Health.
The motion was approved by a vote of: 8-0
e Other Business and Reminders: (All Committee Members)
e Chris Tisch asked Program Directors to remind faculty who are reviewing graduate applications that we no
longer require the GRE to apply to our programs. She will also follow up with an announcement to the
fauclty.* Students should not be penalized in admissions decisions if they do not have a GRE score.

Meeting adjourned at 3:10 pm.





Next Scheduled Meeting Date: March 3, 2021 - 2:00 — 3:00 pm, Zoom

*Action ltems:

(carried over from November meeting) Dr. Ehiri will investigate the MPH competencies/assessment in
Taskstream and report back at the March Education Committee. (John Ehiri)

John and Danielle will follow up with Program Directors to develop a plan for improving learning outcomes in
which students surveyed report feeling not competent or partially competent. (John Ehiri, Danielle Embry, All
Program Directors)

Program Directors will report back plans to address academic competencies survey data at a future meeting.
(All Program Directors)

Danielle will share responses to our General Education questions once they are received from Ryan Winet
(Danielle Embry)

Chris Tisch will remind faculty who are reviewing graduate applications that we no longer require the GRE to
apply to our programs. (Chris Tisch)
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Mel and Enid Zuckerman College of Public Health
University of Arizona

SYLLABUS
Mixed Research Methods—Design, Conduct and Application in Health Research (TBD at 600 level)

Semester and Year (Fall 2021)
3 Units

Time: Wed 2:00 pm to 3:30 pm (when alive online)
Location: The class will be offered in a hybrid format (alive online and online) using D2L as the platform.

Instructor(s) and Contact Information:

Zhao Chen, PhD, MPH

Professor of Public Health

Department of Epidemiology and Biostatistics
Mel and Enid Zuckerman College of Public Health
University of Arizona

zchen@arizona.edu

Instructor Availability: By appointment

Online courses: Instructor’s response time is 48 hours
Teaching Assistant: N/A

TA Office Hours: N/A

Catalog Description: This is an advance course on designing and conducting mixed methods research in
human health-related studies.

Course Description: The course provides students with information on core concepts, approaches and utility of
mixed methods in human health-related studies. Students will learn about study designs and important steps for
conducting mixed methods research through hands-on exercises. How to collect and analyze data and how to
report study findings from mixed methods research will be discussed and practiced during this class. The
complexity of applying mixed methods in health-related studies will be discussed using published research.

Course Prerequisites:
BIOS 576A Biostatistics for Public Health or an equivalent course
EPID 573A Basic Principles in Epidemiology or an equivalent course

Rev. July 9, 2020
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Course Objectives and Expected Learning Outcomes:
The syllabus needs to include a separate listing of Course Objectives and Expected Learning Outcomes
(MEZCOPH Program Competencies):

Course Objectives During this course students will:

1. Gain knowledge on the nature and foundation of mixed methods research

2. Have a better understanding on the principle and theory guiding study design, data collection, data
analysis and application of qualitative and quantitative research

3. Learn how to collect and analyze data from mixed methods with considerations on validity of the
instruments, the quality of the research data and the integration of quantitative and qualitative
research data

4. Become familiar with how to report findings from mixed methods research

Develop skills that are fundamental for conducting mixed methods research

Know about the complexity of applying mixed methods in health research and new advances in

mixed methods research

oo

Learning Outcomes (Competencies Obtained): Upon completion of this course students will be able
to

1. Introduce and propose a research using core mixed methods designs and principles

2. Communicate with collaborators on the process and key issues related to data collection and data
analysis including IRB application in mixed methods research

3. Synthesize findings from mixed methods to address significant health issues

4. Critically evaluate the design and conduct of a mixed methods research

Program Competencies Covered (DrPH Program level):

1. Explain qualitative, quantitative, mixed methods and policy analysis research and evaluation methods to
address health issues at multiple (individual, group, organization, community and population) levels.

2. Design a qualitative, quantitative, mixed methods, policy analysis or evaluation project to address a
public health issue.

Concentration Competencies Covered (PhD Programs):
1. PhD in Biostatistics:
a) Apply descriptive and inferential methodologies according to the type of study design for answering a
particular research question; b) Demonstrate the ability to identify, articulate and implement sound study
design, methodological and computational strategies for addressing scientific questions.
2. PhD in Epidemiology:
a) Prepare scientific research or program proposals that articulate specific aims, summarize appropriate
background literature, describe study methodology and identify significance and limitations of the
approach; b) Evaluate the integrity, comparability, and limitations of data to make inferences related to
analyses and results.
3. PhD in Health Behavior Health Promotion: a) Articulate the importance of using multiple methodologies
(that include qualitative and quantitative examples) in the study of a health behavior health promotion. b)
Apply theories, frameworks, methods or paradigms to conduct health behavior health promotion research.

Course Notes: N/A

Rev. July 9, 2020
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Required Texts or Readings:

Required textbook----
Designing and Conducting Mixed Methods Research (3" Edition) by John W. Creswell and Vicki L. Plano
Clark. 2018, SAGE Publication, Inc. ISBN-13: 978-1483344379; ISBN-10: 1483344371

Recommended textbook----

Applying Quantitative Bias Analysis to Epidemiologic Data by Timothy L. Lash, Matthew P. Fox and Aliza K.
Fink. 2009 Springer Dordrecht Heidelberg London New York. ISBN: 978-0-387-87960-4. e-ISBN: 978-0387-
87959-8.

Quialitative Methods for Health Research (4™ Edition) by Judith Green and Nicki Thorogood. 2018 SAGE
Publications Ltd (UK). Print ISBN9781473997110, 1473997119; eText ISBN: 9781526448798.

