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MEZCOPH Education Committee Meeting
[bookmark: _GoBack]“Final Meeting Minutes”
March 4, 2015

Members Present:   Mary Kay O’Rourke, Chair 
Jessica Acuna, Kim Barnes (via video - Phx.), Scott Carvajal, Amy Glicken, Joe Gerald, Amy Glicken, Michael Halpern, Tanya Nemec, Denise Roe, Erin Scudder, Stephanie Springer, 
Doug Taren, Chris Tisch, Nicky Teufel-Shone, Michael Tearne, and Judy Williamson.

Voting Members Absent:  Cecilia Rosales, Leslie Dennis, Deanna Lewis, Raeann Davis, 
Ali Gabriel, Rom Rahimian, and Adeline Daryl June-Tsosie.

1.  Consent Agenda Approval:   A motion was made and seconded to approve the February 4, 2015 consent meeting agenda items by all voting members present with the exception of item E. (as no announcements or updates were received).


2. Old Business:

a. Online MPH – Pedagogical Standards Guide:  (Doug Taren)
Some of these standards have already been voted on by the Committee, such as 48 hour response time to student inquiries. Doug opened the discussion up to the Committee for other feedback. Pearson lists in the guide that they want all written assignments to have one citation style for all classes throughout the program. Additionally, the standards guide states that all classes musty have at least one written assignment (see attachment below): 



		
What does the Education Committee recommend?

Comments from committee discussion:
· Each faculty member uses a different citation style based on the type of assignment being completed or faculty preference. 

· The importance should not be placed on learning one specific type of citation style. Rather, expose students to the different styles and teach them how to properly cite consistently. 

· Committee members feel there should be a recommendation for students to use a citation program, such as RefWorks, to manage references during the program. Then they can easily switch between citation styles.

· The statement about written assignments is unclear and does not define what Pearson considers to be a “written assignment”. Do they mean a homework assignment, a written exam, a research paper, or some other type of assignment?

· Some members interpreted it to mean a term paper.


After committee discussion, the overall opinion of committee was that faculty members have the freedom to design their courses as they see fit. Doug told committee he would make sure wording is not definitive and that faculty members are allowed flexibility with course design. Any additional comments can be sent to Doug. 


3.  New Business:

a. Curriculum Timeline (Doug Taren)
The College has designated times to approve new courses and the faculty has fallen behind schedule this year. Next year, the deadlines will be strictly enforced. Late submission for course approval will not be accepted. Doug and Kathleen will send out the timeline for new course approvals to the faculty for review.* All curriculum changes are to be done by November or December for the following academic year

· Committee member addressed concerns about policy being too restrictive. 
· Discussion followed explaining reasoning for policy and current timeline:
· The catalog needs to be set and stable in advance for incoming students who will be looking at it when they are admitted, which begins in March.
· November/December was chosen by the Education Committee because it takes a while to update all changes to the catalog and then get final approval from section chairs.
· Additionally, it is important to get catalog finalized early so that each course can get entered into Room and Scheduling to find an appropriate room.
· Any section can use the “Special Topics” shell course as a way to introduce a new course. This has been used for faculty who miss the course approval deadlines or who want to try out a course first and then decide if it is worth making a permanent course. 
· It is important for faculty members to understand the reasons for the course approval deadlines. 
· Any final changes to the catalogs for AY 2015-2016 need to be submitted to Kathleen within a week (March 11th)


b.  Curriculum Changes 

· DrPH MCH Curriculum Changes (Nicky Teufel-Shone)
Nicky discussed how the section really needs to determine exactly how a DrPH degree differs from the HBHP PhD and also how the two DrPH sections differ from one another. The FCH section identified leadership and methodological skills as current weaknesses in the program.  She is proposing that to ensure students are meeting the outlined competencies of the DrPH program, MCH wants to implement curriculum changes such as having students take 650 and adding a seminar and integrative methods course for fall 2015 (see attachments below):



		

Comments from committee review and discussion:

· This is in contrast to PHPM, who wants to move toward a selective curriculum model, though the two sections will need to work with Doug to ensure there isn’t an overlap of more than 40%.
· The Committee commented that they cannot approve a curriculum that has undeveloped/unapproved courses. 
· They suggested putting the 6XX course in the MCH “Special Topics” shell and then the curriculum can be approved.

