ZAS Mel & Enid Zuckerman
College of Public Health

MEZCOPH Education Committee Meeting
“Final Meeting Minutes”
June 3, 2020
2:00 — 3:00 pm, Zoom: https://uahs.zoom.us/j/215120653

Program Directors / Voting Members Present: Ed Bedrick, Scott Carvajal, Gabriela Coronel, John Ehiri (ex-officio),
Kacey Ernst, Joe Gerald, Eduaro Gonzalez Fagoaga, Magdiel Habila, Aminata Kilungo, Velia Leybas Nufio, Chris
Tisch, Amanda Wilson, Kimberly York

Program Directors / Voting Members Absent: Brianna Rooney, Paloma Soto

Other Members Present: Kimberly Barnes, Doug Campos-Outcalt, Heather Carter, Danielle Embry, Melanie Fleck,
Laura Gronewold, Phil Harber, Tanya Nemec, Gisela Ochoa, Adaeze Oguegbu, Samantha Pierce, Kristen Pogreba-
Brown, Michael Tearne

e Announcements:

e UA Global Direct Campus (John Ehiri)

In an effort to generate additional tuition revenue in the fall, UA Global has initiated a new campus —
UA Global Direct — in which MEZCOPH will be offering 10 seats in our online, undergraduate courses
to International students. John and Danielle can provide a list of Global Direct sections if Program
Directors would like to review classes that are being offered through this program. *

e Consent Agenda: (All voting members)

e Minutes Approval: May 6, 2020 meeting
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e Proposed New Permanent Courses:
= PHP 2xx Fundamentals of Telehealth (Eduardo Gonzalez Fagoaga)
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= PHP 3xx Introduction to Gerontology (Eduardo Gonzalez Fagoaga)
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= PHP 4xx 5xx Aging, Environment and Wellbeing (Eduardo Gonzalez Fagoaga)
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=  PHP 4xx_5xx Introduction to Medicaid and Healthcare Payment Systems (Eduardo Gonzdalez
Fagoaga)
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= PHP 3xx Population Health in the Digital Age (Eduardo Gonzdlez Fagoaga)

PHP 3xx Population
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= EHS 4xx_5xx One Health Approach and Cases Studies (Aminata Kilungo)
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= EPID/EHS 4xx 5xx One Health Foundations (Online and Hybrid syllabi available for review)
(Aminata Kilungo)

EPID_EHS 4xx-5xx EPID_EHS 4xx-5xx
One Health Founda One Health Founda

= EHS 5xx Systems Thinking in One Health (Adminata Kilungo)
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A motion was made and seconded to approve the Consent Agenda.
The motion was approved by a vote of: 10-0

e Old Business:

e Finalized MPH IPE Policies (Tanya Nemec, Kim Barnes, Samantha Pierce, John Ehiri)

I

Updated MPH IPE

Requirements .pdf
Students will now complete a more in-depth self-assessment after completing an IPE activity and, if
they have attended a UAHS activity, they will be required to upload a certificate of completion. Non-
UAHS events do not require documentation however, students may upload a certificate of completion if
they have one. The IPE submission webform is currently being updated by UA IT and, once complete,
handbooks will be updated and students will be notified of the changes.

Comments from the committee:



= [t would be helpful to develop formal guidelines/parameters for what type of activity can be
applied toward the IPE requirement. *

New Business:

e 580 Integrated Learning Experience (Doug Campos-Outcalt, Phil Harber, Joe Gerald)

W]

580 summary.docx

Dr. Campos-Outcalt and Dr. Harber gave an overview of the 580 course and discussed some of the
instructional challenges as well as opportunities for improving the course.

Comments from the committee:

= The teams are randomly assigned and students may not be evenly distributed across the
various MPH concentration areas.

= CEPH has asked for better assessment of concentration specific competencies in this course.
This is being adressed by asking students to define two concentration competencies at the
beginning of the course and requiring students to write a self-reflection paper explaining how
they mastered the concentration competency at the end of the course.

= 580 is an important course in the MPH curriculum and we must ensure it is adequately
supported to be successful.

e MEZCOPH Participation in AHSC IPE Activities (Kristen Pogreba Brown, John Ehiri)
There are four AHSC IPE activities and our students are required to participate in at least one of them.
Public Health students are admitted to two of the four AHSC IPE activities due to lack of participation
by MEZCOPH faculty/staff as facilitators.

Comments from the committee:

= Some of the IPE events are not designed for Public Health students. Kristen has spoken with the
facilitators and they are open to include public health concepts with more MEZCOPH faculty
input and participation.

= ]t would help to have one high-level representative for AHSC IPE overall and at least one
faculty or staff member on each one of the planning/facilitation committees.

= Dan Derkson is leading IPE efforts in the Health Sciences and has expressed an interest in
developing more IPE activities with a Public Health focus.

e Proposed New BS in Public Health Subplan: One Health and Proposed New Graduate Certificate: One
Health (Aminata Kilungo)

Undergraduate New Academic
Emphasis Request F Program Additional
The Provost Investment Fund has provided funding for development of the One Health curriculum. Dr.
Kilungo gave an overview of the need for and benefits of both programs, in addition to a description of
how the proposed new courses will enhance the curriculum.

Comments from the committee:
= The proposed One Health graduate certificate has a significantly different curriculum than our
MPH concentration in One Health.



* One Health is inherently interdisciplinary, and it may make sense to have it administered at the
college level with collaboration across multiple departments. Dr. Ehiri is committed to
continuing the conversation with Department Chairs and Program Directors to ensure the
programs are well-integrated across departments.

= Due to Provost funding constraints, the programs were developed more quickly than desirable.
It will be important to continue to develop the curriculum to ensure it meets college-wide
standards for the discipline.

A motion was made and seconded to approve both the BS Subplan in One Health and the
Graduate Certificate in One Health with the assurance that college administration and
departments will continue to develop the curriculum and provide feedback. The motion was
approved by a vote of 10 - 1 abstention.

e Proposed New BA in Wellness and Health Promotion Practice (Velia Lebas Nurio, Scott Carvajal)

New Academic
Program_BA Wellne:s
Dr. Carvajal gave an overview of the need for and benefits of the proposed new undergraduate degree.
In addition, key differences between the BA degree and our current BS were reviewed.

A motion was made and seconded to approve the new BA in Wellness and Health Promotion
Practice degree. The motion was approved by a vote of 10-0.

e Future Business:
e New BA or BS in Public Health Leadership (Heather Carter)
Dr. Carter and Dr. Urbine are developing a new undergraduate program in Public Health Leadership.
They hope to offer it as the first undergraduate program at the Phoenix Biomedical Campus and plan to
submit a proposal to the Education Committee for review in July.

Next Scheduled Meeting: Date: July 1, 2020 - 2:00 — 3:00 pm, Zoom

*Action Items:

e Program Directors interested in reviewing courses in their department that are being offered via Global Direct
Campus may contact Dr. Ehiri and Danielle for a list. (4// Program Directors)

e Dr. Ehiri will work with MPH Coordinators and Chris Tisch to develop guidelines for what type of activity can
apply toward IPE. Once drafted, it will be circulated to the Education Committee for review, commentary and
approval. (John Ehiri, Tanya Nemec, Kim Barnes, Samantha Pierce, Chris Tisch)




ZAS Mel & Enid Zuckerman
College of Public Health

MEZCOPH Education Committee Meeting
“Draft Meeting Minutes”
May 6, 2020
2:00 — 3:00 pm, Zoom: https://uahs.zoom.us/j/215120653

Program Directors / Voting Members Present: Ed Bedrick, Scott Carvajal, Gabriela Coronel, John Ehiri (ex-officio),

Kacey Ernst, Joe Gerald, Eduardo Gonzalez Fagoaga, Magdiel Habila, Aminata Kilungo, Velia Leybas Nufio, Chris
Tisch, Amanda Wilson, Kimberly York

Program Directors / Voting Members Absent: Brianna Rooney, Paloma Soto

Other Members Present: Kimberly Barnes, Danielle Embry, Melanie Fleck, Laura Gronewold, Tanya Nemec, Gisela

Ochoa, Adaeze Oguegbu, Samantha Pierce, Kristen Pogreba Brown, Amanda Sokan, Michael Tearne

e Announcements:

Spring 2021 Schedule (Danielle Embry)
Open scheduling for the spring 2021 course schedule is available until July 26, 2020. Danielle will
follow up with Program Directors for their updates. *

CEPH Site Visit Report (John Ehiri)

Dr. Ehiri has been working with faculty to formulate MEZCOPH’s response to the seven partially met
criteria in the CEPH report. He expects to receive information about our accreditation status by
December.

b. CEFH Site ¥isi
Report.doox

UA Global Initiative (John Ehiri)

UA Global Campus has been initiated as a way to address some of the financial challenges UA is facing
with COVID-19. International students will enroll in classes while maintaining residence in their home
countries. International high school students will have an opportunity to enroll in 100-level courses.
Dean Hakim, Dr. Ehiri, and Jing Liu have reviewed potential tuition revenue from UGC and have
decided to open our undergraduate courses to these students. If faculty are interested in contributing to
this effort, Dr. Ehiri recommends they create 100-200 level courses for fall. *

100-level EHS Course (Kilungo)

EHS is developing a 100-level general education course that provides students exposure to One Health
concepts. It will be offered to high school students as a recruitment effort for our bachelor’s program.
Dr. Kilungo will schedule it as a special topics course (EHS 195) in the fall and plans to bring a syllabus
to the June meeting for review as a permanent course.

Comments from the committee:

= [t is important that departments stay in communication about development of new general
education courses to ensure they are not duplicating course content.
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= UA is re-designing the general education program. It is unclear how this will impact the
approval of new gen ed courses.

AZ Online MPH Update (marketing, course development etc.) (Samantha Pierce)

Tiffany Castro is the new admissions coordinator for AZ Online. Online MPH Program Directors will
receive pending application notices from her. There are 92 in-progress applications and 42 are almost
complete. The fall 2020 application deadline is July 1%

A new online MPH website is live: https://online.arizona.edu/programs/graduate/online-master-public-
health-public-health-mph

Admissions and Graduation Update (Chris Tisch)

New student applications and yields are approximately the same as last year. The deadline for applying
is June 1% and the GRE is not required this year.

There are 188 students participating in the virtual convocation, that includes a slide show of graduates,
celebratory videos, and real time social media streams. The UA and all colleges will use Marching
Order software.

o Consent Agenda: (All voting members)

Minutes Approval: April 1, 2020 meeting
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Proposed New Permanent Course:
= PHP 150x — Aging — Everyone is Doing It! (Tier 1 Gen Ed) (Eduardo Gonzalez, Amanda Sokan)

@
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A motion was made and seconded to approve the Consent Agenda.
The motion was approved by a vote of: 10-0

¢ Old Business:

Planning for Online MPH Course Availability (John Ehiri, Chris Tisch)

After consulting with Dean Hakim and Jing Liu, college-wide policies regarding online MPH and main
campus courses were developed:

1) The online and in-person programs are separate. Each program has a different tuition base and
revenue stream. Students should be advised to take courses that are designed/scheduled for their
program.

2) In cases where an individual student would benefit by taking a course in a different program, the
creation of an i-course section for an online course, or vice versa, may be approved on a case-by-case
basis. The request may be sent to Danielle who will communicate with Dr. Ehiri, and a decision will be
made within 48 hours.
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e New Business:

e Undergraduate Certificate in One Health — Proposed Course Changes (Aminata Kilungo)

@
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CEP would like to replace EHS 375 with EHS 420 in the undergraduate certificate in One Health. In
addition, they will correct a typo in the EHS 439A course number.

e Streamline/Simplify the Course Approval Process (John Ehiri)
Colleges across the university are able to get courses developed and approved more quickly than
MEZCOPH. Our college process is slow and may contain unnecessary barriers. As most members of
the Undergraduate Sub-Committee are also members of the Education Committee, Dr. Ehiri proposed
eliminating the Undergraduate Committee review for new undergrad courses/programs.
Comments from the committee:
* The Undergraduate Sub-Committee adds value, with a big picture view on how courses work
together across departments and fit into the broader undergraduate curriculum.
= QOur process has already been streamlined by allowing courses to be approved on the Consent
Agenda and allowing Department/Undergraduate Sub-Committee course reviews to happen
simultaneously.
= Asnew courses and programs are developed across the university, especially with a new interest
in pandemics and public health, it is important for faculty who represent MEZCOPH on
university-wide committees to let other colleges know what we are already teaching.
= We have a number of courses on the books, however there is room and an urgency to develop
100-200 level public health courses for a non-public health audience.

e Other Business and Reminders:

e 2020 Excellence in Teaching Award (John Ehiri)
The award will be announced by the Dean during our retreat in December. The committee will meet
soon to review the nominations and decide on the recipient of this award.

e Future Business:

e Kristen Pogreba Brown would like to discuss MEZCOPH faculty involvement in AHSC IPE Activities
at our next meeting. *

Next Scheduled Meeting: Date: June 3, 2020 - 2:00 — 3:00 pm, Zoom

*Action Items:

e (carried over from April) MPH Coordinators will finalize new IPE assessment policies and share with students,
faculty, and Education Committee members at June meeting. (Nemec, Barnes, Pierce, Ehiri)

e (carried over from April) Program Directors check fall 2020 sections that are missing instructors and work to
identify people who can teach them. (41l Program Directors)





Danielle will contact Program Directors for updates/changes to spring 2021 schedule. (Embry, All Program
Directors)

Departments interested in offering a new 100-200 level course/special topics for Global Campus enrollment in
the fall may contact Dr. Ehiri and Danielle for assistance with setting them up. (41l Program Directors, Ehiri,
Embry)

Danielle will add proposed agenda item — AHSC IPE Activities - to the June agenda. (Embry)

Dr. Ehiri will coordinate with Kristen Pogreba Brown re: faculty involvement in AHSC IPE Activities and
discuss the issue with Margie Arnett prior to June meeting. (Pogreba Brown, Ehiri)






Points to make to the education committee regarding 580

o The course has been taught for 2 semesters. Actually 3 but the Spring of 2019 had very few
students and the team structure broke down.

e Inthe Fall of 2019 the students seemed not to take the course seriously. That resulted in some
very low scores on the first few assignments. The scores improved as the semester progressed.
In the Spring of 2020 the students appeared to have received the word that they need to
seriously approach the course. The grades and quality of the initial assignment were better than
the prior semester.

e There have been anecdotal reports of some students complaining that the course requires more
time than it should for a 1 unit course. Our calculation is that a 1 u nit course should consist of
about 60 hours of work. Our estimate of the time required for the course is as follows:

O
O
O

O
O
O

Reading the syllabus and becoming familiar with the course requirements- 1 hour
Initial team phone call and agreement form — 3 hours

4 team assignments —30 hours per assignment divided by 6 =5 hours per member per
assignment= 20 hours per student

4 individual discussion posts- 3 hours per discussion = 12 hours

Completion of team assessment form= 1 hour

Total = 37 hours

e Evenif the team assignments take twice as long as estimated it would still be only 57 hours of
time per student for the course.
e Knowledge and skills the students seem to be lacking ;

O
o

How to cite references using medical journal and JAPHA formatting.
How to research the published literature (they tend to go online and search the internet
and cite special interest web sites).
How to assess the quality of a study or publication.
Appreciation of evidence based resources (Cochrane, USPSTF, CPSTF, evidence search
tool in the library)
Basic statistical/ epidemiological concepts
= The difference between relative risk and an absolute risk, relative risk deduction
and absolute risk reduction.
= The importance of rates and adjustment for age and other variables.
= How to determine what kind of study has been conducted and potential biases
of each study type.

e Course structure

O

It takes 1-2 hours to grade each team assignment and about 30 minutes for each
individual discussion. That equates to about 32 hours (8 + 24 hours) of grading time per
team of 6 students fir the course.

This semester we had 126 students or 11 teams for an estimated 352 hours of grading
time.

The discussions have been graded by the TA, the assignments by the instructors. It
would be optimal for instructors to be able to spend more time randomly looking at and
commenting on the discussions.





Instructors also need to spend time responding to individual inquires and resolving team
disputes and putting together the syllabus and D2L site, and calculating and logging
individual grades. D2L does some of this automatically once it set up, but needs to be
checked off and on.

We need to add an individual student, concentration —specific, competency assessment.
It is not clear how much time this will require.

It is our feeling that an optimal class size for one faculty and one TA who spends about
15 hours per week grading and logging grades, is 60 students (10 teams). With this size
class the instructor would need to devote about 8- 10 hours per week, on average.

If the class size continues to be 100-120 students per semester, it would be best to have
2 instructors and 2 TA’s .
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SYLLABUS
EHS 4xx/5xx One Health Approach and Cases Studies
7.5 Week Web Delivered
Fall 2020

Location and Time: Web delivered. The course homepage is available on D2L.

Instructor(s): Aminata Kilungo, PhD Email:paminata@email.arizona.edu
Jonathan Sexton, PhD sextonj(@arizona.edu

Office hours: by email

Instructor Availability: The instructor and TA will be available to chat by requesting an appointment via
email. All grade related discussions and questions must go to the instructor (and not the TA). Please, allow
24 hours for instructor(s) to respond. Not available on weekends.

TA Office Hours: N/A

Catalog Description: This course explores the intersections of the environment, animal, and human health,
and how diseases are addressed using the One Health approach.

Course Description: The health and wellbeing of humans depends on the health of the environment, the
animals and the entire ecosystem that supports human life. One world, one health. This course will examine
zoonotic diseases, or diseases that can be transmitted from animals to humans, and the challenges and
opportunities involved when addressing those diseases from a One Health perspective. A multi-sectoral
approach and collaborations being key strengths of One Health approach, this course will also examine the
role of collaborations involving communities, and the role of cultural competency in addressing public health
issues globally.

Course Prerequisite: Fundamentals of One Health EPID/EHS 4xx/5xx

Course Objectives and Learning Outcomes:
Course Learning Objectives
Upon completion of the class, students will be able to:

1) Describe the relationship between the environment, animal, and human health

2) Assess the effect of climate change and health
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3) Discuss the challenges and opportunities in addressing zoonotic diseases globally

4) Evaluate the role and importance of multi-sectoral collaboration including community participation in
addressing zoonotic diseases from One Health perspectives

5) Demonstrate conceptual skills in addressing zoonotic diseases from One Health perspectives.

This course addresses the discipline-specific competencies of the Council on Education for
Public Health (CEPH) for undergraduate and graduate training in public health.

Undergraduate Domains, Competencies, and Cross-cutting concepts addressed:

Health domains addressed:
e the underlying science of human health and disease, including opportunities for promoting and
protecting health across the life course
e the socioeconomic, behavioral, biological, environmental and other factors that impact human health
and contribute to health disparities

Cross-cutting concepts addressed:
e (Critical thinking and creativity
e Networking
e Independent work and a personal work ethic

Upon completion students will be able to;

e Communicate public health information, in written forms, through a variety of media.
e The ability to locate, use, evaluate and synthesize public health information

MPH Foundational Competencies Addressed:

o Interpret Results of data analysis for public health research, policy and practice [ comp# 4]
Students will synthesize information from peer reviewed journal articles and interpret results in
assignment # 1, final project, and during group discussion posting 1-7.

o Apply awareness of cultural values and practices to the design or implementation of public health
policies or programs [Comp # 8]. Students will be assessed on how culture influences spread of diseases
and the importance of involving the community in intervention programs in quiz # 3.

e Propose strategies to identify stakeholder and build coalitions and partnerships for influencing public
health outcomes [Comp #13].
Students will be assessed on building coalition and partnerships for public health outcomes in group
discussion # 2 and quiz #1.

e Describe the importance of cultural competence in communicating Public Health Content [Comp #
20/
Students will be assessed on the importance of cultural competency in group discussion#5 and final
assignment.





Apply systems thinking tools to a public health issue [ Comp # 22]

Students will be assessed on their understanding of the role multi-sectoral collaborations and
stakeholder play in addressing complex public health issues during the final paper and the final
presentation.

One Health Concentration Competencies Addressed:

o Develop strategies to address one health challenges by engaging researchers across multiple
discipline and stakeholders with diverse perspectives, motivation and economic incentives
Students will be assessed on building coalition and partnerships for public health outcomes in group
discussion # 2 and quiz #1.

o Appraise ecosystem changes and impacts that affect human, animal and planetary health will
Students will be assessed their understanding on the interconnectedness of climate change ,
ecosystem change and vector borne diseases in discussion # 4 and quiz #2

Course Notes: A D2L website has been created in order to deliver this course. All course aspects
will be facilitated through this course including, but not limited to, announcements, quizzes,
exams, assignments, assigned course readings, and lectures. To access the D2L website, go to:
http://d2l.arizona.edu. You need to have a valid UANetID and password. Students enrolled in the
class have automatically been added to the mailing list for this class. The syllabus, assignments
and all course materials will be available on this site.

Required Text or Readings: All reading will be posted online. Recommended Text: Cork, S.,
Hall, D., Liljebjelke, K. One Health Case Studies: Addressing Complex Issues in a Changing
World (1SB 9781910455555).

Required or Special Materials: None

Course Requirements: Students are expected to read the assigned journal articles, presentations,
log onto the D2L course site on a daily basis, complete written assignments on time, and take
scheduled quizzes and exams according to the course schedule outlined below. You are
responsible for reading emails sent to your D2L listed email inbox from your professor and TA
as well as the announcements that are placed on the D2L course site. Information about readings,
due dates, your grades, assignments and other course related topics will be communicated to you
via electronic methods only.

Letter Grade Percent Undergraduate Points Graduate Points
A 90%-100% >400 >445
B 80%-89% 399-355 444-400
C 70%-79% 354-310 399-350
D 60%-69% 309-264 349-300
E < 60% <263 <329

Required Examination, papers, and projects: In summary, you will have 2 writing
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assignments, 3 bi-weekly quizzes, and a final exam. You will also be required to fully
participate during the group discussion each week, three times a week.

Total Point
Type Due Dates Point Value
Introduction Week 1 5
Participation Weekly 70
Paper # 1 TBD 100
Final paper # 2 TBD 100
Quiz 1 TBD 60
Quiz 2 TBD 60
Quiz 3 TBD 60
Final Presentation (Graduates students| TBD 50
only)
Graduate students total points 495
Undergraduates total points 445

Description of Each Assessment and Competencies Covered by the Assessment

Introduction (5 points): All students will be required to introduce themselves the first week of
class.

Weekly group discussions/Participation (70 points): Each week, the instructor will post a
discussion question based on the lectures/readings/videos for that week to allow students to present
different pointsof view. The class should respond to the discussion questions posted weekly. Due to
the online format of the course, participation in weekly discussions reflects the extent to which you
comprehend the material and is critical for furthering your learning in the class. You are expected
to log on to D2L and participate at least three days a week by posting materials and contributions
to the discussion board. You must submit at least one substantive posting cach day of active
participation, with a minimum requirement of 3 postings per week (1 primary and 2 follow-
up responses). The following is the weekly schedule that postings must follow:

Lead time Official class week cycle
Fri S| Sun M T‘W R‘F‘S S
at

Must post the

Discussion first/primary Other 2 postings can be

questions posting by posted any day — 1 citation | All 3

posted by 11:59pm (3 required for each posting postings

instructor references (these are responses to must be in by
required in each | other classmate’s posts) 11:59pm
posting)

The above schedule is structured to ensure that you are getting the most out of discussion
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throughout the week and are not waiting until the last minute to post. Lead time is given to ensure
that this is feasible for all students. Points will be lost if the initial posting is submitted later than
Monday at 11:59pm (US Pacific Standard Time). Postings uploaded later than 11:59pm (US
Pacific Standard Time) on Sunday will not count toward the student’s grade.

In addition to your initial assignment posting, you are required to comment substantively on the
postings of at least two of your colleagues each week. To be counted as participation, your
posting must be thoughtful; that is, it must relate to the weekly lectures/readings, touch on
relevant issues in published articles, information obtained from other credible sources, or ideas
expressed in the postings of other class members (citing Wikipedia or similar references will

not be counted toward vour grade).

Quizzes (180 points): Each quiz is 20 questions long and once a student begins a quiz they will
only have 50 minutes to complete the quiz. Students ARE allowed to consult course materials
(PP’s, individual notes, and the course book) for assistance. However, keep in mind you only
have 50 minutes to complete the quiz. Students who miss a quiz will not be allowed to make up
unless prior arrangement were made with the instructor. The material on the quizzes will focus
on the required reading, videos and PowerPoint slides.

Paper #1 (100 points): Students will identify a topic from a selected list related to the effect of
climate change and health and will write 3-page paper. Writing assignment should link back to
lecture, assigned readings and also the students opinion on the issue. The opinion should be
backed with empirical evidence. APA format, a minimum of four references and citations.
Additional information will be provided on D2L.

Final paper (100 points): For the final project, student will select a zoonotic disease that was
not covered in class. Students will provide history of the disease, provide a multisectoral one
health approach and collaboration in addressing the disease, including challenges and
opportunities for interventions, and cultural consideration. Additional requirements for
undergraduate and graduate students will be provided on D2L.

PowerPoint Presentation (Graduate Students) (50 points)

In addition to submitting the final project paper, graduate students will be required to partner in a
group of 2 and prepare a presentation on the final project. Each group will have 15 minutes of
presentation. The presentation will be uploaded on D2L during the last week of class for peer
review and discussion. Additional information will be provide

Required extracurricular activities: None





Course Schedule

1 .

Overview —
One Health

Global zoonotic
diseases by region
One Health and
global security
agenda

The case of
HINI1

Lecture
Reading Assignment

1.

CDC One Health

https://www.cdc.gov/onehealth/what-we-

do/index.html

2.

3.

Pang, T. & Guindon, G. (2004). Globalization
and Risks to Health. EMBO reports, 5:11-16.
Dwyer DE, Kirkland PD. Influenza: One Health
in action. N S W Public Health Bull. 2011;22(5-
6):123-126. doi:10.1071/NB11005.
https://pubmed.ncbi.nlm.nih.gov/21781620/
Pappaioanou M, Gramer M. Lessons from
pandemic HIN1 2009 to improve prevention,
detection, and response to influenza pandemics
from a One Health perspective. ILAR J.
2010;51(3):268-280. doi:10.1093/ilar.51.3.268
https://pubmed.ncbi.nlm.nih.gov/21131728/

Video
1. One Health from Concept to Action

https://www.youtube.com/watch?v=TG0pdu
AYESA

2.HINI1 Flu in Review — The HHS response

https://www.youtube.com/watch?v=mhh62f
qioAA

Online group discussion #1

2 .

One Health
and Food
Safety

Global food safety
and diseases
Antimicrobial
resistance

Lecture
Reading Assignment:

1.

Why we must all fight antimicrobial resistance
https://democracyjournal.org/arguments/why-we-
must-all-fight-antimicrobial-resistance/

2. Kniel KE, Kumar D, Thakur S. Understanding the

Complexities of Food Safety Using a "One Health"
Approach. Microbiol Spectr.
2018;6(1):10.1128/microbiolspec.PFS-0021-2017.
Institute of Medicine (2012) Improving Food
Safety Through One Health Approach: Workshop
Summary. Washinghton, DC: The National
Academic Press. https://doi.org/10.17226/13423.
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Video
1.

One Health & Antimicrobial Resistance (Library
of Congress)
https://www.loc.gov/item/webcast-7365

Antibiotics and the environment: What do we
know and what is the veterinary role?
https://www.youtube.com/watch?v=1IytOxH14Ic&

feature=youtu.be

Realities of Antibiotic Resistance and Stewardship
in Small Animal Practice

https:// www.youtube.com/watch?v=r9u RPZ7V-
c&feature=youtu.be

Online group discussion #2

Quiz # 1
e One health Global Lecture
and Water water Reading Assignment
safety safety
and 1. qunplds, K. (2018)One Health Approach to safe
discases drinking water
http://weponline.com/2018/05/15/one-health-
approach-safe-drinking-water/

2. Hrudey SE et. al. A fatal waterborne disease
epidemic in Walkerton, Ontario: comparison with
other waterborne outbreaks in the developed
world. Water Sci Tech. 2003. Vol 47.3. 7-14.

3. Mac Kenzie WR, Hoxie NJ, Proctor ME, Gradus
MS, Blair KA, Peterson DE, et al. A massive
outbreak in milwaukee of cryptosporidium
infection transmitted through the publicwater
supply. N Engl J Med. 1994;331(3):161-167.

Online group discussion#3

e One health, The case of Lecture
Climate the West Nile Reading Assignment
Change and 1. Kilpatrick AM. Globalization, land use, and the
Vector invasion of west nile virus. Science.
borne 2011;334(6054):323-7
Diseases 2. Dhama K et. al. One world, one health-

veterinary perspectives. Advances in Animal
and Veterinary Sciences. 1 (1): 5-13

3. Paternoster G et. al. The degree of one health

implementation in the west nile virus integrated
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surveillance in northern Italy, 2016. Frontiers in
Public Health. 2017. 5. 1-10.

Video

1. One Health and the Lessons Learned from
the 1999 West Nile Virus Outbreak

https://www.youtube.com/watch?v=D0kicnRNx64

2. West Nile Virus: The First Decade
https://www.youtube.com/watch?v=4Y XcOuGvt9l

3. West Nile Virus Surveillance
https://www.youtube.com/watch?v=LhXHnTJxVPc

Online group discussion#4

Quiz #2
Paper # 1 due
Community Community Lecture
participation participation Reading Assignment:
in One to addressing 1. Meseko CA, Egbetade AO, Fagbo S. Ebola virus
Health diseases disease control in West Africa: an ecological, one
Cultural health approach. Pan Afr Med J. 2015;21:6.
barriers, doi:10.11604/pamj.2015.21.6.6587
challenges and https://pubmed.ncbi.nlm.nih.gov/26401200/
opportunities 2. Shrivastava, S. R., Shrivastava, P. S., &
to addressing Ramasamy, J. (2015). Public health strategies to
diseases ensure optimal community participation in the
The case of Ebola outbreak in West-Africa. Journal of
Ebola Virus research in medical sciences : the official journal
Disecase of Isfahan University of Medical Sciences, 20(3),

318-319.
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4
468240/

3. Dickmann P, Kitua A, Apfel F, Lightfoot N
(2018) Kampala manifesto: Building community-
based One Health approaches to disease
surveillance and response—The Ebola Legacy—
Lessons from a peer-led capacity-building
initiative. PLoS Negl Trop Dis 12(4): €0006292.
https://doi.org/10.1371/journal.pntd.0006292
https://journals.plos.org/plosntds/article?id=10.137

1/journal.pntd.0006292




https://www.youtube.com/watch?v=D0kicnRNx64

https://www.youtube.com/watch?v=4YXcOuGvt9I

https://www.youtube.com/watch?v=LhXHnTJxVPc

https://pubmed.ncbi.nlm.nih.gov/26401200/

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4468240/

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4468240/

https://journals.plos.org/plosntds/article?id=10.1371/journal.pntd.0006292

https://journals.plos.org/plosntds/article?id=10.1371/journal.pntd.0006292



Online group discussion # 5

Current One
Health
Issues of
Concern

The case of
COVID-19

Lecture

Reading Assignment:

1. Andersen, K.G., Rambaut, A., Lipkin, W.I. et
al. The proximal origin of SARS-CoV-2. Nat
Med 26, 450-452 (2020).

2. M.E. El Zowalaty, J.D. JarhultFrom SARS to
COVID-19: A previously unknown SARS- related
coronavirus (SARS-CoV-2) of pandemic potential
infecting humans - Call for a One Health
approach. One health. 9 (2020), 100124

Video

1. Understanding Public Health vs. One
Health and the Connection to COVID-19

https://www.youtube.com/watch?v=e0H92wBN

dn&

Online group discussion #6
Quiz #3

Week 7

Graduate
students
Presentations

1. Graduate students presentations and peer review
All students will review the presentations and be
prepared for the weekly group discussion for that
week.

Online group discussion #7

8
(0.5week)

Final Paper # 2 due last day of class




https://www.youtube.com/watch?v=e0H92wBNdn8

https://www.youtube.com/watch?v=e0H92wBNdn8



Internet Connection: This is an on-line course and you are expected to have a regular and
reliable Internet connection. If you are taking this course from out of the country, or if you
leave the country during the course, it is still your responsibility to ensure you will be able
to access all course material, complete quizzes, take exams, and have the ability to upload
wellness worksheets. You will be held responsible for meeting all course requirements even
if you do not have a reliable Internet connection no matter where you are taking this course
from. All course deadlines and release dates listed in the syllabus follow AZ time even if
you are located in a different time zone.

Computer Policy: Since this is an on-line course, you will need regular access to a
computer and Internet in order to complete all aspects of this course and be successful. If
you need access to a computer, computing lab information can be found at:
http://www.uits.arizona.edu/departments/oscr/locations/computing-labs

Communications: You are responsible for reading emails sent to your UA account from your
instructor and the announcements that are placed on the course web site. Information about
readings, news events, your grades, assignments and other course related topics will be
communicated to you with these electronic methods. The official policy can be found at:
https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-
official-correspondence-students

UA Smoking and Tobacco Policy:

The purpose of this Policy is to establish the University of Arizona’s (University) commitment to
protect the health of University faculty, staff, students, and visitors on campuses and in its
vehicles. The official policy can be found at: http://policy.arizona.edu/ethics-and-
conduct/smoking-and-tobacco-policy

University Course Policies: (please see the following URL):
https://academicaffairs.arizona.edu/syllabus-policies

st sk sk sk sfe sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk st sk sk sk sk sk sk sk sk sk sk skeosie sk skeoskeoske skeoskoseokoskokosk sk

Plagiarism: What counts as plagiarism?

e Copying and pasting information from a web site or another source, and then revising it so
that it sounds like your original idea.

e Doing an assignment/essay/take home test with a friend and then handing in separate
assignments that contain the same ideas, language, phrases, etc.

¢ Quoting a passage without quotation marks or citations, so that it looks like your own.

e Paraphrasing a passage without citing it, so that it looks like your own.

e Hiring another person to do your work for you, or purchasing a paper through any of the on-
or off-line sources.
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SYLLABUS
EHS 5XX: Systems Thinking in One Health
Summer 2021

Time: Online

Instructor(s) and Contact Information:
Name: Mona Arora, MSPH, PhD

Phone: (520) 626-0612

E-mail: manand@email.arizona.edu

Instructor Availability: By appointment only as scheduled via e-mail
Online courses: Please allow up to 24 hours response time.

Catalog Description: In today’s world, seemingly disparate parts of world, society, environment that we live in
are intricately interconnected and interlinked. The interconnected nature of present and future complex public
health problems requires a wholistic and interdisciplinary approach. This course provides students with a strong
foundation in the understanding and application of systems thinking to tackling complex problems such as
pandemics, climate change and food safety and security.

Course Description: This course is designed to expose student from different backgrounds and disciplines an
understanding of the systems approach to One Health problems. Students in this course will examines methods
and tools used by different disciplines and sectors to understand complex problems. Using case studies, risk
assessments, and visual diagrams, students will discuss and evaluate myriad facets of public health problems in
order to inform solutions. Through the course of the class, students will learn to recognize components,
interactions, and structure of existing approaches and how they differ from a One Health Systems Thinking
perspective. At the conclusion of the course, students will have a deeper appreciation and value of
interdisciplinary and cross-sectoral collaboration to understanding and addressing complex public health
challenges.

Course Prerequisites: EPID 4XX-5XX: One Health Foundations

Course Learning Objectives
During this course students will:
e Describe the fundamental concepts, definitions, and frameworks of systems thinking.
e Understand interdisciplinary methods and tools to employ a systems thinking approach to One Health
problems.
e [llustrate interconnectedness of complex public health problems through systems maps that integrate
components (i.e., human, environment, animal), connections and integration mechanisms between them.
e Propose strategies and solutions to One Health problems such as pandemics and climate change.
e Understand how a system thinking approach to problem solving differs from traditional approaches.
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e Recognize the role of different disciplines and sectors in informing a wholistic understanding of One
Health problems

¢ [Evaluate existing approaches to complex public health problems and propose how a systems approach
can aid in addressing this issue.

e Identify barriers to implementing a systems approach and strategies for integration into existing
frameworks and models.

MPH/Program Competencies Covered:
Course Learning Outcomes: By the end of the course, students will be able to:
1. Select methods to evaluate public health programs.
2. Design a population-based policy, program, project or intervention.
3. Propose strategies to identify stakeholder and build coalitions and partnerships for influencing public
health outcomes.
4. Evaluate policies for their impact on public health and health equity.
5. Communicate audience-appropriate public health content both in writing and through oral presentation.

One Health MPH Competencies Covered:
Course Learning Outcomes: By the end of the course, students will be able to:
1. Develop strategies to address One Health challenges by engaging researchers across multiple disciplines
and stakeholders with diverse perspectives, motivations, and economic incentives.
2. Identify ecosystem changes and impacts that affect human, animal and planetary health.