Reference textbook----
The SAGE Handbook of Qualitative Research (5™ Edition) by Norman K. Denzin and Yvonna S. Lincoln. 2017
SAGE Publication, Inc. ISBN9781506365442.

Additional journal articles and book chapters will be distributed in D2L following course schedule.

Course Requirements:

Literature review (10% of the final grade)—Students are asked to review publications from mixed
method research and to address the following in your review: 1) literature search method including database
searched and key words; 2) yearly number of publications from mixed methods research in all areas in the past
20 years; 3) yearly number of publications in a selected areas of your interest in the past 20 years; 4) knowledge
gaps in an area of your interest and determine a topic for your course project.

Course project (40% of the final grade or 5% in each of the eight exercises) -- Students are asked to
work on a series of exercises using a mixed methods research approach. There will be 8 connected topics which
will be completed separately as 8 exercises (or homework). These exercises will be integrated together and
turned into a final paper.

Class participation (10% of the final grade) -- Class attendance is required, so students can participate
in presentations and in-class discussions. Students will be asked to present their work on their course project or
lead a discussion on assigned readings. Students should receive prior approval from the professor for missing
classes and the total number of absence should be no more than two. Two points will be deducted from the final
grade for each absence without prior approval unless in the case of emergency.

Midterm (20% of the final grade) -- The midterm will be an in-class open-book test on the core
concept, method and application of mixed methods being discussed in class and in the readings.

Final paper (20% of the final grade) --The final paper is a cumulative report of the course project in a
journal manuscript format. Students are asked to follow a journal instruction to authors when they write the
final paper. The journal will be determined by the professor.

Grading Scale and Policies: (Specify the grade distribution for the course. Provide a detailed explanation of
the methods of evaluation and how the final grade will be calculated, including components/assignments,
weightings, evaluation criteria). Instructor may add statement revising the scale, if necessary. State how

Rev. July 9, 2020





Mixed Method Version 2
02.15.2021

late assignments and extra credit opportunities, if any, will be handled. Be clear regarding any grading policies
for missing or late assignments, and the consequences for any type of academic misconduct (loss of points for
assignment, grade of zero for assignment, fail course, etc.).

Include this statement in syllabus: University policy regarding grades and grading systems is available at
http://catalog.arizona.edu/policy/grades-and-grading-system

Letter Grade Percent
90%-100%
80%-94%
70%-79%
60%-69%

< 60%

mioo0nw>

Incomplete (1) or Withdrawal (W):

Requests for incomplete (1) or withdrawal (W) must be made in accordance with University policies, which are
available at http://catalog.arizona.edu/policy/grades-and-grading-system#incomplete and
http://catalog.arizona.edu/policy/grades-and-grading-system#Withdrawal respectively.

Required Assignments and Examinations: Schedule/Due Dates The due dates for each class assignments are
listed below. Final exam regulations can be found using this link:
https://www.registrar.arizona.edu/courses/final-examination-regulations-and-information.

Assessment Methods (#) Due Dates Points Percent in
final grade
(%)
Literature review TBD (in two weeks) 100 10
Course project: 1. Introduction TBD (in one week) 100 5
Course project: 2. Recruitment protocol TBD (in one week) 100 5
Course project: 3. Data collection protocol TBD (in one week) 100 5
Course project: 4. Validation assessment TBD (in one week) 100 5
Course project: 5. Data collection TBD (in one week) 100 5
Course project: 6. Data coding and cleaning TBD (in one week) 100 5
Course project: 7. Data analysis TBD (in one week) 100 5
Course project: 8. Writing and evaluation TBD (in one week) 100 5
Class participation (attendance and in-class presentation) | n/a 100 10
Midterm TBD (week 9) 100 20
Final paper TBD (week 15) 100 20

Description of each Assessment and Competencies (in the previous section) Covered by the Assessment

Literature review: This assessment focuses on evaluating students’ ability to comprehensively and critically
evaluate the literature to identify a research question to be addressed using mixed methods. It covers DrPH
competencies number 2; and PhD competencies in 2b, 3a and 3b.

Rev. July 9, 2020
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Course project: The course project includes 8 exercises to evaluate students’ knowledge and skills of using
mixed methods to address a specific research question from design to conduction. It covers all the relevant

competencies listed above for DrPH (1-2) and PhD (1-3).

Class participation: The class participation is designed to evaluate students’ comprehension on topics related
to mixed methods design and conduction. It covers all the relevant competencies listed above for DrPH (1-2)

and PhD (1-3).

Midterm: The midterms evaluates students’ ability to synthesize the key principles and approaches in mixed
methods research and to write a critique on published studies using mixed methods. It covers all the relevant

competencies listed above for DrPH (1-2) and PhD (1-3).

Final paper: The final paper assesses students’ understanding on the principles of mixed methods and ability to
synthesize the findings and communicate with publics and researchers. It covers all the relevant competencies
listed above for DrPH (1-2) and PhD (1-3).

Course Schedule: (List topics in logical units in a weekly/daily schedule, including assignment due dates and

exam dates.)