After committee review and discussion, a motion was made and seconded to approve the presented changes to the MCH DrPH curriculum so long as the courses currently listed as 6XX are changed to Special Topics for the fall 2015 semester.  Motion passed with 5 approvals, 1 oppose, and 1 abstention. 
	
· PHPM MPH Curriculum Changes (Michael Halpern)
Michael addressed some curriculum changes PHPM would like to make (see attachment below):	
						

						

· There was an addition of 1 unit of service learning for MPH PHPM students. This was approved last year, but after the catalog revision deadline so he was making note that it goes in the catalog for fall 2015.
· There are currently two policy analysis courses but there is considerable overlap in content between the two classes. The section will no longer offer CPH 516 and instead, require the students to take CPH 517. 

After committee review and discussion, a motion was made and seconded to approve PHPM sections curriculum changes.  The motion was approved by a vote of:  6-1 (abstention).


b. New Course Proposal (Joe Gerald)
Currently, CPH 459/559 Section 2 “Open Airways for Schools” is listed as a Special Topics course. Joe and Lynn want to move this course to be a permanent course number to be listed as 497G/597G beginning spring 2016 (see attachments below):



[bookmark: _MON_1488788910]				
Comments from committee review and discussion:
· They recommended changing the wording in the syllabus to reflect 14 contact hours.
· No pre-requisites are listed for the course as any explanations of the epidemiology/physiology of asthma will not be above an elementary school level.

After committee review and discussion, a motion was made and seconded to approve changing the class from a Special Topics course to permanent course with a vote of 6 – 1 (abstention)

d.  Policy for Face to Face Internship: Problems at Internship Site (Doug Taren)
What do we do when a student has a problem with an internship site? Currently there is no direct policy about how to handle this issue. Doug brought this to the Committee for discussion. 
Comments from committee discussion:

· If a site removes a student due to something the student did (unprofessional behavior, etc.), how many times can the College reassign the student to a new internship site/project?

· There is not a formal mid-project check between student, College and site.

· Possibly mirror the undergraduate program mid-project check which consists of an evaluation between the student and the preceptor then is turned in to the Office of Student Services. The College only intervenes when there is a visible red-flag on the mid-project evaluation. 

· The Student Progress Committee created student conduct guidelines that encompass this issue of internship conduct, but it needs to be formally operationalized.

· This topic will be tabled in order for Doug to research who should be chairing the Progress Committee in order to get it functional.*

e. Online MPH – Protection of Student Data (Michael Halpern)
Discussion was had regarding protection of student data for those over 18 years old in the hands of Pearson. There was no clearly written statement from Pearson about not selling student/applicant information. Has the College addressed this with Pearson?

· Doug responded to the concern assuring faculty that Pearson has stated they cannot sell data to anyone else.

· Doug will post the U of A main contract with Pearson into the Dropbox for the Committee to view.* 

· Pearson needed to reschedule the Student Services meeting and Doug will follow up with them. 


f. College Transition – Future Role of Education Committee (Doug Taren)
Currently, the role of the Education Committee has not clearly been identified with the upcoming transition to independent departments within the college. Doug clearly stated that he feels the Associate Dean for Academic Affairs needs the Education Committee to continue, though a clear mapping of roles should be mapped out.


g.  Student Research Compliance (Doug Taren)
There is a Research Statement on the Master’s Plan of Study that asks faculty to state that the student has been compliant with research standards and practices. Some faculty are resistant to sign this for the MPH internships because the majority of them are not designated as research projects. 

· The form is a blanket master’s form from the Graduate College. They are not currently open to creating a new form specifically for the MPH Plan of Study. 

· Faculty can check “no” on the Plan of Study and then enter a blanket statement into the Comments box that reads to effect of: “per the requirements of this program and of X date, this student is not conducting research.”

· Doug stated he will send a message to the faculty to address this issue.*



4. Other Business/Reminders (All Committee Members)
· Michael Tearne hopes to get the handbooks out to faculty in the next few weeks to begin updates for fall 2015.

· APRs were due March 1st. Michael and Judy have lists of students who have not yet completed these.