Required Texts or Readings: The syllabus, selected readings, handouts, lecture slides and class assignments
will be available on D2L.

Required or Special Materials: There is no required textbook for this course. All assigned readings will come
from research articles and online websites and will be posted to D2L

Course Requirements: In addition to class attendance and participation, students are expected to complete
required online material by the assigned dates, submit written assignments, discussions and quizzes on time,
take exams on the specified dates. You will be asked to provide a University of Arizona e-mail address unless
you have permission from the instructor. Changes and other information about the class will be posted on the
D2L course page. It is your responsibility to check this email as well as Course Announcements online.

Expectations:
Students who are enrolled in this course are expected to:
e Review all readings and video assignments.
e Engage in the course through D2L discussions.
e Work collaboratively with peers on assigned group projects.
e Communicate questions and concerns to the instructor promptly.
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Grading Scale/Student Evaluation

The grading system for this course is as follows:

Evaluation Component Potential
Points
Discussion 30
Quizzes 50
Systems Mapping Assignment, Peer Review 40
& Revision
Term Paper 50
Exams 200
Total 370
Final grades will be based on the following relative point system:

A =90-100%

B =80-89.9%

C=70-79.9%

D =60-69.9%

E=<59.9%

Course Deliverables

Course Participation (6 discussion posts @ 5 points each, TOTAL: 30 pts)

Students will be awarded points for actively participating in weekly discussions assignments which will stem
from readings and videos assigned. These points will be based on quality of response for each week’s
discussion questions and topic.

Weekly Quizzes (5 quizzes @ 10 points each, TOTAL: 50 pts)

There will be 7 quizzes given during the course of the class. Quizzes will be made up of multiple-choice, true
and false or short answer questions. Questions will be taken from weekly readings and audio/video lectures that
you will be required to review. Quizzes will be administered online and range from 10-15 questions. Quizzes
will be due by Sunday @ midnight PT every week. Once you begin the quiz, you will have 30 minutes to
complete and make your submission. Each quiz will be available for one attempt; after which it will be graded
automatically. It is up to the student to set aside time to complete these online quizzes. No make-up quizzes will
be allowed.

Systems Mapping Assignment (25 pts for map and video submission + 10 pts for peer revision + 5 pts for
revision, TOTAL: 40)

Students will sign-up to research and review a One Health problem for a list provided by an instructor. Working
in groups of 2, students will be tasked with developing a system map for their chosen issue and sharing a video
recording of a presentation explaining their system map to a specific target audience. Students will be required
to submit a review of an assigned peer team’s systems map using a rubric. Finally, each team will be tasked
with integrating feedback to revise their system map. Additional details and grading rubric will be provided on
D2L.

System Thinking Applications to Wicked OH Problems Term Paper & Lightening Talk(50 pts)

Students must select a One Health Wicked Problem for which to apply systems thinking principles. In this term
paper, students must evaluate the existing decision-making frameworks and propose how a systems approach
can be applied to understanding and addressing this problem. Students will also upload a 5-minute lightening
Rev. July 19, 2019





talk associated with their paper during the final week of class. Additional guidelines and grading rubric will be
provided on D2L.

Exams (200 pts)

There will be 2 non-cumulative exams (Mid-term and Final) during the semester administered using D2L
lockdown. The instructor will post a study guide two weeks prior to each exam. Exams are worth 100 points
each and will consist of the following types of questions: multiple-choice, true/false, fill-in-the blank, and
matching. Except for emergency situations (e.g., medical, supported by appropriate documentation) make-up
exams will not be given and zero credit will be awarded for missed exams.

Late Submission Policy

All due dates will be posted in the syllabus and on the D2L course page. It is the student’s responsibility to
ensure that the assignments are turned in on time. All late assignments will be penalized 10% per day and late
submissions will only be accepted within one week of the due date. After this time, the student will be awarded
zero points for the assignment.

Course Schedule

Date Topic Readings Assignments
Week 1 A- Course Overview One Health, One Planet: | Weekly Discussion
B- Introduction to Systems Thinking | Systems Thinking Quiz 1
Principles Xie, 2017
C- Review of One Health Concepts
Week 2 A. Understanding & Conceptualizing | Woezik, 2016 Weekly Discussion
Systems Thinking Weber, 2008 Quiz 2
B. Collaboration, Working with
Stakeholders for Wicked Problems
Week 3 A. Complex Problems & Existing Ballew, 2019 Weekly Discussion
Decision-Making Models Luke, 2012 Quiz 3
B. Incorporating Systems Thinking
into Existing Models:
Considerations & Methods
Week 4 A. Evaluating Systems-Thinking in Xie, 2017 Weekly Discussion
One Health Problems Bradley, 2020 Midterm
B. ST Illustration: Pandemics Sharareh, 2016
Week 5 A. Applications ST to Understand Berry, 2018 Weekly Discussion
Climate Change NAS: Modeling the Quiz 4
Health Risks of Climate
Change
(Ch 4- Applying Systems
Thinking to Understand
Future Vulnerabilities)
Week 6 A. Applications: ST to Understand Understanding Food and | Weekly Discussion
Food Systems and Climate Change | Climate Change: An Quiz 5
Interactive Guide
(Modules 1-4)
Understanding Food and
Climate Change: A
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Systems Perspective
(Modules 2-3)

Week 7 A. Benefits to Systems Thinking for | Leischow, 2008 Weekly Discussion
Policy-making and Decision Final Exam
Support

Course Policies

Communications

You are responsible for reading emails sent to your UA account from your instructor and the announcements
that are placed on the course web site. Information about readings, news events, your grades, assignments and
other course related topics will be communicated to you with these electronic methods. The official policy can
be found at: https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-
official-correspondence-students

Accessibility and Accommodations

At the University of Arizona, we strive to make learning experiences as accessible as possible. If you anticipate
or experience physical or academic barriers based on disability or pregnancy, you are welcome to let me know
so that we can discuss options. You are also encouraged to contact Disability Resources (520-621-3268) to
explore reasonable accommodation. If our class meets at a campus location: Please be aware that the accessible
table and chairs in this room should remain available for students who find that standard classroom seating is
not usable. For additional information on Disability Resources and reasonable accommodations, please visit
http://drc.arizona.edu/students

Code of Academic Integrity

Students are encouraged to share intellectual views and discuss freely the principles and applications of course
materials. However, graded work/exercise must be the product of independent effort unless otherwise
instructed. Students are expected to adhere to the UA Code of Academic Integrity, available through the office
of the UA Dean Students: http://deanofstudents.arizona.edu/policies-and-codes/code-academic-integrity

Classroom Behavior

Present policies to foster a positive learning environment, including use of cell phones, mobile devices, etc.).
Students are expected to be familiar with the UA Policy on Disruptive Student Behavior in an Instructional
Setting found at: http://policy.arizona.edu/education-and-student-affairs/disruptive-behavior-instructional-

setting

Threatening Behavior Policy

The UA Threatening Behavior by Students Policy prohibits threats of physical harm to any member of the
University community, including to one’s self, http://policy.arizona.edu/education-and-student-
affairs/threatening-behavior-students

Nondiscrimination and Anti-Harassment Policy
The University of Arizona is committed to creating and maintaining an environment free of discrimination,
http://policy.arizona.edu/human-resources/nondiscrimination-and-anti-harassment-policy

UA Smoking and Tobacco Policy
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The purpose of this Policy is to establish the University of Arizona’s (University) commitment to protect the
health of University faculty, staff, students, and visitors on its campuses and in its vehicles,
http://policy.arizona.edu/ethics-and-conduct/smoking-and-tobacco-policy

Syllabus Changes
Information contained in the course syllabus, other than the grade and absence policies, may be subject to
change with reasonable advance notice, as deemed appropriate by the instructor.

Plagiarism
What counts as plagiarism?

Copying and pasting information from a web site or another source, and then revising it so that it sounds
like your original idea.

Doing an assignment/essay/take home test with a friend and then handing in separate assignments that
contain the same ideas, language, phrases, etc.

Quoting a passage without quotation marks or citations, so that it looks like your own.

Paraphrasing a passage without citing it, so that it looks like your own.

Hiring another person to do your work for you, or purchasing a paper through any of the on- or off-line
sources.
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EPID/EHS 4XX-5XX: One Health Foundations
Online

Fall 2021 (7.5w)

Time: Online

Name: Mona Arora, MSPH, PhD
Phone: (520) 626-0612
E-mail: manand@email.arizona.edu

Instructor Availability: By appointment only as scheduled via e-mail
Online courses: Please allow up to 24 hours response time.

Catalogue Description (proposed): This course introduces a transdisciplinary One Health framework — which
focuses on the interconnection between people, animals and the environment — to examine health drivers and
outcomes at local, regional, national, and global levels.

Course Description: This course will cover the fundamental tenants of One Health by examining the
interconnections between humans, animals and the environment from a multidisciplinary lens. The course will
be divided into three modules. The first emphasizes approaches and methods in One Health practice including
outbreak investigations, risk factor analyses, surveillance, cost-effectiveness, evaluation, and advocacy. The
second module examines how microorganisms influence health and interact simultaneously with humans,
animals, and plants in the form of zoonotic diseases and environmental pathogens. The third module explores
macro-level relationships such as human-animal companionship, agriculture, migration, climate change, and
built environment. The content of each module will be presented from local, regional, national, and global
perspectives. Students will learn to articulate, visualize, write, and present complex health issues within a One
Health framework.

Course Prerequisites: CPH 309 or EPID 573A: Introduction to Epidemiology (recommended)

Course Learning Objectives: During this course, students will:

e Define One Health as it applies to public health theory and practice

e |dentify multiple methods for approaching One Health problems scientifically

e Characterize zoonotic pathogens by transmissibility, virulence, and impact on humans, animals, and
plants

e |dentify environmental microbes that cause disease in humans, animals, and plants

e Differentiate the risks and benefits of human-animal companionship in community and healthcare
settings
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e Demonstrate visually the interconnectedness of humans, animals, and the environment and how those
connections affect health outcomes

e Investigate the impact of ecosystem disruption and climate change on health outcomes

e Interpret current climate and migration policy within the context of a One Health framework

e Propose methods to evaluate a complex One Health problems

e Reflect on how a One Health approach could serve plans for local, regional, national and global COVID-
19 responses moving forward

e (Critique pandemic and climate preparedness plans from local, regional, national and global
perspectives

e Develop an appreciation for cross-disciplinary and cross-agency collaboration

Course Notes: The syllabus, selected readings, handouts, lecture slides and class assignments will be available
on D2L. Slides presented in class will be posted each week by Thursday at 5pm (for the current week).

Required Text: Riegleman, One Health: From AIDS to Zika (ISBN: 9781284136746). Most readings will be
assigned articles posted to D2L

Required or Special Materials: For this online course, it is expected that all students have a reliable source of
internet access and appropriate technology to complete online evaluations and submissions.

Course Requirements: Students are expected to actively read the assigned chapters, keep notes on readings
and other course material, participate online, submit quizzes and assignments on time, and complete the
midterm and final exams. Students will be evaluated on their performance in the following domains:

« Online Discussion Participation (20 points total): Students will be awarded points for actively participating
in weekly discussions assignments which will stem from readings and videos assigned. These points will be
based on quality of response for each week’s discussion questions and topic.

e Quizzes (20 points total): There will be 5-short quizzes, each worth 4 points. Quizzes will be made up of
multiple-choice, true and false or short answer questions. Questions will be taken from weekly readings
and audio/video lectures that you will be required to review. Quizzes will be due by Sunday @ midnight PT
every week. Once you begin the quiz, you will have 30 minutes to complete and make your submission.
Each quiz will be available for one attempt; after which it will be graded automatically. It is up to the
student to set aside time to complete these online quizzes. No make-up quizzes will be allowed.

e Article Briefs (20 points): Each student will review two scientific articles on One Health topics of their
choice. Students must submit work in a standardized format provided by the instructor (10 points each).

e Infographic Assignment (30 points total): Each student will create a One Health infographic designed to
visualize a public health issues from human, animal, and environmental perspectives.

e Midterm (30 points): Students will take a midterm on Friday, September 17%. D2L lockdown browser will
be enforced.

e Fundamentals Project (40 total points): Groups of students will select one of the broad themes from the
course to explore in further depth. Each student will write an essay (30 points) on the topic from a
different perspective (local, regional, national, or global) and then upload a video recording of a group
presentation during the last week of class (presentation = 10 points).





e Final Exam (40 points): Students will take midterm via D2L lockdown and on Zoom if taking remotely on
Friday, October 15t

e Graduate-level (500-level) One Health Evidence-Base Critique (50 points): Students taking the course for
graduate-level credit will be required to write a policy brief to decision makers at the local, state, national,
or global level. On a One Health topic of their choice, students will need to lay out three key areas that
require investment from public officials. They will then lay out the current state of the science and a
critique of the current investment. The policy brief must include recommendations for investments in
methods to generate data and knowledge that would inform future decision-making on this topic.

¢ Final Grade Calculation: A total of 200 points are possible for the 400-level course.

Assignments Points Due Date(s)

Class Participation (1) 20 Weekly

Quizzes (1) 20 Every Week except Weeks 1,5 & 8
Article Briefs (I) 20 Sep. 1 & Sep. 29, 2021

Infographic Assignment (l) 30 Sep. 13, 2021

Midterm 30 Sep. 17, 2021

Fundamentals Project- Essay (l) 30 Oct. 8, 2021

Fundamentals Project Video Presentation (G) 10 Oct. 12, 2021

Final (1) 40 Oct. 15, 2021

Total Points 200

(1) Individual = 95% of grade / (G) Group = 5% of grade

¢ Final Grade Calculation: A total of 250 points are possible for the 500-level course.

Assignments Points Due Date(s)

Class Participation (1) 20 Weekly

Quizzes (1) 20 Every Week except Weeks 1,5 & 8
Article Briefs (1) 20 Sep. 1 & Sep. 29, 2021
Infographic Assignment (l) 30 Sep. 13, 2021
Midterm 30 Sep. 17, 2021
Fundamentals Project- Essay (I) 30 Oct. 8, 2021
Fundamentals Project Video Presentation (G) 10 Oct. 11, 2021

Final (1) 40 Oct. 15, 2021
Graduate-level Evidence Base Critique (1) 50 Oct. 15, 2021

Total Points 250

(1) Individual = 96% of grade / (G) Group = 6% of grade

Letter Grade Earned: 400-Level Letter Grade Earned: 500-Level
A: 180 — 200 (90-100%) A: 225 —250 (90-100%)

B: 160 — 179 (80-89%) B: 200 — 224 (80-89%)

C: 140 - 159 (70-79%) C:175-199 (70-79%)

D: 120 - 139 (60-69%) D: 150 - 174 (60-69%)

E: <120 (<60%) E: <150 (<60%)
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EPID/CPH 4XX/5XX: ONE HEALTH FOUNDATIONS

Course Schedule: Fall, 2021

This course has been divided into 3 modules: 1) One Health approach and methods; 2) Role of
microorganisms on the health of humans, animals and the environment; and 3) Role of macro-level
relationships on health such as human-animal companionship, agriculture, climate change and

migration.
Week . . .
Wk of Topic (Speaker) Assignments Due* Pre-Class Readings**
Module
Topic 1: Course Review &
Wk 1 Aug. | Introduction to One Health Weeklv Discussion Theme: Introduction
Mod 1 23 Topic 2: One Health History, Y Readings: N/A
Definitions & Stakeholders
Topic: Methodology-
Human/Animal Outbreak
| N
nvestigation . . Theme: Epidemiologic
Au Weekly Discussion and Analytic Methods
Wk 2 & Determinants and Risk Factors Quiz #1 Due . Y
30 . . Applied to One Health
Mod 1 through Research Article Brief #1 .
-Atlas & Maloy readings
Surveillance & Devising an
Evidence Base
Topic 1: Methodology- Modeling
& Cost Effecti
ost bitectiveness Theme: Analytic Methods
Wk 3 . . Weekly Discussion and One Health
Mod 1 Sep. 6 gj:ﬁ;cisggl\;.ef;mlzgjsagosévocac Quiz #2 Due -Atlas & Maloy readings
Mod 2 y -Riegelman & Kirkwood
Topic 2: Microbial Influences on readings
Human, Animal & Plant Health
Topic 1: Novel Influenza and
Wk 4 Sep. Coronaviruses Weekly Discussion Theme: RNA Viruses in
Mod 2 13 Quiz #3 Due Humans, Animals & Plants
Topic 2: Filoviruses, Arboviruses, | Infographic Assignment | -Readings posted in D2L
Phleboviruses and Hantaviruses
Th : Antimi ial
Topic 1: Antifungal & . . e.me ntimicrobia
o . . Weekly Discussion Resistance & Fungal
Wk 5 Sep. | Antimicrobial Resistance . .
Mod 2 20 Midterm Exam Pathogens in Humans,

Topic 2: Opportunistic Infections
& the Environment

Animals & Plants --
Readings posted in D2L






Topic 1: Health Benefits and
Risks of Companion Animals

Weekly Discussion Theme: Human and
>ep. Quiz #4 Companion Animal
Wk 6 27 Topic 2: Animal Sheltering . . P .
Article Brief #2 Interaction
Mod 3 -Readings posted in D2L
Topic 3: Animals and Human &SP
Modification of Environment
Topic 1: Climate Change Weekly Discussion Theme: Ecc.)systfem,
Wk 7 Oct. 4 Quiz #5 Climate, Migration &
Mod 3 ' Topic 2: Climate & Labor Fundamentals Essa Agriculture
Migration Y -Readings posted in D2L
Weekly Discussion
Wk 8 Oct Topic 1: Built Environment Video Presentations Theme: Pulling it
11 ' Topic 2: Pulling it Together Graduate Policy Brief Together
(Graduates) -Readings posted in D2L
Final Exam

*Unless otherwise specified, all quizzes are due by the start of class on date listed
**All readings posted on D2L

Program Competencies Covered for a Bachelor’s of Science Degree in Public Health: The Council on Education
for Public Health (CEPH) determines whether schools of public health meet standards for a comprehensive public

health education. Employers and fellowship programs care that your education is from a CEPH-accredited
institution. For more information on CEPH requirements for BS programs in public health, please see pages 26-28
of this document. Below several (non-exhaustive) examples of specific course assignments that meet the two
foundational competencies specified by CEPH:

1. The ability to communicate public health information, in both oral and written forms, through a variety of
media and to diverse audiences (two examples below)

a.

Infographic assignment: students must assemble information on a complex One Health topic into a
visual infographic that connects health outcomes and risk factor information from human, animal, and
environmental perspectives. Students will present two forms of the infographic with differing levels of
information: 1) for the general public; and 2) for policy makers with pre-existing background
knowledge.

Final public health challenge project: students must write a concise 1500-word essay on a current One
Health problem. They must assume a local, state, national, regional, or global perspective and
communicate a clear problem statement, review of solutions to date, critique of current solutions, and
plan for a way forward using a One Health approach

2. The ability to locate, use, evaluate and synthesize public health information (two examples below)

a.

Article Briefs 1 & 2: students will need to pull at least three scientific articles (from human, animal,
and environmental perspectives) and write an article brief that synthesizes information in an One
Health framework. Students will do this assignment twice on two different One Health topics.

Group presentation for foundations project: for the final group project, students in groups of 3 or 4
will have each written an essay on the same topic from a different regional perspective (local, state,
national, regional, or global). For their final presentation, they must synthesize information from their
individual projects into a group presentation in which they identify and prioritize resource needs using
a One Health framework.



https://ceph.org/

https://ceph.org/

https://media.ceph.org/documents/2016.Criteria.pdf



Competencies for Masters of Public Health (MPH) in One Health: The following Foundational MPH and One
Health Program-level competencies will be addressed in this service learning course. Specification of
competencies allows students and instructors to articulate how coursework contributes to the development of
informed, capable, and thoughtful public health professionals. Please review these competencies as they will be
incorporated into course assignments.
1. Compare the organization, structure, and function of healthcare, public health, and regulatory systems
across national and international settings (Foundational MPH #5)

a.

2. Assess
a.

In weekly quizzes for Module 1 (Weeks 1 — 3) students must demonstrate knowledge of the
various organizations and organizational structures responsible for One Health investigations,
surveillance, and policy making. For example, in Week 2, students will be introduced to a national
Zoonotic Disease prioritization project headed by CDC’s One Health office and ministries of health
worldwide. Students must be able to answer quiz questions about the types of stakeholders
involved and methods used for prioritization of resources for zoonotic illnesses from national and
international perspectives.

Group presentation for foundations project: for the final group project, students in groups of 3 or
4 will have each written an essay on the same topic from a different regional perspective (local,
state, national, regional, or global). For their final presentation, they must synthesize information
from their individual projects into a group presentation in which they identify and prioritize
resource needs using a One Health framework.

population needs, assets and capacities that affect communities’ health (Foundational MPH #7)
During in-class activities, students will work in groups to articulate community assets and needs
related to various One Health problems. For example, during Week 4 of Module 2 on arboviruses
and filoviruses, students will be divided into 8 groups representing different populations affected
by prominent zoonotic viruses requiring One Health solutions: Ebola, Marburg, Dengue or Zika.
Each group will need to create a brief slide set for presentation to the class about the vulnerability
and resilience factors associated with each group.

During an in-class group activity of Week 3 of Module 1 on policy advocacy and evaluation,
students will be asked to propose a logic model to implement an intervention to mitigate the
effects of climate change in a particular population (pre-assigned by group). Logic models will need
to include inputs, activities, and outcomes that address human, animal, and environmental
elements of the One Health triad.

3. Articulate appropriate methods and data sources to investigate the interdependency and
interconnectedness of humans, animals, and the environment in health and disease development (One
Health MPH #1)

a.

For take-home quizzes 2 and 3, students will be asked to match the appropriate methodologic
approach to a specific One Health question. Answers will be reviewed in class. More challenging
versions of these questions will appear on the midterm and final exams.

As part of students’ “foundations” essay, they will be asked to articulate which data elements are
lacking to inform their One Health topic. They will also need to specify methods for obtaining the
needed data and to propose an analytic study to address a relevant knowledge gap.

4. Describe sentinel events in humans, animals, and the environment for detection of hazardous
exposures and prevention of long-term negative effects. (One Health MPH #4)

a.

In quizzes 4, 5 and 6, students will have to answer questions about examples of events that have
affected health outcomes as a result of outbreaks, natural disasters, or cumulative environmental
exposure.

In the students’ “foundations” essay, they will need to articulate key historic events and
stakeholders that exemplify the need for a One Health approach to their topic of choice.

STANDARD UNIVERSITY OF ARIZONA POLICIES:



https://publichealth.arizona.edu/sites/publichealth.arizona.edu/files/academics/MPH%20Foundational%20Competencies_Website_Updated.pdf

https://publichealth.arizona.edu/academics/masters/mph/one-health



University Course Policies (please see the following URL): https://academicaffairs.arizona.edu/syllabus-policies

Communications: You are responsible for reading emails sent to your UA account from your instructor and the
announcements that are placed on the course web site. Information about readings, news events, your grades,
assignments and other course related topics will be communicated to you with these electronic methods. The
official policy can be found at: https://www.registrar.arizona.edu/personal-information/official-student-email-
policy-use-email-official-correspondence-students

UA Smoking and Tobacco Policy: The purpose of this Policy is to establish the University of Arizona’s (University)
commitment to protect the health of University faculty, staff, students, and visitors on campuses and in its
vehicles. The official policy can be found at: http://policy.arizona.edu/ethics-and-conduct/smoking-and-tobacco-

policy

Plagiarism: What counts as plagiarism?

e Copying and pasting information from a web site or another source, and then revising it so that it sounds like
your original idea.

e Doing an assignment/essay/take home test with a friend and then handing in separate assignments that
contain the same ideas, language, phrases, etc.

e Quoting a passage without quotation marks or citations, so that it looks like your own.

e Paraphrasing a passage without citing it, so that it looks like your own.

e Hiring another person to do your work for you, or purchasing a paper through any of the on- or off-line
sources.

Gender Pronoun Guideline: It is already UA policy that class rosters are provided to instructors with a student’s
preferred name. Students may share their preferred name and pronoun with members of the teaching staff and
fellow students, as desired, and these gender identities and gender expressions will be honored in this course. As
the course includes group work and in-class discussion, it is critical to create an educational environment of
inclusion and mutual respect. In this class, to be inclusive of all gender identities and expressions, students will be
referred to by their first or last names, the pronoun of their choice, or by default, the pronoun “they”.

Syllabus Changes: Information contained in the course syllabus, other than the grade and absence policies, may
be subject to change with reasonable advance notice, as deemed appropriate by the instructor



https://academicaffairs.arizona.edu/syllabus-policies

https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-official-correspondence-students

https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-official-correspondence-students

http://policy.arizona.edu/ethics-and-conduct/smoking-and-tobacco-policy

http://policy.arizona.edu/ethics-and-conduct/smoking-and-tobacco-policy




A MEL AND ENID ZUCKERMAN
| COLLEGE OF
THE UNIVERSITY PU BLIC HE.ALTH

OF ARIZONA

SYLLABUS
EPID/EHS 4XX-5XX: One Health Foundations
In-Person / Remote Synchronous Hybrid
Spring 2021, Session #1 (7.5w)

Time: MWEF, 1h 50m per session, 7.5 weeks

Locations: In-person: Drachman Hall A1XX
Remote Synchronous: Zoom <recurring link here>

Instructor: Katherine (Kate) Ellingson, PhD
Assistant Professor, Dept. Epidemiology and Biostatistics
Drachman Hall, A224
kellingson@email.arizona.edu

Instructor Availability: Office Hours: TBD or by Appointment
Preceptors: TBD

Catalogue Description (proposed): This course introduces a transdisciplinary One Health framework — which
focuses on the interconnection between people, animals and the environment — to examine health drivers and
outcomes at local, regional, national, and global levels.

Course Description: This course will cover the fundamental tenants of One Health by examining the
interconnections between humans, animals and the environment from a multidisciplinary lens. The course will
be divided into three modules. The first emphasizes approaches and methods in One Health practice including
outbreak investigations, risk factor analyses, surveillance, cost-effectiveness, evaluation, and advocacy. The
second module examines how microorganisms influence health and interact simultaneously with humans,
animals, and plants in the form of zoonotic diseases and environmental pathogens. The third module explores
macro-level relationships such as human-animal companionship, agriculture, migration, climate change, and
built environment. The content of each module will be presented from local, regional, national, and global
perspectives. Students will learn to articulate, visualize, write, and present complex health issues within a One
Health framework.

Course Prerequisites: CPH 309 or EPID 573A: Introduction to Epidemiology (recommended)
Course Learning Objectives: During this course, students will:

e Define One Health as it applies to public health theory and practice
e |dentify multiple methods for approaching One Health problems scientifically



mailto:kellingson@email.arizona.edu



e Characterize zoonotic pathogens by transmissibility, virulence, and impact on humans, animals, and
plants

e |dentify environmental microbes that cause disease in humans, animals, and plants

e Differentiate the risks and benefits of human-animal companionship in community and healthcare
settings

e Demonstrate visually the interconnectedness of humans, animals, and the environment and how those
connections affect health outcomes

e Investigate the impact of ecosystem disruption and climate change on health outcomes

e Interpret current climate and migration policy within the context of a One Health framework

e Propose methods to evaluate a complex One Health problems

e Reflect on how a One Health approach could serve plans for local, regional, national and global COVID-
19 responses moving forward

e Critique pandemic and climate preparedness plans from local, regional, national and global
perspectives

e Develop an appreciation for cross-disciplinary and cross-agency collaboration

Course Notes: The syllabus, selected readings, handouts, lecture slides and class assignments will be available
on D2L. Slides presented in class will be posted each week by Thursday at 5pm (for the current week).

Required Text: Riegleman, One Health: From AIDS to Zika (ISBN: 9781284136746). Most readings will be
assigned articles posted to D2L

Course Requirements: Students will be evaluated on their performance in the following domains

Attendance & Participation (20 points total): Students may choose to participate in either in-person or
synchronous-online formats. All students are expected to actively participate in class activities during the
scheduled course time. One point will be given for each of the 20 sessions for participation. No penalties
will be ascribed for participating remotely.

Quizzes (20 points total): There will be 6 short quizzes, each worth 4 points. The lowest score will be
dropped. Quizzes will start on Friday to assess knowledge of material presented over the past week’s
lecture and on readings for the following week. Quizzes will open on Friday’s after class and open until
Monday before class. No make-up quizzes.

Article Briefs (20 points): Each student will review two scientific articles on One Health topics of their
choice. Students must submit work in a standardized format provided by the instructor (10 points each).

Infographic Assignment (30 points total): Each student will create a One Health infographic designed to
visualize a public health issues from human, animal, and environmental perspectives.

Midterm (30 points): Students will take an in-class or Zoom-proctored midterm on Friday, February 5. D2L
lockdown browser will be enforced.

Fundamentals Project (40 total points): Groups of students will select one of the broad themes from the
course to explore in further depth. Each student will write an essay (30 points) on the topic from a
different perspective (local, regional, national, or global) and then will present in groups during the last
week of class (presentation = 10 points).

Final Exam (40 points): Students will take midterm via D2L lockdown and on Zoom if taking remotely on
Friday, March 5t





Graduate-level (500-level) One Health Evidence-Base Critique (50 points): Students taking the course for

graduate-level credit will be required to write a policy brief to decision makers at the local, state, national,
or global level. On a One Health topic of their choice, students will need to lay out three key areas that
require investment from public officials. They will then lay out the current state of the science and a
critique of the current investment. The policy brief must include recommendations for investments in
methods to generate data and knowledge that would inform future decision-making on this topic.

Assignments

Points

Final Grade Calculation: A total of 200 points are possible for the 400-level course.

Due Date(s)

Class Participation (I)

20

Every Class Meeting Time

Quizzes (l) 20 Every Monday except Weeks 1 & 8
Article Briefs (l) 20 Jan. 20 & Feb. 10, 2021
Infographic Assignment (I) 30 Jan. 29, 2021

Midterm 30 Feb. 5, 2021

Fundamentals Project- Essay (l) 30 Feb. 26, 2021

Fundamentals Project Presentation (G) 10 Mar. 1 & 3, 2021

Final (1) 40 Mar. 5, 2021

Total Points 200

(1) Individual = 95% of grade / (G) Group = 5% of grade

e Final Grade Calculation: A total of 250 points are possible for the 500-level course.

Assignments

Points

Due Date(s)

Class Participation (I) 20 Every Class Meeting Time

Quizzes (1) 20 Every Monday except Weeks 1 & 8
Article Briefs (l) 20 Jan. 20 & Feb. 10, 2021
Infographic Assignment (I) 30 Jan. 29, 2021

Midterm 30 Feb. 5, 2021

Fundamentals Project- Essay (I) 30 Feb. 26, 2021

Fundamentals Project Presentation (G) 10 Mar. 1 & 3, 2021

Final (1) 40 Mar. 5, 2021

Graduate-level Evidence Base Critique (1) 50 Mar. 7, 2021

Total Points 250

(1) Individual = 96% of grade / (G) Group = 6% of grade

Letter Grade Earned: 400-Level
A: 180 — 200 (90-100%)

B: 160 — 179 (80-89%)

C: 140 - 159 (70-79%)

D: 120 - 139 (60-69%)

E: <120 (<60%)

Letter Grade Earned: 500-Level

A: 225 - 250 (90-100%)
B: 200 — 224 (80-89%)
C: 175-199 (70-79%)
D: 150 — 174 (60-69%)
E: <150 (<60%)
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EPID/CPH 4XX/5XX: ONE HEALTH FOUNDATIONS
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Course Schedule: Spring, 2021

This course has been divided into 3 modules: 1) One Health approach and methods; 2) Role of
microorganisms on the health of humans, animals and the environment; and 3) Role of macro-level
relationships on health such as human-animal companionship, agriculture, climate change and

migration.
Week Date Topic (Speaker) Assignments Due* Pre-Class Readings**
Module P P g &
1 Course Review & Introduction to
Wk 1 One Health Theme: Introduction
Mod 1 Jan. One Health History, Definitions Readings: N/A
15 & Stakeholders
Jan. Methodology: H.umz?m/AmmaI Quiz #1 Due ‘ . .
18 Outbreak Investigation Theme: Epidemiologic
Jan. Methodology: Determinants and ) . and Analytic Methods
Wk 2 Article Brief #1
Mod 1 20 Risk Factors through Research ricle Brie Applied to One Health
Jan. Methodology: Surveillance & -Atlas & Maloy readings
22 Devising an Evidence Base
Jan. Methodology: Modeling & Cost .
. &Y g Quiz #2 Due Theme: Analytic Methods
25 Effectiveness
Wk 3 - and One Health
Jan. Methodology: Evaluation, .
Mod 1 . -Atlas & Maloy readings
27 Qualitative Methods & Advocacy . .
Mod 2 - - -Riegelman & Kirkwood
Jan. Microbial Influences on Human, Article Brief #2 readings
29 Animal & Plant Health g
Feb. go:erl] Ir\1/1i‘lruenza and Quiz #3 Due
oronaviruses Theme: RNA Viruses in
Wk 4 o . .
Mod 2 Feb. Filoviruses & Arboviruses Humans, Animals & Plants
-Readings posted in D2L
Feb. Phleboviruses and hantaviruses
Feb. 8 | Midterm Exam Theme: Antimicrobial
Wk 5 Feb. | Antifungal & Antimicrobial Resistance & Fungal
. Pathogens in Humans,
Mod 2 10 Resistance )
— : Animals & Plants --
Feb. Opportunistic Infections & the Infographic Assignment | Readings posted in D2L
12 Environment grap & &P
Feb. Health Benefits and Risks of .
. . Quiz #4
15 Companion Animals Theme: Human and
Feb. C ion Animal
Wk 6 © Animal Sheltering ompan_lon nima
Mod 3 17 Interaction
Feb. | Animals and Human -Readings posted in D2L
19 Modification of Environment
Wk 7 Feb. . .
Mod 3 29 Climate Change Quiz #5






Feb. Climate & Labor Migration Theme: Ecosystem,

24 Climate, Migration &
Feb. . ) Agriculture
26 Built Environment Fundamentals Essay _Readings posted in D2L
Mar. iz #

ar Group Presentations Quiz #6 .
1 Presentations

Theme: Pulling it

Wk 8 Mar. Presentations & Exam
Together

Group Presentations & Wrap-up

Preparati

3 reparation -Readings posted in D2L
Mar. . i

6 Final Exam Final

*Unless otherwise specified, all quizzes are due by the start of class on date listed
**All readings posted on D2L

Program Competencies Covered for a Bachelor’s of Science Degree in Public Health: The Council on Education
for Public Health (CEPH) determines whether schools of public health meet standards for a comprehensive public
health education. Employers and fellowship programs care that your education is from a CEPH-accredited
institution. For more information on CEPH requirements for BS programs in public health, please see pages 26-28
of this document. Below several (non-exhaustive) examples of specific course assignments that meet the two
foundational competencies specified by CEPH:

1. The ability to communicate public health information, in both oral and written forms, through a variety of
media and to diverse audiences (two examples below)

a. Infographic assignment: students must assemble information on a complex One Health topic into a
visual infographic that connects health outcomes and risk factor information from human, animal, and
environmental perspectives. Students will present two forms of the infographic with differing levels of
information: 1) for the general public; and 2) for policy makers with pre-existing background
knowledge.

b. Final public health challenge project: students must write a concise 1500-word essay on a current One
Health problem. They must assume a local, state, national, regional, or global perspective and
communicate a clear problem statement, review of solutions to date, critique of current solutions, and
plan for a way forward using a One Health approach

2. The ability to locate, use, evaluate and synthesize public health information (two examples below)

a. Article Briefs 1 & 2: students will need to pull at least three scientific articles (from human, animal,
and environmental perspectives) and write an article brief that synthesizes information in an One
Health framework. Students will do this assignment twice on two different One Health topics.

b. Group presentation for foundations project: for the final group project, students in groups of 3 or 4
will have each written an essay on the same topic from a different regional perspective (local, state,
national, regional, or global). For their final presentation, they must synthesize information from their
individual projects into a group presentation in which they identify and prioritize resource needs using
a One Health framework.