Date Topic Readings Assignments
Week 1 Introduction of MMR'—the nature | 2Chapters 1 and 2 of A literature review on
and foundation required textbook published MMR studies
for trends
Week 2 Core study designs — principle, Chapter 3 None
theory, type and application in
qualitative methods research,
quantitative methods research and
MMR
Week 3 Complex applications of core MMR | Chapter 4; readings on None
study designs including IRB D2L for week 3
application
Week 4 Complex applications of core MMR | Readings on D2L for None
study designs week 4
Week 5 Design MMR project Chapter 5 Course project: 1.
Introduction of MMR
Week 6 Data collection with consideration of | Chapter 6; readings on Course project: 2.
selection bias in MMR D2L for week 6 Recruitment protocol
Week 7 Data collection with consideration of | Readings on D2L for Course project: 3. Data
quality control in MMR week 7 collection protocol with
quality control
Week 8 Data collection with validated tools | Readings on D2L for Course project: 4.
in MMR week 8 Validation assessment on
tools in MMR
Week 9 Midterm & analyzing and Chapter 7 Course project: 5. Data
interpreting data in MMR (1): collection and IRB
integration of qualitative and application
quantitative research findings

Rev. July 9, 2020
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Week 10 Analyzing and interpreting data in Readings on D2L for Couse project: 6. Data
MMR (2): develop and implement a | week 10 coding and cleaning
data analysis plan

Week 11 Analyzing and interpreting data in Readings in D2L for Course project: 7. Data
MMR (3): interpret data and week 11 analysis
communicate finding

Week 12 Writing and evaluating MMR (1): Chapter 8 Course project: 8.
Core principles Writing and evaluation

Week 13 Writing and evaluating MMR (2): Readings in D2L for Final paper
Application and case analysis week 13

Week 14 Advances in MMR Chapter 9 & readings in | None

D2L for week 14
Week 15 Course project and final paper None Review peer’s draft of
the final paper

IMMR = Mixed Method Research
2All chapter readings are from the required textbook by John W. Creswell and Vicki L. Plano Clark

Classroom Behavior Policy: (In-person classes only) To foster a positive learning environment, students and
instructors have a shared responsibility. We want a safe, welcoming, and inclusive environment where all of us
feel comfortable with each other and where we can challenge ourselves to succeed. To that end, our focus is on
the tasks at hand and not on extraneous activities (e.g., texting, chatting, reading a newspaper, making phone
calls, web surfing, etc.).

Communications: You are responsible for reading emails sent to your UA account from your instructor and
the announcements that are placed on the course web site. Information about readings, news events, your
grades, assignments and other course related topics will be communicated to you with these electronic methods.
The official policy can be found at: https://www.registrar.arizona.edu/personal-information/official-student-
email-policy-use-email-official-correspondence-students

UA Smoking and Tobacco Policy:

The purpose of this Policy is to establish the University of Arizona’s (University) commitment to protect the
health of University faculty, staff, students, and visitors on campuses and in its vehicles. The official policy can
be found at: http://policy.arizona.edu/ethics-and-conduct/smoking-and-tobacco-policy

University-wide Policies link:
Links to the following UA policies are provided here: https://academicaffairs.arizona.edu/syllabus-policies

e Absence and Class Participation Policies

e Threatening Behavior Policy

e Accessibility and Accommodations Policy

e Code of Academic Integrity

e Nondiscrimination and Anti-Harassment Policy
e Subject to Change Statement

Plagiarism: What counts as plagiarism?
Rev. July 9, 2020



https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-official-correspondence-students

https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-official-correspondence-students

http://policy.arizona.edu/ethics-and-conduct/smoking-and-tobacco-policy

https://academicaffairs.arizona.edu/syllabus-policies



Mixed Method Version 2
02.15.2021

e Copying and pasting information from a web site or another source, and then revising it so that it sounds
like your original idea.

¢ Doing an assignment/essay/take home test with a friend and then handing in separate assignments that
contain the same ideas, language, phrases, etc.

e Quoting a passage without quotation marks or citations, so that it looks like your own.

e Paraphrasing a passage without citing it, so that it looks like your own.

e Hiring another person to do your work for you, or purchasing a paper through any of the on- or off-line
sources.

Gender Pronoun Guideline

It is already UA policy that class rosters are provided to instructors with a student’s preferred name. Students
may share their preferred name and pronoun with members of the teaching staff and fellow students, as desired,
and these gender identities and gender expressions will be honored in this course. As the course includes group
work and in-class discussion, it is critical to create an educational environment of inclusion and mutual

respect. In this class, to be inclusive of all gender identities and expressions, students will be referred to by their

%9 9

first or last names, the pronoun of their choice, or by default, the pronoun “they”.

The application of this guideline in all instructional settings involving group interactions is strongly encouraged,
but the means of carrying it out are left to each faculty member.

Rev. July 9, 2020
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THE UNIVERSITY OF

ARIZONA.,

MEL AND ENID ZUCKERMAN
CoLLEGE OF PuBLIC HEALTH

Adolescent Health HPS 488
Spring 2022 Syllabus

Class meeting: Thursdays 9:00 — 11:50 a.m.
Location: Drachman Hall Room A122

Instructor: Velia Leybas Nufio, PhD, MSW
Assistant Professor, Health Promotion Sciences
vleybas@email.arizona.edu
(520) 626-3525

Office Hours: By appointment
Drachman Hall A266

Catalog Description: Topics covered include the epidemiology of health problems,
developmental issues, health services, and psychosocial influences on adolescent
problem behaviors. Course materials are useful for research generation and practical
application. Three seminar hours per week.

Course Description: This class will examine the three leading causes of death among
adolescents and priority health-risk behaviors as monitored by the Youth Risk Behavior
Surveillance System led by the Centers for Disease Control and Prevention. The course
will examine adolescent morbidity and mortality within a social context taking into
account the influence of the social environment. Integrated into this will be the role of
development and the unique period of adolescence. The course will combine the
literature with an immersion experience to give students the opportunity to interact with
adolescents and reflect on that interaction within the context of the course.