· April 20th is the deadline for the MEZCOPH Faculty Excellence in Teaching Award. This information was posted in the Education Committee Dropbox and will be sent around to faculty.

· All three undergraduate advisors, Stephanie Springer, Jessica Acuña and Erin Scudder have all been nominated by multiple students for the Outstanding Advisor Award. 

The meeting was adjourned at 10:45 a.m.  The next Education Committee Meeting is scheduled for April 1, 2015 in Drachman Hall, Room A326.    

The March 4, 2015 meeting minutes were recorded by Tanya Nemec, Administrative Associate, MEZCOPH OSSAA

Changes or corrections to the minutes should be submitted to: 
Kathleen Crist, Coordinator, Academic Curriculum and Faculty Affairs


* Action Items:	
· Carry forward tabled items and other issues for discussion to the April  1, 2015 Education Committee Meeting agenda (Kathleen Crist)

· Post College timeline for new course approvals and UA curriculum deadlines into the Education Committee’s Box for committee for reference (Kathleen Crist)

· Research who should be chairing the MEZCOPH Student Progress Committee: (The Student Progress Committee created student conduct guidelines that encompass this issue of internship conduct, but it needs to be formally operationalized) (Doug Taren)

· Post the U of A main contract with Pearson into the Education Committee’s Box for the Committee’s reference (Doug Taren)

*Future meeting agenda discussion items:  

· Instructors attending UA Office of Instruction and Assessment (OIA) teaching workshops.

· MEZCOPH course renumbering:  prefix changes to courses as we move toward departments.


			4
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Faculty:

1. Faculty should utilize the following teaching styles in their courses: interactive, dynamic, contextual, innovative, focused and student-centered.	Comment by worldleaders: Doug will review. Teaching style assessment verbiage to apply here. Faculty might take this assessment.

2. Titles for faculty will include the following: Lead faculty (the developing faculty member, or SME) and section instructor (who will be facilitating the course). When referencing the Section Instructor in the course, they should be referred to as “your instructor”.

3. Office hours should be held weekly, either by appointment or through scheduled open office hours using Blackboard Collaborate based on section instructor’s preferences. 

a. Scheduled sessions will need to be announced to students as far in advance as possible so they may adjust their work and personal schedules to attend.

b. Scheduled sessions may need to be held at varying times to accommodate students in other time zones. 

4. Section instructors and students must use Canvas email for private course communication.

5. The section instructor’s presence in the course is imperative. Best practices for faculty presence include:

· Participating in discussion forums daily, being mindful not to interrupt students’ thoughts or the natural flow of conversation among students. Responding to student questions to instructors in the discussion board within 24-48 hours.

· Checking email daily and responding to student emails within 24-48 hours.

· Providing feedback (either written or verbal) and grades within one week of assignment due date.

· Posting final course grades within one week of the last day of class.

6. Courses must be fully developed before courses are copied into course sections. Non-critical changes should not be made in the middle of a live course and should be recorded on the course edit log instead, to be incorporated during the next revision of the course.

7. Peer evaluations: 

a. Not done for online classes yet, will be incorporated as the program matures.

b. [bookmark: _Appendix]The program director meets with lead faculty after peer reviews are complete to discuss the results. Based on this conversation, lead faculty incorporate the feedback when determining what revisions they would like make to their course and discuss these changes during their course development meetings.

Courses:

1. Courses open Friday before launch at 12:01 a.m. AZ time.

2. Course weeks begin Monday at 12:01 a.m. and ends on Sunday at 11:59 p.m. AZ time.

3. Items on the navigation bar have been set at the program level and should not be changed.

4. Courses will be organized into modules spanning one or more weeks depending on the lead faculty’s preference.

5. Courses should be set up as follows:

I. Syllabus and Course Schedule	Comment by worldleaders: This will be determined and finalized as we develop the Student Orientation course.

a. Syllabus

b. Course Schedule

c. Lead Faculty

d. Section Instructor

II. Course Content

a. Module X

i. Overview

1. Introduction

2. Weekly outcomes

ii. Learning Resources

1. Textbook readings

2. Articles

3. Videos

4. Links

iii. Learning Activities and Assignments

1. Discussions

2. Activities

3. Assignments

iv. Module Summary

III. Course Summary

IV. Course Evaluation

6. Course descriptions are pre-approved and should always match what is listed in the course catalog; changes must be requested through the university and once updated in the course catalog should then be updated in the course.