Competencies for Masters of Public Health (MPH) in One Health: The following Foundational MPH and One
Health Program-level competencies will be addressed in this service learning course. Specification of
competencies allows students and instructors to articulate how coursework contributes to the development of
informed, capable, and thoughtful public health professionals. Please review these competencies as they will be
incorporated into course assignments.
1. Compare the organization, structure, and function of healthcare, public health, and regulatory systems
across national and international settings (Foundational MPH #5)




https://ceph.org/

https://ceph.org/

https://media.ceph.org/documents/2016.Criteria.pdf

https://publichealth.arizona.edu/sites/publichealth.arizona.edu/files/academics/MPH%20Foundational%20Competencies_Website_Updated.pdf

https://publichealth.arizona.edu/academics/masters/mph/one-health



a. In weekly quizzes for Module 1 (Weeks 1 — 3) students must demonstrate knowledge of the
various organizations and organizational structures responsible for One Health investigations,
surveillance, and policy making. For example, in Week 2, students will be introduced to a national
Zoonotic Disease prioritization project headed by CDC’s One Health office and ministries of health
worldwide. Students must be able to answer quiz questions about the types of stakeholders
involved and methods used for prioritization of resources for zoonotic illnesses from national and
international perspectives.

b. Group presentation for foundations project: for the final group project, students in groups of 3 or
4 will have each written an essay on the same topic from a different regional perspective (local,
state, national, regional, or global). For their final presentation, they must synthesize information
from their individual projects into a group presentation in which they identify and prioritize
resource needs using a One Health framework.

2. Assess population needs, assets and capacities that affect communities’ health (Foundational MPH #7)

a. During in-class activities, students will work in groups to articulate community assets and needs
related to various One Health problems. For example, during Week 4 of Module 2 on arboviruses
and filoviruses, students will be divided into 8 groups representing different populations affected
by prominent zoonotic viruses requiring One Health solutions: Ebola, Marburg, Dengue or Zika.
Each group will need to create a brief slide set for presentation to the class about the vulnerability
and resilience factors associated with each group.

b. During an in-class group activity of Week 3 of Module 1 on policy advocacy and evaluation,
students will be asked to propose a logic model to implement an intervention to mitigate the
effects of climate change in a particular population (pre-assigned by group). Logic models will need
to include inputs, activities, and outcomes that address human, animal, and environmental
elements of the One Health triad.

3. Articulate appropriate methods and data sources to investigate the interdependency and
interconnectedness of humans, animals, and the environment in health and disease development (One
Health MPH #1)

a. Fortake-home quizzes 2 and 3, students will be asked to match the appropriate methodologic
approach to a specific One Health question. Answers will be reviewed in class. More challenging
versions of these questions will appear on the midterm and final exams.

b. As part of students’ “foundations” essay, they will be asked to articulate which data elements are
lacking to inform their One Health topic. They will also need to specify methods for obtaining the
needed data and to propose an analytic study to address a relevant knowledge gap.

4. Describe sentinel events in humans, animals, and the environment for detection of hazardous
exposures and prevention of long-term negative effects. (One Health MPH #4)

a. Inquizzes 4, 5 and 6, students will have to answer questions about examples of events that have
affected health outcomes as a result of outbreaks, natural disasters, or cumulative environmental
exposure.

b. Inthe students’ “foundations” essay, they will need to articulate key historic events and
stakeholders that exemplify the need for a One Health approach to their topic of choice.

STANDARD UNIVERSITY OF ARIZONA POLICIES:

University Course Policies (please see the following URL): https://academicaffairs.arizona.edu/syllabus-policies

Communications: You are responsible for reading emails sent to your UA account from your instructor and the
announcements that are placed on the course web site. Information about readings, news events, your grades,
assignments and other course related topics will be communicated to you with these electronic methods. The

official policy can be found at: https://www.registrar.arizona.edu/personal-information/official-student-email-




https://academicaffairs.arizona.edu/syllabus-policies

https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-official-correspondence-students



policy-use-email-official-correspondence-students

UA Smoking and Tobacco Policy: The purpose of this Policy is to establish the University of Arizona’s (University)
commitment to protect the health of University faculty, staff, students, and visitors on campuses and in its
vehicles. The official policy can be found at: http://policy.arizona.edu/ethics-and-conduct/smoking-and-tobacco-

policy

Plagiarism: What counts as plagiarism?

e Copying and pasting information from a web site or another source, and then revising it so that it sounds like
your original idea.

e Doing an assignment/essay/take home test with a friend and then handing in separate assignments that
contain the same ideas, language, phrases, etc.

e Quoting a passage without quotation marks or citations, so that it looks like your own.

e Paraphrasing a passage without citing it, so that it looks like your own.

e Hiring another person to do your work for you, or purchasing a paper through any of the on- or off-line
sources.

Gender Pronoun Guideline: It is already UA policy that class rosters are provided to instructors with a student’s
preferred name. Students may share their preferred name and pronoun with members of the teaching staff and
fellow students, as desired, and these gender identities and gender expressions will be honored in this course. As
the course includes group work and in-class discussion, it is critical to create an educational environment of
inclusion and mutual respect. In this class, to be inclusive of all gender identities and expressions, students will be
referred to by their first or last names, the pronoun of their choice, or by default, the pronoun “they”.

Syllabus Changes: Information contained in the course syllabus, other than the grade and absence policies, may
be subject to change with reasonable advance notice, as deemed appropriate by the instructor
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JA\ THE UNIVERSITY OF ARIZONA«

NEW ACADEMIC PROGRAM-GRADUATE CERTIFICATE
ADDITIONAL INFORMATION FORM

CERTIFICATE DESCRIPTION—provide a description for the proposed certificate. Include the purpose (community need,
preparation for professional certification exams, degree program recruitment, or employability enhancement), nature, and
program highlights. The description must match departmental and college websites, Graduate Catalog and Program
Descriptions page, handouts, promotional materials, etc.

Description of proposed certificate: The graduate Certificate in One Health will consist of 12 units , four courses. Three of the
four courses are newly developed courses and one more elective can be selected from existing courses.

Core Courses (new developed courses) (9 units)

EPID/EHS 4XX/5XX One Health Foundations (3 units)

EHS 5XX One Health Systems Thinking (3 units)

EHS 4XX/5XX One Health Approach and Case Studies (3 Units)

Electives Existing course (electives) (3 unit)
HPS 533 Global Health (3 units)

Additional courses will be added under electives once syllabi review of those courses is completed and letters of supports are
secured. Potential courses to be added include ACBS 503R Biology of Animal Parasites (3 units), AlS 531A Traditional
Ecological Knowledge (3 units), ENVS 577 Principles of Ecotoxicology (3 units.)

The students must apply to the graduate certificate program, and must fulfill our existing graduate certificate requirements.
Students must obtain a passing grade (C or higher) in each of the four courses, with a minimum of a 3.0 GPA to be awarded
the certificate. A student who fails to achieve a passing grade in a course can retake the course only once. Students who do
not pass the required 12 credits will only receive credits for the courses passed, but will not qualify for the certificate. All
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courses will be taught by experienced instructors with a solid track record of teaching graduate students, using web-based
technologies.

Purpose: The Graduate Certificate in One Health is intended to 1) enhance the education graduate students and professional
students beyond their regular course of study; 2) provide additional training to professions already in the field including
researchers, Public Health practitioners, those in the medical field and others. In addition, the graduate certificate also serves
as a feeder program into our Public Health programs.

NEED FOR THE CERTIFICATE/JUSTIFICATION - describe how the certificate fulfills the needs of the city, state, region, and
nation. Provide market analysis data or other tangible evidence of the need for and interest in the proposed certificate. This
might include results from surveys of current students, alumni, and/or employers or reference to student enrollments in
similar programs in the state or region. Include an assessment of the employment opportunities for graduates of the
program during the next three years. Curricular Affairs can provide a job posting/demand report by skills
obtained/outcomes/CIP code of the proposed certificate. Please contact the Office of Curricular Affairs to request the report
for your proposal.

One Health is a relatively new academic discipline that has been recognized worldwide as a way to understand and address
global challenges related to health. The One Health paradigm recognizes connections among the health of animals, the
environment, and humans. New strategies are needed to cope with changing ecosystems that lead to altered patterns of
disease transmission. Zoonotic infections (i.e., those spread between animals and people) are common in the U.S. and
globally such as the current COVID-19 outbreak. For instance, since the Ebola outbreak in West Africa, United States Agency
of International Development (USAID) initiated the One Health Workforce Project to develop the future of One Health work
force to prevent, detect, and respond to infectious diseases through a partnership with different Universities in the US and
across the globe? .

Given the nature and the need to address current and future pandemics globally, the graduate certificate in One Health will
prepare the next generation of public health practitioners, researchers and other professional on how to holistically address
infectious diseases, epidemics and pandemics here in the US or abroad. In addition, since the courses will be offered online,
it will allow students from other universities in the US and overseas to be able to take individual courses of the certificate
that will be transferable to programs in their home institutions. We also expect that some students who successfully

! https://vetmed.umn.edu/centers-programs/global-one-health-initiative /one-health-workforce /one-health-workforce-publications
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complete the certificate would consider continuing in our MPH and Master’s program given the opportunity to transfer
credits.

Currently, there are less than 10 certificates program in One Health the U.S. and even fewer globally 2.The University of
Arizona has an opportunity to be an early adopter to attract and train working professional who need additional training in
the growing field of One Health.

PROGRAM AFFILIATION- specify whether the UA offers an affiliated graduate program. The affiliated program may or may
not have the same name as the proposed certificate. Will there be any collaboration with other departments or universities
to maximize resources? If there is collaboration, please include a memo of support from the applicable parties.

The Mel and Enid Zuckerman College of Public Health offers a graduate MPH program in One Health and is currently
developing a BS in Public Health with a One Health Emphasis. The certificate program is a result of collaborations from The
Environmental Health Sciences, Health Promotion Sciences and The Epidemiology and Biostatistics Departments within the
College of Public Health. In addition, additional courses will be added to the list of electives for the certificate program from
other Colleges on campus once syllabi review for those courses is completed and support letters are secured.

CERTIFICATE REQUIREMENTS- complete the table below to list the certificate requirements, including minimum number of
credit hours, required core, electives, and any special requirements. Information in this section must be consistent
throughout the proposal documents (comparison chart, department checklists, curricular/assessment map, etc.).
Requirements should include sufficient units to provide a substantive program and an appropriate level of academic rigor
and in no case be less than 9 units of credit.

Certificate level (graduate certificate or post- Graduate Certificate
master’s certificate)

Minimum total units required 12

Total transfer units that may apply to the 3
certificate.

Note: no more than 6 units of transfer credit
may apply to a graduate certificate.

2 One Health Commission - https://www.onehealthcommission.org/en/resources__services/oh_opportunities_bulletin_board/
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Pre-admissions expectations (i.e. academic
training to be completed prior to admission)

Completion of Undergraduate Degree, 3.0 GPA cumulative or last 60 units.

Graduate non-degree status units permitted?
(Yes/No). If yes, list how many.

Note: per policy, 6 units maximum may be
used.

Yes, 3 units may be used towards the certificate

Certificate requirements. List all certificate
requirements including core and electives..
Courses listed must include course prefix,
number, units, and title. Mark new
coursework (New). Include any
limits/restrictions needed. Provide
email(s)/letter(s) of support from home
department head(s) for courses not owned by
your department.

Note: No less than 50% of the course work
applied to a certificate must be taken for a
regular letter grade.

Complete 12 Units

Core Courses (New Courses)

e EPID/EHS 4XX/5XX One Health Foundations (3 units)

e EHS 5XX One Health Systems Thinking (3 units)

e EHS 4XX/5XX One Health Approach and Case Studies (3 Units)

Electives Course ( College of Public Health)
e HPS 533 Global Health (3 units)

Electives Course ( Campus)3

e ACBS 503R Biology of Animal Parasites (3 units)

e AIS 531A Traditional Ecological Knowledge (3 units)
e ENVS 577 Principles of Ecotoxicology (3 units)

Research methods, data analysis, and
methodology requirements. (Yes/No). If yes,
provide description.

No

3 At least two additional courses may be added to the list from other Colleges once syllabi review for those courses is completed and support letters are

secured.






Internship, practicum, applied course No
requirements (Yes/No). If yes, provide
description.

Is substitution of required or elective courses | Yes, students may substitute 3 units with Director of Graduate Studies approval.
permitted at advisor’s discretion? (Yes/No). If
yes, provide description Note: standard
substitution allowance is up to 25% of the
total required units without Graduate College
approval.

May units earned for the certificate be Yes, students may apply 12 units towards MPH or the MS Environmental Health
applied to affiliated graduate programs (from | Science program.
section I1)? (Yes/No). If yes, list how many.

Additional requirements (provide description) | None

V. CURRENT COURSES—using the table below, list all existing courses included in the proposed certificate. You can find
information to complete the table using the UA course catalog or UAnalytics (Catalog and Schedule Dashboard> “Printable
Course Descriptions by Department” On Demand Report; right side of screen). If the courses listed belong to a department
that is not a signed party to this implementation request, upload the department head’s permission to include the courses in
the proposed certificate and information regarding accessibility to and frequency of offerings for the course(s). Upload
letters of support/emails from department heads to the “Letter(s) of Support” field on the UAccess workflow form. Add rows
to the table, as needed. Note: no less than 50% of the coursework applied to a certificate must be taken for a regular letter

grade.
Course prefix | Units | Title Course Description Pre- Modes of | Campus and Typically Dept signed
and number requisites | Delivery Location Offered party to
(include (online, Offered (F, W, Sp, | proposal?
cross-listings) in-person, Su) (Yes/No)
hybrid)
HPS 533 3 Global Health Global health is an area for study, None Online Campus/Global | S Yes/ same
research, and practice that places Campus dept.

priority on improving health and
achieving health equity for all
people worldwide. It is defined in
the Institute of Medicine’s Report,
“America’s Vital Interest in Global
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Health” as health problems, issues,
and concerns that transcend national
boundaries, and which may be
influenced by circumstances or
experiences in other countries and
are best addressed by cooperative
actions and solutions. These
definitions reflect a closely linked
world, where the globalization of
commerce, communications, and
travel bring an immediacy that
magnifies our opportunities and our
problems. For human health,
connectedness of knowledge and
technology can obviously support
surveillance, treatment, and
prevention. However, rapid
movement of people — some of
whom are ill with an infectious
disease, movement of food that can
be contaminated, water and air that
can be polluted, toxic substances
and even terrorism across national
borders, bring increased health
risks. Global health also relates to
both intrinsic factors, such as
genetics, behavior, and exposure to
infections, as well as extrinsic
factors, such as poverty, trade,
climate change, and environmental
degradation.






VI. NEW COURSES NEEDED — using the table below, list any new courses that must be created for the proposed program. If the
specific course number is undetermined, please provide level (ie CHEM 6**). Add rows as needed. Is a new prefix needed? If
so, provide the subject description so Curricular Affairs can generate proposed prefix options. Note: no less than 50% of the
coursework applied to a certificate must be taken for a regular letter grade.

Course Units | Title Course Description Pre- Modes of Status * | Anticipated | Typically Dept Faculty members
prefix and requisites delivery first term Offered signed available to
number (online, in- offered (F, W, Sp, | partyto teach the
(include person, Su) proposal? | courses

cross- hybrid) (Yes/No)

listings)

EHS/ EPID 3 One Health The first module of None Online S F F Yes Mona Arora
Axx/5xx Foundations | this course

emphasizes
approaches and
methods in One
Health practice
including outbreak
investigations, risk
factor analyses,
surveillance, cost-
effectiveness,
evaluation, and
advocacy. The second
module examines how
microorganisms
influence health and
interact
simultaneously with
humans, animals, and
plants in the form of
zoonotic diseases and
environmental
pathogens. The third
module explores
macro-level
relationships such as
human-animal
companionship,






agriculture, migration,
climate change, and
built environment.

EHS
4AXX/5XX

One Health
Approach
and Case
Studies

This course will
examine zoonotic
diseases, diseases that
can be transmitted
from animals to
humans, challenges
and opportunities on
how to address those
diseases from One
Health perspective.
Multi-sectoral
approach and
collaborations being
one of the key
strengths of One
Health approach, this
course will also
examine the role of
collaborations
including
communities, and the
role of cultural
competency in
addressing public
health issues globally.

EHS/EPID
4XX/5XX
One Health
Foundations
(or
concurrent
enroll)

Online

Yes

Aminata
Kilungo/Jonathan
Sexton

EHS
5XX/4XX

Systems
Thinking in
One Health

This course is designed
to expose student from
different backgrounds
and disciplines an
understanding of the
systems approach to
One Health problems.
Students in this course
will examines methods
and tools used by
different disciplines

EHS/EPID
4XX/5XX
One Health
Foundations

Online

Yes

Mona Arora






and sectors to
understand complex
problems. Using case
studies, risk
assessments, and visual
diagrams, students will
discuss and evaluate
myriad facets of public
health problems in
order to inform
solutions. Through the
course of the class,
students will learn to
recognize components,
interactions, and
structure of existing
approaches and how
they differ from a One
Health Systems
Thinking perspective.
At the conclusion of
the course, students
will have a deeper
appreciation and value
of interdisciplinary and
cross-sectoral
collaboration to
understanding and
addressing complex
public health
challenges.

*In development (D); submitted for approval (S); approved (A)

Subject description for new prefix (if requested). Include your requested prefix, if any. :






VII. FACULTY INFORMATION- complete the table below. If UA Vitae link is not provided/available, attach a short CV (2-3 pages)
to the end of the proposal or upload to the workflow form. UA Vitae profiles can be found in the UA directory/phonebook.
Add rows as needed. Delete the EXAMPLE rows before submitting/uploading. NOTE: full proposals are distributed campus-

wide, posted on committee agendas and should be considered “publicly visible”. Contact the Office of Curricular Affairs if
you have concerns about CV information being “publicly visible”.

Faculty Member

Involvement

UA Vitae link or “CV attached”

Aminata Kilungo

Course development and teaching EHS
4XX/5XX One Health Approach and Case
Studies

CV attached

533 Global Health

Jonathan Sexton Course development and teaching EHS CV attached
4XX/5XX One Health Approach and Case
Studies

Mona Arora Course development and teaching EHS CV attached
5XX Systems Thinking in One Health

John Ehiri Course development and teaching HPS CV attached

Kacey Ernst

Course ID

VII. ACADEMIC INTEGRITY- If courses will be offered online, how will you protect academic integrity? The University of Arizona

The courses are designed to include different assessment methods including groups discussion, papers, quizzes and exams. Quizzes
and exams will be administered through examity to ensure academic integrity. Paper and other written assignments will be

submitted via D2L drop box with enabled Turnitinin@Similarity Score.
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VIIL.

ADVISING AND ADMINISTRATION —describe provisions included for student advising. List the name and contact information
for the person or persons who will serve in the role of Director of Graduate Studies (DGS) for the certificate. This is not
always the same as the DGS for affiliated programs or head of the managing academic unit. Provide the names of the
certificate oversight committee members.

Student advising provisions: will be handled by the MEZCOPH Office of Student Services and Alumni Affairs. This office
currently provides student advising services for MEZCOPH graduate and undergraduate degrees, and certificates. The
Coordinator for the MS, Doctoral and Certificate Programs manages the admissions process through GradApp, provides
registration guidance, schedule planning and other day to day program coordination.In addition, all instructors will be asked
to create “virtual office hours” and would be required to log into the chat room at set times/days. The Director of Graduate
Studies provides day to day oversight of the program, reviews all requests for course substitutions and any other curricular
issues.

Coordinator of Graduate Certificates : Michael Tearne, MEd

Director of Graduate Studies: John Ehiri, PhD

Certificate Oversight Committee Members: John Ehiri, PhD, Professor and Dean Academic Affairs
Kelly Reynolds, PhD, Professor and Dept Chair, Environmental Health Sciences
Aminata Kilungo, PhD, Assistant Professor, Health Promotion

Katherine Ellingson, PhD, Assistant Professor, Epidemiology and Biostatistics
Michael Tearne, Coordinator, MS, Doctoral and Certificate Programs

Advising provisions:
Director of Graduate Studies:
Certificate oversight committee members:

CONCURRENT ENROLLMENT -indicate if concurrent enrollment in a degree program is allowed or required.

11





Xl.

Concurrent enrollment is allowed but not required

TIME TO COMPLETION-can students be enrolled full-time (9 units) in the certificate in their first semester? What is the
standard length of time to finish the certificate if students are enrolled full-time the first semester? Note: time to complete
the certificate shall not exceed four (4) years. The clock begins with the date of the earliest coursework used for the
certificate.

Student can enroll in 9 units the first semester and complete all requirements in two sequential fall and spring terms.

STUDENT LEARNING OUTCOMES AND CURRICULUM MAP—describe what students should know, understand, and/or be
able to do at the conclusion of this certificate. Work with Office of Instruction and Assessment to create a curricular map
using Taskstream. Include your curricular map in this section (refer to Appendix A for sample Curriculum Map generated
using Taskstream).

e Define One Health as it applies to public health theory and practice

e |dentify multiple methods for approaching One Health problems scientifically

e Characterize zoonotic pathogens by transmissibility, virulence, and impact on humans, animals, and plants

e |dentify environmental microbes that cause disease in humans, animals, and plants

e Differentiate the risks and benefits of human-animal companionship in community and healthcare settings

e Reflect on how a One Health approach could serve plans for local, regional, national and global pandemic responses
moving forward

e Critique pandemic and climate preparedness plans from local, regional, national and global perspectives

e Discuss the challenges and opportunities in addressing zoonotic diseases globally

e Exhibit interpersonal communication skills that demonstrate respect for other perspectives and cultures.

e Demonstrate conceptual skills in addressing zoonotic diseases from One Health perspectives.

e Describe the fundamental concepts, definitions, and frameworks of systems thinking.

e Understand interdisciplinary methods and tools to employ a systems thinking approach to One Health problems.

e Evaluate the role and importance of multi-sectoral collaboration in addressing zoonotic diseases from One Health

perspectives.

12
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Xil.

Curriculum Map:

Courses and Learning Outcomes

Define One | Identify Assess One Demonstrate Understand Evaluate the role | Exhibit interpersonal
Health as it | multiple Health conceptual interdisciplinary | and importance | communication skills that
applies to methods for approach for | skills in methods and of multi-sectoral | demonstrate respect for
public approaching local, addressing tools to employ | collaboration in other perspectives and
health One Health regional, zoonotic a systems addressing cultures.
theory and | problems national and diseases from | thinking zoonotic
practice scientifically global One Health approach to One | diseases from
pandemic perspectives Health One Health
responses problems. perspectives
EPID/EHS I A I, A I I, A
4xx/5xx One
Health
Foundations
EHS 4xx/5xx | | A A A I, A I, A
One Health
Approach
and Case
Studies
EHS 5XX A A A A
Systems
Thinking in
One Health
HPS 533 I, A
Global
Health

ASSESSMENT PLAN FOR STUDENT LEARNING- using the table below, provide a schedule for program assessment of intended
student learning outcomes 1) while students are in the program and 2) after completion of the certificate. Add rows as
needed. Delete EXAMPLE row.
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Learning Outcomes

Sources(s) of Evidence

Assessment Measures

Data Collection Points

Define One Health as it applies to
public health theory and practice

Course-embedded assessments
and
Exit survey

Article brief #1, Quiz # 1

EPID/EHS 4xx/5xx One Health
Foundations

Identify multiple methods for
approaching One Health problems
scientifically

Course-embedded assessments
and
Exit survey

Article brief #1, Quiz# 1

EPID/EHS 4xx/5xx One Health
Foundations

Assess One Health approach for
local, regional, national and global
pandemic responses

Course-embedded assessments
and
Exit survey

Quiz#3

EPID/EHS 4xx/5xx One Health
Foundations

Demonstrate conceptual skills in
addressing zoonotic diseases from
One Health perspectives

Course-embedded assessments
and
Exit survey

Final paper and final presentation

EHS 4xx/5xx One Health Approach
and Case Studies

Understand interdisciplinary
methods and tools to employ a
systems thinking approach to One
Health problems.

Course-embedded assessments
and
Exit survey

Term paper

EHS 5xx One Health Systems
thinking

Evaluate the role and importance
of multi-sectoral collaboration in
addressing zoonotic diseases from
One Health perspectives

Course-embedded assessments
and
Exit survey

Final paper, group discussion #5

EHS 4xx/5xx One Health Approach
and Case Studies

Exhibit interpersonal
communication skills that
demonstrate respect for other
perspectives and cultures.

Course-embedded assessments
and
Exit survey

population health analysis, mid-
term paper on situation analysis
and SWOT analysis, Advocacy
briefing.

HPS 533 Global Heath
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Xlll.  PROGRAM ASSESSMENT PLAN- using the table below, provide a schedule for program evaluation 1) while students are in the
program and 2) after completion of the certificate. Identify factors that indicate that completion of the certificate leads to
gainful employment and/or advancement opportunities. Add rows as needed. Delete EXAMPLE rows.

Assessment Measure Source(s) of Evidence Data Collection Point(s)
Job Placement Statistics Student/Alumni Survey At completion of certificate and as part
of alumni survey

XIV. ANTICIPATED STUDENT ENROLLMENT- complete the table below. What concrete evidence/data was used to arrive at the

numbers?
5-YEAR PROJECTED ANNUAL ENROLLMENT
15t Year | 2™Year | 3" Year 4th Year 5t Year
Number of 10 15 20 25 30
Students

Data/evidence used to determine projected enrollment numbers:

Anticipated student enrollment for the first year is 10 students. However, it is possible that we will have more students given the
online nature of the program and the growing interest in One Health programs.

XV.  ANTICIPATED CERTIFICATES AWARDED- complete the table below, beginning with the first year in which certificates will be
awarded. How did you arrive at these numbers? Use National Center for Education Statistics College Navigator to find
program completion information of peer institutions offering a same or similar certificate. Take into consideration
departmental retention rates.

PROJECTED CERTIFICATES AWARDED ANNUALLY ‘
1tYear | 2" Year | 3"Year 4" Year | 5tyear |

15
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Number of |2 2 4 4 4
Certificates

Data/evidence used to determine number of anticipated certificates awarded annually:

There are several certificates offered in the College of Public Health. The Public Health Certificate award approximately 4 to 5 a year.
ACTR has 2 to 3. GHD and Health Admin 1 or 2. We anticipate to start with low numbers during the first and second year, and later
increase due to marketing and outreach.

XVI. PROGRAM DEVELOPMENT TIMELINE- describe plans and timelines for 1) marketing the certificate and 2) student
recruitment activities.

The marketing of the Certificate is part of the broader One Health program development, marketing and recruitment for
students. We have budgeted for the marketing and student recruitment efforts to begin Summer of 2020-Summer 2021. As
part of these efforts, we will work with the University of Arizona Mel and Enid Zuckerman College of Public Health Western
Region Public Health Training Center and will explore other partners.

XVII. DIVERSITY AND INCLUSION-describe how you will recruit diverse students and faculty to this program. In addition, describe
retention efforts in place or being developed in order to retain students.

As part of the marketing and recruitment process, we will target a diverse body of students and working professionals.
MEZCOPH has a diverse body of faculty and the course will be taught by existing faculty.

XVIIl. SAMPLE PLAN OF STUDY- provide a sample plan of study.

Fall (First semester)
EPID/ EHS 4xx/5xx One Health Foundations (3 units)
EHS 4XX/5XX One Health Approach and Case Studies (3 units)

Spring (Second semester)
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EHS 5xx Systems Thinking in One Health (3 units)
Elective

Total Credit 12 credits

Appendix A. Sample Curriculum Map for BA in Statistics and Data Science. Created using Taskstream. Contact OIA for assistance in
creating your curriculum map.

BA Statistics and Data Science Curriculum Map
Courses and Activities Mapped to BA Statistics and Data Science Outcome Set

Outcome
Be able to define Recagnize when arguments, Produce effective analyses Critically evaluate and extend | Apply methods and concepts Effectively communicate
mathematical and statistical especially formal statistical from data using a variety of statistical models drawn from their coursework to their results
terms precisely procedures and data computational, mathematical, from current scientific analyze data based scientific
visualization, are valid, and and statistical approaches literature problems
dentify logical flaws
Courses and Learning Activities
MATH 313 -
Infreduction to Linear Algebra I
MATH 383 2 |
Intro to Statistical Methods r [" 1 I 1 -l.
MATH/STAT 375
Stastal Computeg [ [ (e N
STAT 464s
Introduction to Mathematical - - - -
Statislics |
STAT 4665
Introduction to Mathematical n “ “ -
Statistics |l
STAT 465
Infroduction to Data Science “ “ n

Legend: i 18 Introduced - Practiced “ Assessed

Last Modified: 1120022017 02.04:01 PM
= ' crested IS taskstream
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JA\ THE UNIVERSITY OF ARIZONA«

NEW ACADEMIC PROGRAM-UNDERGRADUATE MAJOR
ADDITIONAL INFORMATION FORM

MAJOR DESCRIPTION -provide a marketing/promotional description for the proposed program. Include the purpose, nature,
and highlights of the curriculum, faculty expertise, emphases (sub-plans; if any), etc. The description will be displayed on the
advisement report(s), Degree Search, and should match departmental and college websites, handouts, promotional
materials, etc.

In alignment with the mission of the Mel and Enid Zuckerman College of Public Health, the Bachelor of Arts in Wellness and
Health Promotion Practice will promote the health and wellness of communities across the southwest and globally. The
major in Wellness and Health Promotion Practice will offer students the opportunity to develop the knowledge, attitudes,
ethics, skills, and supervised practice to provide professional services and interventions to culturally diverse and
socioeconomically diverse populations across the lifespan that promotes healthy behaviors, healthy lifestyles, and wellness.
For the purposes of this degree, wellness means a state of being in optimal health. The graduates of the program will have
the skills to promote optimal wellness within themselves, among individuals, families and communities and in a variety of
settings: in homes, communities, governmental organizations, businesses, health care centers, hospitals, schools, faith-based
organizations and other non-governmental organizations.

Students will be prepared to conduct health needs and resource assessments, to plan health promotion services and
interventions using appropriate evidence-based theories and models for behavior change, to implement and manage
services and interventions, and to evaluate health promotion and wellness services and programming. They will develop the
skills for self-care and to teach, train, and consult for others for the purpose of improving, promoting, and sustaining optimal
wellness.

The students successfully completing will participate in required courses and supervised learning experiences in classes,
practicum and internship within diverse communities and settings, enabling the students to apply their knowledge and skills.
Such experiences will enhance their competencies in service delivery, communication, advocacy for health promotion and
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optimal wellness as ethical professionals, leaders and managers. Students graduating from this major will complete
coursework that maps to the current CHES (Certified Health Education Specialist) certification requirements. Undertaking the
CHES exam, or pursuing other certifications or credentialing (e.g., health and wellness coaching; geriatric care; community
health worker) will be optional. Graduates will be prepared to apply for admission to graduate programs in health promotion
as well as allied personal and community health areas--for example, nursing, social work, counseling, medicine, physician
assistants, pharmacy, and public health.

NEED FOR THE MAJOR/JUSTIFICATION-describe how the major fulfills the needs of the city, state, region, and nation.
Provide market analysis data or other tangible evidence of the need for and interest in the proposed major (and emphases, if
applicable).

A market analysis for CIP Code 51.0001, Health and Wellness, General, was completed for Arizona and the United States.
Within the state there were more than 800 job listing in the last 12 months in the first career outcome mapped—Community
Health Worker, Health Educator/Coach. Nationwide there was more than 28,000 job listings. The dominant academic
preparation (83%) for this job was “bachelor degrees” with the remaining 17% referencing less than bachelor’s degree or
graduate degrees as qualifications. Most frequent sectors for these positions are Health Care and Social Assistance,
Education Services, Finance and Insurance, and Public Administration; the greatest proportion of these jobs fall within for-
profit businesses.

Community Health Worker, Health Educator, Coach has an expected (high) growth rate of 33% over the next 10 years
(national rate is 16%, also placing this as a “high” growth field). Average salary in the state is $47,821 for this occupation
compared to $32,531 as the state overall average and $31,450 as the region’s living wage. Nationally the average salary is
$53,238. Currently there are only two programs in the state mapped to this occupation, both offered within the Arizona
State University (ASU) System. From 2014-2018 there were 56 graduates between those two ASU programs.

Of note, the market analyses also indicated the top employer-identified baseline skills needed for CIP code 51.0001 in
Arizona. The five most demanded skills, receiving 15% or more responses, are: communication, teamwork/collaboration,
English, bilingual/Spanish, computer literacy, and planning. These are all strongly linked to the learning outcomes and
competencies our graduates will have (subsequently described in this document), and for some with substantially more
depth than related degrees at the University of Arizona such as the BS in Public Health or BS in Care, Health & Society.





In addition to the market analysis, our research and development strategy involved interviews with representatives from four
high-stress working environments (COPE Community Services, Inc., Catholic Community Services, the Pima County Superior
and Pima County Juvenile Courts), surveys among students in a large undergraduate Public Health class, and discussions with
the Health Promotion Sciences Department (the degree’s home department). Our findings informed the development of the
degree through the insights and recommendations of key stakeholders.

Community stakeholder interviews indicated that employers sought individuals with life experience, rapport-building skills,
and confidence. Several interviewees stressed that, while job-related information could be taught fairly quickly,
competence, flexibility, and “presence” seemed to have more to do with individuals’ work and life experiences. Other
desired attributes or competencies mentioned included communication skills (also referred to as “diplomacy”), ability to
regulate one’s emotions and stress levels, ability to set boundaries, dedication, flexibility to do what is needed, careful time
management, and willingness to take ownership of projects to see them through to the end. Internships and externships
were highlighted as a great way to develop these competencies.

Another concept shared by these community leaders, and informing our program design, is transformation learning.
Transformative Learning Theory describes adult learning as a process based on previous understanding to create a new or
modified understanding of the significance of one’s experience that then directs future behavior [1]. In other words,
Transformative Learning involves a questioning and subsequent evolution of one’s assumptions and beliefs about the world,
which in turn shape future action. Research has shown that this type of deep questioning and subsequent transformation
may be brought about purposefully, such as by a skilled instructor [2] . Given we are in a time of great change with shelter in
place recommendations, transition from in-person classes and in the office work to remote and online courses and work
from home environments, it is a period of great change on all fronts. This degree aims to equip students to care for
themselves to promote optimal wellness and to do the same for others by promoting health and wellness through the
planning, implementing and evaluation of services and interventions.

Student perspectives and context: The Millennial generation, or those individuals born between 1984 and 1996, came to be
known as the “burnout generation” because their beliefs and assumptions about the world (and their place in it) led them to
de-prioritize balance and self-care at work and at home [3, 4]. The effects of these beliefs and assumptions were
compounded by a recession that began just as many of these individuals were entering the workforce, making jobs more
scarce and competitive [5]. Most students beginning college today, on the other hand, were primarily born in the late 1990’s
and early 2000s, making them part of what has been called Generation-Z [6]. Gen-Z individuals were raised in a post-9/11





and post-Great Recession world and show signs of pragmatism, caution, and entrepreneurship — but also signs of work-
related attitudes similar to the generation that preceded them [6]. In addition, as the first true technology users, many of
whom do not remember a time before smartphones, these students may struggle to remain focused on tasks not involving
technology [6]. Moreover, with the COVID-19 pandemic we are now creating the new normal in academia. More than ever
there is a need to teach students self-care and health promotion and optimal wellness to honing their ability to focus and
tune in to the world around them and avoid burnout.

Undergraduate Survey

Students were drawn from a large undergraduate-level class at the Mel and Enid Zuckerman College of Public Health (n = 72).
Of these, 19 were juniors and 53 were seniors. Sixty-nine were majoring in public health, with the rest in physiology,
communications, and global studies, respectively. A vast majority of survey respondents expressed interest (marking
‘somewhat,” ‘very,” or ‘extremely’ interested) in the topics covered in our proposed track. Students reporting interest in
current track topics ranged from 75% for mindfulness and meditation techniques to 89% in promoting positive relationships
and family/school/staff cultures. A large percentage of students expressed interest in health education techniques for
adolescents (87%), conflict resolution strategies (86%), stress reduction techniques and evaluating school-based psychosocial
interventions (83%), promoting positive relationships and trust with intense children (82%), incorporating mindfulness into
public health practice (81%), and implementing school-based psychosocial interventions (79%). These topics identified are
within the themes in the required and/or content elective coursework for the proposed BA in Wellness and Health
Promotion Practice.
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MAJOR REQUIREMENTS— complete the table below by listing the major requirements, including required number of units,
required core, electives, and any special requirements, including emphases* (sub-plans), thesis, internships, etc. Note:
information in this section must be consistent throughout the proposal documents (comparison charts, four-year plan,

curricular/assessment map, etc.).

Total units required to complete the degree

120

Upper-division units required to complete the
degree

42

Foundation courses

Second language

4t semester proficiency (up to 12 UNITS or equivalent on language proficiency
exam)

Math

M-Strand 3 UNITS: Math 112 or higher, College Algebra Concepts

General education requirements

24 UNITS

2 courses/ 6 units- Tier | 150 (INDV)

2 courses/ 6 units-Tier 1 160 (TRAD)

2 courses/ 6 units-Tier | 170 (NATS)

1 course/ 3 units-Tier Il Humanities or Arts

1 course/ 3 units-Tier Il Individuals and Societies

admission to this major (completion of specific
coursework, minimum GPA, interview,
application, etc.)