Course Prerequisites: None

Course Learning Objectives: The course has been structured to give students
research and practice skills through readings and a real-world experience by working
with adolescents. It is my intention that students will walk away better prepared to
address the needs of adolescents once the course is complete.

1. To demonstrate the relevance of development within adolescent health for the
design of future practice and research.

2. To broaden students’ knowledge and appreciation for the diversity among
adolescents.





3. To give students a thorough understanding of the leading causes of adolescent
mortality and morbidity along with priority health behaviors, and to understand
these within the context of the social environment.

4. To strengthen students’ conceptual and analytical thinking through critical
evaluation of select literature and films.

5. To give students practical experience with adolescents, and to self-reflect on this
experience within the context of the course.

Council on Education for Public Health Bachelor Degree Competencies:

1. Public Health Communication: Students should be able to communicate public
health information, in both oral and written forms and through a variety of media, to
diverse audiences.

2. Information Literacy: Students should be able to locate, use, evaluate, and
synthesize public health information.

Cross-cutting concepts and experience:

1. Critical thinking and creativity

2. Ethical decision-making as related to self and society
3. Independent work and personal work ethic

4. Networking

Course Notes/Texts/Readings:
Textbooks

Faber A and Mazlish E. (2009). How to Talk So Teens Will Listen and Listen So Teens
Will Talk. HarperCollins Publishers.

Siegel DJ. (2015). Brainstorm: The Power and Purpose of the Teenage Brain. Jeremy
P. Tarcher/Penguin.

Additional materials will be posted in D2L according to the topic for the week.

Participation (150 points): Attendance and participation is worth 10 points per class.
During class, actively listen to the lectures and comments of others and offer comments
as appropriate. If you find self-doubt restricts you from participating, keep in mind that
your comment may add a perspective that may otherwise be missed. Student behavior
considered when allocating points includes punctuality and regular attendance,
consciousness (and conscientiousness) during class, asking and answering questions,
and participating in class exercises and discussions.

Weekly Exercise (150 points): Students may be asked to submit two questions for two
different readings each week or have a different type of assignment such as a
presentation. Each exercise is 10 points. The due date for questions is Wednesdays
at 8 p.m. in D2L in the “Assignments” tab. Students have one pass without a reduction
in points. Please inform the instructor when you plan to use the pass. Any late or
missing questions beyond the pass result in zero points.





Parent/Guardian Resource Packet (25 points): Early adolescents in grades five and
six have been participating in a weekly psychosocial club. Their parents have asked for
resources on several topics. Students will select a topic and create a package of
resources.

Films (100, 50 points each): As a class we watch two films that align with the topics
covered in the course. The Hate You Give provides a perspective of the implications of
racism on Black adolescent health. McFarland USA presents adolescent life in a Latinx
farmworker community. Students complete a written response to questions for each
film.

Immersion Experience, Reflection, and Presentations (325 points):

Immersion Experience (150 points): Student engage in 10 hours of contact time
where they have direct interaction with an adolescent or adolescents. In most cases the
commitment is one hour of in-person time per week, but may vary according to the site.

An ideal timeline is to make contact with the agency/school in January to begin
their immersion in January or February and finish by the end of April. Students earn 15
points for each hour.

Reflection (150 points): Students develop their capacity to think critically and
synthesize the experience with course material into a cohesive summary by writing
reflections. Written reflections are due the first Thursday of the month (except for
March due to spring break). Reflections are 1) one paragraph per visit, 2) single-
spaced, 3) have one-inch margins, 4) 12-point font, and 5) worth 15 points each. Each
reflection includes the following:

e Date and time spent with the adolescent. (1 points)

e Description of the activities with the adolescent. (2 points)

e Explanation of the connection between the activity/experience with course
material as applicable. Please cite sources used. (6 points)

¢ Insights and lessons learned. (6 points)

Sample reflection: Feb 6, 4 — 5 p.m. Tuesday, | tutored a 12-year-old girl in the
computer lab at the Boys and Girls Club. She sat next to her friend who was also 12,
but attended another school. Throughout the hour, I noticed these two girls stop to tell
each other about their day. This experience reminded me of the lesson on peer
relationships we discussed in class. Specifically, how girls are more inclined to share
secrets and private information with each other, whereas boys are more likely to engage
in a competitive activity. It reminded me of sixth grade and how girls and boys mixed
more with each other as we moved into middle school. | thought about how this may
play out for transgender youth who may be exploring their gender identity.

Sample reflection: Feb 18 from 6:00 — 7:00 p.m. | have been attending the after-school
program at Santa Ana Neighborhood Center. Each week | see the students buy food
from the vending machine. There are little to no healthy food options. There is one, 14-
year-old boy that shares his Taquis (popular, super spicy, corn chips). All the kids
gather around him and they share the chips. | realized the limited healthy options they
have, but at the same time, they are hungry and need to eat. This experience reminds
me of the article we read in class about obesity among adolescents (cite article).





Specifically, diet behaviors during adolescence can carry into adulthood. | also noticed
that eating is a social activity, and that the youth may build connections while sharing
food. This makes me appreciate that factors such as socialization, economics, access,
and hunger all play a part in the nutrition of youth.

Presentation (25 points): Students present for 15 minutes with 5 minutes for
guestions. The presentation includes, 1) site, 2) type of activities, 3) age of adolescent,
4) three examples of the connection between the experience and course content, 5)
how the experience can be applied to future work.

Grading

Course activity Points
Participation 150
Weekly Exercises 150
Parent/Guardian Resources 25
Films 100
Immersion experience and reflection 325

Total points 750

Course grades are based on total points earned at the end of the semester out of a
possible 900 points. Grades are based on percentages with 90% or better resulting in
an A, 80% or better a B, 70% or higher for a C, and 60% or better for a D.