Pre-major? (Yes/No). If yes, provide No
requirements. Provide email(s)/letter(s) of

support from home department head(s) for

courses not owned by your department.

List any special requirements to declare or gain NA

Major requirements

Minimum # of units required in the major (units

counting towards major units and major GPA)

56




http://catalog.arizona.edu/policy/second-language-requirement-undergraduate-degrees

http://catalog.arizona.edu/policy/mathematics-requirements-foundations

http://catalog.arizona.edu/policy/general-education-tier-one-and-tier-two



Minimum # of upper-division units required in 38
the major (upper division units counting

towards major GPA)

Minimum # of residency units to be completed 18

in the major

Required supporting coursework (courses that
do not count towards major units and major
GPA, but are required for the major). Courses
listed must include prefix, number, units, and
title. Include any limits/restrictions needed
(house number limit, etc.). Provide
email(s)/letter(s) of support from home
department head(s) for courses not owned by
your department.

BIOS 376, Intro to Biostatistics (3)

English: ENGL 101 & 102 or equivalent (6)

Communication Skills (minimum 3 units from courses below)
COMM 113: Introduction to Small Group Communication (3)
COMM 114: Introduction to Interpersonal Communication (3)
COMM 117: Culture and Communication (3)

COMM 119: Public Speaking (3)

COMM 209: Introduction to Communication Technology (3)
COMM 313: Communication and Public Relations (3)
COMM 314: Creative Professional Communication (3)

Major requirements. List all major requirements
including core and electives. If applicable, list
the emphasis requirements for each proposed
emphasis*. Courses listed count towards major
units and major GPA. Courses listed must
include prefix, number, units, and title. Mark
new coursework (New). Include any
limits/restrictions needed (house number limit,
etc.). Provide email(s)/letter(s) of support from
home department head(s) for courses not
owned by your department.

Required Coursework for all Majors (24 units):

HPS 178 Personal Health and Wellness (3)

HPS 2xx Ethics and Leadership in Wellness and Health Promotion Practice (3; new
course)

HPS 307 Public Health Narratives (3)

HPS 350 Principles of Health Education and Health Promotion (3)

HPS 387 Minority Health and Health Disparities (3)

HPS 404 Fundamental of Evaluation (3)

HPS 405 Biology in Public Health (3)

HPS 481 Health Education Intervention (3)

Content Elective Coursework (min 15 units)
EPID 497S Skin Cancer Prevention in Community Settings (1-2)
HPS 150C1 - Developments in Disease and Public Health
HPS 200 Introduction to Public Health (3)
HPS 300 PH in 21st century (3)
HPS 306 Drugs in Society (3)
HPS 330 Human Sexuality (3)




https://catalog.arizona.edu/policy/graduation-grade-averages-and-credit-requirements

https://catalog.arizona.edu/policy/graduation-grade-averages-and-credit-requirements



HPS 400 Contemporary Health Problems (3)

HPS 401 Introduction to Mapping for Public Health (3)

HPS 402 Corporate Wellness (3)

HPS 403 Applications in Health Promotion Behavioral Theories & Health (3)

HPS 408 Disabilities in Public Health (3)

HPS 409 Global Water, Sanitation and Hygiene (WaSH) (3)

HPS 412 Public Health Approaches to Mental Health Disorders in the US (3)

HPS 416 The World’s Food and Health (3)

HPS 417 Health Systems in Global Health (3)

HPS 433 Global Health (3)

HPS 449 Family Violence (3)

HPS 478 Public Health Nutrition (3)

HPS 495 Public Health for School and Community-Based Child Obesity-Based
Programming (2)

HPS 495 Promoting the Psychosocial Health of Early Adolescent Girls (3)

HPS 497E Public Health for Community Wellness (2)

HPS 497F Community and School Garden Workshop (2-6)

HPS 497G Open Airways for Schools (1)

HPS 495 Enhancing Public Health Using the Nurtured Heart Approached (3)

HPS 495 Mindfulness in Public Health Practice (3)

HPS 495 Motivational Interviewing (new course, 3)

NSC 395B Health Coaching (3)

PHP 100 Aging-Everyone is Doing It/Public Health for An Aging Society (3)

PHP (3xx) Intro to Gerontology/Aging (new course, 3)

PHP (4xx) Management and Leadership in Long-term Care (new course, 3)

PHP (4xx) Aging, Environment and Well-being (new course, 3)

PHP (4xx) Public Health in the Digital Age (new course, 3)

PHPM 310 Health Care in the US

PHPM 407 Health Economics and Policy (pre-rec is 310)

PHPM 415 Strategic Planning

PHPM 458 Health Care Marketing






Internship, practicum, applied course
requirements (Yes/No). If yes, provide
description.

Yes. HPS 3xx Practicum (6; new course or equivalent).
This practicum reflects faculty supervised group or individual field-based
experiential learning experiences in wellness and health promotion. Existing
courses that may be counted towards this requirement include:
EPID 497S Skin Cancer Prevention in Community Settings (1-2)
HPS 403 Applications in Health Promotion Behavioral Theories & Health (3)
HPS 495 Public Health for School and Community-Based Child Obesity-Based
Programming (2)
HPS 495 Promoting the Psychosocial Health of Early Adolescent Girls (3)
HPS 497E Public Health for Community Wellness (2)
HPS 497F Community and School Garden Workshop (2-6)
HPS 497G Open Airways for Schools (1)

HPS 4xx Wellness and Health Promotion Practice Internship (3; new course).
The required internship reflects preceptor led (preceptor cannot be a primary HPS
faculty member), faculty-assessed, experiential learning experiences.

Note: MEZCOPH and the HPS Department has significant experience and
connections in credit-based service learning courses, ongoing experiential/field
learning through credit and non-credit courses, and undergraduate/graduate (for
credit) supervised internships. These courses are designed to act on salient health
issues identified by Arizona’s under-served communities and lead to students’
personal reflections and community connections. In fact, MEZCOPH’s innovation
in experiential, field-based, curricula has been recognized by the American Public
Health Association and has been cited over 50 times in the peer-reviewed
literature: Sabo S, de Zapien J, Teufel-Shone N, Rosales C, Bergsma L, Taren D.
Service learning: a vehicle for building health equity and eliminating health
disparities. Am J Public Health. 2015 Mar;105 Suppl 1(Suppl 1):538-43. doi:
10.2105/AJPH.2014.302364. PMID: 25706014

Senior thesis or senior project required
(Yes/No). If yes, provide description.

No

Additional requirements (provide description)






Minor (specify if optional or required)

Required. Any undergraduate minor offered at the University may be completed
with this degree. However, if pursuing a Public Health minor, HPS 178 is the only
course allowed to double dip for both major and minor requirements. Due to
double dipping restrictions for required and content elective coursework, the
most viable emphases areas for any students pursuing a public health minor for
this major are in epidemiology (EPID) or environmental health science (EHS).

Any double-dipping restrictions (Yes/No)? If yes,
provide description.

Yes. Courses that are in required or elective content and general education (e.g.,
PHPM 310; HPS 387; HPS 300; HPS150C1) cannot be counted toward the degree
and general education requirements. Exceptions are that: HPS 178 may be
counted towards the major and public health minor; BIOS 376, as supporting
coursework in this proposed major, may be counted toward the population
health data science minor; up to 6 units of HPS faculty-verified, faculty
supervised, experiential courses in wellness and health promotion may serve
toward the practicum requirement and content elective requirement.

*Emphases are officially recognized sub-specializations within the discipline. ABOR Policy 2-221 c. Academic Degree Programs
Subspecializations requires all undergraduate emphases within a major to share at least 40% curricular commonality across emphases
(known as “major core”). Total units required for each emphasis must be equal. Proposed emphases having similar curriculum with
other plans (within department, college, or university) may require completion of an additional comparison chart. Complete the table
found in Appendix B to indicate if emphases should be printed on student transcripts and diplomas.




https://catalog.arizona.edu/policy/double-use-courses-double-dipping

https://public.azregents.edu/Policy%20Manual/2-221-Academic%20Degree%20Programs.pdf

https://public.azregents.edu/Policy%20Manual/2-221-Academic%20Degree%20Programs.pdf



V. CURRENT COURSES—using the table below, list all existing courses included in the proposed major. You can find information
to complete the table using the UA course catalog or UAnalytics (Catalog and Schedule Dashboard> “Printable Course
Descriptions by Department” On Demand Report; right side of screen). If the courses listed belong to a department that is
not a signed party to this implementation request, upload the department head’s permission to include the courses in the
proposed program and information regarding accessibility to and frequency of offerings for the course(s). Upload letters of
support/emails from department heads to the “Letter(s) of Support” field on the UAccess workflow form. Add rows to the

table, as needed.

Course prefix Units | Title Course Description Pre-requisites Modes of Typically | Dept
and number delivery Offered | signed
(include cross- (online,in- | (F, W, party to
listings) person, Sp, Su) proposal?
hybrid) (Yes/No)
HPS 178 3 Personal Health and Introduces and analyzes basic personal None In-person, F,Sp,Su | N/A
Wellness and community health problems, with online

emphasis on current scientific

information essential to health

promotion and maintenance of

individual health.
HPS 307 3 Public Health Narratives | This course studies various public health | None In-person F, Sp N/A

narratives, looking specifically at genre,

context, and style to analyze and think

critically about what makes public

health narratives persuasive and

compelling. Students write in a variety

of styles, analyzing what techniques

work best to communicate public health

concerns to broad audiences.
HPS 350 3 Principles of Health This course introduces the student to HPS 178 In-person, F, Sp N/A

Education and Health the discipline and profession of health (Note prerec of online

Promotion

education. Students will examine the
concepts of health and wellness, the
determinants of health behavior,
national health status, the history of
health education and health promotion.
The student will recognize health

HPS 200 or HPS
300 is being
phased out with
input of lead
course
instructor).

10




https://uaccess.schedule.arizona.edu/psp/pubsaprd/UA_CATALOG/HRMS/h/?tab=DEFAULT

https://analytics.uaccess.arizona.edu/analytics/saw.dll?dashboard&PortalPath=%2Fshared%2FStudent%2F_portal%2FCatalog%20and%20Schedule



education as an important foundation
for population-based health care.

HPS 387 Minority Health and The course will explore gaps in health None In-person, F,Sp,Su | N/A
Health Disparities outcomes associated with online
race/ethnicity, social class, sex,
sexuality, nationality and migration
status. Societal, environmental, and
institutional factors that underlay health
disparities between and within nations
will be considered.
HPS 404 Fundamental of The course provides students interested | HPS 350 online Sp N/A
Evaluation in pursuing an undergraduate public BIOS 376 (propose
health degree with the fundamentals of | (Note current toadd F
planning and evaluation. Course covers | prerec of EPID by 2022)
overview of the field of evaluation, the 309 is being
integrated theory of evaluation and the | reviewed for
logic modeling. continuation).
HPS 405 Biology in Public Health | This course is a tool to provide basic None In-person, F, Sp N/A
understanding of human biology and its online
role in public health diseases to non-
biologists. Major diseases with
significant public health relevance will
be used to confirm basic biological
concepts, taught in each segments’
introductory lecture.
HPS 481 Health Education Emphasis on health education methods | HPS 178 In-person Sp N/A
Intervention and strategies that can be applied in HPS 350
health education and health promotion | (Note prerec of
interventions. Prepares students who HPS 200 or HPS
will teach in school settings or work in 300 is being
community interventions. phased out with
input of lead
course
instructor).
BIOS 376 Intro to Biostatistics This course introduces biostatistical MATH 108 or In-person, F, Sp yes
methods and applications, covering MATH 112 or online
descriptive statistics, probability, and higher

inferential techniques necessary for

11






appropriate analysis and interpretation
of data relevant to health sciences.
Students will use a statistical software
package.

NEW COURSES NEEDED — using the table below, list any new courses that must be created for the proposed program. If the specific
course number is undetermined, please provide level (i.e. CHEM 4**). Add rows as needed. Is a new prefix needed? If so, provide
the subject description so Curricular Affairs can generate proposed prefix options.

Course | Units | Title Course Description Pre- Modes | S | Anticipa | Typicall | Dept signed | Faculty
prefix requisites | of t | tedfirst |y party to members
and delivery | a | term Offered | proposal? available to
number (online, | t | offered | (F, W, (Yes/No) teach the
(include in- u Sp, Su) courses
cross- person, |s
listings) hybrid) | *
HPS2xx | 3 Ethics and This course will instruct on none In D | Spring F, Sp NA Existing HPS
Leadership in | ethical and leadership practices person 22 faculty with
Wellness and | of certified health education related clinical
Health specialists as well as on roles and training/certifica
Promotion boundaries for those in the tion/licensure—
Practice helping professions with varying e.g., graduate
degrees, certifications, and degree in clinical
training experiences. This course or counseling
will also prepare students with psychology,
knowledge and skills in social work,
preparation for the field-based other health
practicum and internship profession with
experiences in wellness and current/past
health promotion. licensure
HPS3xx | 3 Practicumin | This practicum reflects faculty HPS2xx In D | Fall 22 F, Sp, Su | NA All current HPS
Wellness and | supervised group or individual person/ faculty
Health field-based experiential learning hybrid
Promotion experiences in wellness and
health promotion. One model

12






for this experience will be after
the College of Public Health’s
nationally recognized service
learning courses (Sabo S, de
Zapien J, Teufel-Shone N,
Rosales C, Bergsma L, Taren D.
Service learning: a vehicle for
building health equity and
eliminating health disparities.
Am J Public Health. 2015
Mar;105 Suppl 1(Suppl 1):538-
43. doi:
10.2105/AJPH.2014.302364.
PMID: 25706014) that have
undergraduate and graduate
sections. A second model will be
the recently introduced (2019)
applied practical experience
(APE) requirement for the
accredited professional degrees
(MPH, DrPH) in public health—
with appropriate modifications
in expectations for students at
upper division undergraduate
level and with emphasis on
wellness and health promotion
experiences.

HPS4xx

Wellness and
Health
Promotion
Internship

The required internship reflects
preceptor led (preceptor cannot
be a primary HPS faculty
member), faculty-engaged,
experiential learning
experiences. Our accredited
college of public health
implements required public
health internships at the
graduate and undergraduate
level, and the Department of

HPS3xx
Practicum

In
person/
hybrid

Spring
23

F, Sp, Su

NA

All current HPS
faculty

13





Health Promotion Sciences
delivers the most credit hours in
these supervised experiences.
The supervision (preceptor and
faculty) and reporting
mechanisms will follow the
public health internship courses,
though this proposed internship
will be specific to only wellness
and health promotion-related
internships.

HPS 495 | 3 Motivational

Interviewing

The course teaches the
fundamentals of motivational
interviewing including strategies
to recognize and prompt
movement toward change and
learning ways to resolve
uncertainty.

TBD

In-
person/
hybrid

F 24, Sp
25

FI Sp

NA

Existing HPS
faculty with
related clinical
training/certifica
tion/licensure—
e.g., graduate
degree in clinical
or counseling
psychology,
social work,
other health
profession with
current/past
licensure

*In development (D); submitted for approval (S); approved (A)

Subject description for new prefix (if requested). Include your requested/preferred prefix, if any:

14





VI.

FACULTY INFORMATION- complete the table below. If UA Vitae link is not provided/available, attach a short CV (2-3 pages)

to the end of the proposal or upload to the workflow form (in the “Letter(s) of Support” field). UA Vitae profiles can be found
in the UA directory/phonebook. Add rows as needed. NOTE: full proposals are distributed campus-wide, posted on

committee agendas and should be considered “publicly visible”. Contact Pam Coonan and Martin Marquez if you have

concerns about CV information being “publicly visible”.

Faculty Member

Involvement

UA Link

Halimatou Alaofe

Practicum and Internship

https://profiles.arizona.edu/person/halaofe

Lindsay Bingham

Teach HPS 497E, HPS 495,
Practicum and Internship

https://crcphp.arizona.edu/faculty-staff

Scott Carvajal

Practicum and Internship

https://profiles.arizona.edu/person/carvajal

Christina Cutshaw

Teach 412, Practicum and
Internship

https://profiles.arizona.edu/person/ccutshaw

Burris Duncan

Teach HPS 405

https://profiles.arizona.edu/person/brduncan

Eileen Eisen-Cohen

Teach HPS 404

https://www.waldenu.edu/about/faculty/meet-our-faculty/member-

profile/eileen-eisen; https://profile.directory.nau.edu/person/eme47

John Ehiri Teach HPS 433 https://profiles.arizona.edu/person/jehiri

David Garcia Teach HPS 178 and Internship https://profiles.arizona.edu/person/davidogarcia

Lynn Gerald Teach 497G, Practicum and https://profiles.arizona.edu/person/Igerald
Internship

Laura Gronewold Teach 495, Practicum and https://profiles.arizona.edu/person/lauragl
Internship

Patricia Haynes Practicum and Internship https://profiles.arizona.edu/person/thaynes

Maia Ingram Internship https://profiles.arizona.edu/person/maiai

Aminata Kilungo

Teach HPS 300, HPS 409

https://publichealth.arizona.edu/directory/aminata-kilungo

Lindsay Kohler

Teach HPS 200

https://profiles.arizona.edu/person/lschulz

Mary Koss

Teach HPS 330, HPS 449

https://profiles.arizona.edu/person/mpk

Velia Leybas Nufio

Teach HPS 178, Practicum and
Internship

https://profiles.arizona.edu/person/vleybas

Purnima Madhivanan

Practicum and Internship

https://profiles.arizona.edu/person/pmadhivanan

Priscilla Magrath

Teach 433, HPS 417

https://profiles.arizona.edu/person/pmagrath

David Marrero

Practicum and Internship

https://profiles.arizona.edu/person/dgmarrero

Mark Martz

Practicum and Internship

https://profiles.arizona.edu/person/markmartz

15



https://directory.arizona.edu/phonebook

mailto:coonan@email.arizona.edu

mailto:martinmarquez@email.arizona.edu

https://profiles.arizona.edu/person/halaofe

https://crcphp.arizona.edu/faculty-staff

https://profiles.arizona.edu/person/carvajal

https://profiles.arizona.edu/person/ccutshaw

https://profiles.arizona.edu/person/brduncan

https://www.waldenu.edu/about/faculty/meet-our-faculty/member-profile/eileen-eisen

https://www.waldenu.edu/about/faculty/meet-our-faculty/member-profile/eileen-eisen

https://profile.directory.nau.edu/person/eme47

https://profiles.arizona.edu/person/jehiri

https://profiles.arizona.edu/person/davidogarcia

https://profiles.arizona.edu/person/lgerald

https://profiles.arizona.edu/person/laurag1

https://profiles.arizona.edu/person/thaynes

https://profiles.arizona.edu/person/maiai

https://publichealth.arizona.edu/directory/aminata-kilungo

https://profiles.arizona.edu/person/lschulz

https://profiles.arizona.edu/person/mpk

https://profiles.arizona.edu/person/vleybas

https://profiles.arizona.edu/person/pmadhivanan

https://profiles.arizona.edu/person/pmagrath

https://profiles.arizona.edu/person/dgmarrero

https://profiles.arizona.edu/person/markmartz



VII.

Martha Monroy

Teach HPS 200, HPS 387

https://profiles.arizona.edu/person/mmonroy

Bridget Murphy

Teach HPS 306

https://crh.arizona.edu/bridget-s-murphy-dbh

Sheila Parker

Teach HPS 350, HPS 481,
Practicum and Internship

https://profiles.arizona.edu/person/parkers

Sabrina Plattner

Teach HPS 495, Practicum and

Internship

https://crcphp.arizona.edu/faculty-staff

DouglasTaren

Teach HPS 478, HPS 416,
Internship

https://profiles.arizona.edu/person/taren

Cynthia Thompson

Practicum and Internship

https://profiles.arizona.edu/person/cthomson

Nicole Yuan

Practicum and Internship

https://profiles.arizona.edu/person/nyuan

FOUR-YEAR PLAN - provide a sample four-year degree plan that includes all requirements to graduate with this major and

takes into consideration course offerings and sequencing. Refer to Degree Search for examples. Use generic title/placeholder
for requirements with more than one course option (e.g. Upper Division Major Elective, Minor Course, Second Language, GE
Tier 1, GE Tier 2). Add rows as needed.

Semester 1 Semester 2 Semester 3 Semester 4

Course prefix and Units | Course prefix and | Units | Course prefix and | Units | Course prefix and Units
number number number number

Second Language 3 Second Language 3 Second Language 3 Second Language 3
Math 112 3 English 3 Gen Ed Tier | 3 Gen Ed Tier I 3
English 3 Gen Ed Tier | 3 Gen Ed Tier | 3 Gen Ed Tier I 3
Gen Ed Tier I 3 Gen Ed Tier I 3 Comm course 3 Minor 3
Gen Ed Tier I 3 HPS 178 3 HPS 2xx (Ethics...) 3 HPS 387 3
Total 15 | Total 15 | Total 15 | Total 15
Semester 5 Semester 6 Semester 7 Semester 8

Course prefix and Units | Course prefix and | Units | Course prefix and | Units | Course prefix and Units
number number number number

HPS 350 3 HPS 481 3 Elective (any) 3 HPS 405 3
HPS 307 3 HPS 404 3 Minor 3 Minor 3
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HPS 3xx (Practicum) 3 HPS 3xx (Practicum) 3 Content Elective 3 Content Elective 3
BIOS 376 3 Minor 3 Content Elective 3 Minor 3
Content Elective 3 Content Elective 3 Minor 3 HPS 4xx (Internship) 3
Total 15 | Total 15 | Total 15 | Total 15
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VIIL.

STUDENT LEARNING OUTCOMES AND CURRICULUM MAP—describe what students should know, understand, and/or be
able to do at the conclusion of this major. Work with Office of Instruction and Assessment to create a curricular map using
Taskstream. Include your curricular map in this section (refer to Appendix C for sample Curriculum Map generated using
Taskstream).

Student Learning Outcomes:

Outcome 1: Students will assess the needs and the resources of diverse populations in practice settings to promote health
and wellness.

Outcome 2: Students will plan health promotion and wellness programs for implementation in practice settings.

Outcome 3: Students will demonstrate effective communication skills that are essential to delivering wellness and health
promotion programs or services.

Outcome 4: Students will utilize evaluation skills in measuring wellness and health promotion outcomes.

Outcome 5: Students will practice the application of ethical and professional standards in wellness and health promotion
settings.
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Curriculum Map:

Course/Grad
Checkpoint

Outcome 1:
Students will assess
the needs and the
resources of diverse
populations in
practice settings to

Outcome 2:
Students will plan
health promotion
and wellness
programs for
implementation in

Outcome 3:
Students will
demonstrate
effective
communication
skills that are

Outcome 4:
Students will utilize
evaluation skills in
measuring
wellness and
health promotion

Outcome 5:
Students will
practice the
application of
ethical and
professional

promote health and | Practice settings. essential to outcomes. standards in
wellness. delivering wellness wellness and health
and health promotion settings.
Units promotion

programs or

services.
Required (Content Core)
HPS 178 Personal Health and Wellness 3 | | |
HPS 387 Health Disparities and Minority 3 I, P I, P
Health
HPS 405 Biology in Public Health 3 | | I, P P, A
Required (Professional Practice)
HPS 2xx Proposed Ethics and Leadership 3
HPS 307 Public Health Narratives 3 I,P,A
HPS 350 Principles of Health Education 3 l,P,A I,P,A ,P,A I, P I, P
and Health Promotion
HPS 481 Health Education Intervention 3 P,A P,A P, A P, A P, A
Methods
HPS 404 Fundamentals of Evaluation 3 P,A P, A P, A
Required Applied Experience
HPS XXX Practicum (individual/group 3 P, A P,A P, A P, A P, A
sections led by faculty conducting service
in community agencies or met through
approved faculty supervised field courses)
HPS 493 Internship (as currently offered) 3 P, A P,A P, A P, A P, A
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Key: Introduced =1

Practiced = P

Assessed = A

IX.

ASSESSMENT PLAN FOR STUDENT LEARNING- using the table below, provide a schedule for program assessment of intended
student learning outcomes 1) while students are in the program and 2) after completion of the major. Add rows as needed.

Delete EXAMPLE row.

Learning Outcomes

Sources(s) of Evidence

Assessment Measures

Data Collection Points

1. Students will assess the
needs and the resources of
diverse populations in practice
settings to promote health and
wellness.

Course-embedded assessments
in HPS 350, 404, and 481,
practicum and internship

2. Students will plan health
promotion and wellness
programs for implementation
in practice settings.

Course-embedded assessments
in HPS 350, 481, practicum and
internship

3. Students will demonstrate
effective communication skills
that are essential to delivering
wellness and health promotion
programs or services.

Course-embedded assessments
in HPS 350, 481, 495, practicum
and internship

4. Students will utilize
evaluation skills in measuring
wellness and health promotion
outcomes.

Course-embedded assessments
in HPS 404, 481, practicum and
internship

5. Students will practice the
application of ethical and
professional standards in
wellness and health promotion

settings.

Course-embedded assessments
in HPS 404, 405, 481, practicum
and internship

Exams, papers, assignments,
summative critical self-
reflections, and other forms of
student work

Faculty evaluated practicum
and internship products and/or
services

Within the course as specified
by the faculty

Program exit surveys
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X. PROGRAM ASSESSMENT PLAN- using the table below, provide a schedule for program evaluation 1) while students are in the
program and 2) after completion of the major. Add rows as needed. Delete EXAMPLE rows.

Assessment Measure Source(s) of Evidence Data Collection Point(s)

Job Placement Statistics Student/Alumni Survey At graduation and as part of alumni
survey

Academic Program Review Reviewers’ responses Every 7 years

Council on Education for Public Health | Reviewers’ report Every 7 years

(CEPH) accreditation body for

programs in public health

21





Xl.

ANTICIPATED STUDENT ENROLLMENT-complete the table below. What concrete evidence/data was used to arrive at the

5-YEAR PROJECTED ANNUAL ENROLLMENT
1%t Year 2" Year 3" Year 4t Year | 5% Year
Number of 10 45 80 105 130
Students

Data/evidence used to determine projected enrollment numbers:

This is projected from our enroliment numbers we achieved in the BS in Public Health along with the market demand presented

in an earlier section. Once established and marketed we expect to attract 35 students per year into the program, the majority
selecting to undertake this program at the University of Arizona vs ABOR peers (2 related at ASU) and non-ABOR peer institutions.
These are also trends based on national movements for BA degrees in health education, health promotion and wellness, and data
from the Bureau of Labor Statistics codes.

XIl. ANTICIPATED DEGREES AWARDED- complete the table below, beginning with the first year in which degrees will be
awarded. How did you arrive at these numbers? Take into consideration departmental retention rates. Use National Center
for Education Statistics College Navigator to find program completion information of peer institutions offering the same or a
similar program.

PROJECTED DEGREES AWARDED ANNUALLY ‘
1tYear | 2™ Year 3" Year 4t Year | 5% Year

Number of | O 0 8 18 34

Degrees

Data/evidence used to determine number of anticipated degrees awarded annually:

In years three our projected degree awards are based on students transferring from other degree programs at the University or
transferring from another University or College. By years four and five students the influx of freshman (and some sophomores)
who largely go to the University of Arizona for this program will be closer to maturity. Anticipated 4" and 5t year graduates are
based on University at-large and MEZCOPH rates as applied to total students in the major and college-level credits at entry.
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Xil.

XIv.

PROGRAM DEVELOPMENT TIMELINE- describe plans and timelines for 1) marketing the major and 2) student recruitment
activities.

Recruitment is expected to begin in Spring 2021 with the anticipated launch of the program in the Fall 2021. We will
engage our College of Public Health’s Office of Student Affairs which has programs within the community, community
colleges, and state. We will have representation at the biannual Meet your Major Fairs. Once the program receives ABOR
approval we will prepare the Office of Student Affairs Academic Advisors to help students make decisions about the new
major. Within 6 months of ABOR approval will engage Arizona Health Sciences Center and University outreach with K-12
programs in the state/region.

DIVERSITY AND INCLUSION-describe how you will recruit diverse students and faculty to this program. In addition, describe
retention efforts in place or being developed in order to retain students.

Presently the undergraduate program in public health reflects a diverse student population and this program will continue
that legacy.

The College of Public Health has one of the strongest track records of recruiting and graduating underrepresented
students. As one of 20 UA colleges, the Mel and Enid Zuckerman College of Public Health consistently ranks among the top
five in American Indian and Hispanic graduates and students enrolled among 45 accredited schools of public health,
according to data from the Association of Schools of Public Health (ASPH).

The College strives to foster an educational community that values innovation and excellence in teaching, creation and
dissemination of knowledge, practice-based research and research-based practice to address the health needs and
interests of individuals and communities. During the 2016-2017 academic year, the Community on Inclusion and Equity
developed a strategic plan to increase Inclusive Excellence (IE) throughout the college in the areas of structure, governance
& leadership, instruction & classroom content, faculty and staff awareness and training, and environment and climate. Not
only do our efforts reflect ways to recruit students from underrepresented groups, but also to retain them through
successful degree completion.
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Our College’s undergraduate student body includes 42% who are first in the family to go to University (scroll down for
table). The College’s undergraduate population is majority-minority student, with a higher percentage of Latinx (35%),
African American (6%), and American Indian / Native American (4%) students than the undergraduate and all student
populations at the University. Further, the program emphasis on holistic and inclusive perspectives on wellness and health
is important, and with our extensive community-field engaged curricula students will apply their skills in real-world,
diverse settings. These will lead to high retention--by providing particularly meaningful course experiences with
underserved communities. This new, inclusive program, is also expected to be more diverse than the general student
population, and the curricular strengths will be an effective recruitment tool for underrepresented students to join the
University of Arizona.

Self-Report Undergraduate Student Data for Fall 2017

First Generation # %
Public Health Major students

1st in Family to Attend College 161 41.7%
Gender # %

Female 236 78.9%
Male 63 21.1%

Race / Ethnicity

African American 17 5.7%
American Indian / Native American 11 3.7%
Asian American 17 5.7%
Hispanic / Latinx 105 35.1%
International 2 1.0%
Native Hawaiian / Pacific Islander 7 2.3%
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Multiethnic / Other
White

Geography

Arizona Residents
Out of State

International

16
123

234

58

5.4%

41.1%

79.3%
19.7%

1%
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XV.

ABOR REQUIREMENT: New Academic Program Request. This section is required by ABOR. Most of the information can be

copied/pasted from completed sections above. Instructions/clarification for completing the table below, from ABOR, can

be viewed/downloaded here.

University: University of Arizona

Name of Proposed Academic Program: BA in Wellness and Health Promotion Practice

Academic Department: Department of Health Promotion Sciences

Geographic Site: Main Campus

Instructional Modality: The program at inception will require in-person instruction, though multiple courses offerings
are also available through online and hybrid (online/in-person) modalities.

Total Credit Hours: 120

Proposed Inception Term: Fall 2021

Brief Program Description: In alignment with the mission of the Mel and Enid Zuckerman College of Public Health, the
BA in Wellness and Health Promotion Practice will promote the health and wellness of communities across the
southwest and globally. The major will offer students the opportunity to develop the knowledge, attitudes, ethics,
skills, and supervised practice to provide professional services and interventions to culturally diverse and
socioeconomically diverse populations across the lifespan that promotes healthy behaviors, healthy lifestyles, and
wellness.

Learning Outcomes and Assessment Plan: Learning outcomes: Students will assess the needs and the resources of
diverse populations in practice settings to promote health and wellness. Students will plan health promotion and
wellness programs for implementation in practice settings. Students will demonstrate effective communication skills
that are essential to delivering wellness and health promotion programs or services. Students will utilize evaluation
skills in measuring wellness and health promotion outcomes. Students will practice the application of ethical and
professional standards in wellness and health promotion settings. Assessment Plan: Course-embedded assessments
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measure student learning outcomes byway of exams, assignments, summative critical self-assessments, and faculty
supervised practicum and internships. End of program surveys evaluate all five learning outcomes.

Projected Enrollment for the First Three Years: In year one, enroliment is projected at 10 students, followed by 45 in
year two and 80 by year three.

Evidence of Market Demand:

A market analysis for CIP Code 51.0001, Health and Wellness, General, was completed for Arizona and the United
States. Within the state there were more than 800 job listing in the last 12 months in the first career outcome
mapped—Community Health Worker, Health Educator/Coach. Nationwide there was more than 28,000 job listings.
The dominant academic preparation (83%) for this job was “bachelor degrees” with the remaining 17% referencing
less than bachelor’s degree or graduate degrees as qualifications. Most frequent sectors for these positions are Health
Care and Social Assistance, Education Services, Finance and Insurance, and Public Administration; the greatest
proportion of these jobs fall within for-profit businesses.

Similar Programs Offered at Arizona Public Universities:

Currently there are only two programs in the state mapped to the CIP Code 51.0001 occupation, both offered within
the Arizona State University (ASU) System. From 2014-2018 there were 56 graduates between those two ASU
programs. Also, of note, these two undergraduate programs, as well as the major at the University of Arizona in Public
Health and Care, Health & Society, are all bachelors of science (BS) degrees.

New Resources Required? (i.e. faculty and administrative positions; infrastructure, etc.):
Additional undergraduate advisors will be needed with minimal need for additional faculty.

Program Fee/Differentiated Tuition Required? YES NO
Estimated Amount: Standard for College of Public Health undergraduate degrees at $50 per unit. For this program,
which has no pre-major, the fee will be applied after 72 units of study.

Program Fee Justification: As students enroll in required 300 and 400 level courses there will be additional expenses
beyond standard courses, as an example background checks, transportation to sites, and low student to faculty ratios
required in applied practice core courses.
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Specialized Accreditation? YES NO
Accreditor: NA

Our students will be prepared for the Certified Health Education Specialist (CHES) exam available through the National
Commission for Health Education Credentialing, however, it will not be a requirement for this degree.
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Appendix A. Minor Requirements. Complete if requesting a corresponding minor.

Minimum total units required 18
Minimum upper-division units required 9
Total transfer units that may apply to the minor 9

List any special requirements to
declare/admission to this minor (completion of
specific coursework, minimum GPA, interview,
application, etc.)

-Meet with MEZCOPH academic
adviser

-Complete all pre-requisite
coursework

Minor requirements. List all minor
requirements including core and electives.
Courses listed must include course prefix,
number, units, and title. Mark new coursework
(New). Include any limits/restrictions needed
(house number limit, etc.). Provide
email(s)/letter(s) of support from home
department head(s) for courses not owned by
your department.

HPS 178 Personal Health and
Wellness

HPS 350 Principles of Health
Education and Health Promotion

And 12 units of required or

selective courses from the major.

Internship, practicum, applied course
requirements (Yes/No). If yes, provide
description.

No

Additional requirements (provide description)

Any double-dipping restrictions (Yes/No)? If yes,
provide description.

Yes. Public Health BS majors may
only count HPS 178 towards the
major and minor requirements.

Appendix B. Emphasis Print Information-

At this time there is no emphasis currently planned for the BA in Wellness and Health Promotion Practice.
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THE UNIVERSITY
. OF ARIZONA

SYLLABUS
Course Number (TBD), Fundamentals of Telehealth
Fall 2020

Time: (Web Delivered) All course due dates are observed using Mountain Standard Time
(MST).

Location: N/A (Web Delivered)

Instructor and Contact Information
Instructor: Gail Barker

Contact Information:
Email: barkerg@arizona.edu

Office Hours: Office hours will be conducted by appointment via interactive video
conferencing. The course instructor will also be available via email and will respond to all
inquiries within 48 hours.

“Open Mic Wednesdays”: Each Wednesday from 4:00-5:00pm MST there will be an open
discussion via ZOOM. This session is meant to provide a forum for students to interact with
the instructor and discuss course content, assignments and other matters students would like
to address. Questions or comments can be sent in advance by posting them to the Open
Forum area of the Discussions tab or they can be introduced during the meeting. The
sessions will be taped for those who cannot attend.

Web information (To be created upon course approval) including course home page,
instructor home page, and D2L information

Catalog Description

This course introduces students to the basic foundations of telehealth. In this course,
students will learn about the human factors, technology, applications and administrative
practices required for telehealth delivery. They will also be given the opportunity to
disseminate telehealth information through written and verbal methods.

Prerequisites There are no prerequisites for this course.

Course Objectives

At the end of this course, students must demonstrate a fundamental understanding of the
human, technology, applications and administrative aspects of telehealth and be able to
communicate this knowledge through both written and verbal communication.
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Expected Learning Outcomes

At the end of this course, students are expected to demonstrate:
1. They understand the basic elements required for a successful telehealth program

2. They can effectively communicate fundamental telehealth information through written and
verbal methods

3. They can effectively assimilate material from various sources and provide instructive
information about telehealth.

General Education Learning Outcome: Communicate effectively

At the end of this course, students are expected to demonstrate they can interpret and

clearly present information in varied formats, including graphs, charts, and multimedia

projects.

e This learning outcome will be assessed through the Week 7 final multimedia presentation.
The final project allows students to interpret and communicate course information,
incorporating different formats such as charts, graphs, tables and diagrams in a
multimedia presentation.

Public Health Bachelor’'s Degree Foundational Competencies
The ability to communicate public health information, in both verbal and written forms,
through a variety of multimedia and to diverse audiences.

e This competency will be assessed through the Week 7 final narrated multimedia
presentation. The presentation, which must include a variety of formats such as
charts, graphs, tables and diagrams, is meant to educate different groups such as
health care executives, billing, legal and administrative staff, health care workers and
patients.

Required Texts or Readings

There is no required textbook for the course. Course material will be delivered in the
on-line d2I modules. Students have different learning styles and each week content
will be delivered through a combination of recorded training presentations (AZ
Telemedicine Program), government podcasts and website content (HRSA's
Telehealth Resource Centers, CMS, HHS, HRSA), non-profit organization website
content (Center for Telehealth and e-Health Law, Center for Connected Health Policy),
peer reviewed articles (Journal of Telemedicine and Telehealth, Journal of
Telemedicine and Telecare, International Journal of Telemedicine and Applications,
Health Behavior and Policy Review, Journal of Behavioral Education etc.), trade
publications (mHealth Intelligence, Computerworld etc) and social media (YouTube
posts from providers and telehealth workers etc). Course content will be clearly
marked each week as required reading and viewing or supplemental reading and
viewing.

Absence and Class Participation Policy
Class attendance: N/A

Class Participation will be assessed through timely completion of weekly work. No late work
will be accepted. Because this is an accelerated class, if a student is deficient in completing
the required coursework by the end of Module 2, this will be considered a failure to
participate and an administrative drop could result. The UA’s policy concerning Class
Attendance, Participation, and Administrative Drops is available at
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https://catalog.arizona.edu/policy/class-attendance-participation-and-administrative-drop

If students are unable to participate in class online activities, they must contact the
instructor as soon as possible. To request a disability-related accommodation, students
should immediately contact the Disability Resource Center at (520) 621-3268 or drc-
info@email.arizona.edu. If students experience unexpected barriers to succeeding in this or
any other course, the Dean of Students Office should be contacted. This office is a central
support resource for all students and may be helpful. The Dean of Students Office is located
in the Robert L. Nugent Building, room 100, or call 520-621-7057.

The UA policy regarding absences for any sincerely held religious belief, observance or
practice will be accommodated where reasonable: http://policy.arizona.edu/human-
resources/religious- accommodation-policy.

Course absences preapproved by the UA Dean of Students (or dean’s designee) will be
honored. See http://policy.arizona.edu/employmenthuman-resources/attendance.

Makeup Policy for Students Who Register Late

Students who register after the third day of classes (within the first week) may have the
deadline for the first week’s assignments extended. No students may add the class after the
first week of class.

Assignments and Examinations: Schedule/Due Dates

All work assignments and instructions will be posted in the Fundamentals of Telehealth Desire
to Learn (D2L) website. Due dates are listed below and in the Schedule of Coursework
located at the end of the syllabus.

Number of required quizzes, papers and assignments:

1. There will be a weekly quiz during weeks 1-7 to assess retention of the course material.
The lowest quiz grade will be omitted from the final course grade calculation. Quizzes will
be due on Monday 11:59pm, the following week. Total quizzes = 7

2. Blog Posts: Students will author an instructional blog in weeks 1-6. Each blog post must
be 300-500 words and inform on the topics covered in the respective week. Instructions
on how to write a blog, blog writing techniques and tips are found in the D2L Important
Course Materials Folder. Specific instructions for each weekly blog will be posted in the
respective weekly D2L Content Folder. Students will be expected to interpret course
content and write their blogs as telehealth experts who are instructing a variety of
audiences about their topic. Students will utilize graphs, charts, tables, diagrams and
other visual aids to effectively communicate written information to different groups each
week. These include the general public, health care workers, patients and administrators.

Blog Due Dates: Each week by Thursday, students will submit a draft blog post to their
group discussion thread in the course Discussions tab. By the following Saturday, each
student in the group must critique at least three other students’ blogs in the group. This is
done by responding to the respective student’s draft blog discussion thread. Critiques
should be professional and instructive. The instructor will also provide feedback. Based on
the students’ critiques and instructor feedback, final blogs will be posted in the course
Assignments folder the following Monday. All submissions are due by 11:59pm.

Total blog posts = 12 Total Critique Posts = 18
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3. There will be a mid-term exam half way through the third week of the course, on
September 16. The midterm can be taken anytime between 9/16, 12:00am and 9/17,
12:01lam. Midterm exam = 1

4. There will be a final project for the course. Each student will integrate all course
information via a simulated situation. The student has been hired as a telehealth
consultant to give a professional multimedia presentation to a large health care
organization’s executive team and staff managers. The student will be instructing the
executives and managers on what is needed to implement a telehealth program. The
project affords students the opportunity to demonstrate their fundamental telehealth
knowledge by interpreting course material using different visual aids. These include
charts, graphs, tables and diagrams. The presentation must include content that can also
be used by the organization to educate different groups, such as billing, legal and
administrative staff, health care workers and patients. Approved formats include narrated
Powerpoint, Panapto, YouTube, ZOOM or Screencast-o-matic. Detailed instructions and
requirements for the final project are found in the D2L Important Course Materials folder
and the Week 7 Content folders. The final project is due on October 14, 11:59pm. Final
project = 1

Policy on revision and resubmission of assigned papers:

The week one blog post can be revised and resubmitted one time and must be
uploaded to D2L by September 9, 11:59pm. No resubmission of other writing
assighments (blog entries) is allowed after the weekly final blog post has been
submitted.

Extra Credit: No extra credit is offered in this course.

Final Examination or Project

There will be a final project for the course. Each student will integrate all course information
via a simulated situation. The project affords them the opportunity to incorporate all of the

course topics into a multimedia presentation to address different groups. Approved formats
include a narrated Powerpoint, Panapto, YouTube, ZOOM or Screencast-o-matic.

Grading Scale and Policies

90-100% =A
80-89.9% =B
70-79.9% =C
60-69.9% =D
=/<59.9% =E

Assessment Methods:

Weekly Quizzes (7) = 28 points

Weekly Blogs (6) = 60 points

Midterm Exam (1) = 10 points

Final Project (1) = 22 points

Points assessed at course midpoint = 43 (43%)
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Methods of evaluation for course grades:

Course Grading Rubric. This rubric will be applied to all blog submissions and the final

project.

e Content = 70% Interpretation of the course content and use of visual tools such as
Charts, Graphs, Tables and Diagrams to present information in written and multimedia
formats. (Elements below represent a percentage of the total)

1. Thoroughness -25%: Demonstrated knowledge of content shown through student’s
interpretation of topic and use of visual tools

2. Relevance - 25%: Explanation of topic’s importance as it relates to the designated
audience each week

3. Logic & thought/creativity — 25%: Effective and innovative communication of
content and use of visual tools to retain audience interest

4. Directions followed - 25%: All assignment directions followed

e Presentation = 30% Communication through professional-looking presentation, including
quality of charts, graphs, tables and diagrams (Elements below represent a percentage of
the total)

1. Organization and Coherence - 34%: Organization of material and content flow and
presentation of information

2. Spelling and Grammar, APA format - 33%: Use of correct grammar and spelling
and citation format
3. Presentation — 33%: Professional looking written and multimedia format
including placement and quality of graphs, charts, tables and diagrams

Quizzes and Midterm Information

e All quizzes and the midterm will be comprised of multiple choice and true false questions.
The quizzes and midterm will be open source and timed. Quizzes can be taken anytime
during the designated week. The midterm can be taken anytime within the 24 hour period
of the designated day. The lowest quiz score will be omitted from final course grade.

Dispute of Grade Policy:

Students may dispute grades up to seven days after the grade is awarded/published. The
University of Arizona grade appeal policy can be found at
https://catalog.arizona.edu/policy/grade-appeal

Requests for incomplete (I) or withdrawal (W): must be made in accordance with
University policies, which are available at: https://catalog.arizona.edu/policy/grades-and-
grading-system#incomplete and https://catalog.arizona.edu/policy/grades-and-grading-
system#withdrawl respectively.

Honors Credit: Honors contracts for this course must be qualitatively different from the
work already assigned in the class. Honors students may choose a topic within the field of
telehealth and propose a 3-5 page research or policy paper for honors credit. The project
must be specific, achievable within the course timeline, relevant to the course topic and
provide benefit above and beyond the basic learning objectives in the course. The criteria for
grading the honors work will be the same as used for the blog rubric grading (see Methods of
evaluation for course grades.) Honors contract information is available at
https://honors.arizona.edu/academics/honors-contracts.
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University Course Policies: https://academicaffairs.arizona.edu/syllabus-policies

Course Behavior Policy:

To foster a positive learning environment, students and instructors have a shared
responsibility. We want a safe, welcoming, and inclusive environment where all of us feel
comfortable with each other and where we can challenge ourselves to succeed. Course
behavior expectations can be found in the Communications, Email Etiquette, Code of
Academic Integrity, Threatening Behavior and Non-discrimination and Anti-Harassment
sections below.

Communications: Students are responsible for reading emails sent to UA accounts from the
professor or teaching assistants and the announcements that are placed on the course
website. Information about readings, news events, grades, assignments, and other course
related topics will be communicated through these electronic methods. The official policy can
be found at: http://www.registrar.arizona.edu/emailpolicy.htm

Email Etiquette: Be professional with respect to emails sent. Email is not texting. Emails are
letters. They begin with a greeting and end with a closing. Please use proper punctuation and
remember to check spelling. We all receive many emails each day. Therefore, emails sent to
instructors (or teaching assistants if applicable) must adhere to the following rules or they
could be missed:

1. Include in the subject the course number and title and a brief subject description (such
as final project question etc).

2. Begin the email with: Hello (Instructor Name or the Name of your Teaching Assistant if
applicable).

3. Briefly and succinctly write the body of the email omitting confidential or sensitive
information. Personal information should be conveyed by requesting a Zoom video
conference meeting.

4. Sign the email with your full name and email address.

5. Please allow 48 hours for a response time. If a response is not received within 48
hours (including weekends), assume the email was not received and resend and mark
urgent.

6. Please plan questions with response times in mind.

Code of Academic Integrity: Students are encouraged to share intellectual views and
discuss freely the principles and applications of course materials. However, graded
work/exercise must be the product of independent effort unless otherwise instructed. In
addition, selling class notes and/or other course materials to other students or to a third
party for resale. Violations to this and other course rules are subject to the Code of Academic
Integrity and may result in course sanctions. Also, students who use D2L or UA e-mail to sell
or buy these copyrighted materials are subject to Code of Conduct Violations for misuse of
student e-mail addresses. This conduct may also constitute copyright infringement.

Students are expected to adhere to the UA Code of Academic Integrity, available through the
office of the UA Dean Students: https://deanofstudents.arizona.edu/policies/code-academic-

integrity

Plagiarism: Plagiarism is the practice of taking someone else's work or ideas and passing
them off as one's own. Plagiarism will not be tolerated in this class. For the first infraction the
student will receive no points for the assignment and will be counseled. A subsequent offense
will result in the student being referred to the Dean of Student’s Office and will be dropped
from the class. What counts as plagiarism?
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o Copying and pasting information or images from a web site or another source, and then
revising it so that it sounds like your original idea.

e Doing an assignment/essay/take home test with a friend and then handing in separate
assighments that contain the same ideas, language, phrases, etc.

e Quoting a passage without quotation marks or citations, so that it looks like your own.

e Paraphrasing a passage without citing it, so that it looks like your own.

e Hiring another person to do your work for you, or purchasing a paper through any of the
on- or off-line sources.

The University Libraries have some excellent tips for avoiding plagiarism, available
at:https://new.library.arizona.edu/sitesearch?search=plagiarism#gsc.tab=0&gsc.qg
=plagiarism&gsc.page=1.

Threatening Behavior Policy The UA Threatening Behavior by Students Policy prohibits
threats of physical harm to any member of the University community, including to one’s self,
http://policy.arizona.edu/education-and-student-affairs/threatening-behavior-students

Nondiscrimination and Anti-Harassment Policy The University of Arizona is committed
to creating and maintaining an environment free of discrimination,
http://policy.arizona.edu/human-resources/nondiscrimination-and-anti-harassment-policy

Accessibility and Accommodations At the University of Arizona, we strive to

make learning experiences as accessible as possible. If you anticipate or experience barriers
based on disability or pregnancy, please contact the Disability Resource Center (520-621-
3268, https://drc.arizona.edu/) to establish reasonable accommodations.

Syllabus Changes Information contained in the course syllabus, other than the grade and
absence policies, may be subject to change with reasonable advance notice, as deemed
appropriate by the instructor
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Schedule of Coursework

Week #

Module Topic

Assignment/Pts

Week 1
Aug 24-30

Introduction to Telehealth

In this module students will be introduced to telehealth, learn about the history
and the progression of the field and be given an overview of the current uses of
telehealth.

e Week 1 Coursework:

1. Complete required reading and viewing materials, explore
supplemental reading and viewing materials and read instructions
for this week’s blog

Post draft blog to discussion board by 8/27, 11:59pm
Critique other student blogs by 8/29, 1:59pm

Take weekly quiz by 8/31, 11:59pm

Post final blog to Assignments folder by 8/31, 11:59pm

Optional: Week 1 final blog (only) can be resubmitted by 9/9 and
regraded

ok wnN

Draft blog post: 3pts
Blog critiques: 2pts
Quiz: 4pts

Final blog: 5pts

Week 2
Aug 31-Sep 6

Business, Legal and Evaluation

In this module students will learn about sources of telehealth funding, billing
business and sustainability issues related to telehealth programs. As part of
this module, students will also learn about the importance of telehealth
evaluation and how it relates to acquiring and organizing program data.
Telehealth legal and regulatory issues such as reimbursement policies,
licensure, HIPPA, Stark Law, Antitrust, prescribing and the effect of COVID-19
on telehealth regulation will also be covered.

e Week 2 Coursework:

1. Complete required reading and viewing materials, explore
supplemental reading and viewing materials and read instructions for
this week’s blog
Post draft blog to discussion board by 9/3, 11:59pm
Critique other student blogs by 9/5, 1:59pm
Take weekly quiz by 9/8, 11:59pm
5. Post final blog to Assignments folder by 9/8, 11:59pm

> WN

Draft blog post: 3pts
Blog critiques: 2pts
Quiz: 4pts

Final blog: 5pts

Week 3*
Sep 8 - 13
(Sep 7 is
Labor Day)

Telehealth Applications:

In this module, students will learn about various telehealth clinical applications,
including both synchronous and a-synchronous modalities, and how these are
used for consultation and ongoing treatment. This module will also cover how
telehealth can be used to increase access to care in underserved areas, and the
use of artificial intelligence (AI).

e Week 3 Coursework:

e Complete required reading and viewing materials, explore
supplemental reading and viewing materials and read instructions for
this week’s blog

e Post draft blog to discussion board by 9/10, 11:59pm

e Critique other student blogs by 9/12, 1:59pm

e Take weekly quiz by 9/14, 11:59pm

e Post final blog to Assignments folder by 9/14, 11:59pm

Draft blog post: 3pts
Blog critiques: 2pts
Quiz: 4pts

Final blog: 5pts

Week 3.5
Sep 16

Midterm: The midterm will be open on September 16 at 12:00am and will close
on September 17 at 12:01am.

Midterm:10 pts
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Week 4
Sep 14-20

Human Factors Part I — The Provider Experience

In this module students will learn how providers integrate telehealth into their
practices and the impact of COVID-19 on the use telehealth. This will include a
taped interview with two local physicians from the MPH program. Topics such
as training teleproviders, establishing standardized protocols, reviewing
telehealth best practices, and facility design will also be covered.

e Week 4 Coursework:

1. Complete required reading and viewing materials, explore
supplemental reading and viewing materials and read instructions for
this week’s blog
Post draft blog to discussion board by 9/17, 11:59pm
Critique other student blogs by 9/19, 1:59pm
Take weekly quiz by 9/21, 11:59pm
5. Post final blog to Assignments folder by 9/21, 11:59pm

N

Draft blog post: 3pts
Blog critiques:2 pts
Quiz: 4 pts

Final blog: 5pts

Week 5
Sep 21-27

Human Factors Part II — The Patient Experience

In this module students will learn about patient acceptance of telehealth and
the impact the of COVID-19 to consumer attitudes. Managing patient
expectations, patient preparation, telepresenter training, tele-etiquette and
patient satisfaction will be covered in this module.

e Week 5 Coursework:

1. Complete required reading and viewing materials, explore
supplemental reading and viewing materials and read instructions for
this week’s blog

Post draft blog to discussion board by 9/24, 11:59pm
Critique other student blogs by 9/26, 1:59pm

Take weekly quiz by 9/28, 11:59pm

5. Post final blog to Assignments folder by 9/28, 11:59pm

N

Draft blog post: 3pts
Blog critiques:2pts
Quiz: 4 pts

Final blog: 5pts

Week 6
Sep 28-Oct 4

Telehealth Technology and Resources

In this module students will learn about the technology behind telehealth, the
evolution to a more mobile platform, networks and network devices, and the
newest telehealth technologies and resources will also be presented.

e Week 6 Coursework:

1. Complete required reading and viewing materials, explore
supplemental reading and viewing materials and read instructions
for this week’s blog

2. Post draft blog to discussion board by 10/1, 11:59pm
3. Critique other student blogs by 10/3, 11:59pm
4. Take weekly quiz by 10/5, 11:59pm

5. Post final blog to Assignments folder by 10/5, 11:59pm

Draft blog post: 3pts
Blog critiques: 2pts
Quiz: 4pts

Final blog: 5pts

Week 7
Oct 5-11

Building Successful Telehealth Programs and Resources

In the final module students will learn about the components that contribute to
ensuring the success of telehealth programs.

e Week 7 Coursework:
1. Take Weekly quiz by 10/12, 11:59pm
2. Start working on final project multimedia presentation

Quiz: 4pts

Week 7.5
Ends Oct 14

Post Final Project Multimedia Presentation to Assignments folder by 10/14,
11:59pm

Final Project: 22pts
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		SYLLABUS

		Assignments and Examinations: Schedule/Due Dates

		All work assignments and instructions will be posted in the Fundamentals of Telehealth Desire to Learn (D2L) website. Due dates are listed below and in the Schedule of Coursework located at the end of the syllabus.
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Mel and Enid Zuckerman College of Public Health
University of Arizona

SYLLABUS
Introduction to Gerontology PHP 3xx
(Spring, 2021)

Time: Online
Location: Online

Instructor(s) and Contact Information: Name: Amanda Sokan
Office: Rm. 1364, Bldg. 1
Tel: 602-827-2205
Email: aecsokan@arizona.edu

Instructor Availability: By appointment.

Preferred method of Communication: UA email address; Course related communications can be done from the course website.
Response times after receipt of email: Monday to Friday — within 24 hours; After 5:00pm on Friday — within 72 hours (non-
emergency emails).

Important note:
Please ensure the Course Prefix, Number and your last name are added to the Subject Line. (Example “PHP 595 — Somebody)”

Teaching Assistant: (TBD)
TA Office Hours: (TBD)

Catalog Description: This course provides an overview of the field of gerontology, and introduces the student to key theories,
concepts, and principles which shape gerontological discourse. Students will explore demographic trends in US society, as well as
practices, issues and challenges which are endemic in an aging society.

Course Description: Designed to be an introductory course in Gerontology, this course will lay the foundation for the study of aging.
Students will be exposed to an overview of the nature of aging, key theories, concepts and issues grounded in the socio-cultural,
biological, and political context of aging in the US.

Emphasis is on personal, social, economic, and political factors that affect the living patterns and well-being of the aged, through the
lens of the life course perspective.

Course Prerequisites: None
Course Objectives and Expected Learning Outcomes:

e Course Objectives
During this course students will:
1. Learn about gerontology as a discipline - some of its major propositions, key concepts, theories, research methods and
key issues
Examine ageism, and explore the notion of aging as a social construct, not merely a biological process
Distinguish between normative versus non-normative aging related changes
Simulate the experience of physical aging
Interview an older adult

nh v
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e Learning Qutcomes (Competencies Obtained):

Upon successful completion of this course -

1. Define gerontology and identify some of its major propositions, key concepts, theories, and research methods.
2. Identify and relate to some age-related physical changes

3. Discuss the factors that contribute to societal attitudes about aging/old age, and the impact of ageism/ageist (attitudes and
perceptions on the well-being of individuals and society.

Understand and discuss how aging is socially constructed and not merely a biological process.

Demonstrate an understanding of the major theories of aging.

Demonstrate an understanding of aging as a complex and multifaceted process.

Understand and discuss the factors that interact to determine well-being in old age.

Explain why the aging experience is diverse and heterogeneous

Develop effective written and oral communication skills

e

Student Learning Outcomes (Competencies Obtained):

Where learned Where assessed
Foundational Ability to discover, use, evaluate and integrate All weeks/modules Quizzes
Competencies information Old is News
The ability to communicate information, in both oral Aging Simulation or Calculating
and written forms, through a variety of media and to Longevity Exercise
diverse audiences ELA or Movie Analysis
DQ Forum(2 - 6, 10, 14)
Social Security Fixit Exercise
Foundational Ability to understand the biological and socially All weeks/modules Quizzes
Domains constructed factors that determine and health and Aging Simulation or Calculating
wellbeing in old age Longevity Exercise
ELA or Movie Analysis
DQ Forums
Social Security Fixit Exercise
Learning Domains | Demonstrate fundamental knowledge of, and apply | All weeks/modules Quizzes
key gerontological propositions, concepts, theories, Aging Simulation or Calculating
and research methods. Longevity Exercise
ELA or Movie Analysis
DQ Forums
Cross-cutting Ability to explore, integrate, create and apply All weeks/modules Aging Simulation or Calculating
Concepts and knowledge through integrative, cumulative, and (Weeks 4, 10, 16, 17) Longevity Exercise
Cumulative experiential activities. Experiential Learning Assignment
Experiences with older adult
Quizzes
LTC Field visit (optional)

Association for Gerontology in Higher Education (AGHE)Competencies Covered:

RECOMMENDED CORE Where Where Assessed
COMPETENCIES learned
CATEGORY I - Foundational Competencies to All Fields of Gerontology
I.1 Frameworks for Utilize gerontological frameworks to examine All Weeks | Quizzes
understanding human aging | human development and aging. ELA or Movie Analysis
— Old is News
Simulation Exercise
DQ Forum
L4 Social aspects of aging — Relate social theories and science of aging to Weeks 2 - | Quizzes
understanding heterogeneity, inequality and 6, 14 ELA or Movie Analysis
context of aging. Old is News
Simulation Exercise
DQ Forum
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1.6 | Research and critical Distinguish factors related to aging outcomes, All Weeks | ELA or Movie Analysis
thinking — both intrinsic and contextual, through critical Quizzes
thinking and empirical research. Calculating Longevity
Research project/Issue
analysis
DQ Forum
CATEGORY II - Interactional Competencies Across Fields of Gerontology
II.1 | Attitudes and perspectives | Develop a gerontological perspective through ALL Quizzes
— knowledge and self-reflection. WEEKS Simulation
Exercise/Calculating
Longevity
ELA or Movie Analysis
Old is News
Research project/Issue
analysis
DQ Forum
I1.2 | Ethics and professional Adbhere to ethical principles to guide work with Weeks 16, | ELA
standards — and on behalf of older persons. 17
I1.3 | Communication with and Engage, through effective communication older Weeks 16, | ELA
on behalf of older persons persons, their families and the community, in 17 Research project/Issue
— personal and public issues in aging. analysis
1.4 | Inter-disciplinary and Engage collaboratively with others to promote Week 10 Social Security Fixit
community collaboration integrated approaches to aging. Exercise
— Research project/Issue
analysis
Quizzes
SELECTIVE Where Where Assessed
COMPETENCIES learned
CATEGORY III - Contextual Competencies Across Fields of Gerontology
II1.2 | Social health — Promote quality of life and positive social All weeks | Quizzes
environment for older persons. (2,6-8,11- | Social Security Fixit Exercise
13) Research project/Issue
analysis
LTC Field visit (optional)
DQ Forum
II.5 | Arts and humanities — Promote engagement of older people in the arts Week 11, | Quizzes
and humanities. 13 DQ Forum
II1.6 | Business & finance — Address the roles of older persons as workers and | Weeks 8, | Quizzes
consumers in business and finance. 10 DQ Forum
1I1.7 | Policy — Employ and generate policy to equitably address | Weeks Social Security Fixit
the needs of older persons. 10,16 Exercise
Research project/Issue
analysis
Quizzes

Course Notes: PowerPoint presentations will be provided weekly based on the readings/topics covered. Occasionally, lesson notes
may also be provided. These materials will be posted online on the course website, at the beginning of each week.

Required Texts or Readings:
Hillier, Susan M. and Barrow, Georgia M. (2015). Aging, the Individual, and Society. (10th ed.) Wadsworth: Clifton Park, NY. ISBN-
10: 1285746619 ISBN-13:978-1285746616

Recommended Texts or Readings:

Harris, G.J (ed). (2017). A Handbook on Aging: A Multidisciplinary Perspective with Critical Readings. Cognella Academic
Publishing

ISBN-13: 978-1516512553

ISBN-10: 1516512553
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Other Selected Readings:
Ancillary articles may be provided as required/needed and posted online on course site.

Supplemental Texts:
American Psychological Association (2010). Publication manual of the American Psychological Association, (6th ed.). Washington,
D.C. This is the core reference text -papers must be in AP A format.

The Patient Protection and Affordable Care Act, 2010
http://www. whitehouse. gov /healthreform/healthcare-overview
http:// dpc. senate. gov /healthreformbill/healthb ill04. pd f
http://www.kff.org/healthreform/upload/8061.udf

Older Americans 2016: Key Indicators of Well-being.
Provides 38 key indicators of well-being divided into 5 major groups/domains namely: population, health status, health risks and

behavior, health care, economics. https://agingstats.gov/docs/LatestReport/Older-Americans-2016-Key-Indicators-of-WellBeing.pdf

Healthy People - Healthy People 2020 - CDC
https://www.cdc.gov/nchs/healthy people/hp2020.htm

Health Resources and Service Administration (HRSA) Information Center.
On-line service with a wealth of free information which you can download from: httn://www.ask.hrsa.gov/
Or request by mail

Useful Websites:

Administration on Aging -http://www.aoa.gov

National Institutes of Health/National Institute on Aging -http://nia/nih/gov/
National Council on Aging -http://www/ncoa.org/index.cfin

NIH Senior Health -http://nihseniorhealth.gov/

Office of Minority Health-www.orhrc.gov

The Gerontological Society of America -www.geron.org

US Census Bureau - http://www.census.gov

Required or Special Materials:
For help with APA formatting requirements : https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_style_introduction.html
See also sample APA style materials on course site.

Course Requirements:

Pre class preparation and participation

In this course we will be individually and severally responsible and accountable for our learning. This means there is an expectation
that each person will prepare for and participate actively in every aspect of the course. At the very minimum, completing required
readings, in class participation (timely, substantive, and reasoned posts online), respectful interactions and exchange of information
and knowledge will be the standard.

Successful completion of the following course elements is required:
L. Attendance and Participation or Weekly Discussion Question Forum (if Online format)
11 Assignments — To be completed as scheduled, Details also available on course site .
a. “Old is News” — Op. Ed Assignment
b. Calculating Longevity Exercise OR Aging Simulation Exercise
c. Experiential Learning - “Spend time with a Senior” and Elder Interview Project
OR Aging in the Movies Analysis (+Report)
d. Review of “The Social Security Fix-It” Book — Group Project (+Summation Report)
e. Research project/Issue analysis (Graduate students only)
111 Quizzes (four)

Grading rubrics will be provided on the course site.

Weekly Discussion Question Forum (50 points)

Each student will be responsible for participating in weekly discussion questions posted to the Discussion Questions Forum (DQF).
Professor will post weekly discussion question(s) by Monday of the week in question. Each week, students are responsible for posting
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at least ONE response to initial discussion question(s) by Wednesday each week, and a minimum of one response to at least one other
student thereafter, no later than Friday. (Minimum total of two posts each week) - 10 points per week.
Instructor may post follow up questions as necessary to clarify or expand discussions.

Note: Instructor will provide weekly feedback regarding each discussion forum.
Please remember that the discussion forum is our platform to discuss, share/create knowledge and exchange ideas — our posts are
important because they facilitate this process. Posts must be substantive in nature, introducing any or all of the following: new
material, work experiences, personal experiences, current events, current research and/or web site information. The goal is to
contribute to, or expand group learning in the course. Aim to use a professional yet conversational tone in your discussion posts,
demonstrating at all times your respect and value for diverse perspectives. Provide citations for the sources you use (texts, articles,
websites, etc.), using APA format.

This assignment is worth a total of 50 points. Each week/forum is worth 5 points. Your best 10 of 14 forums will be used to
calculate your grade for this component. You are expected to participate in all forums.

“Old is News” — Op-Eds (50 points)
In this class we have an online magazine/journal called “The Daily Methuselah”. Each student will take a turn contributing an Op-ed
(an opinion piece). A “sign up” schedule will be available in the first week of class. Other students are expected to be “readers” who
review weekly op-ed pieces, and post comments, questions, feedback etc.,
Instructions:
1. Find a current news item or topical issue relating to aging or older adults you want to write about.
2. Share original source of the news item/issue.
3. Describe the issue/provide information we need to know, and why.
4. Provide your opinion: why you chose this item/issue to write about, its relevance, and what you think our “take home” message
should be.
5. Respond to any follow up questions/comments as appropriate.
Creativity is encouraged!
This assignment is worth 50 points (40 pts for Authors; 10 points for Readers).

Aging Simulation Exercise (50 points)
You will need a partner, an ASE kit, and two locations (one familiar to you e.g. your home; the other not, e.g. grocery store)
ASE Kit Contents:
e A pair of ear plugs
Handful of dried uncooked beans or dry corn kernels
A pair of goggles, Chapstick, or 2 teaspoon of Vaseline petroleum jelly, small stickers
Small bottle of “new skin”
Tape

This exercise is designed to help you experience some age-related changes that older adults may live with that affect hearing, mobility,
vision, touch and memory. You and your partner will take it in turns to participate in the simulation. Instructions for applying the kit is
posted on the course site. (See ASSIGNMENTS). Decide your two locations. Apply the contents of the kit following the instructions
provided. With your partner spend some time doing usual activities you participate in while at the chosen location.

- Wear the ear plugs — hearing impairment

- Smear the surface of the lens of the goggles with Chapstick, and/or add some stickers — vision impairment

- Place beans in your shoes, then walk — mobility impairment

- Apply new skin to your finger pads on both hands, then touch items — sense of touch impairment

- Tape two fingers of one hand together, then use your hand as normal — limited hand function, e.g. from arthritis

- Partner reads list of instructions quickly and asks you to recall them — Memory impairment

Switch places with your partner when you are done.

Write your reaction memorandum, be sure to address the following questions

1. Which two locations did you choose and why?

2. Describe each location, and what you did/how you spent the time there.

3. Describe your experience, how did you feel? What was it like interacting with other people and with the environment? Was it

the same in both locations?
4. Compare notes with your partner - How were your experiences similar, different, and why?
5. What did you learn from this experience? What, if any is its impact on you?

OR

Calculating Individual Longevity — Future Self Personal Report (50 points)
Visit at least two of the following websites below to calculate your life expectancy.
- http://www.livingto100.com/calculator

Rev. July 19, 2019




http://www.livingto100.com/calculator



- https://media.nmfn.com/tnetwork/lifespan/#0
- http://time.com/3485579/when-will-i-die-life-expectancy-calculator/
Follow prompts on website to complete the exercise and obtain a report/your calculated life expectancy.
Next, click the following link — https:/news21.com/columbia/2010/our-future-selves/index.html
Using the best projections from demographers, economists, and biostatisticians, and demographers this interactive site will allow you
to enter information about yourself, and see how you fit into the aging world of the future.
For your report, address the following:
What is your life expectancy? Was it the same on both calculations? Which calculator do you prefer and why? Which result do you
prefer and why?
Visualize yourself at the projected age — what are the implications? What did you learn about your future self?
What are you like? What is your life like? (e.g. health, social relations/connectivity, finance, living conditions, work/leisure, etc.)
What challenges? Opportunities?
Coming back to the present, create a plan for “your future self” designed to help you achieve the old age you imagine or desire for
yourself. Explain your rationale, and be sure to integrate relevant material from the course.
Format of report; 5- page max, includes cover sheet and reference section. Double-spaced, 10 pt. font, APA format, citations, and
references.

Experiential Learning Activity (ELA) - “Spend time with a Senior” and Elder Interview Project (100 points)
For this assignment:
a. Find an older adult who is at least 75 years old, tell them about the assignment and invite them to participate. Provide all the
information to the older adult about the class assignment, so they can make an informed decision whether or not to do so. Obtain their
permission/consent to participate, share their information, photo, etc. with the class.
b. Schedule/plan two visits. First to ‘hang out”/spend time together (at least one-hour duration); the second for an informal interview
— be conversational.
¢. Arrangements must be made, and the name of your chosen elder, date and location of your meeting submitted to your professor by
week 7, for review and approval.
d. Together decide how you will both spend the time during or your first visit (what you will both do.)
e. During the second visit, conduct your interview, interview should last no more than one hour.
f. Prepare questions ahead of time, and include the following:

- Demographic info (age, gender, race, ethnicity, family, religion, profession, SES,

- Life till this point (childhood to present)

- Key life experiences

- How keep healthy and social

- How do they feel about old age?

- What are they proud of, what do they regret, what do they fear/worry about now?

- What advice would they give younger people like you?

- Any other information to help you present a portrait of the older adult.

- Keep alog

NOTE: It is important to:

- Be respectful of the person’s time, be courteous and polite at all times

- Let person know they can refuse to answer any question, if they so choose. Be sensitive and accommodating, be open to
rescheduling if necessary

- Send a reminder of visit, at least the day before you go. Remember to thank them for their time after each visit.

After your visits:
A. Write a 4 to 5-page summary /analysis paper (includes cover sheet and reference section. Double-spaced, 10 pt. font, APA format,
citations, and references), which addresses the following:
- Brief description (profile) of your older adult
- Do they fit your image of an old person — why/why not?
- What you did on the first visit
- What you learned about this person
- Which theory best applies to this person, why? How does the life course perspective apply?
- How, if at all, this experience illustrates, adds to, or is different from lessons learned in class
Grading criteria - Report:
Content - description, integration of course content/material, analysis, lessons (30 pts),
Structure, clarity and quality of expression (10 pts),
Appendices attached to report: Approved proposal; Question log used (10 pts.)
Total for assignment, Part A — 50 points.
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B. Create a 5- minute presentation on your older adult. Include highlights of the experience and lessons learned. You can be creative
in how you do so (PPT, short video, etc.).
Grading criteria - Presentation:
Content - Introduction/profile of interviewee, description of experience and highlights, lessons learned/critique (30 pts),
Structure - Clarity and quality of the presentation (10 pts)
Creativity; Forum Q&A (10 pts.)
Total for assignment, Part B — 50 points.

OR

Aging in the Movies Analysis (+Report) (100 points)
Movie critique: Portrayals of aging in the media (Source: R. J. Karasik et al.)
This assignment is designed to help you integrate the materials covered throughout this class.
1. Select a movie from the following list (See Table 1). View the movie you have selected (if you are already familiar with the movie
you select (and do not wish to advance your knowledge base by choosing another) you must see the movie again to appropriately
complete the assignment):
2. Write a 7-8-page critical review on how the portrayal of aging and the older characters in the movie relate to the topics covered in
class (e.g., biological aging, stereotypes, ageism, sexuality, etc.). Use specific examples from class readings, lectures, etc. Note: It is
vital to cite the specific information about aging and describe how it applies. In essence, you are being asked to demonstrate what you
have learned throughout the class.
The following questions may help to guide your critique:

e Who are the “older” characters? What specific cues tell you they are “older”?

e How are the older characters portrayed? (e.g., personality, power, etc.)

e How central is their advanced age to the plot?

e What messages about old age are apparent? Are these messages positive? Negative? Neutral? In what ways? Explain your

assessment.

e What, if any, aging stereotypes are depicted? What makes them stereotypical? If these are stereotypes, what are the

realities? Why?

e How would the movie be different if the characters were not older?

e How might/would you depict the aging/older adult characters differently, why?