675> A 674-600 B 599-525 C 524-450 D 449 <E

University Policies: The Dean of Students has set up expected standards for student
behaviors and defined and identified disruptive and threatening behavior. This
information is available at:
http://deanofstudents.arizona.edu/disruptiveandthreateningstudentguidelines and
http://web.arizona.edu/~policy/distuptive.pdf and
http://web.arizona.edu/~policy/threatening.pdf

Communications: Students are responsible for reading emails sent to their UA
account. This course utilizes the D2L system. Information about readings, news events,
grades, assignments and other course related topics is communicated to the student by
email and in class. The official communication policy can be found at:
http://www.registrar.arizona.edu/emailpolicy.htm

Disability Accommodation: If a student sees a need to modify the format or
requirements of this course, she or he is asked to meet with the instructor. Itis very
important that the student be registered with Disability Resources (621-3268;
drc.arizona.edu) and notifies the instructor of his or her eligibility for reasonable
accommodations. Plans can then be made to make suitable accommodations. The
official policy can be found at:
http://catalog.arizona.edu/2011%2D12/policies/disability.htm





Academic Integrity: All UA students are responsible for upholding the UA Code of
Academic Integrity, available through the office of the Dean of Students and online: The
official policy is found at: http://deanofstudents.arizona.edu/codeofacademicintegrity

Grievance Policy: Should a student feel she or he has been treated unfairly, there are
a number of resources available. With few exceptions, students should first attempt to
resolve difficulties informally by bringing those concerns directly to the person
responsible for the action, or with the student's graduate advisor, Assistant Dean for
Student and Alumni Affairs, department head, or the immediate supervisor of the person
responsible for the action. If the problem cannot be resolved informally, the student may
file a formal grievance using the Graduate College Grievance Policy found at
http://grad.arizona.edu/academics/policies/academic-policies/grievance-policy

Grade Appeal Policy: For information on how to appeal a grade go to
http://catalog.arizona.edu/2011-12/policies/gradappeal.htm

Syllabus Changes: Information contained in the course syllabus, other than the grade
and absence policies, may be subject to change with reasonable advance notice, as
deemed appropriate.





_Date | _______________ Topic

Jan 14 Course Introduction

Jan 21 Adolescent development

Literature Review Topic Ideas due
Siegel reading

Jan 28 Adolescent development continued
Parent/Guardian Resource
Feb 4 Forms of Violence
Literature Review update due

Feb 11 Influence of Society on Adolescents
Film: The Hate You Give

Feb 18 Systems

Feb 25 Reading Day — No Class!

Mar 4 Identity and Transitions

Film: McFarland USA
Literature Review update due
Faber and Mazlish reading

Mar 11 Parents

Faber and Mazlish reading
Mar 18 Epidemiology of health behaviors
Mar 25 Extracurricular activity
Aprl Sexual health

Draft Literature Review due
Planned Parenthood Mar Monte reading

Apr 8 Peers
Literature Review Presentations
Apr 15 Unintentional injury

Literature Review due
Immersion Presentations
Literature Review Presentations

Apr 22 Substance use
Immersion Hours Due
Immersion Presentations
Literature Review Presentations

Apr 29 Weight and Body Image
Immersion Presentations
Literature Review Presentations






Sample of readings

Miranda D. (2013). The Role of Music in Adolescent Development: Much More than the
Same Old Song. International Journal of Adolescents and Youth, 18(1), 5-22.

Vaterlaus JM, Tulan S, Poerter BD, & Beckert TE. (2018). The Perceived Influence of
Media and Technology on Adolescent Romantic Relationships. Journal of Adolescent
Research, 33(6), 651-671.

Barlow A, Mullany B, Neault N, Compton S, Carter A, Hasting R, Billy T, Coho-Mescal
V, Lorenzo S, & Walkup JT. (2013). Effects of Paraprofessional Home Visiting
Intervention on American Indian Teen Mothers’ and Infants’ Behavioral Risk: A
Randomized Controlled Trial. American Journal of Psychiatry, 170(1), 83-93.

Lenhart A. (2015). Teens, Social Media, and Technology Overview 2015.

Gonzales RG. (2012). In Spite of the Odds: Undocumented Immigrant Youth, School
Networks, and College Success. Coll CG & Mark AK. (Eds.). The Immigrant Paradox in
Children and Adolescents: Is Becoming American a Developmental Risk? American
Psychological Association.

Willoughby T, Good M, Adachi PJC, Hamza C, & Tavernier R. (2013). Examining the
Link Between Adolescent Brain Development and Risk Taking from a Social-
Development Perspective. Brain and Cognition, 83, 315-323.

Choudhury S. (2010). Culturing the Adolescent Brain: What Can Neuroscience Learn
from Anthropology. SCAN, 5, 159-167.

Stone DM, Holland KM, Bartholow B, Crosby AE, Davis S, & Wilkins N. (2017).
Preventing Suicide: A Technical Package of Policy, Programs, and Practices.






THE UNIVERSITY OF

ARIZONA.,

MEL AND ENID ZUCKERMAN
CoLLEGE OF PuBLIC HEALTH

Adolescent Health HPS 588
Spring 2022 Syllabus

Class meeting: Thursdays 9:00 — 11:50 a.m.
Location: Drachman Hall Room A122

Instructor: Velia Leybas Nufio, PhD, MSW
Assistant Professor, Health Promotion Sciences
vleybas@email.arizona.edu
(520) 626-3525

Office Hours: By appointment
Drachman Hall A266

Catalog Description: Topics covered include the epidemiology of health problems,
developmental issues, health services, and psychosocial influences on adolescent
problem behaviors. Course materials are useful for research generation and practical
application. Three seminar hours per week.