Deliverables: As part of this assignment the following products are due —
a) Report (8 pages maximum, double-spaced, with citations and references in APA Format)
b) PowerPoint Presentation (5 slides maximum)
¢) Two (2) scheduled peer feedback & review On Discussion Forum (Grad students only)

Review of “The Social Security Fix-It” Book — Group Project (50 points)

Students will be assigned groups (or can sign up ) by week 2 of class. Each group of students in the class will:
a. Thoroughly review the Social Security Fix-it Book,

b. Identify the key issue or issues concerning Social Security as we know it

c. Prepare an analysis of the problems/challenges

d. Specify alternative courses of action/probable solutions

e. Evaluate each course of action.

f. Recommend the best course of action.

g. Justify recommendations with explanations. Discuss feasibility.

Deliverables: As part of this assignment the following products are due —

a) Summation Report — one per group (3 pages maximum, references, double-spaced, APA Format)

b) Peer evaluation — each student provides one for each member of their group

¢) Group evaluation — by classmates
Each group will post a copy of their report online for review and feedback from course mates. Your report is due no later than 6:00 pm
on Wednesday of the week in which assigned for presentation.
Grading: 50% of the final grade for this assignment will be based on peer review by members of the group, the other 50% will be
based on a review of the work submitted as evaluated by the professor. A rubric for peer grading will be provided on the course site.
This assignment is worth 50 points.
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Quizzes (200 points)

There will be 4 quizzes across the semester, notice will be given for both date/time as well as content to be covered in the quiz.
Students must complete all scheduled quizzes/ exams on date/time given. Format may include a combination of multiple choice,
True/False, short answer and essay type questions and/or case studies. Each quiz/exam contributes to your final grade.

**Optional - Bonus point Activity (LTC Field Trip review/Reaction Paper) 10 points

This assignment provides students with the opportunity to earn up to a maximum of 10 bonus points. For this assignment you are
looking to pick a LTC facility for yourself. You will come up with your preferred criteria, visit two different types of LTC facilities,
and review them for fit with your criteria. Afterward, write a reaction memorandum about your visit, and which if any you would
select and why. Complete instructions available on the course website.

Grading Scale/Student Evaluation and Policies:

Grade Determination:

Grade Distribution for this Course:

Undergraduate Grade Explanation

A | 90-100% Exemplary work

B | 80-89% Expectations were exceeded

C | 70-79% Expectations were met

D | 60-69% Expectations were partially met
E | <59% Expectations were not met

Please note that grades will NOT be rounded to the next higher integer. Students have the chance to earn participation points that
should boost “border line” grades. Thus, it is important to participate as fully as possible in course work/activities.
Note: Material for the course will be presented in a variety of formats, and may include lecture/discussion, small group exercises,
audio-visual resources, supplemental readings, guest speakers, case studies, and fieldwork activity. This diversity in format and
assignments is intended to help promote participation, application of concepts learned, reflective/analytical/ critical thinking as well as
writing skills, teamwork and individual responsibility, and enhance hands-on learning and presentation/public speaking as applicable.

e Assessment and feedback sessions are designed to provide opportunities to critique and apply knowledge with the goal of

improving person and learning environment.

e Assignments MUST be completed as instructed to receive a grade.

e  Written Assignments: Must be turned in through TURNITIN on D2I. All papers must comply with APA Format.

e  Assignments are due on the date assigned.

Requests for incompletes (I) and withdrawal (W) must be made in accordance with University policies. University policy regarding
grades and grading systems is available at: http://catalog.arizona.edu/policy-type/grade-policies

Method of Evaluation:

Students will be expected to participate in class or forum discussions, course assignments, projects, quizzes, which will be utilized to
determine the course grade. Late work will not be accepted. Late work will be given zero points.

Rubrics are available for all assignments that will be graded. These will be available both as an attachment to the assignment and/or
gradebook.

Weighting: Class activities are weighted differently. For this reason, grades are shown below both as points and weighted percentage.
The following schema reflects the weights of the various activities. Ultimately, students can earn a total of 500 grade points as
itemized below:

Required examinations, papers and projects:
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Assessment Methods (#) Due Dates Points Weight Weight (Grad)
(% total grade) (% total grade)
"Old is News" Assignment Varied 50 10 10
Aging Simulation Exercise Week 4 50 10 10
Experiential Learning Assignment Week 16: Report 100 20 10
- Spend time with a Senior Week17:Presentation
Review of "The Social Security Fix-it Book" Week 10 50 10 10
Participation on Discussion Question Forum Weekly 50 10 10
Quizzes (4) x S0pts TBD 200 40 40

Description of each Assessment and Competencies Covered by the Assessment

ASSESSMENT PH COMPETENCIES GERONTOLOGY/AGHE COMPETENCIES
PROGRAM CONCENTRATION
RECOMMENDED ___ INTERACTIONAL __ SELECTIVE
"Old is News" Assignment (2) Analyze and evaluate

administrative, management
and regulatory issues that

#6, 14 impact the delivery of #1.1 . 1 .4,1.6, II.1

medical care in the U.S.

Calculating individual
longevity - Personal report

OR Aging Simulation #6, 14 #1.6 II.1
exercise
Experiential Learning (1) Identify appropriate
Assi t-S dt strategies to promote
ssignment - Spend ume positive health behavior
with a Senior OR changes in various
Aging in the Movies #4,6, 14 populations; and analyze #.1,1.4,1.6 #11.1, 11.2, I1.3 1.2
X and discourse on public
Analysis health issues.
Review of "The Social (%i) An_altyzle_ and evaluate )
. .. administrative, management
Security Fix-it Book" ;
and regulatory issues that
#4,6,,14 impact the delivery of #11.4 #I111.2, 11.7,
medical care in the U.S.
Q)
Quizzes 1) Identify appropriate

strategies to promote
positive health behavior
#4,6, 14 changes in various HL1,14,16 | #IL1,112,1L3 | #II12, [IL5, [IL6, 1117
populations; and analyze
and discourse on public
health issues.

44,6, 14 HL1,14,1.6 | #L1,1.2,113 #111.2, 1115, 1116

Weekly Discussion
Question Forum

Required extracurricular activities: In order to complete the “Spend Time with a Senior” assignment, each student will need to
arrange two visits with a person 75 years or older of their choice. Each visit should last at least one hour. The first visit requires you to
spend time in a pre-agreed activity with the senior, for a duration of time that is mutually convenient. Other commitments, you should
plan to spend no more than an hour on the interview. The expected time commitment for both visit and interview is no more than
three hours. However, this may depend on the agreed plan/event for the first visit.
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Course Schedule:
*The instructor may make changes to (delete/add/modify) this syllabus as the semester progresses. Notice will be given.

Week One: (A) Introductions, Presentation of the syllabus, APA Basics

(B) Aging in America
Reading(s): Chapter 1
Focal Question (s): What is Gerontology?
Class Activity: Video clip 1: hup./www.colbertnation.com/the-colbert-report-videos/370 !84/ianuary-06-2011/ronald-depinho

Video clip 2. The Many Faces of Aging in America by Scott Parkin: http://vimeo.com/l 015171

Week Two: Stereotypes and Images of Aging
Reading(s): Chapters 1 & 2
Focal Question (s): Is aging merely biological or a social construct?
Why is it important to understand the social context and social construction of aging?

Supplemental Reading:  https://www.spring.org.uk/2010/01/stereotypes-why-we-act-without-thinking.php

Class Activity: Discussion - What are elderly people really like?
Video clip: http://www.voutube.com/watch?v=Zy0jrl YLOzg
Assignment Due: Media portrayals of aging - Bring magazine clippings, adverts, card with stereotypes of aging

Week Three: Studying Aging - Social and Psychological Theories

Reading(s): Chapter 3
Focal Question (s): What should one consider when studying an aging related topic/issue?
Class Activity: Discussion - Music and Aging?

Week Four: Studying Aging -Biological Theories: Physical Health and Well-Being

Reading(s): Chapter 4
Supplemental Calculating life expectancy- Websites
Reading/ Activity: - http://www.livingto100.com/calculator

- https://media.nmfn.com/tnetwork/lifespan/#0
- http://time.com/3485579/when-will-i-die-life-expectancy-calculator/
Focal Question (s): How long will/can you live?
Class Activity: Review of life expectancy test/Visualizing our future selves
https:/mews21.com/columbia/2010/our-future-selves/index.html
Discussion - Calculating individual longevity; Implications?
Assignment Due: Calculating individual longevity — Personal report
OR
Aging Simulation exercise

Week Five: Studying Aging - Mental Health: Psychology of Aging

Reading(s): Chapter 5
Focal Question (s): What happens as individuals' age? Is mental/cognitive decline inevitable?
Class Activity: Discussion

Week Six: Studying Aging - Biological Theories: Physical Health and Well-Being

Reading(s): Chapter 6

Supplemental Reading: Excerpt: Scott-Maxwell, F. (1968). The Measure of My Days. Penguin Books: NY(31-4)
Focal Question (s): Are social, religious, and familial institutions important in the study of aging?

Class Activity: Discussion

Assignment Due: Experiential-learning activity (Time with Senior) - Proposal

Week Seven: Late-Life Love: Intimacy and Sexuality

Reading(s): Chapter 7

Supplemental Reading: Goldman, C. (2006). Late-Life Love: Romance and New Relationships in Later Years.
Fairview Press: Minneapolis, MN. Pages 1 -17

Focal Question (s): Is the need for physical/emotional intimacy lifelong? What are the implications, if any?

Class Activity: Aging, Sexuality, and HIV AIDS, Guest speaker?

Week Eight: Work and Leisure
Reading(s): Chapter 8
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Focal Question (s):
Class Activity:

Week Nine:

What is the effect of the extension of lifespan on notions of work and retirement?
Video clip http://columbia.news21.com/graving-workplace/
Debate (Should older people be employed/when should they stop working?)

SPRING BREAK!

Week Ten: Economics and Aging: Finances and Lifestyle

Reading(s):
Supplemental Reading:
Focal Question(s):

Class Activity:
Assignment Due:

Chapter 9

"The Social Security Fix-it Book"
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=2ahUKEwij6grba6uThAhVDKa0KHQ

DvDLsQFjAAegQIBBAB&url=http%3A%2F%2Fcrr.be.edu%2Fspecial-projects%2Fbooks%2Fthe-social-security-
fix-it-book%2F&usg=AOvVaw3VJ18iva_S3iZ8EhbZKwpo

How do macro level policies shape the economic circumstances of older adults?

How does the existence of a growing number of older adults impact the US economy?
Discussion

Review of "The Social Security Fix-it Book"

Week Eleven: Aging and Environment: Living and Housing Options

Reading(s):
Focal Question (s):
Class Activity:

Assignment Due:

Chapter 10

What would be your ideal living environment in later life?
Debate/Discussion

Topic: “The best place for an older adult is always with family
Optional - Bonus points activity (LTC Field trip review/Reaction Paper)

999

Week Twelve: Caregiving and the Oldest Old

Reading(s):
Focal Question (s):
Class Activity:

Week Thirteen: Special Topics in Aging

Reading(s):

Focal Question:
Class Activity:

Focal Question (s):

Week Fourteen: Minorities and Aging
Reading(s):
Focal Question (s):
Class Activity:

Week Fifteen: Death and Dying
Reading(s):
Focal Question (s):
Class Activity:

Chapter 11
What challenges arise in caring for elders, the oldest - old?
Discussion

Chapter 12
Selected articles
Why are these topics important or relevant?
Discussion focus on -
Mindfulness, Reminiscence and Aging
Elder Mistreatment( EM)
a. What if any, is the benefit of mindfulness and reminiscence to older adults and their
caregivers?
- How to create a reminiscence board
b. Should EM be addressed using a public health approach? Why/not?

Chapter 13
What should we know about aging minority populations, why important?
Discussion (Comparative considerations/Minority vs. majority aging?)

Chapter 14
How/when should we address end-of-life issues??
Discussion

Week Sixteen: a. Government and Aging: Politics, Policies and Programs
b. Course review/wrap-up

Reading(s):
Focal Question (s):

Class Activity:

Assignment Due:
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Chapter 15

Is and should age be a salient criterion for policy and entitlements? What if any duty
exists between generations?

a. Discussion - Senior Power - myth or fact?

b. What have we learned, and what is its relevance? How will inform our future learning,
practice, behavior?)
Debrief, evaluations
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Week Seventeen: Finals!

Reading(s): None

Focal Question (s):

Class Activity: FINAL: Presentations
Assignment Due: FINAL: Presentations

For Final exam/project regulations: http.://www.registrar.arizona.edu/staff/courses/final-exams?audience=staff&cat1 =10

Communications: You are responsible for reading emails sent to your UA account from your instructor and the announcements that
are placed on the course web site. Information about readings, news events, your grades, assignments and other course related topics
will be communicated to you with these electronic methods. The official policy can be found at:
https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-official-correspondence-students

UA Smoking and Tobacco Policy:

The purpose of this Policy is to establish the University of Arizona’s (University) commitment to protect the health of University
faculty, staff, students, and visitors on campuses and in its vehicles. The official policy can be found at:
http://policy.arizona.edu/ethics-and-conduct/smoking-and-tobacco-policy

University Course Policies: (please see the following URL):
https://academicaffairs.arizona.edu/syllabus-policies

Plagiarism: What counts as plagiarism?

e Copying and pasting information from a web site or another source, and then revising it so that it sounds like your original idea.

e Doing an assignment/essay/take home test with a friend and then handing in separate assignments that contain the same ideas,
language, phrases, etc.

¢ Quoting a passage without quotation marks or citations, so that it looks like your own.

e  Paraphrasing a passage without citing it, so that it looks like your own.

e Hiring another person to do your work for you, or purchasing a paper through any of the on- or off-line sources.

MEZCOPH Committee on Inclusion and Equity

Gender Pronoun Guideline

It is already UA policy that class rosters are provided to instructors with a student’s preferred name. Students may share their preferred
name and pronoun with members of the teaching staff and fellow students, as desired, and these gender identities and gender
expressions will be honored in this course. As the course includes group work and online discussion, it is critical to create an
educational environment of inclusion and mutual respect. In this class, to be inclusive of all gender identities and expressions, students
will be referred to by their first or last names, the pronoun of their choice, or by default, the pronoun “they”.
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ZAS Mel & Enid Zuckerman
°| College of Public Health

SYLLABUS
PHP 3XX: Population Health in the Digital Age
General Education: Tier 2 Individuals & Societies

TIME: On-Line
LOCATION: Online (an optional time to attend the presentation/recording TBA)

INSTRUCTOR:
Mohan Tanniru, PhD
Drachman Hall, Phone: (520) 405-6845
Fax : (520) 626-2914
Email : mtanniru@arizona.edu

INSTRUCTOR AVAILABILITY: Office hours held on TBD or by appointment.

COURSE DESCRIPTION: (For the UA Catalog) This undergraduate course provides an
overview of the role advanced digitization plays in the decision making of healthcare
organizations, both hospitals and public health departments, on how to improve the care delivery
of the populations they serve. Such improvement in health must consider the role social
determinants play in the care delivery (e.g. income, education, social and ethnic culture, age,
etc.) in one’s ability to seek quality care at an affordable cost. Role of social and community
organizations along with other clinical care providers outside a hospital will be discussed.
Readings, discussions, and project- based assignments will be used to understand the issues and
apply the concepts using appropriate dashboard tools.

COURSE OBJECTIVES: During this course, each student will:
1. Obtain a general background on the role technology is playing to engage healthcare
customer/patient in support of their health.
2. Develop a foundation of skills and knowledge needed to understand the role technology
plays in clinical or public health decision making on care transition or wellness practices.

EXPECTED LEARNING OUTCOMES (COMPETENCIES OBTAINED): Upon
completion of this course, each student will be able to:

Think critically

1. Exercise analytic reasoning to solve problems health inequities

2. Raise salient questions about viability of an approach used to manage population health

3. Assess assumptions made and values implicit it in developing an intervention to address
preventive care





Communicate effectively

4. Interpret and clearly discuss the social determinants contributing to health inequities

Discuss among group members the pros and cons of a technology intervention

6. Review and provide feedback on select interventions proposed to address health
inequities

9]

Understand and value differences

7. Assess the viability of a technology intervention to address population health in multiple
cultural contexts and economic contexts

8. Examine how differences in cultural and economic contexts can be overcome using social
and community engagement

Use information effectively

9. Access and evaluate the reliability of information from varied sources, including internet
and library resources, specific to barriers and enablers to address prevention

10. Cite the sources of information generated to make the arguments for selecting a
preventive or wellness practice

COURSE NOTES
REQUIRED READINGS: Will be provided from published articles/research and case studies.

COURSE FORMAT: Classes will include lectures, guest and student presentations, class
exercises/group activities

COURSE SCHEDULE (Outline of Modules and sessions) FOR Fall 2020 is shown below.
I and 2" week

Module 1: Digital health — Healthcare decision making in digital age

Overview of the course and project goals

Organizational change to leverage technology used by consumers

Impact of consumer use of technology (apps, wearables, etc.) on individual health
Impact of consumer use of technology on public health and hospital care

Team project proposal due - draft document less than a page (10%)

3" to 5t week

Module 2: Population health
e Defining population for develop healthcare delivery models
e Environment that impacts the population’s ability to receive care
e Social determinants and their role in care delivery
e Tracking social determinants to develop evidence-based strategies for care





e Project Phase 1 — population addressed and their social determinants (10%)

6" week
Module 3 — Mid-term assessment and project review
e Mid-term exam (20%)

e Review of project goals and steps needed to address any gaps

7% to 9™ week
Module 4. Developing care delivery models to improve population health

e Connecting consumer technologies with care providers

e Connecting city/social services with consumers to enhance care support

e Developing strategies to improve consumer adherence to health messaging
e Engaging community to improve success of population health strategies

e Project Phase 2 — technology and community interventions (10%)

9th to 11% week
Module 5. Technology for Population Health

e Dashboards for tracking social determinants

e Integrating these dashboards with population health data in care planning
e Role of digital artifacts (wearables, apps, etc.) to support communication
e Gamification to gain customer engagement

12t week

Module 6. Technology lab work

e Complete short exercise on social determinant dashboard
e Complete short exercise on decision models using risk-return trade-offs
e Technology project assignment due (10%)

14" to 16™ week
Module 7: Summary — Making customers/patients an integral part of health planning

e Privacy/Security issues in population health

e Project presentations and reviews

e Project presentations and reviews

e Project report due 20%)





Final Exam (20%)

https://www.registrar.arizona.edu/courses/final-examination-regulations-and-
information?audience=students&catl=10&cat2=31, and

Final Exam Schedule, http://www.registrar.arizona.edu/schedules/finals.htm

COURSE REQUIREMENTS:

GRADING:

A, B, C, D, and E grading system will be used in this course, where A is Excellent (90%-100%),
B is good (80%-89%), C is satisfactory (70%-79%), D is poor (60%-69%) and E is failure (less
than 60%).

Requests for incomplete (I) or withdrawal (W) must be made in accordance with University
policies, which are available at

http://catalog.arizona.edu/policy/grades-and-grading- system#incomplete

and http://catalog.arizona.edu/policy/grades-and-grading- system Withdrawal respectively.

Late submission
Each day late, about 5% of the grade will be deducted from the submission. Submission will not
be accepted for grade after 7 days, but project work can continue.

Project Milestones Percentage of the grade
Proposal 10%
Phase 1 10%
Phase 2 10%
Presentation and Report 20%

Team evaluation
Individual project grade will be adjusted up to 10% based on the average team evaluation of
individual student’s contribution to the project

Technology exercise 10%

This exercise includes, as discussed in week 12, the development of a spreadsheet Excel based
model that analyzes health conditions and explores the viability of a few technology
interventions based on their cost and effectiveness to the population for which the intervention
is designed.

Mid-term Exam 20%
Final Exam 20%
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Description of Assessments and Competencies Covered by the Assessment
HONORS CREDIT

Those seeking honors credit must develop a research paper around the population management
application they are considering addressing a health inequity intervention. It may include prior
work on such interventions, how does the proposed intervention compare with those, and what
are some of the challenges and limitations of their approach — subject to changing technology
and customer ecosystem. In other words, what if the technology they proposed becomes
discontinued or changes radically? What if the customer ecosystem advances the care needs of
the customer involved or becomes more mature with the use of technology?

WRITING REQUIREMENT

Project report provides the student team an opportunity to discuss the population health problem
under review (critical thinking), understand how this problem is addressed using a technology-
community, including family, based solution, and tailored to the diverse needs of the population,
and then suggest research that provides information on its efficacy in meeting the goals stated.

Project proposal and phases 1 and 2 are provided some feedback, which can be addressed by the
time the final project report is submitted.

COMMUNICATIONS

You are responsible for reading emails sent to your UA account from your instructor and the
announcements that are placed on the course web site. Information about readings, news events,
your grades, assignments, and other course related topics will be communicated to you with
these electronic methods. The official policy can be found at:
https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-
official-correspondence-students

For any questions and clarification, you can contact the instructor using the contact email
provided.

ABSENCE AND CLASS PARTICIPATION POLICY

The UA’s policy concerning Class Attendance, Participation, and Administrative
Drops is available at http://catalog.arizona.edu/policy/class-attendance- participation-
and-administrative-drop

The UA policy regarding absences for any sincerely held religious belief, observance or
practice will be accommodated where reasonable:

http://policy.arizona.edu/human-resources/religious- accommodation-policy.

Absences preapproved by the UA Dean of Students (or dean’s designee) will be honored.
See http://policy.arizona.edu/employmenthuman-resources/attendance
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CLASSROOM BEHAVIOR POLICY

To foster a positive learning environment, students and instructors have a shared responsibility.
We want a safe, welcoming, and inclusive environment where all of us feel comfortable with
each other and where we can challenge ourselves to succeed. To that end, our focus is on the
tasks at hand and not on extraneous activities (e.g., texting, chatting, reading a newspaper,
making phone calls, web surfing, etc.).

THREATENING BEHAVIOR POLICY

The UA Threatening Behavior by Students Policy prohibits threats of physical harm to any
member of the University community, including to oneself.
http://policy.arizona.edu/education-and-student-affairs/threatening-behavior-students.
ACCESSIBILITY AND ACCOMMODATIONS

At the University of Arizona, we strive to make learning experiences as accessible as possible. If
you anticipate or experience barriers based on disability or pregnancy, please contact the
Disability Resource Center (520-621-3268, https://drc.arizona.edu/) to establish reasonable
accommodations.

CODE OF ACADEMIC INTEGRITY

Students are encouraged to share intellectual views and discuss freely the principles and
applications of course materials. However, graded work/exercises must be the product of
independent effort unless otherwise instructed. Students are expected to adhere to the UA
Code of Academic Integrity as described in the UA General Catalog. See
http://deanofstudents.arizona.edu/academic-integrity/students/academic-integrity.

The University Libraries have some excellent tips for avoiding plagiarism, available
at http://new.library.arizona.edu/research/citing/plagiarism.

Selling class notes and/or other course materials to other students or to a third party for resale
is not permitted without the instructor’s express written consent.

Violations to this and other course rules are subject to the Code of Academic Integrity and may
result in course sanctions. Additionally, students who use D2L or UA e-mail to sell or buy these
copyrighted materials are subject to Code of Conduct Violations for misuse of student e-mail
addresses. This conduct may also constitute copyright infringement.

UA NONDESCRIMINATION AND ANTI-HARASSMENT POLICY

The University is committed to creating and maintaining an environment free of discrimination;
see http://policy.arizona.edu/human-resources/nondiscrimination-and-anti- harassment-policy

Our classroom, physical or virtual, is a place where everyone is encouraged to express well-
formed opinions and their reasons for those opinions. We also want to create a tolerant and
open environment where such opinions can be expressed without resorting to bullying or
discrimination of others.

SUBJECT TO CHANGE STATEMENT

Information contained in the course syllabus, other than the grade and absence policy, may be
subject to change with advance notice, as deemed appropriate by the instructor.
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SYLLABUS
Aging, Environment and Well-being PHP 4xx/5xx
(Spring 2021)

Time: Online

Location: Online.
(Asynchronous and /or synchronous)
Other options: Virtual classroom? Hybrid, in-person/traditional format?

Instructor(s) and Contact Information: Name: Amanda Sokan
Office: Rm. 1364, Bldg. 1
Tel: 602-827-2205
Email: aesokan@arizona.edu

Instructor Availability: Virtual office hours using Google Hangout (TBD). Or by appointment.

Preferred method of communication: UA email address; Course related communications can be done from the course website.
Response times after receipt of email: Monday to Friday — within 24 hours; After 5:00pm on Friday — within 48 hours.

Important note: Please ensure Course Prefix and Number (PHP 4XX) and your last name is added to the Subject Line. (Example PHP
4XX — Someone)

Teaching Assistant: TBD

TA Office Hours: TBD

Catalog Description: What does environment have to do with aging and well-being? In this course we explore the relationship
between older people and their environment. In doing so we look at environment through a variety of lens, such as physical space (i.e.
location), and place (location imbued with individual meaning), private versus public, as contributor versus constraint to a sense of
belonging and empowerment for older persons. We will consider how factors such as models of social care, human service practices,
public policy, societal attitudes, and environmental design positively or negatively impact the environmental experience of diverse
older persons as they age in place. Our goal is to expand our knowledge and sensitivity to the subtleties of environmental experience
for older persons, and challenge us to consider how development of environmental design, social interventions, and public policy can
support wellbeing and optimize the lived experience of the aging and aged.

Course Description: What does environment have to do with aging and well-being? In this course we explore the relationship
between older people and their environment. In doing so we look at environment through a variety of lens, such as physical space (i.e.
location), and place (location imbued with individual meaning), private versus public, as contributor versus constraint to a sense of
belonging and empowerment for older persons. We will consider how factors such as models of social care, human service practices,
public policy, societal attitudes, and environmental design positively or negatively impact the environmental experience of diverse
older persons as they age in place. Our goal is to expand our knowledge and sensitivity to the subtleties of environmental experience
for older persons, and challenge us to consider how development of environmental design, social interventions, and public policy can
support wellbeing and optimize the lived experience of the aging and aged.

Course Prerequisites: Introductory Course in Gerontology (or a college level course on Gerontology)
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Course Objectives and Expected Learning Outcomes:
The syllabus needs to include a separate listing of Course Objectives and Expected Learning Outcomes (MEZCOPH Program
Competencies):

o Course Objectives During this course students will:

Gain insight and sensitivity regarding the role/importance of environment for the well-being of older adults

Acquire a knowledge base of the environmental barriers within the home and community, and how these hinder full participation in and
quality of life

Get firsthand experience of different types of living environments for older adults

Conduct home safety assessments

Review a community’s “livability” for older adults

® Learning Qutcomes (Competencies Obtained):

Upon completion of this course students will be able to:
a) Undergraduate Students will be able to

B

PR

Define key terms and theories/perspectives used in the field of environmental gerontology and aging

Explain concepts of person-environment fit (p-e fit), environmental press, and their application to aging and wellbeing
Conduct a home safety assessment for older adults aging in place

Identify environmental barriers within the home and community, and how these hinder older adults’ full participation in and
quality of life

Describe living/housing options for the elderly and their positives and negatives

Explain the importance /meaning of home and housing to older people

Comprehend and explain the premise of heterogeneity in how older adults experience their lived environment

Envision innovative housing options and/or models of physical environments for late life

Describe environmental features in a community that support accessibility and/or empower optimal aging and wellbeing

b) Graduate Students will be able to

Rev.

1.
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Define key terms and theories/perspectives used in the field of environmental gerontology and aging

Understand concept of person-environment fit (p-e fit), environmental press, and their application to aging and wellbeing
Conduct and evaluate a home safety assessment for older adults aging in place

Analyze how environmental barriers within the home and community hinder older adults’ full participation in and quality of
life

Describe living/housing options for the elderly and their positives and negatives

Explain the importance /meaning of home and housing to older people

Comprehend and explain the premise of heterogeneity in how older adults experience their lived environment

Envision innovative housing options and/or models of physical environments for late life

Assess and critique a community’s “livability” — extent to which environmental features support accessibility for older adults and/or
empower optimal aging and wellbeing

Undergraduate Student Learning Outcomes (Competencies Obtained):

Where learned Where assessed

Foundational Ability to locate, use, evaluate and integrate Course-wide DQ Forums,

Competencies information Readings/resources; | Assignments (Community
The ability to communicate information, in All weeks/modules Livability; All Field Trips -
both oral and written forms, through a variety associated activities, and
of media and to diverse audiences Reaction memoranda)

Exams

Foundational Ability to understand the environmental, socio- | Course-wide Reflective Journal

Domains economic, biological and other factors that Readings/resources; | DQ Forum,
impact health and wellbeing in old age All weeks/modules Assignments (Community

Livability; All Field Trips -
associated activities, and
Reaction Memoranda)
Exams

Learning Demonstrate fundamental knowledge of, and Course-wide Reflective Journal

Domains apply key gerontological propositions, Readings/resources; | DQ Forum,
concepts, theories, and research methods. All weeks/modules Exams
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Community Livability
Assignment
Environments for Aging
assignments

Exams

Cumulative and
Experiential
Activities

Ability to explore, integrate, create and apply
knowledge through integrative, cumulative,
and experiential activities.

Course-wide
Readings/resources;
All weeks/modules
Assignments: Weeks
4,10, 14,16 & 17)

Assignments

- Course Project: Community
Livability;

- Environments for Aging
assignments: All Field Trips &
associated activities

- Exams
Cross-Cutting Development of: Course-wide Reflective Journal
Concepts and . Critical thinking and creativity Readings/resources; | DQ Forum,
Experiences . Advocacy Activities Assignments
. Research methods - Community Livability;
. Professionalism - Environments for Aging
. Teamwork and leadership assignments (Field Trip#2 —

Group work; All Field Trips -
associated activities, and
Reaction Memoranda)
Exams

Program Competencies Covered (MPH Program level):
1. Discuss the means by which structural bias, social inequities and racism undermine health and create challenged to achieving

health equity at
organizational, community and societal levels

2. Assess population needs, assets and capacities that affect communities’ health

3. Advocate for political, social, or economic policies that will improve health in diverse populations
4. Select communication strategies for different audiences and sectors

5. Apply systems thinking tools to a public health issue

MPH/Program Competencies Covered: This course covers the following MEZCOPH MPH program competencies:

Competency

Where learned

Where assessed

Discuss the means by which structural bias, social Course-wide DQ Forums
6 inequities and racism undermine health and create Readings/resources Exams
" | challenges to achieving health equity at (Course Documents) Assignments: (Community Livability)
organizational, community and societal levels
Assess population needs, assets and capacities that Course-wide Assignments (Field Trip# 3, Home
7 affect communities’ health Readings/resources safety assessment + interview;
’ (Course Documents) Community livability)
Exams
14. | Advocate for political, social, or economic policies Course-wide Assignments (Field trip reports;
that will improve health in diverse populations Readings/resources Community livability)
(Course Documents) Exams
RJ entries
18. | Select communication strategies for different Assignments (Field Trip #3 - Interview)
audiences and sectors Presentation — Community Livability
Assignment
22. | Apply systems thinking tools to a public health issue | Course-wide Reflective Journal
Readings/resources DQ Forum
(Course Documents) Assignment (Community livability
Report/Presentation)
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Concentration Competencies Covered (PHP - MPH Concentrations Program):
1. Identify appropriate strategies to promote positive health behavior changes in various populations; and analyze and discourse
on public health issues.

MPH in Public Health Practice Program Level Competencies Covered:

Competency

Where learned

Where assessed

(B) Identify appropriate strategies to promote positive health behavior
changes in various populations; and analyze and discourse on public
health issues.

Course-wide
Readings/resources
(Course
Documents)

Reflective Journal

DQ Forum;

Assignments (Field Trips + Home
safety/Community livability)
Exams

AGHE COMPETENCIES include:
Relate social theories and science of aging to understanding heterogeneity, inequality and context of aging

Distinguish factors related to aging outcomes, both intrinsic and contextual, through critical thinking and empirical research
Develop a gerontological perspective through knowledge and self-reflection
Engage, through effective communication older persons, their families and the community, in personal and public issues in

1.

2.
3.
4

9]

6.
7.

aging.

Promote older persons’ strengths and adaptations to maximize well-being, health and mental health.
Promote quality of life and positive social environment for older persons
Employ and design programmatic and community development with and on behalf of the aging population

Association for Gerontology in Higher Education (AGHE) Competencies Covered:

(Course Documents)

RECOMMENDED CORE Where learned Where Assessed
COMPETENCIES
CATEGORY I - Foundational Competencies to All Fields of
Gerontology
I.1 Frameworks for Utilize gerontological frameworks | Week 1 Week 1 —
understanding human to examine human development RJ
aging - and aging. DQ Forum
Exams
L4 Social aspects of aging - | Relate social theories and science Course-wide Reflective Journal
of aging to understanding Activities. DQ Forum,
heterogeneity, inequality and Readings/resources Assignments (Community
context of aging. (Course Documents) Livability; Field Trip #3 +
interview)
Exams
1.6 | Research and critical Distinguish factors related to aging | All Weeks RJ; DQ Forum
thinking - outcomes, both intrinsic and Course-wide Assignments (Reports)
contextual, through critical Activities. Exams
thinking and empirical research. Readings/resources

CATEGORY II - Interactional Competencies Across Fields of

(Course Documents)

Gerontology
II.1 | Attitudes and Develop a gerontological ALL WEEKS Reflective Journal
perspectives — perspective through knowledge Course-wide Assignments
and self-reflection. Activities. DQ Forum
Readings/resources Exams

I1.3

Communication with
and on behalf of older
persons —

Engage, through effective
communication older persons, their
families and the community, in
personal and public issues in aging

Weeks 10, 14, 16, 17

Reflective Journal

Field Trips #2, 3; Community
livability Assignment;

Exams
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SELECTIVE Where learned Where Assessed
COMPETENCIES
CATEGORY III - Contextual Competencies Across Fields of
Gerontology
III.1 | Well-being, health and Promote older persons’ strengths All weeks DQ Forum;
mental health — and adaptations to maximize well- | Course-wide Assignments (Field Trips;
being, health and mental health. Activities. Community Livability)
Readings/resources Exams
(Course Documents)
II1.3 | Program/service Employ and design programmatic | All Weeks: 3,4, 8, 10, | DQ Forum
development — and community development with | 13 etc. Assignments (Home safety
and on behalf of the aging assessment/community
population? livability assignment)
Reports/presentations;
Exams

Course Notes: PowerPoint presentations will be provided weekly based on the readings/topics covered. Occasionally, lesson notes
may also be provided. These materials will be posted online.

Required Texts or Readings:
a. Rowles, G.D., & Bernard, M (eds). (2013). Environmental gerontology: Making Meaningful Places in Old Age. Publisher:
Springer Publishing Co. New York, NY
ISBN-13: 978-0-8261-0813-5

b. Supplementary Readings
Compiled for your convenience, and made available in Course Documents

Recommended Text:

Golant, S.M. (2015). Aging in the Right Place
ISBN 978-1-938870-33-0

Format: E-book. e-ISBN 978-1-938870-36-1

Other Selected Readings:
Ancillary articles may be provided as required/needed and posted online on course site.

Required or Special Materials:

For help with APA formatting requirements :
https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_style_introduction.html
See also sample APA style materials on course site.

Methods of Instruction:
To include the following:

1.  Forum discussion (Group/individual)
Experiential-learning/Field trip-based assignments
Lectures (mini)

Videos and multimedia (asynchronous, accessible online)
Guest speakers (transmitted via D2L)

hAE N

Course Requirements:

Pre class preparation and participation

In this course we will be individually and jointly responsible and accountable for our learning. This means there is an expectation that
each person will prepare for and participate actively in every aspect of the course. At the very minimum, completing required
readings, timely, substantive, and reasoned posts, respectful interactions and exchange of information and knowledge will be the
standard.

Successful completion of the following course elements is required:
a. Reflective Journal Entries
- (weekly and as required, prior notice will be given)
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Course Project: How livable is your community?
Exams (Midterm and Final)

b. Weekly Discussion Question Forum
c. Field Trip #1

d. Field Trip #2 (Group project)

e. Field Trip #3

f.

g.

Grading rubrics will be provided on the course site.
Reflective Journal Entries (140 points)

At the end of each week, students will submit a written reflection on material covered and/or experienced that week. The purpose of
the reflective journal (RJ), is to encourage ownership of learning through active participation in knowledge acquisition, reflection,
critical thinking and insight. The ability to examine your understanding, critique new knowledge, and reflect on new or existing
practice is a valuable professional habit. Thus, the RJ provides room for practice — ponder about what you have
read/learned/experienced, compare it to what you think or know. Consider for instance: What are your thoughts and/or feelings? What
do you question? What rings true? Why? This is your personal exploration so there are no right or wrong answers.
The rules for this assignment are as follows: Journal entries are due by 5:00 pm each Friday. You are encouraged to write at least 250
words, BUT the focus is quality and not the length of your entry. A good journal entry will show understanding and engagement with
the material/experience, etc., a willingness to explore your own thoughts and ideas about what you are learning, critical reflection and
higher order thinking, and to share insights gained, if any. On occasion your instructor may provide prompts, food for thought /guiding
questions with which you must comply. Other than that, you are free to address any aspect of the topic covered, and you may also
choose to do so in addition to any prompts when these are provided.
Your instructor will respond to journal entries as appropriate. Remember, this is your journal, and a safe space for reflection,
exploration and learning.

A total of 14 entries is required. This assignment is worth 10 points each week/per journal entry.

Discussion Questions Forum (150 points):

Each student will be responsible for participating in weekly discussion questions to the Discussion Questions Forum (DQF). Each
week, students are responsible for posting at least ONE response to initial discussion question(s) by Wednesday each week, and a
minimum of one response to at least one other student thereafter. (Minimum total of two posts each week) - 10 points per week.
Instructor may post follow up questions as necessary to clarify or expand discussions.

Note: Instructor will provide weekly feedback regarding each discussion forum.
Posts must be substantive in nature, introducing any or all of the following: new material, work experiences, personal experiences,
current events, current research and/or web site information. The goal is to contribute to, or expand group learning in the course. Aim
to use a professional yet conversational tone in your discussion posts, demonstrating at all times your respect and value for diverse
perspectives.

NOTE: Graduate students will be expected to facilitate discussion group forums, by providing additional material (peer
reviewed/other research articles, resources, questions and prompts), to promote participant engagement and discourse in the forums.

This assignment is worth 10 points each week/per forum.

Environments for Aging — Review and Reports (100 points)

For this assignment each student is required to visit 3 different living environments from the list of options covered in class. Focus
area and specific requirements for each field trip vary and is provided. After each trip, students will submit a site visit report or
memorandum responding to prompts as provided.

e Field Trip 1 is worth 20 points.

e  Field Trip 2 is worth 30 points.

e  Field Trip 3 is worth 50 points.
Together this assignment is worth a total of 100 points.

Field Trip #1 and Reaction Memorandum (20 points)

For this activity students must visit a private residence in a congregate residential facility.
Focus: Creating and sustaining homelike places in residential environments

After the visit, write a 3-page reaction memorandum to include the following:

1) Your observations, reactions and impressions of the place
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2) A critique of the physical environment including pros and cons and
3) Integration and/or application of _three concepts or theories encountered from your readings, lecture notes, discussions, etc.
4) Whether you would consider it a suitable living environment for you as an 80-year-old, why/why not?

Due date: Week 4

Field Trip #2 (Group visit/or student as independent visitor) (30 points)

For this activity students must visit a specialized living environment such as a dementia care facility, or Eden-type facility, etc. Your
visit must include a tour, brief presentations by the host director and key staff about the nature of the facility, purpose/services offered,
or governing ethos. You are required to spend some time interacting with residents, other persons present. If done as group activity,
students must participate in a post visit discussion/reflection about the visit.

NOTE: Graduate level students will serve as defacto leaders, where group visits are used.

Focus: Alternative purpose, designs, and functional/supportive living environments
After the visit, write a 3/4-page reaction memorandum to include the following:

1) Your observations, reactions and impressions of the place

2) A commentary on staff, residents, others, opinions and feelings about this living environment

3) Your/ the group’s opinion of the extent to which this facility serves its stated purpose, and whether or not it contributes to
quality of life for residents, and how

4) A critique of the physical environment including pros and cons

5) What modifications or changes you would make and why

6) Integration and/or application of _three concepts or theories encountered from your readings, lecture notes, discussions, etc.

Due date: Week 10

Field Trip #3 (50 points)
Safety Checklist/Home visit interview:
This activity may be completed as a team (e.g. in pairs ), with prior approval of instructor.
For this activity students must:
(a) Research and prepare a home safety checklist
(b) Schedule and attend a visit with a community dwelling older adult(s), in a living environment where they are aging in place.
(¢) Include a home safety review, AND an interview with the older adult resident during the visit.
Focus: Aging in place, Home visit interview, creating safe environments
After the visit, write a 3/4-page reaction memorandum to include the following:
1) Your observations, reactions and impressions of the place
2) A commentary on your hosts opinions and feelings about their living environment
3) The results of your home safety assessment
4) A critique of the physical environment including pros and cons and
5) What modifications or changes would you make and why?
6) Integration and/or application of _three concepts or theories encountered from your readings, lecture notes, discussions, etc.

NOTE: Graduate level students only — As part of this assignment, graduate students will be assigned to review and provide
feedback to undergraduate students on their home safety checklist prior to the home visit.

Due date: Week 14

ASSESSMENT: Criteria for Grading Activity and Paper
1. Participation in activity: conduct, set up, timeliness (deadlines)
2. Organization: clarity of main points, support for main points (examples, literature, logic of argument), coherent and logical
flow of ideas, summary.
Use of literature: appropriateness, integration of course material, and application.
Attention to prompts provided in instructions.
Instructor’s overall impression of effort, sensitivity to subject and creativity.
Technical detail: spelling, grammar, syntax, use of references.
Peer feedback on safety checklist review (Graduate students only)

AN

Grading rubric will be provided on the course site. This assignment (all 3 parts) is worth a total of 100 points.
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Course Project: How livable is your community? (50 points)
Before you start - Useful resources:
e AARP Livable Communities - AARP.org/Livable
e  World Health Organization, 2007. Global age-friendly cities: A guide(2007)
(Retrieved from http://whqlibdoc.who.int/publications/2007/9789241547307_eng.pdf)
o See course documents for other recommended articles/materials

This activity requires an assessment of the age-friendliness and/or livability of the community in which you live. You must complete
the required readings and review of material (provided in course documents), prior to beginning the assignment. The name of city
chosen, and a brief statement of your pre-assessment opinion is due by Week 8. Upload/post information and a photo (or video) to the
course’s “Age-friendly/Livability” blog.
This is an interactive and experiential activity, which requires you to do more than read about your community — you are expected to
engage with the community (e.g. walk around, experience places and things, interact with older adults, etc.), in order to gather
information for your assessment and report. Your assessment will be based upon WHO criteria used to determine age-friendly cities
(See and review resources above before you start this activity). These criteria are as follows:

1) Outdoor spaces and buildings

2) Transportation

3) Housing

4) Social participation

5) Respect and social inclusion

6) Civic participation and employment

7) Communication and information

8) Community support and health services

Your assessment must cover criteria numbers 1, 2, 3 and include your choice of one other criterion from the option of either # 4 or #8.
Deliverables:
a. Post city name, photo/video, and your pre-assessment opinion of how age friendly/livable it is, to “Age-friendly/Livability”
blog (Week 8). Include a grade/rating on a 10-point scale (10 = best, 1 = worst)
b. Blog periodic updates on your activities as you complete them for each criteria (varied)
c¢. Written report card for your city (Week 16)
- Report should address each of the criteria required — include items assessed, how/process and outcome of
determination
- Provide a final grade/rating and why. How does it compare to your original grade/rating? Discuss briefly
- Conclusion — lessons learned.
- Recommendations (Graduate students only)
- Appendices, if needed.
- Format: APA style — cover sheet, citations and references; typed, 10-page maximum, not including references and
appendices, 12inch font, double-spaced. (See Course documents for Sample paper, APA format)
e. Final presentation (video or PPT format), overview and conclusions. (Week 17). Duration: 5 minutes, any format used.

Criteria for Grading Paper
1. Application of assessment criteria
2. Organization of report: Clarity, support for main points (examples, literature, logic of argument), coherent and logical flow
of ideas, summary.
Use of course material/’knowledge acquired - appropriateness, integration, and application.
Attention to aging population.
Overall impression of effort, sensitivity to subject and creativity.
Technical detail: spelling, grammar, syntax, use of references.

nkh e

Additional requirements for graduate students:
The requirements for your written report include provision of recommendations (see above). Based/building upon your livability
assessment, (a) choose the area of greatest need/attention, provide rationale for choice, and (b) create a list of recommendations to be
delivered, and format of delivery, to the appropriate authority (e.g. Mayor, City/Local Government Council, etc.), to address
shortcomings identified, and why/how.
Regarding grading criteria - graduate papers will be expected to reflect breadth and depth of information beyond readings provided in
class, as well as a higher degree of critical thinking and analysis of the issues.
Deliverables:

a) Paper - APA style, cover sheet, citations and references; 12- page maximum, not including references and appendices,

12inch font, double-spaced.

b) Presentation - (video or PPT format), overview, conclusions and recommendations. (5 minutes for either format used).

Grading rubric will be provided on the course site. This assignment is worth a total of 50 points.
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Exams (100 points)

There will be two exams in the course, each is worth 10% of the final grade:
1. Midterm (50 pts): Available online, in Week 8.
il. Final (50 pts ): Available online, at the University-assigned time (Week 17?). Exam is comprehensive.

All students will be required to take both exams. Each exam will be timed, and consist of a combination of question formats (e.g.
true/false, multiple choice, short answer, essay). All students will be required to take the final examination at the University-assigned
time. A student who misses an exam will receive a “0” for that exam. The date of the final exam will be posted, announced in class,
and listed in the student calendar. Together both exams are worth 100 points.

**Participation Badges and Bonus Points (10 points)

Active and timely participation is critical to the success of an online course. To encourage this practice, opportunities for increased
participation (over and beyond usual course requirements) will be provided across the weeks. Notice will be given and badges or
points will be available as appropriate. Points where awarded will be based on relevance/saliency, timeliness and integration with
course material. Students can earn up to 10 extra points.

Grading Scale/Student Evaluation and Policies:

Grade Determination:

Graduate Determination/Differentiation - This is a 400/500 co-convened course.

Those individuals in the graduate level of this course will be held to a higher grading standard, thus implying that students at this level
will consistently exceed the expectations of the course and continue to drive the acquisition/expansion of knowledge through
exploration of additional material including research and other resources. Graduate students have additional and/or some different
competencies, and will be expected to demonstrate different levels of critical thinking as indicated by the relevant learning objectives.
In addition, graduate students may have separate assignment details (e.g. additional deliverables, expectations, scale, and point
distribution), and be required to provide leadership for group projects where appropriate.

Grade Distribution for this Course:

Undergraduate Graduate Grade Explanation

A | 90-100% A | 95-100% Exemplary work

B | 80-89% B | 85-94% Expectations were exceeded

C | 70-79% C | 75-84% Expectations were met

D | 60-69% D | 65-74% Expectations were partially met
E | <59% E | <64% Expectations were not met

Please note that grades will NOT be rounded to the next higher integer. Students have the chance to earn participation points that
should boost “border line” grades. Thus, it is important to participate as fully as possible in course work/activities.

Note: Material for the course will be presented in a variety of formats, and may include lecture/discussion, small group exercises,
audio-visual resources, supplemental readings, guest speakers, case studies, and fieldwork activity. This diversity in format and
assignments is intended to help promote participation, application of concepts learned, reflective/analytical/ critical thinking as well as
writing skills, teamwork and individual responsibility, and enhance hands-on learning and presentation/public speaking as applicable.
e Assessment and feedback sessions are designed to provide opportunities to critique and apply knowledge with the goal of
improving person and learning environment.
e Assignments MUST be completed as instructed to receive a grade.
e Written Assignments: Must be turned in through TURNITIN on D2I. All papers must comply with APA Format, unless
stated otherwise.
e Assignments are due on the date assigned.
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Requests for incompletes (I) and withdrawal (W) must be made in accordance with University policies. University policy regarding
grades and grading systems is available at: http://catalog.arizona.edu/policy-type/grade-policies

Method of Evaluation:

Students will be expected to participate in class or forum discussions, course assignments, projects, quizzes, which will be utilized to
determine the course grade. Late work will not be accepted. Late work will be given zero points.

Rubrics are available for all assignments that will be graded. These will be available both as an attachment to the assignment and/or
gradebook.

Required examinations, papers and projects:

The following schema reflects the available points for the various activities. Ultimately, students can earn a total of 550 grade points
as itemized below:

ASSESSMENT METHODS (#) DUE DATES POINTS
Reflective Journal Weekly (x 14) 140
Discussion Question Forum Weekly 150
100
Environments for Aging: Review and Reports
(20)
Field Trip 1 + Reaction Memorandum Week 4?
Field Trip 2 + Reaction Memorandum Week 10? (20)
Field Trip 3 + Reaction Memorandum Week 14?
(40)
How Livable is Your Community? 60
Assessment & Report Week 16 (50)
Video/PPT Presentation Week 17 (10)
Examinations 100
Week 8 (50)
Exam 1
Exam 2 Week 17 (50)
TOTAL 550
Description of each Assessment and Competencies Covered by the Assessment
(Note: See above for each assessment’s description.)
ASSESSMENT COMPETENCIES GERONTOLOGY/AGHE COMPETENCIES
PROGRAM RECOMMENDED INTERACTIONAL
CONCENTRATION SELECTIVE
Reflective Journal #14; 22 B #1.1; 1.4; 1.6 #I1.1; 11.3 #I11.1; 111.3
DQ Forum #6; 22 B #1.1; 1.4; 1.6 #IL1 #IILI; 1.3
(Discussions)
Environments for #I11.1; II1.3
Aging: Review and #7;14; 18 B #1.4; 1.6 #I1.1; 11.3
Reports

Rev. July 19, 2019



http://catalog.arizona.edu/policy-type/grade-policies



How Livable is Your #I11.1; TI1.3

Community? #6; 7;2124; 18; B #1.4; 1.6 #IL1; TL3

Exams 4#6; 7; 14 B #1.1; 1.4 #11.1; 113 #111.1; 1113

Required extracurricular activities: In order to complete the field trip assignments as well as the Livability assessment, each student
will need to arrange visits to three types of living environments (Field trip assignment), as well as visit the city chosen for the
livability assessment. Field trip visits should last about 90 minutes each. The visits for the city/community assessment may depend
on the activities you choose to undertake, but should not a total of 10 hours, spread over the last 8 weeks of the course.
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Course Schedule:

*The instructor may make changes to (delete/add/modify) this syllabus as the semester progresses. Notice will be given.

Date Topic

Readings

Assignments

Week 1 | Introduction:
Demography and aging
Why study environment
and older persons/aging?
Key concepts, terms, and

theories

In Course Documents:

a. Environmental Theories — A Selected Review

b. Golant, S. M. (2003). Conceptualizing Time and Behavior in
Environmental Gerontology: A Pair of Old Issues Deserving New
Thought, The Gerontologist, Volume 43, Issue 5, October 2003, Pages
638648,

https://doi.org/10.1093/geront/43.5.638

¢. Gubrium, J.F. (1972).Toward a Socio-Environmental Theory of
Aging, The Gerontologist, Volume 12, Issue 3_Part_1, Autumn 1972,
Pages 281-284, https://doi.org/10.1093/geront/12.3 Part 1.281

d. 2018 Profile of Older Americans (PDF, 909KB)

e. 2018 Profile of Older Americans Data Tables (Excel, 389KB)

Other: Golant, Chapter 1

e Introductions (Virtual meet and
greet). Record and post a two-
minute video introducing
yourself to the class.

e Review syllabus:
assignments/instructions, etc.

e  Review Lecture
Notes/PowerPoint Presentation

e Post answers to DQs in
FORUM

e  Review Gero Quiz

e Complete RJ Entry (First
Reflective Journal
Prompt/Include expectations)

Click icon to listen to:

'Where I'm From': A
Crowdsourced Poem That Collects Your
Memories Of Home August 28, 20195:02
AM ET Heard on Morning Edition Arts &
Life, on NPR.

e

Week 2 | Module 1 — The Meaning
of Place in Residential and
Public Spaces

- The meaning and
significance of place in old

age

a. Chapter 1(Rowles & Bernard)
b. Golant, Chapters 3 & 4 (Counterpoint?)

c. In course documents:

- Rowles, G.D. (1983). Place and personal identity in old
age: Observations from Appalachia
Journal of Environmental Psychology, 3, pp. 299-313

e Review Lecture
Notes/PowerPoint
Presentation

e  Post answers to DQs in
FORUM

e  Complete RJ Entry
(Prompt: In preparation
for this week’s class: 1)
check out
http://www.livingto100.com
and calculate your life
expectancy. 2) Where and
how would you like to be
living at that age?)

e  Set Discussion Leader
assignment (DLA)
schedule.

Week 3 | - A conceptual overview of
social interactions in public

spaces and places

Chapter 2

e  Review Lecture
Notes/PowerPoint
Presentation

e  Post answers to DQs in
FORUM

e  Complete RJ Entry

. DLA - TBD

Week 4 | Module 2 — Private
Residencies

- Creating and sustaining
homelike places in

residential environments

Chapter 3
Golant, Chapter 6

e Review Lecture
Notes/PowerPoint
Presentation

e  Post answers to DQs in
FORUM

e  Complete RJ Entry

e DLA-TBD

e Field Trip 1 report due

Week 5 | - The meaning of home

Chapter 4

e  Review Lecture
Notes/PowerPoint
Presentation

e  Post answers to DQs in
FORUM

e  Complete RJ Entry

e DLA-TBD

Week 6 | Module 3 — Long-term

care environments

a. Chapter 5
b. In Course Documents:
- Design guide for

e  Review Lecture
Notes/PowerPoint
Presentation

Rev. July 19, 2019




https://doi.org/10.1093/geront/43.5.638

https://doi.org/10.1093/geront/12.3_Part_1.281

https://acl.gov/sites/default/files/Aging%20and%20Disability%20in%20America/2018OlderAmericansProfile.pdf

https://acl.gov/sites/default/files/Aging%20and%20Disability%20in%20America/2018OlderAmericansProfileTables.xlsx

https://www.npr.org/programs/morning-edition/2019/08/28/754949911



- Definitions and types of
long-term care

Long term care homes
2018 edition, Chapters 1 & 2

Post answers to DQs in
FORUM

a. Creating home like
places

b. Activity-friendly built
environments

- - Koohsari, M. J., Nakaya, T., & Oka, K. (2018). Activity-Friendly
Built Environments in a Super-Aged Society, Japan: Current
Challenges and toward a Research Agenda. International journal of
environmental research and public health, 15(9), 2054.
doi:10.3390/ijerph15092054

environments c. Golant, Chapter 9 Complete RJ Entry
- DLA - TBD
Week 7 - The complex process of | a. Chapters 5 and 6 Review Lecture
becoming at home in b. In Course Documents: Notes/PowerPoint
assisted living - Design guide for Presentation
Long term care homes Post answers to DQs in
2018 edition, Chapters 1 & 2 FORUM
c. Golant, Chapters 10 - 12 Complete RJ Entry
DLA - TBD
- Molony et al (2011). Trajectories of At-Homeness and Health
in Usual Care and Small House Nursing Homes.
The Gerontologist, Volume 51, Issue 4, August 2011, Pages
504 515, https://doi.org/10.1093/geront/gnr022
Week 8 | - Environmental Evaluation | a. Chapter 7 Review Lecture
and Tools b. In Course Documents: Notes/PowerPoint
- Design guide for Long term care homes, 2018 edition, Presentation
- Home environment Chapters 1 & 2 . . Post answers to DQs in
assessments - Home adaptation: helping older people age in place. FORUM
Complete RJ Entry
- Pynoos, J., et al. (2012). Assessing and Adapting the Home DLA — TBD
o Environment to Reduce Falls and Meet the Changing Capacity Exam 1
- Assistive technology: of Older Adults. Journal of housing for the elderly, 26(1-3),
Role 137-155. doi:10.1080/02763893.2012.673382
- Kim, K., et al. (2017). Digital technology to enable aging in
place. Experimental Gerontology, Volume 88, 2017, pp. 25-31
Week 9 | SPRING BREAK!
Week Module 4 — Public Spaces | a. Chapter Review Lecture
10 - Mobility in outdoor b. In Course Documents: Notes/PowerPoint
environments in old age - Garin, N., Olaya, B. et al (2014). Built Environment and Presentation
Elderly Population Health: A Comprehensive Post answers to DQs in
Literature Review. Clinical Practice & Epidemiology in Mental FORUM
Health,10, 103-115 1031745-0179/14 2014 Bentham Complete RJ Entry
Open Access DLA - TBD
Field Trip 2 report due
Week - Barriers and challenges: a. Chapter 9 Review Lecture
11 Older people’s use of Notes/PowerPoint
unfamiliar space Presentation
Post answers to DQs in
- Opportunities: Livability? | b. In course documents: FORUM
Heatwole K.S., et al. (2016). Complete RJ Entry
Processes of developing ‘community livability’ in older age, Journal of DLA - TBD
Aging Studies,Vol. 39, 66-72,ISSN 0890-4065,
https://doi.org/10.1016/j.jaging.2016.11.001.
(http://www.sciencedirect.com/science/article/pii/S0890406516301682)
Week - Towards a society and/or | a. Chapter 10 Review Lecture
12 environment for ALL ages: | b. Golant, Chapter 13 Notes/PowerPoint
a. Intergenerational Presentation .
pathways for building c. In Course Documents: Post answers to DQs in
relational spaces and places - Laws, G. (1993), “The Land of Old Age”: Society's Changing FORUM
b. The intersecting Attitudes toward Urban Built Environments for Elderly People. Annals giﬁpléﬁ;gj Entry
. of the Association of American Geographers, 83: 672-693. -
geographles of age, dags’ doi:10.111 1/j.1467—8306.1993Atb019g6()2(
Se),( and race and Cha,nglng - Byrnes, M. E. (2016) Grow Old With Me! Future Directions of
attitudes towards built Race, Age, and Place Scholarship. Sociology Compass, 10: 906 917.
environments for aging doi: 10.1111/s0c4.12348.
Week - Purpose built a. Chapter 11 Review Lecture
13 environments: b. In Course Documents: Notes/PowerPoint
Presentation

Post answers to DQs in
FORUM

Complete RJ Entry
DLA - TBD
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Week a. Principles of Universal In course documents — e  Review Lecture
14 Design F Gener;/}: A., Miller, K. W., Ajayi, F., & Hutchins, D. (2012). Desi Notes/PowerPoint
. arage, M. A., Miller, K. W., Ajayi, F., utchins, D. . Design :
b. Aging and ADA - full principles to accommodate older adults. Global journal of health Presentation .
access and participation science, 4(2), 2-25. doi:10.5539/gjhs.v4n2p2 *  Postanswers to DQs in
C. Heylighen, A., et al. (2017). Ten questions concerning inclusive design FORUM
of the built environment, Building and Environment,Volume 114, 507- | ¢  Complete RJ Entry
517. ISSN 0360-1323, https://doi.org/10.1016/j.buildenv.2016.12.008. e DLA-TBD
(http:/./www.sciepcedirect:com/science/article/pii/SO360132316305005) e Field Trip 3 report due
b. Universal Design Readings:
https://www.aginginplace.org/how-universal-design-creates-a-
seamless-aging-in-place-experience/
Review presentation: Universal Design / Aging-In-Place
https://www.phre.psu.edu/assets/docs/Publications/2016RBDCCPresentations/Gerring2-2016-RBDCC-
Presentation.pdf
Dilip, V.J., et al (2016). Age-Friendly Communities Initiative: Public Health Approach to Promoting
Successful Aging RSS Download PDF
American Journal of Geriatric Psychiatry, 2016-12-01, Volume 24, Issue 12, Pages 1158-1170,
Copyright © 2016 American Association for Geriatric Psychiatry
Carr, K., Weir, P. L., Azar, D., & Azar, N. R. (2013). Universal
Design: A Step toward Successful Aging. Journal of aging
research, 2013, 324624. doi:10.1155/2013/324624
Week Environment, health, Readlingsli In COLirse dolclunllelilts ol diondl > Hoalth e Review Lecture
: : - Jackisch,J. et al. Is a healthy city also an age-friendly city?, Healt ;
15 wellbelng and aging Promotion International, Volume 30, Issue suppl_1, June 2015, Pages Il;lroetse eséf;;}gzrl’omt
i108—i117, https://doi.org/10.1093/heapro/dav039 .
- Wahl, H. W, et al. (2009). The home environment and disability- *  Postanswers to DQs in
related outcomes in aging individuals: what is the empirical FORUM
evidence?. The Gerontologist, 49(3), 355-367. o Complete RJ Entry
doi:10.1093/geront/gnp056 . DLA - TBD
- Clemson L, etal. (2019). Environmental interventions for preventing
falls in older people living in the community. Cochrane Database of
Systematic Reviews 2019, Issue 2. Art. No.: CD013258. DOI:
10.1002/14651858.CD013258.
- Walker, R.B & Hiller, J.E. (2007). Places and health: A qualitative
study to explore how older women living alone perceive the social and
physical dimensions of their neighbourhoods Social Science &
Medicine, 65, pp. 1154-1165, 10.1016/j.socscimed.2007.04.031
(Special subtopic — Environment and elder abuse potential?)
Week Module 5 — Challenges of | 2 Chapter 12 e Course review
16 application b. In Course Documents: .
. - Older person/environment transaction
a. What now? A synthesm - Meaning as catalytic transformer of “space” into “place” ¢ R .
of what we have learned - Conceptual synopsis of Environment — Identity — Relationships * Livability Assignment due
b. What next? - Diversity of aged and aging experiences - Maintaining Person-
Opp ortunities. what we Environment fit in later life.
. Dimensions:
need to consider? Health, Well-being, Quality of Life
Week Your Shout? Assignment: Your Shout —
17 - How will you PPT/video presentation
apply/translate new
knowledge/insight gained? * Exam2
e Course Evaluation

Communications: You are responsible for reading emails sent to your UA account from your instructor and the announcements that
are placed on the course web site. Information about readings, news events, your grades, assignments and other course related topics

will be communicated to you with these electronic methods. The official policy can be found at:
https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-official-correspondence-students

UA Smoking and Tobacco Policy:
The purpose of this Policy is to establish the University of Arizona’s (University) commitment to protect the health of University
faculty, staff, students, and visitors on campuses and in its vehicles. The official policy can be found at:

http://policy.arizona.edu/ethics-and-conduct/smoking-and-tobacco-policy

University Course Policies: (please see the following URL):
https://academicaffairs.arizona.edu/syllabus-policies

Plagiarism: What counts as plagiarism?
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e Copying and pasting information from a web site or another source, and then revising it so that it sounds like your original idea.

e Doing an assignment/essay/take home test with a friend and then handing in separate assignments that contain the same ideas,
language, phrases, etc.

¢ Quoting a passage without quotation marks or citations, so that it looks like your own.

e  Paraphrasing a passage without citing it, so that it looks like your own.

e Hiring another person to do your work for you, or purchasing a paper through any of the on- or off-line sources.

MEZCOPH Committee on Inclusion and Equity: Gender Pronoun Guideline

It is already UA policy that class rosters are provided to instructors with a student’s preferred name. Students may share their preferred
name and pronoun with members of the teaching staff and fellow students, as desired, and these gender identities and gender
expressions will be honored in this course. As the course includes group work and in-class discussion, it is critical to create an
educational environment of inclusion and mutual respect. In this class, to be inclusive of all gender identities and expressions, students

99 99

will be referred to by their first or last names, the pronoun of their choice, or by default, the pronoun “they”.
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Course Assignments — Useful Resources:

Below is a preliminary list of resources that may be of assistance when you begin work on your assignments. This is a sample of
available resources, and not an exhaustive list. Materials included in Course Documents may also be relevant. Your instructor is
also available to provide assistance as needed.

2018 Profile of Older Americans (PDF, 909KB)
2018 Profile of Older Americans Data Tables (Excel, 389KB)

The Profile of Older Americans is an annual summary of critical statistics related to the older population in the United States. Relying
primarily on data offered by the U.S. Census Bureau, the Profile illustrates the shifting demographics of Americans age 65 and older.
It includes key topic areas such as income, living arrangements, education, health, and caregiving. The 2018 Profile also incorporates

a new special section on emergency and disaster preparedness.

For more information on healthy aging and the built environment, refer to the following resources:

e (CDC Healthy Aging Research Network

The Centers for Disease Control and Prevention (CDC) Healthy Aging Research Network (HAN), in operation since 2001, works
to develop and implement a national research and dissemination agenda related to the public health aspects of healthy aging, with
a particular focus on communities and populations that bear a disproportionate burden of illness and disease.

e USEPA Active Aging Web Site

The Web site provides information about the Agency’s efforts to protect the environmental health of older persons. These efforts
include raising awareness across the nation about healthy synergies that can be achieved by communities combining Smart
Growth and Active Aging concepts.

e Clark, K. Aging and the National Prevention Strategy[PDF — 12 MB]. Philadelphia (PA): Philadelphia Corporation for Aging;

2014.
The report utilizes the National Prevention Strategy as a springboard to both build aging issues into the broader public health
agenda and to inspire organizations that support older adults to align with this public health strategy.

e Lifelong Communities Handbook: Creating Opportunities to Lifelong Living[PDF — 2.6 MB]. Atlanta Regional Commission, no

date.

This handbook serves as a reference to ensure development and community design adhere to the core lifelong principles of
connectivity, pedestrian access and transit, neighborhood retail and services, social interaction, diversity of dwelling types,
environmentally friendly and healthy living and consideration for existing residents.

e AARP Livable Communities Evaluation Guide[PDF — 4.3 MB]

The purpose of this guide is to encourage people to take a new look at their community or neighborhood in order to make it more
livable for themselves and others. Although this guide is written from the perspective of older persons, the features and services
discussed promote livability for persons of all ages and abilities.

e  AARP Public Policy Institute Livable Communities Web Site

The Web site is a resource for policymakers, researchers and the public to learn more about the benefits of livable communities.

The Web site showcases research on housing, transportation and land use issues with a focus on the impact on older Americans. It
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also provides access to publications on policy topics such as: aging in place, the state of US housing conditions for older adults,
universal design and visitability, and Complete Streets.

e AARP Livability Fact Sheets

The 11 fact sheets can be used by community leaders, policy makers, citizen activists and others to learn about and explain what
makes a city, town or neighborhood a great place for people of all ages.

e Planning Complete Streets for An Aging America[PDF —4 MB] AARP National Policy Institute, 2009.

The report examines the evolving state of the transportation and design practice with regards to these issues, and offers
recommendations to advance mobility and accessibility for older adults within the realms of transportation policy, planning and
engineering.

e Global Age-Friendly Cities: A Guide[PDF — 1.49 MB] World Health Organization, 2007.

The purpose of this Guide is to help cities identify where and how they can become more age-friendly. The Guide describes the
advantages and barriers that older people experience in cities at different stages of development.

e  Age-Friendly Built Environments: Opportunities for Local Government . Australian Local Government Association, 2006.

This report discusses the importance of including older citizens in city design plans.

e The Institute on Aging and Environment at the University of Wisconsin-Milwaukee, School of Architecture and Urban Planning

Promotes research, scholarship, and service concerning environments for older persons.

e Heumann LF, McCall ME, Boldy DP, editors. Empowering frail elderly people: opportunities and impediments in housing, health
and support service delivery: Westport, CT: Praeger; 2001. This book includes several very relevant chapters, such as “The Role
of the Built Environment in Holistic Delivery of Home- and Community-Based Care Services to Frail Elderly Persons.”

e The Social and Built Environment in an Older Society. Committee on an Aging Society. National Academies Press, 1988.

The report addresses the social implications of architectural and interpersonal environments for older adults. It suggests how
society and its structures can enhance the productivity of, and preserve the quality of life for, older residents in a community. The
study investigates new approaches to the problem, including new housing alternatives and new strategies for reflecting the needs
of the elderly in housing construction.

e National Aging in Place Council

The primary mission of the National Aging in Place Council is to establish an ongoing forum between individual professionals
(from the private, public and non-profit sectors) and corporations to work together to promote aging in place. Secondly, we hope
to encourage senior citizens, recent retirees, and Baby Boomers to be proactive in planning for their future housing and care

needs, and provide ideas and information to help them do so.

Additional information on healthy aging and the built environment as well as other related topics can be found in the Additional

Resources section.

For more information on healthy aging and the built environment, refer to the following resources:

e CDC Healthy Aging Research Network

The Centers for Disease Control and Prevention (CDC) Healthy Aging Research Network (HAN), in operation since 2001, works
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to develop and implement a national research and dissemination agenda related to the public health aspects of healthy aging, with
a particular focus on communities and populations that bear a disproportionate burden of illness and disease.

USEPA Active Aging Web Site

The Web site provides information about the Agency’s efforts to protect the environmental health of older persons. These efforts
include raising awareness across the nation about healthy synergies that can be achieved by communities combining Smart
Growth and Active Aging concepts.

Clark, K. Aging and the National Prevention Strategy[PDF — 12 MB]. Philadelphia (PA): Philadelphia Corporation for Aging;

2014.
The report utilizes the National Prevention Strategy as a springboard to both build aging issues into the broader public health
agenda and to inspire organizations that support older adults to align with this public health strategy.

Lifelong Communities Handbook: Creating Opportunities to Lifelong Living[PDF — 2.6 MB]. Atlanta Regional Commission, no

date.

This handbook serves as a reference to ensure development and community design adhere to the core lifelong principles of
connectivity, pedestrian access and transit, neighborhood retail and services, social interaction, diversity of dwelling types,
environmentally friendly and healthy living and consideration for existing residents.

AARP Livable Communities Evaluation Guide[PDF — 4.3 MB]

The purpose of this guide is to encourage people to take a new look at their community or neighborhood in order to make it more
livable for themselves and others. Although this guide is written from the perspective of older persons, the features and services
discussed promote livability for persons of all ages and abilities.

AARP Public Policy Institute Livable Communities Web Site

The Web site is a resource for policymakers, researchers and the public to learn more about the benefits of livable communities.
The Web site showcases research on housing, transportation and land use issues with a focus on the impact on older Americans. It
also provides access to publications on policy topics such as: aging in place, the state of US housing conditions for older adults,
universal design and visitability, and Complete Streets.

AARP Livability Fact Sheets

The 11 fact sheets can be used by community leaders, policy makers, citizen activists and others to learn about and explain what
makes a city, town or neighborhood a great place for people of all ages.

Planning Complete Streets for An Aging America[PDF —4 MB] AARP National Policy Institute, 2009.

The report examines the evolving state of the transportation and design practice with regards to these issues, and offers
recommendations to advance mobility and accessibility for older adults within the realms of transportation policy, planning and
engineering.

Global Age-Friendly Cities: A Guide[PDF — 1.49 MB] World Health Organization, 2007.

The purpose of this Guide is to help cities identify where and how they can become more age-friendly. The Guide describes the
advantages and barriers that older people experience in cities at different stages of development.

Age-Friendly Built Environments: Opportunities for Local Government . Australian Local Government Association, 2006.

This report discusses the importance of including older citizens in city design plans.
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http://www.aarp.org/research/ppi/liv-com.html
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http://www.who.int/ageing/publications/Global_age_friendly_cities_Guide_English.pdf

http://icma.org/en/icma/knowledge_network/documents/kn/Document/107241/AgeFriendly_Built_Environments_Opportunities_for_Local_Government



e  The Institute on Aging and Environment at the University of Wisconsin-Milwaukee, School of Architecture and Urban Planning

Promotes research, scholarship, and service concerning environments for older persons.

e Heumann LF, McCall ME, Boldy DP, editors. Empowering frail elderly people: opportunities and impediments in housing, health
and support service delivery: Westport, CT: Praeger; 2001. This book includes several very relevant chapters, such as “The Role
of the Built Environment in Holistic Delivery of Home- and Community-Based Care Services to Frail Elderly Persons.”

e  The Social and Built Environment in an Older Society. Committee on an Aging Society. National Academies Press, 1988.

The report addresses the social implications of architectural and interpersonal environments for older adults. It suggests how
society and its structures can enhance the productivity of, and preserve the quality of life for, older residents in a community. The
study investigates new approaches to the problem, including new housing alternatives and new strategies for reflecting the needs
of the elderly in housing construction.

e National Aging in Place Council
The primary mission of the National Aging in Place Council is to establish an ongoing forum between individual professionals
(from the private, public and non-profit sectors) and corporations to work together to promote aging in place. Secondly, we hope
to encourage senior citizens, recent retirees, and Baby Boomers to be proactive in planning for their future housing and care
needs, and provide ideas and information to help them do so.

e  Centers for Disease Control and Prevention (CDC.gov)
Additional information and resources on healthy aging and the built environment, as well as other related topics can be found on

the CDC website via link: https://www.cdc.gov/healthyplaces/

Rev. July 19, 2019
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COLLEGE OF
he universiy | PUBLIC HEALTH
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Mel and Enid Zuckerman College of Public Health
University of Arizona

Time: Tuesdays 2:00 - 4:30 PM

Location: Zoom and D2L

Instructors:

SYLLABUS
Introduction to Medicaid and Healthcare Payment Systems PHP 4xx/5xx
Fall 2020
Heather Carter, EdD Kirin Goff, JD, MA
heathercarter@arizona.edu  kgoff(@email.arizona.edu
602-697-9777 602-561-7061

Instructor Availability: By appointment, phone call, or email. Instructors will respond to emails within 24

hours.