Course Description: This class will examine the three leading causes of death among
adolescents and priority health-risk behaviors as monitored by the Youth Risk Behavior
Surveillance System led by the Centers for Disease Control and Prevention. The course
will examine adolescent morbidity and mortality within a social context taking into
account the influence of the social environment. Integrated into this will be the role of
development and the unique period of adolescence. The course will combine the
literature with an immersion experience to give students the opportunity to interact with
adolescents and reflect on that interaction within the context of the course.

Course Prerequisites: Graduate students in a health-related field.

Course Learning Objectives: The course has been structured to give students
research and practice skills through readings and a real-world experience by working
with adolescents. It is my intention that students will walk away better prepared to
address the needs of adolescents once the course is complete.

1. To demonstrate the relevance of development within adolescent health for the
design of future practice and research.

2. To broaden students’ knowledge and appreciation for the diversity among
adolescents.





3. To give students a thorough understanding of the leading causes of adolescent
mortality and morbidity along with priority health behaviors, and to understand
these within the context of the social environment.

4. To strengthen students’ conceptual and analytical thinking through critical
evaluation of select literature.

5. To give students practical experience with adolescents, and to self-reflect on this
experience within the context of the course.

MCH Leadership Competencies Addressed:

1. Describe MCH populations and provide examples of MCH programs, including Title
V programs. (Aligned with learning objectives 2, 5)

2. Use population data to assist in determining the needs of a population for the
purposes of designing programs, formulating policy, and conducting research or
training. (Aligned with learning objectives 1, 2, 3)

3. Write clearly, effectively, and with cultural and linguistic proficiency to express
information about issues and services that affect MCH population groups. (Aligned
with learning objectives 3, 4)

Course Notes/Texts/Readings:
Textbooks

Faber A and Mazlish E. (2009). How to Talk So Teens Will Listen and Listen So Teens
Will Talk. HarperCollins Publishers.

Siegel DJ. (2015). Brainstorm: The Power and Purpose of the Teenage Brain. Jeremy
P. Tarcher/Penguin.

Additional materials will be posted in D2L according to the topic for the week.

Participation (150 points): Attendance and participation is worth 10 points per class.
During class, actively listen to the lectures and comments of others and offer comments
as appropriate. If you find self-doubt restricts you from participating, keep in mind that
your comment may add a perspective that may otherwise be missed. Student behavior
considered when allocating points includes punctuality and regular attendance,
consciousness (and conscientiousness) during class, asking and answering questions,
and participating in class exercises and discussions.

Weekly Exercise (150 points): Students may be asked to submit two questions for two
different readings each week or have a different type of assignment such as a
presentation. Each exercise is 10 points. The due date for questions is Wednesdays
at 8 p.m. in D2L in the “Assignments” tab. Students have one pass without a reduction
in points. Please inform the instructor when you plan to use the pass. Any late or
missing questions beyond the pass result in zero points.





Literature Review (200 points):

Written assignment (175): Students evaluate the significant literature surrounding

a topic of their choice in adolescent health. The literature review structure includes an
organized description and summary of literature to date plus an evaluation and analysis
of the material found. The literature review due dates are by sections dispersed across
the semester with the final due in April. The schedule gives section due dates. By doing
the review, students gain knowledge in an area of interest thereby equipping them with
a product for future course work, grants or intervention planning. Additional instruction
discussed in-class.

Oral presentation (25 points): Students present their literature review to the class.

Films (100, 50 points each): As a class we watch two films that align with the topics
covered in the course. The Hate You Give provides a perspective of the implications of
racism on Black adolescent health. McFarland USA presents adolescent life in a Latinx
farmworker community. Students complete a written response to questions for each
film.

Immersion Experience and Reflection (300 points):

Immersion Experience (150 points): Student engage in 10 hours of contact time
where they have direct interaction with an adolescent or adolescents. In most cases the
commitment is one hour of in-person time per week, but may vary according to the site.

An ideal timeline is to make contact with the agency/school in January to begin
their immersion in January or February and finish by the end of April. Students earn 15
points for each hour.

Reflection (150 points): Students develop their capacity to think critically and
synthesize the experience with course material into a cohesive summary by writing
reflections. Written reflections are due the first Thursday of the month (except for
March due to spring break). Reflections are 1) one paragraph per visit, 2) single-
spaced, 3) have one-inch margins, 4) 12-point font, and 5) worth 15 points each. Each
reflection includes the following:

e Date and time spent with the adolescent. (1 points)

e Description of the activities with the adolescent. (2 points)

e Explanation of the connection between the activity/experience with course
material as applicable. Please cite sources used. (6 points)

¢ Insights and lessons learned. (6 points)

Sample reflection: Feb 6, 4 — 5 p.m. Tuesday, | tutored a 12-year-old girl in the
computer lab at the Boys and Girls Club. She sat next to her friend who was also 12,
but attended another school. Throughout the hour, | noticed these two girls stop to tell
each other about their day. This experience reminded me of the lesson on peer
relationships we discussed in class. Specifically, how girls are more inclined to share
secrets and private information with each other, whereas boys are more likely to engage
in a competitive activity. It reminded me of sixth grade and how girls and boys mixed
more with each other as we moved into middle school. | thought about how this may
play out for transgender youth who may be exploring their gender identity.