Course Description: This course provides a basic overview of how American healthcare payment systems
work, with a particular focus on Medicaid. It will also cover associated laws, policy considerations, examples of
state Medicaid program innovation, and an overview of how Medicaid works on-the-ground. This course also
includes several expert guest speakers, addresses how course subjects relate to the COVID-19 pandemic, and
includes discussion about the future of U.S. healthcare.

Course Prerequisites: N/A

Course Objectives and Expected Learning Outcomes:
e Course Objectives: During this course, students will:

@)
@)
o

o

Teach course material to their classmates or lead discussion on a specific subject.

Have discussions and think critically about healthcare access and payment.

Read textbooks, articles, and other materials written by a variety of healthcare experts with
differing perspectives and opinions.

Form educated opinions about Medicaid policy and communicate those opinions.

Critically analyze and evaluate aspects of the U.S. healthcare system and materials written about
it.

Listen to lectures from instructors and experts about key aspects of Medicaid law, policy, and
applications.

Research and write a paper about issues related to Medicaid.

e Learning Outcomes (Competencies Obtained): After taking this course, students will be able to do the

following:

All students:

o

Explain the basic framework of Medicaid, Medicare, CHIP, and private insurance in the U.S.
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Link to Modules/Assessment: week 1 & 2 topics, class facilitation & participation,

midterm exam.

o Distinguish between the major U.S. healthcare payment systems.
Link to Modules/Assessment: week 1 & 2 topics, class facilitation & participation,

midterm exam.

o Compare the Medicaid systems of different states.

Link to Modules/Assessment: week 5, 7, 9, & 10 topics, class facilitation & participation,

midterm exam.

o Explain the ways in which Arizona’s Medicaid program is unique
Link to Modules/Assessment: week 5 topics, class facilitation & participation, midterm

€xam.

o Provide examples of specific state Medicaid program innovations.
Link to Modules/Assessment: week 7, 9, & 10 topics, class facilitation & participation,

midterm exam.

o Explain the basics of key healthcare laws related to Medicaid.
Link to Modules/Assessment: week 3 topics, class facilitation & participation, midterm

exam.
o Summarize the history of Medicaid.

Link to Modules/Assessment: week 4 topics, class facilitation & participation, midterm

exam.

o Summarize major changes the Affordable Care Act made to healthcare payment and Medicaid in

particular.

Link to Modules/Assessment: week 6 topics, class facilitation & participation, midterm

exam.

o Identify common barriers to Medicaid access.

Link to Modules/Assessment: week 9, 12, & 13 topics, class facilitation & participation.
o Apply basic Medicaid concepts to real-life scenarios.

Link to Modules/Assessment: week 12 & 13 topics, class facilitation & participation.
o Design and explain real-life examples about how basic Medicaid concepts work for real people

interacting with the system.

Link to Modules/Assessment: week 12 & 13 topics, class facilitation & participation.

Undergraduate Students:

o Analyze and argue positions about Medicaid
and healthcare payment policy
considerations.

Link to Modules/Assessment: week 6
topics, class facilitation &
participation, final paper.

o Critique Medicaid and other U.S. healthcare
payment systems.

Link to Modules/Assessment: week 6
topics, class facilitation &
participation, final paper.

o Explain how U.S. healthcare payment
systems worked during the COVID-19
pandemic.

Link to Modules/Assessment: week
15 topics, class facilitation &
participation.

Graduate Students:

o Research and write a critical analysis of
specific aspects of Medicaid.

Link to Modules/Assessment:
final paper.

o Design a (very basic) framework or
partial framework for a healthcare
payment system that might improve the
current U.S. systems.

Link to Modules/Assessment: all
modules, final paper.

o Analyze any attributes of U.S.
healthcare payment systems that caused
health and economic problems during
the COVID-19 pandemic.

Link to Modules/Assessment:
week 15, class facilitation &
participation.





o Analyze any attributes of U.S.
healthcare payment systems that worked
well during the COVID-19 pandemic.

Link to Modules/Assessment:
week 15, class facilitation &
participation.

o Make educated predictions about the
future of U.S. healthcare payment
systems.

Link to Modules/Assessment:
week 15, class facilitation &
participation.

Program Competencies Covered:

1. Compare the organization, structure, and function of health care, public health, and regulatory systems
across national and international settings.

2. Discuss the means by which structural bias, social inequities and racism undermine health and create
challenges to achieving health equity at organizational, community and societal levels.

3. Apply awareness of cultural values and practices to the design or implementation of public health
policies or programs.

4. Evaluate policies for their impact on public health and health equity.

Concentration Competencies Covered:

1. Use evidence-based concepts to critique the financing and delivery of medical services in the United
States.

2. Describe the state and federal processes that govern the delivery of health services.

Required Texts or Readings:
Smith, David G. Moore, Judith D. Medicaid Politics and Policy. 2nd edition. Routledge. New York,
New York. 2017.

Teitelbaum JB, Wilensky SE. Essentials of Health Policy and Law. 4th edition. Burlington, MA: Jones&
Bartlett Learning; 2020.

Additional individual articles provided on D2L.

Course Requirements: To successfully complete this course, students must facilitate one class session and
actively participate in sessions facilitated by their peers. They must also demonstrate an understanding of
lecture and reading material by taking a midterm exam. Finally, they must research and write about a relevant
topic and submit a paper proposal and a final paper. Graduate students will also present their final paper.
Grading scale and course requirements differ slightly for graduate and undergraduate students (see below).

Grading Scale/Student Evaluation and Policies: Grading scale and assignments are different for
undergraduate and graduate students. In addition to the coursework completed by undergraduates, graduate
Students must:

o Take a more challenging version of the midterm exam

o Write a longer final paper, subject to a higher standard of grading

o Present their final paper to the class

Letter Grade Percent Undergraduate Points | Graduate Points
A 90%-100% 180-200 198-220






B 80%-89% 160-179 176-197
C 70%-79% 140-159 154-175
D 60%-69% 120-139 132-153
E < 60% <120 <132

Required examinations, papers and projects:
Undergraduate Students

Assessment Due Dates Points
Methods (#)
Class Facilitation Sign up for day 40
Participation Each Class Meeting | 20
Paper Proposal 9/29/20 20
Midterm Exam 10/13/20 60
Final Paper 12/17/20 60
Graduate Students
Assessment Due Dates Points
Methods (#)
Class Facilitation Sign up for day 40
Participation Each Class Meeting | 20
Paper Proposal 9/29/20 20
Midterm Exam 10/13/20 60
Presentation 12/8/20 20
Final Paper 12/17/20 60

Class Facilitation: Students are required to sign up in groups of 2-4 students to facilitate 40 minutes of class on
a specific topic. See items marked “Student-Led Facilitation/Discussion” on schedule. Students can be creative
about how to lead the class, as long as their work is thoughtful, informative, and encourages peers to think
critically. For example, students can present discussion questions and facilitate discussion, create a PowerPoint
presentation about the topic and assigned or unassigned readings, present content based on their own expertise,
design activities or debates, etc.

Participation: Students are required to actively participate in class discussions and facilitation led by their
peers.

Paper Proposal: Students are required to discuss their paper topic with an instructor and submit a “paper
proposal” that explains their chosen topic and summarizes existing literature related to the topic. It should be
approximately 2-4 pages.

Midterm Exam: Students will be tested on the material covered during the first half of the course. The exam
will include questions in multiple formats, including multiple choice, short answer, written response, and true
false. A study guide will be provided. Undergraduate students and graduate students will be given a slightly

different version of the exam (both versions will have the same number of total points).

Final Paper: Students are required to write a paper on a topic of their choice related to the course content. The
paper must cite content learned in at least two class sessions or readings, but can be on a topic not directly
covered in the course. Students are required to meet with an instructor to discuss their paper topic and submit a
paper proposal before their final paper. Students will be given a rubric.
Undergraduate students: Approximately 8-10 pages (although content and quality matters much more
than length)






Graduate Students: Approximately 12-15 pages (although content and quality matters much more than
length), will be held to a higher standard in grading

Presentation (graduate students only): Students are required to present their paper to the class. Presentations
should be approximately 10 minutes long with an additional 5 minutes for questions (although content and
quality matters much more than length).

Course Schedule:

Date Topic Readings Assignments Due
Week 1: Health Insurance Essentials of Health
8/25/20 Systems Policy and Law Chapters
4,8, and 11
Student-Led Medicaid Eligibility
Facilitation/Discussion: | section of medicaid.gov
Topic - Paying for (PDF handout provided)
Healthcare

Children’s Health
Insurance Program
Eligibility section of
medicaid.gov (PDF
handout provided)

Healthcare Finance
Primer

Alexander B. Flynn J.
Fundamentals of
Medicare Intro.

Week 2: Overview of Medicaid Medicaid: A Primer

9/1/20
Student-Led Hinton E. Rudowitz R. et
Facilitation/Discussion: | al. /0 Things to Know
Topic - Medicaid about Medicaid Managed
Programs Care. Kaiser Family

Foundation; 2019.
Week 3: Medicaid Law: Guest TBA (assigned by
9/8/20 Speaker speaker)

Student-Led
Facilitation/Discussion:
Topic - Regulation of

Medicaid
Week 4: Historical Background of | Medicaid Policy and
9/15/29 Medicaid Politics Chapters 1, 3, 4,
and 10
Medicaid
Implementation
Week 5: AHCCCS: Arizona’s Medicaid Policy and

9/22/20 Medicaid Program Politics Chapter 11






Guest Speaker: TBA
from AHCCCS

AHCCCS @ A Glance
February 2020 Fact Sheet

AHCCCS Care Fact
Sheet

Week 6:
9/29/20

Medicaid Policy

The Affordable Care Act

Medicaid Policy and
Politics Chapters 2 and 9

Essentials of Health
Policy and Law Chapter
9

ACA Summary handout

Antonissee L. Garfield R.
et al. The Effects of
Medicaid Expansion
under the ACA: Updated
Findings from a
Literature Review. Kaiser
Family Foundation;
2019.

Matulis R. Lloyd J. The
History, Evolution, and
Future of Medicaid
Accountable Care
Organizations. Center for
Healthcare Strategies;
2018.

*Paper Proposal Due*

Week 7:
10/6/20

Comparison of State
Medicaid Systems

Medicaid Policy and
Politics Chapter 8

Medicaid Accountable
Care Organizations:
State Update. Center for
Health Care Strategies;
2018.

Week 9:
10/20/20

1115 Waiver Example:
Work Program

Student-Led
Facilitation/Discussion:
Topic - Debate about
Work Programs

TBA

Week &:
10/13/20

*Mid Term Exam*

*Mid Term Exam*

Week 10:

10/27/20

1115 Waiver Example:
Doulas

Chen, Amy. “Routes to
Success for Medicaid






Student-Led
Facilitation/Discussion:
Topic - Allowing State
Medicaid Programs to
Innovate

Coverage of Doula
Care.” National Health
Law Program and
California Preterm Birth
Initiative at the
University of California
San Francisco. 2018.

Listen to podcast: “Good
Birth for All” Interview
with Amy Chen:
http://goodbirthforall.co
m/podcast-
notes/interview-with-
amy-guey-chen

Week 11:
11/3/20

Guest Speaker: TBA —
probably from National
Health Law Program
“Advocacy Surrounding
Healthcare Access”

Advocate’s Guide to
Medicaid, pages TBA

Week 12:
11/10/20

Guest Speakers:
Probably Alyssa Padilla
and Kendra Marr
“Practical Insurance
Scenarios: Young Adults,
Immigrant and Mixed
Family Status, and
Marginalized
Populations”

TBA

Week 13:
11/17/20

Guest Speaker: TBA
“Anecdotal Experiences
of Certified Application
Counselor/Navigator”

Project SHARE

TBA

Week 14 (Thanksgiving -
week):
11/24/20

Population Health Impact
of Medicaid

Student-Led
Facilitation/Discussion:
Measuring the health
impact of government-
funded healthcare

TBA

Week 15:
12/1/20

Healthcare Payments for
Covid-19

Post Covid-19: The
Future of Medicaid and
Healthcare Payment
Systems

Letter from AHCCCS to
HHS and CMS Re:
Request for Emergency
Authorities to Support
Arizona’s Response to
COVID-19 (PDF
handout provided)
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Student-Led Essentials of Health
Facilitation/Discussion: | Policy and Law Chapter
The future of healthcare 10

in the United States

Additional reading TBA
(based on response to
COVID-19)
Week 16: Graduate Student *Presentations*
12/8/20 *Presentations* (Graduate students only)
(all students required to
attend)
Finals Week: No classes *Final Paper Due*

12/17/20

Communications: You are responsible for reading emails sent to your UA account from your instructor and
the announcements that are placed on the course web site. Information about readings, news events, your
grades, assignments and other course related topics will be communicated to you with these electronic methods.
The official policy can be found at: https://www.registrar.arizona.edu/personal-information/official-student-
email-policy-use-email-official-correspondence-students

UA Smoking and Tobacco Policy:

The purpose of this Policy is to establish the University of Arizona’s (University) commitment to protect the
health of University faculty, staff, students, and visitors on campuses and in its vehicles. The official policy can
be found at: http://policy.arizona.edu/ethics-and-conduct/smoking-and-tobacco-policy

University Course Policies: (please see the following URL):
https://academicaffairs.arizona.edu/syllabus-policies

Plagiarism: What counts as plagiarism?

e Copying and pasting information from a web site or another source, and then revising it so that it sounds
like your original idea.

e Doing an assignment/essay/take home test with a friend and then handing in separate assignments that
contain the same ideas, language, phrases, etc.

e Quoting a passage without quotation marks or citations, so that it looks like your own.

Paraphrasing a passage without citing it, so that it looks like your own.

e Hiring another person to do your work for you, or purchasing a paper through any of the on- or off-line
sources.

Gender Pronouns:

It is already UA policy that class rosters are provided to instructors with a student’s preferred name. Students
may share their preferred name and pronoun with members of the teaching staff and fellow students, as desired,
and these gender identities and gender expressions will be honored in this course. As the course includes group
work and in-class discussion, it is critical to create an educational environment of inclusion and mutual

respect. In this class, to be inclusive of all gender identities and expressions, students will be referred to by their
first or last names, the pronoun of their choice, or by default, the pronoun “they”
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III.

JA\ THE UNIVERSITY OF ARIZONA.

UNDERGRADUATE EMPHASIS (SUB-PLAN) REQUEST FORM
MAJORS WITH EXISTING EMPHASES (SUB-PLANS)

Requests for the creation of a new emphasis requires approval from the school director/department head
(managing administrator), college academic dean, Curricular Affairs, Undergraduate Council (UGC), and College
Academic Administrators Council (CAAC). Complete this form (for each proposed emphasis) and submit to the
Office of Curricular Affairs, no later than January 31, 2021 to be considered for inclusion in the 2021-2022
Academic Catalog.

Requested by (College & School/Department):
Mel and Enid Zuckerman College of Public Health
Dept of Community Environment and Policy

Proposer’s name, title, email and phone number:
Aminata Kilungo, Assistant Professor of Practice and Program Director, Undergraduate and Graduate Programs
Environmental Health Sciences

paminata@email.arizona.edu
(520) 626 8565

Kelly Reynolds, Professor and Chair,
Community, Environment and Policy Dept.

reynolds@email.arizona.edu
(520) 626 8230

Degree, major and number of students currently enrolled in the major (include dual majors):
The degree is a Bachelor of Science with a major in Public Health. Between the two campuses there are 854 students
enrolled in the pre-major and major. A breakdown of students by campus is below (May 2020).

Main campus:

e 449 pre-major

e 283 professional major
Arizona Online campus:

e 77 pre-major

e 45 professional major
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IV.

V.

Total number of students that have completed the major in the past 3 years:

815 students have completed the degree during the academic years 2017-2020 (May 2020).

Complete the table below capturing information about your existing major emphases. Add columns as needed.

Name of existing

Public Health Practice

Environmental and

Health Promotion

complete major core and
emphasis (total)

HPS 404, PHPM 407,
PHPM 415, PHP 421, HPS
499

course options: HPS
401, HPS 409, EHS
418, EHS 420, EHS
422, EHS 425, EHS
426, EHS 439A, EHS
489

emphasis plan(s) Occupational Health

First term emphasis was | Fall 2018 Fall 2018 Fall 2018

offered

Minimum units required | 58 58 58

to complete major core

and emphasis (total)

Minimum upper division | -Complete 12 units of -Complete EHS 484 -Complete 12 units of
(300 level or above) coursework from course | and 9 units of coursework from
units required to options: coursework from course options: HPS

400, HPS 401, HPS
403, HPS 404, HPS
409, HPS 481, HPS
497E, HPS 497G

Additional requirements
to complete emphasis
(supporting
coursework*, lecture
series, GPA, non-credit
workshop)

n/a

Number of students
enrolled in emphasis

25

33

89

Total number of students
that have completed

emphasis in past 3 years

8

35

42

*- courses that do not count towards major units and major GPA, but are required for the major
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X Main

Name of existing Health Systems: Theory | Global Health Quantitative

emphasis plan(s) and Practice Methods in Public
Health

First term emphasis was | Fall 2018 Fall 2018 Fall 2019

offered

Minimum units required | 58 58 58

to complete major core
and emphasis (total)

Minimum upper division | -Complete 12 units of -Complete 12 units of | - Complete 12 units of
(300 level or above) coursework from course | coursework from coursework from
units required to options: HPS 402, HPS course options: HPS | course options: HPS
complete major core and | 405, PHPM 407, HPS 412, | 401, HPS 404, HPS 401, EPID 411,
emphasis (total) PHPM 415, HPS 417, PHP | 409, EPID 411, HPS EPID/BIOS 450,
421, PHPM 458 416, HPS 417, EPID BIOS/EPID 451,
479 BIOS/EPID 452,
EPID/BIOS 453, EPID
479
Additional requirements | n/a n/a n/a
to complete emphasis
(supporting

coursework*, lecture
series, GPA, non-credit
workshop)

Number of students 82 89 10
enrolled in emphasis
Total number of students
that have completed 96 52 4
emphasis in past 3 years

Name of the proposed emphasis: One Health

Campus and location offering-indicate the campus(es) and location(s) where this emphasis will be offered.

x UA
Online

O Phoenix | O Distance (type in location(s) below):
Biomedical

Provide a rationale for the proposed new emphasis. Survey your current majors to provide evidence of student
interest in/demand for the proposed emphasis - attach the survey questions and results at the end of this
proposal. Write a short summary of the findings of the survey. Ensure your survey seeks evidence of how the new
emphasis will impact existing emphases. You may also include external data (Bureau of Labor Statistics,
reports/letters of support from relevant bodies, etc.). Curricular Affairs can provide a job posting/ demand report
by skills obtained/outcomes of the proposed emphasis. Please contact Office of Curricular Affairs to request the
report for your proposal.

One Health is a relatively new academic discipline that has been recognized worldwide as a way to understand and
address global challenges related to health. The One Health paradigm recognizes connections among the health of animals,
the environment, and humans. New strategies are needed to cope with changing ecosystems that lead to altered patterns
of disease transmission. Zoonotic infections (i.e., those spread between animals and people) are common in the U.S. and
globally such as the current COVID-19 outbreak. For instance, since the Ebola outbreak in West Africa, United States
Agency of International Development (USAID) initiated the One Health Workforce Project to develop the future of One
Health work force to prevent, detect, and respond to infectious diseases through a partnership with different Universities
in the US and across the globe? .

! https://vetmed.umn.edu/centers-programs/global-one-health-initiative /one-health-workforce /one-health-workforce-

publications
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IX.

The Bachelors of Science degree in Public Health will prepare students for job opportunities in different areas including
research, health education, community health and related discipline, and provides good foundations for graduate school.
The emphasis area will prepare the next generation of public health professional on how to holistically address infectious
diseases, epidemics and pandemics here in the US or abroad. Those who will pursue an advanced degree after their
bachelor’s degree, have the opportunity to specialize in different areas including One Health, Environmental Health
Sciences, Epidemiology, Global Health, Veterinary Sciences and other health and research related fields. Job prospect for
those graduating with either a BS or Graduate degree in Public Health are very good. Expected career growth in public
health in just the few disciplines mentioned above are between 5-18 % with salaries ranging from $46,000 -$76,000234 .

Despite the recognized need, there are less than 10 bachelor’s level One Health programs across the U.S., including majors
and minors and even fewer globally >.The University of Arizona has an opportunity to be an early adopter to attract and
train undergraduates in the growing field of One Health globally. The emphasis area aims to target 1)on campus students;
2) UA online; and 3) Global campus.

At minimum, provide two unique learning outcomes for the proposed emphasis. Which courses in the emphasis
will Introduce, Practice, and/or Assess the learning outcomes? Use the table below to provide the information.

Add rows as needed.

Learning Outcome

Introduced

Practiced

Assessed

Students will be able to
communicate public health
information, in written
forms, through a variety of
media the linkage between
the environment, animals
and health of humans

EPID/EHS 4xx/5xx One
Health Foundations

EPID/EHS 4xx/5xx

Students will be able to
locate, use evaluate and
synthesize public health
information related to the
prevention of infectious

diseases

EHS 4xx/5xx One Health
Approach and Case Studies

EHS 4xx/5xx

X. Requirements to meet 40% commonality across emphases. ABOR Policy 2-221-c. Academic Degree Programs
Subspecializations requires all undergraduate emphases within a major to share at least 40% curricular
commonality across emphases (known as “major core”-courses counting towards major units and major
GPA). List the required major core curriculum required of all emphases. Refer to your existing advisement
report(s), if needed. Include the prefix, course number, course title and number of units. Add rows as needed.

Requirement
Title/Description

Courses (include prefix, number, title, units)

Minimum units

needed to satisfy
requirement

Major Core

EPID 309 Introduction to Epidemiology -3 units
PHPM 310 Health Care in the US -3 units 24
3. HPS 350 Principles of Health Education and Health
Promotion -3 units

N

2 Bureau Labor of Statistics- Health Educators: https://www.bls.gov/ooh/community-and-social-service/health-educators.htm
3 Bureau Labor of Statistics- Environmental Scientists : https://www.bls.gov/ooh/life-physical-and-social-science/environmental-
scientists-and-specialists.htm

4 Bureau Labor of Statistics - https://www.bls.gov/ooh/life-physical-and-social-science/epidemiologists.htm
5 One Health Commission - https://www.onehealthcommission.org/en/resources _services/oh opportunities bulletin _board/
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https://www.bls.gov/ooh/life-physical-and-social-science/environmental-scientists-and-specialists.htm

https://www.bls.gov/ooh/life-physical-and-social-science/environmental-scientists-and-specialists.htm

https://www.bls.gov/ooh/life-physical-and-social-science/epidemiologists.htm

https://www.onehealthcommission.org/en/resources__services/oh_opportunities_bulletin_board/



EHS 375 Introduction to Environmental and
Occupational Health -3 units

BIOS 376 Introduction to Biostatistics -3 units

HPS 387 Health Disparities and Minority Health - 3
units

HPS 433 Global Health -3 units

HPS 478 or NSC 478 Public Health Nutrition -3
units

Advanced Writing ENGL 307 Business Writing or ENGL 308 Technical | 3
writing or HPS 307 Public Health Narratives
Human Physiology PSIO 201 or PSIO 380 4
Internship HPS 493a Fieldwork in Public Health or HPS 493h | 6
Fieldwork in Public Health, Honors option - 6 units
Core Major 9 units of upper division Public health electives 9
Electives
Total major core upper division units required | 42 units
Total major core units required | 46 units






XI. Requirements specific to the proposed emphasis. List the required emphasis core, electives, and any special
conditions students must meet to complete the emphasis using the table below. Include the prefix, course
number, course title, and units for each course. Provide email(s)/letter(s) of support from home department
head(s) for courses not owned by your department. Highlight and label (NEW) any new courses that must be

developed for the emphasis. Add rows as needed.

Note: a proposed emphasis having similar curriculum with other plans (within department, college, or
university) may require completion of a comparison chart. Total units required for each emphasis must be

equal.

Requirement Courses (include prefix, number, title, units)

Minimum units

Title/Description needed to satisfy
requirement
Emphasis Core Required courses 6
1. EPID/EHS 4xx/5xx One Health Foundations (new
course)
2. EHS 4xx/5xx One Health Approach and Case Studies
(new course)
Complete additional 2 courses from the following list ¢ 6
3. EHS 418 introduction to health risk assessment
4. EPID 479 Infections and Epidemics
5. HPS 409 Global Water, Sanitation and Hygiene
(WaSH)
6. EHS 420/520 Environmentally Acquired Illnesses
7. EHS 439A Outbreaks and Environmental
Microbiology
Total emphasis upper division units required 12
Total major emphasis units required* 58

* All emphases offered for this major must have the same minimum number of units required

6 At least two additional courses may be added to the list from other Colleges once syllabi review for those courses is completed and

support letters are secured. The courses under consideration are AIS 431A/531A Traditional Ecological Knowledge, ENVS 477
Principles of Ecotoxicology, ACBS 470 Interactions of Animals, Humans, and Ecosystems (One Health) , ACBS 403R Biology of Animal

Parasites, and ACBS 406 Diseases of Companion Animals.

6
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XIII.

Emphasis course/faculty information for existing courses. Complete the table below for all emphasis coursework. You can find information to
complete the table using the UA course catalog or UAnalytics (Catalog and Schedule Dashboard> “Printable Course Descriptions by Department” On
Demand Report; right side of screen). Provide email(s)/letter(s) of support from home department head(s) for courses not owned by your
department. Add rows as needed.

Course prefix | Title Course Description Typically Home Faculty members available to
and number Offered (F, Sp, | Department | teach the courses
Su, W) and
Frequency
(every year,
odd years, etc.)
EHS 418 Introduction to The purpose of this course is to enhance Fall, every year EHS Kelly Reynolds
Human Health Risk students knowledge and skills related to
Assessment environmental risk assessment, including

hazard assessment, exposure assessment,
toxicity assessment, and risk characterization

EPID 479 Infections and This course will take a multidisciplinary Spring, every EPID Katherine Ellingson
Epidemics approach to examining the impact of year
infectious diseases on human populations,

with an emphasis on relevant epidemiologic

concepts
HPS 409 Global Water, The course is designed to provide the students | Spring, every HPS Aminata Kilungo
Sanitation and an understanding of Global Water, Sanitation year
Hygiene (WaSH) and Hygiene (WaSH). The course will examine

the historic background, health impact and
global burden of diseases related to WaSH. In
addition, the course will examine the impact
of WaSH and gender, and look at WaSH
technologies and programming, current status
and challenges in achieving WaSH for all

EHS 420/520 | Environmentally Illnesses related to environmental exposures Spring, every EHS Kelly Reynolds
Acquired Illnesses are on the rise but frequently misdiagnosed year Jonathan Sexton
due to a lack of understanding of the
complexities of multiple hazard exposures and
variable health outcomes. This course
provides an overview of common and
emerging Environmentally Acquired Illnesses
(EAIs) and explores the multitude of hazards,
conditions, and predisposing factors related to
human disease. Students will learn how to
identify gaps in the current model of patient
evaluation and treatment. In addition, they
will critique current research design and gain
hands on experience in developing a systems




https://uaccess.schedule.arizona.edu/psp/pubsaprd/UA_CATALOG/HRMS/h/?tab=DEFAULT

https://analytics.uaccess.arizona.edu/analytics/saw.dll?dashboard&PortalPath=%2Fshared%2FStudent%2F_portal%2FCatalog%20and%20Schedule

https://uaccess.schedule.arizona.edu/psp/pubsaprd/UA_CATALOG/HRMS/h/?tab=DEFAULT



XIV.

approach to understanding, evaluating, and
communicating the impact and control of EAls
relative to human health.

EHS 439A

Outbreaks and
Environmental
Microbiology

This course will explore the microbial and
environmental aspects and associated
intervention measures used during historical
and present-day outbreaks. The microbial
aspect will include characteristics specific to
each pathogen such as virulence factors,
secondary metabolites, routes of infection and
the role these factors played in the spread of
the pathogen. Environmental aspects will
include climate, location and related factors,
societal influence and the effects that these
factors have on the pathogens. Lastly, an
overview of the intervention strategies that
were used to control the spread and survival
of the pathogen will be assessed.

Summer, every EHS

year

Jonathan Sexton

Emphasis course/faculty information for NEW courses. Complete the table below. Provide email(s)/letter(s) of support from home department
head(s) for courses not owned by your department. Add rows as needed. Add rows as needed.

Course Title Course Description Status* Anticipate | Typically Offered (F, Home Faculty members
d first term | Sp, Su, W) and Dept. available to teach the
offered Frequency (every year, courses
odd years, etc.)
EPID/EHS | One Health The first emphasizes approaches S Spring Sp, every year (Hybrid- | EPID/E Katherine Ellingson
4xx/5xx Foundations and methods in One Health practice 2021 in person) HS Mona Arora

including outbreak investigations,
risk factor analyses, surveillance,
cost-effectiveness, evaluation, and
advocacy. The second module
examines how microorganisms
influence health and interact
simultaneously with humans,
animals, and plants in the form of
zoonotic diseases and
environmental pathogens. The third
module explores macro-level
relationships such as human-animal
companionship, agriculture,

F, every year (Online)






migration, climate change, and built
environment.

EHS
4xx/5xx

One Health
Approach and
Case Studies

This course will examines zoonotic
diseases, diseases that can be
transmitted from animals to
humans, challenges and
opportunities on how to address
those diseases from One Health
perspective. Multi-sectoral
approach and collaborations being
one of the key strengths of One
Health approach, this course will
also examine the role of
collaborations including
communities, and the role of
cultural competency in addressing
public health issues globally.

Fall 2020

F, every year

EHS

Aminata Kilungo,
Jonathan Sexton

*In development (D); submitted for approval (S); approved (A)






XIV. Using the table below, list each faculty member who will contribute to the teaching of courses in this emphasis and the
teaching FTE they will contribute. Add rows as needed.
Course(s) Name Department Rank Degree Faculty/%
effort
EHS 418 Kelly Reynolds | Environmental Professor PhD 0.10
(existing) Health Sciences
EPID 479 Katherine Epidemiology Assistant PhD 0.10
(Existing) Ellingson and Statistics Professor
EHS 425 Mona Arora Environmental Principle PhD 0.10
(Existing) Health Sciences | Research
Specialist
HPS 409 Aminata Health Assistant PhD 0.10
(Existing) Kilungo Promotion Professor
Sciences
/Environmental
Health Sciences
EHS Kelly Reynolds | Environmental Professor PhD 0.10
420/520 Health Sciences
(Existing)
EHS 439A | Jonathan Environmental Senior PhD 0.10
(Existing) Sexton Health Sciences | Research
Specialist
EPID/EHS | Katherine Epidemiology Assistant PhD 0.10
4xx/5xx Ellingson and Statistics Professor
(New)
EHS Aminata Health Assistant PhD 0.10
4xx/5xx Kilungo/ Promotion Professor /
(New) Jonathan Sciences & Senior
Sexton Environmental Research
Health Sciences | Specialist
/ Environmental
Health Sciences

XV. Special conditions for admission to/declaration of this emphasis - explain in detail the criteria to declare this
emphasis, including GPA requirements, completion of courses prior to declaration, application process, interviews, etc.
These conditions must be approved by faculty governance to be enforced.

There are no additional special conditions to join the subplan other than being admitted to the public health major

XVIL. Emphasis productivity - provide a detailed plan in the case the emphasis does not attract the number of anticipated
students and/or the new courses have low enrollments. Will emphasis courses continue to be offered as described in
Section XIII and XIV or will students be offered alternative courses from outside the emphasis as substitutions? Is the
department/school/college committed to offering the courses regardless of the emphasis productivity? Yes

XVIL Do you want the emphasis name to appear on the transcript? X Yes [ No

XVIIL Do you want the emphasis name to appear on the diploma? X Yes 1 No





XIX.

XX.

Anticipated semester and year to launch the proposed emphasis: Fall 2021

Number of new faculty hires required to deliver the emphasis: There are no new faculty hires required to deliver the
emphasis area other than the existing faculty listed in table XIV.

Budgetary impact- indicate new resources needed and source of funding to implement the proposed emphasis. If
reallocating resources, indicate where resources will be taken from and the impact this will have on the
students/faculty/program/unit.

Only two new courses were developed for the new emphasis area. All other courses are already existing courses. The
development of the new emphasis area including the two new courses and faculty support was funded through the Provost
Investment Funds. We anticipate the program to generate $135,000 by year 3 to cover the teaching and program
improvements going forward. This number is based on a low enrollment, considering the following projections;

e anetmajor increase of 5 students enrolled in One Health emphasis in year 1, 10 in year 2, and 20 in year 3.

e anetincrease in non-major students across college and campus enrolled in courses; 10 in year 1, 20 in year 2 and

The One Health emphasis area was developed taking into account current faculty expertise. All faculty from different
departments who will be teaching new and existing courses in the new emphasis area were part of the courses and emphasis
area development. While the concept of One Health is not new, the discipline itself in academia is new and there are a handful
programs in the US. The emphasis area was developed to address the current public health workforce needs in the area of One
Health. One Health being multisectoral collaborative approach, as part of the program improvement, the College of Public Health
will also seek buy in from other Colleges on campus. In addition, a quality improvement plan will also be developed to obtain
feedback from students, graduates, alumni, and faculty to revise, update, and enhance program curriculum and to ensure
alignment with any relevant competency and alignment standards to address current and future workforce needs.

Decision process for approval will include:

1) efficiency of course offerings.

2) course offerings are appropriate and match the expertise of the faculty.
3) evidence of sufficient student demand.

3) no major conflict with existing programs.
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XXII. Required signatures

Managing Unit Administrator (print name and title):

Managing Administrator’s Signature: Date:

Managing Unit Administrator (print name and title):

Managing Administrator’s Signature: Date:

Dean (print name and title):

Dean’s Signature: Date:

Dean (printed name and title):

Dean’s Signature: Date:

All programs that will be offered through distance learning and/or fully online must include the following signature.
The signature of approval does not indicate a commitment to invest in this program. Any potential investment
agreement is a separate process.

Joel Hauff, Associate Vice President Academic Initiatives and Student Success and Executive Director for Online and Distance
Education Administration

Signature: Date:

Note: In some situations, signatures of more than one unit head and/or college dean may be required.

For use by Curricular Affairs:
Committee Approval date
Academic Programs Subcommittee
Undergraduate Council
College Academic Administrators Council
[ Create approval memo
[J Send memo to college/dept and acad_org listserv
[ Create emphasis code in UAccess, including secondary major emphasis code
[1Upload approval memo and proposal documents to UAccess
[ Notify acad_org of the plan code creation
(] Notify ADVIP team, include proposers
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		III. Degree, major and number of students currently enrolled in the major (include dual majors):

		IV. Total number of students that have completed the major in the past 3 years:

		815 students have completed the degree during the academic years 2017-2020 (May 2020).

		V. Complete the table below capturing information about your existing major emphases. Add columns as needed.

		*- courses that do not count towards major units and major GPA, but are required for the major

		VI. Name of the proposed emphasis:  One Health

		VII. Campus and location offering-indicate the campus(es) and location(s) where this emphasis will be offered.

		VIII. Provide a rationale for the proposed new emphasis. Survey your current majors to provide evidence of student interest in/demand for the proposed emphasis – attach the survey questions and results at the end of this proposal. Write a short summar...

		XI. Requirements specific to the proposed emphasis.  List the required emphasis core, electives, and any special conditions students must meet to complete the emphasis using the table below.  Include the prefix, course number, course title, and units ...

		Note: a proposed emphasis having similar curriculum with other plans (within department, college, or university) may require completion of a comparison chart. Total units required for each emphasis must be equal.

		* All emphases offered for this major must have the same minimum number of units required




Updated MPH IPE Requirements for MAIN/PHX Campus programs (effective AY 2020/2021)

The new webform will include:

e Addition of student self-reflection questions

e Logic that will prompt students to upload their certificate of completion when they
select they have done a UAHS event (required upload field)

e If they select another type of activity (non-UAHS event), they will have a non-required
upload field prompt. If they received a certificate of completion from that event, they
can upload it, but not required.

e Removal of the Direct Observation and Objective Assessment upload sections

In summer 2020, instructions on the webform page and wording in the MPH Handbook for the
2020-2021 year (Tucson/Phx campus handbook) will be updated. Students will receive
announcements regarding the change in requirements in OSSAA weekly digest e-mails.

Updated MPH IPE Requirements for ONLN Campus programs:
The Online MPH students will follow the same IPE form as the on-campus students.
e All Summer 2020 graduates, and other students moving forward will need to
complete two IPEs.

o Spring 2020 grads, admitted after fall 2018 are only required to complete one.
e All students admitted prior to fall 2018 do not need to submit an IPE.