Sample reflection: Feb 18 from 6:00 — 7:00 p.m. | have been attending the after-school
program at Santa Ana Neighborhood Center. Each week | see the students buy food
from the vending machine. There are little to no healthy food options. There is one, 14-
year-old boy that shares his Taquis (popular, super spicy, corn chips). All the kids
gather around him and they share the chips. | realized the limited healthy options they
have, but at the same time, they are hungry and need to eat. This experience reminds
me of the article we read in class about obesity among adolescents (cite article).
Specifically, diet behaviors during adolescence can carry into adulthood. | also noticed
that eating is a social activity, and that the youth may build connections while sharing
food. This makes me appreciate that factors such as socialization, economics, access,
and hunger all play a part in the nutrition of youth.

Grading

Course activity Points
Participation 150
Weekly Exercises 150
Literature Review 200
Films 100
Immersion experience and reflection 300

Total points 900

Course grades are based on total points earned at the end of the semester out of a
possible 900 points. Grades are based on percentages with 90% or better resulting in
an A, 80% or better a B, 70% or higher for a C, and 60% or better for a D.

810> A 809-720 B 719-630 C 629-540 D 539< E

University Policies:

The Dean of Students has set up expected standards for student behaviors and
defined and identified disruptive and threatening behavior. This information is available
at: http://deanofstudents.arizona.edu/disruptiveandthreateningstudentguidelines and
http://web.arizona.edu/~policy/distuptive.pdf and
http://web.arizona.edu/~policy/threatening.pdf

Communications: Students are responsible for reading emails sent to their UA
account. This course utilizes the D2L system. Information about readings, news events,
grades, assignments and other course related topics is communicated to the student by
email and in class. The official communication policy can be found at:
http://www.registrar.arizona.edu/emailpolicy.htm

Disability Accommodation: If a student sees a need to modify the format or
requirements of this course, she or he is asked to meet with the instructor. Itis very
important that the student be registered with Disability Resources (621-3268;
drc.arizona.edu) and notifies the instructor of his or her eligibility for reasonable
accommodations. Plans can then be made to make suitable accommodations. The





official policy can be found at:
http://catalog.arizona.edu/2011%2D12/policies/disability.htm

Academic Integrity: All UA students are responsible for upholding the UA Code of
Academic Integrity, available through the office of the Dean of Students and online: The
official policy is found at: http://deanofstudents.arizona.edu/codeofacademicintegrity

Grievance Policy: Should a student feel she or he has been treated unfairly, there are
a number of resources available. With few exceptions, students should first attempt to
resolve difficulties informally by bringing those concerns directly to the person
responsible for the action, or with the student's graduate advisor, Assistant Dean for
Student and Alumni Affairs, department head, or the immediate supervisor of the person
responsible for the action. If the problem cannot be resolved informally, the student may
file a formal grievance using the Graduate College Grievance Policy found at
http://grad.arizona.edu/academics/policies/academic-policies/grievance-policy

Grade Appeal Policy: For information on how to appeal a grade go to
http://catalog.arizona.edu/2011-12/policies/gradappeal.htm

Syllabus Changes: Information contained in the course syllabus, other than the grade
and absence policies, may be subject to change with reasonable advance notice, as
deemed appropriate.





_Date [ __________________ Topic_

Jan 14 Course Introduction

Jan 21 Adolescent development
Literature Review Topic ldeas due
Siegel reading

Jan 28 Adolescent development continued

Feb 4 Forms of Violence
Bessel Van Der Kolk reading
Literature Review update due

Feb 11 Influence of Society on Adolescents
Film: The Hate You Give
Bessel Van Der Kolk reading

Feb 18 Systems
Feb 25 Reading Day — No Class!
Mar 4 Identity and Transitions

Film: McFarland USA
Literature Review update due
Faber and Mazlish reading

Mar 11 Parents
Faber and Mazlish reading

Mar 18 Epidemiology of health behaviors
Mar 25 Extracurricular activity
Apr 1l Sexual health

Draft Literature Review due
Planned Parenthood Mar Monte reading

Apr 8 Peers
Literature Review Presentations

Apr 15 Unintentional injury
Literature Review due
Literature Review Presentations

Apr 22 Substance use
Literature Review Presentations

Apr 29 Weight and Body Image
Literature Review Presentations






Sample of readings

Miranda D. (2013). The Role of Music in Adolescent Development: Much More than the
Same Old Song. International Journal of Adolescents and Youth, 18(1), 5-22.

Vaterlaus JM, Tulan S, Poerter BD, & Beckert TE. (2018). The Perceived Influence of
Media and Technology on Adolescent Romantic Relationships. Journal of Adolescent
Research, 33(6), 651-671.

Barlow A, Mullany B, Neault N, Compton S, Carter A, Hasting R, Billy T, Coho-Mescal
V, Lorenzo S, & Walkup JT. (2013). Effects of Paraprofessional Home Visiting
Intervention on American Indian Teen Mothers’ and Infants’ Behavioral Risk: A
Randomized Controlled Trial. American Journal of Psychiatry, 170(1), 83-93.

Lenhart A. (2015). Teens, Social Media, and Technology Overview 2015.

Gonzales RG. (2012). In Spite of the Odds: Undocumented Immigrant Youth, School
Networks, and College Success. Coll CG & Mark AK. (Eds.). The Immigrant Paradox in
Children and Adolescents: Is Becoming American a Developmental Risk? American
Psychological Association.

Willoughby T, Good M, Adachi PJC, Hamza C, & Tavernier R. (2013). Examining the
Link Between Adolescent Brain Development and Risk Taking from a Social-
Development Perspective. Brain and Cognition, 83, 315-323.

Choudhury S. (2010). Culturing the Adolescent Brain: What Can Neuroscience Learn
from Anthropology. SCAN, 5, 159-167.

Stone DM, Holland KM, Bartholow B, Crosby AE, Davis S, & Wilkins N. (2017).
Preventing Suicide: A Technical Package of Policy, Programs, and Practices.






Please use this document to share comments, ask questions, and provide feedback about the
General Education Refresh at the University of Arizona.

1. Please review the timeline for review, approval and initiation of courses (either
modifications of existing courses or new courses) expected as of now.

As of now, the GE Refresh will begin with a soft rollout in Spring 2022, serving Spring
matriculants only. GE Refresh courses offered in this first soft rollout semester will satisfy
learning outcomes in both the Tier and Refresh systems. Following approval from UGC in March
and from the Faculty Senate in April, UWGEC will open a course proposal window period for the
following course types:
e Currently approved and offered under the current Gen Ed (Tier) system.
e Course design and approach are well-aligned with the perspective-taking focus of the
new Gen Ed.
e Reuvisions required to meet the new GE requirements comprise less than 25% of the
course and are primarily focused on pedagogy and assessment revisions.
e Course will need to meet both the Tier and EP/BC GE curricular requirements within the
same course section.
Courses fulfilling the above criteria will go through an expedited review through UWGEC (no
local or college-level reapproval necessary). This initial course proposal window will close in
May.

2. Will there be guidance, e.g. videos, consultation, mini-courses from OIA or any other
source to help instructors modify/create GE courses?

The GE Office will offer several different forms of guidance for instructors, including:

e Deep Dive Sessions (February): Bimonthly webinars and workshops coordinated with
the Office of Instruction & Assessment devoted to university-wide best practices in
teaching, course design, and ePortfolios

e Newsletter (March): A monthly communication featuring news, tips, and updates for
instructors and staff interested in the GE Refresh

e GE Summit (March / April): A presentation of the GE curriculum and course proposal
materials

e Quick Start (March / April): An online, self-paced course orienting instructors to the new
curriculum

3. For GE courses that aim to be writing intensive, will there be enroliment caps?
The GE Office cannot offer a definite answer to this question as of now.
4. For GE courses that aim to be writing intensive, will there be central university financial

support for resources, e.g. TA financial support to help with grading writing assignments
and portfolios?





The GE Office cannot offer a definite answer to this question as of now.

5. How long will instructors have before their current Gen Ed course must be
modified/reviewed/approved or rejected as part of the GE program?

So long as their courses meet the criteria listed to the answer in question #1, instructors who
elect to have their Spring 2022 courses offered through both the Tier and Refresh systems will
work closely with the General Education Office and UWGEC in April and May to modify their
courses.

6. Will there be a ceiling on how many GE Courses a Department or College can provide?
The GE Office cannot offer a definite answer to this question as of now.

7. Given what appears to be increased emphasis on cross-disciplinary (and likely
cross-college) collaboration on teaching GE courses, will there be a policy or expectation
set across the university that co-taught courses in the GE program will be considered
full-credit in terms of compensation and workload for faculty? Or will colleges or
departments decide if co-taught GE courses are half the workload and possibly half the
compensation for faculty?

The GE Office cannot offer a definite answer to this question as of now.
8. Will there be any stipends or financial support from central university for: a) faculty time
to modify/create new GE courses, and/or or b) for compensation of faculty for co-taught

GE courses?

The GE Office cannot offer a definite answer to this question as of now.
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Applications Submitted by Program To Date Comparison

2019-20 2020-21

Program

a

DrPH Maternal and Child Health 7
DrPH Public Health Policy and Management 11
MPH Biostatistics 8
MPH Environmental and Occupational Health 6
MPH Environmental and Occupational Health EOH-AMP

MPH Environmental and Occupational Health Industrial Hygiene 5
MPH Epidemiology 70
MPH Family and Child Health Global Health 18
MPH Family and Child Health Maternal and Child Health 9
MPH Health Behavior Health Promotion 39
MPH Health Services Administration 13
MPH MD/MPH 1
MPH One Health 20
MPH Public Health Policy and Management 21
MPH Public Health Practice 3
MS Biostatistics 12
MS Environmental Health Sciences 2
MS Epidemiology 12
MS/PhD Environmental Health Sciences

MS/PhD Epidemiology 3
MSPH/PhD Health Behavior Health Promotion 2
PhD Biostatistics 24
PhD Environmental Health Sciences 10
PhD Epidemiology 20
PhD Health Behavior Health Promotion 17
Total 333
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SOPHAS Cycle v

Admit Deny Incomplete Waitlist Withdraw Total

DrPH Maternal and Child Health

DrPH Public Health Policy and Management
MPH Biostatistics

MPH Environmental and Occupational Health

MPH Environmental and Occupational Health EOH-AMP
MPH Environmental and Occupational Health Industrial Hygiene

MPH Epidemiology

MPH Health Services Administration

MPH One Health

MPH Public Health Policy and Management
MPH Public Health Practice

MS Biostatistics

MS Environmental Health Sciences

MS Epidemiology

MS/PhD Environmental Health Sciences
MS/PhD Epidemiology

MSPH/PhD Health Behavior Health Promotion
PhD Biostatistics

PhD Environmental Health Sciences

PhD Epidemiology

PhD Health Behavior Health Promotion
Total
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Matriculation of Admitted Applicants
@ (Blank) @ Accept @Decline @ Defer

2018-19 38.06%

2019-20 25.52%

2020-21 100.00%

57.09%

68.20%

0% 50%

% of Applicants

100%

2020-21 is currently 100% 'blank' as no admitted applicants have designated their choice to
attend in Fall 2021.