7. Program level competencies are aligned with existing courses, and should not be modified without approval. This information should be listed in the syllabus of each course.

8. Course level outcomes exist for courses that have previously been taught online or on campus. These may be modified if necessary with approval from the lead faculty and lead instructional designer. New courses that have not been taught previously will need outcomes developed in alignment with program level outcomes associated with the course.

9. The standard grading scale is as follows:

· A: 90 – 100

· B: 80 – 89

· C: 70 – 79

· D: 60 – 69

· E/F: 0 – 59

Lead Faculty may opt to use a custom grading scale instead for their course.

10. The internship courses will use the following grading scale: 	Comment by worldleaders: Are there numerical values associated with these? 

Doug will discuss with faculty and explore the possibility of grading by semester.

· K: Course in progress

· S: Superior

· P: Pass

· F: Fail

11. APA formatting is required for formal writing throughout the program. The APA manual must be listed on the Learning Resources page, under the ‘Required’ heading, in every course.	Comment by worldleaders: Doug will discuss this with the faculty, as a variety of styles may be used in different disciplines. If a standard is determined, or the most commonly used options identified, information could go in the student orientation on this.

12. Each course must include a course overview video, recorded by the lead faculty. (This is scheduled via the lead instructional designer using the Pearson videographer.)

a. Introduction to the course video should include information differentiating between section instructors and lead faculty.

b. Videos should not reference specific section instructors, term information, dates, or other information that will change regularly to allow for use in multiple terms.

13. Each course must include a Module overview for each Module to prepare the students for learning. The format of the overview is open (text, audio, video, etc.), though video is strongly encouraged.

14. Each course must include a Module Summary for each Module to tie together the concepts learned through the module activities. The format of the summary is open (text, audio, video, etc.), though video is strongly encouraged.

15. Each course must include an “Ask the Professor” forum for student questions to the section instructor and an “Open Forum” for discussions not specific to course material, but still related to the subject matter and learning experiences.

16. All assignments, such as discussion boards, projects, quizzes, papers, etc. must be submitted by 11:59 p.m. Arizona time on their due date, unless otherwise noted.

17. Due dates for assignments, discussion forums, quizzes, etc. of a similar type should be consistent throughout the course (i.e., all Assignments should be due the same day of the week, all Discussion responses should be due the same day of the week, etc.). 

18. Activity titles should be clear (i.e., don’t structure two learning activities differently and call them the same thing).

19. It is strongly recommended that each course contain a group project if a group project suits the learning objectives of the course.

20. Written assignments are required in all courses. 	Comment by worldleaders: Should this be all? Stats, etc.

a. Turn-it-in must be enabled on written assignments. Settings should be customized if needed based on assignment specifics. By default, settings should be set to:

i. Students see report after grading

ii. Compare against everything

iii. Do not consider bibliography and quotes

iv. Include in repository

b. The recommended due date for assignments is Sunday.

c. Multi-week assignments must include milestones in each week to help keep students on track and working towards the end goal.

21. Discussions are required in all courses to encourage community building, though the number of discussions and content are determined by the lead faculty. 

a. The recommended due dates for discussions are: 

· 1st initial post due on Wednesday; 

· Reply to a classmate by Sunday. 

· If only one post is required, the recommended due date is Sunday.

22. Rubrics are required for all discussions and major assignments in the course. 	Comment by worldleaders: Doug will review emailed rubrics.

23. Each course should have a link to the Teacher Course Evaluation (End of Course Survey) located ???. This link remains the same from term to term.	Comment by worldleaders: Revisit as we develop Orientation.

24. Courses must be reviewed with the University of Arizona Quality Matters rubric and Pearson’s internal quality assurance (QA) standards.

Technology:

1. In addition to the tools mentioned above (Turn-it-in and Blackboard Collaborate), the following items will be available for use in course activities:

· Voicethread

· Google Tools: blogs, drive, sites, sheets, slides, etc.

2. Other tools not listed may be incorporated as well. Any tools requiring a subscription would need to be approved through the MEZCOPH Office of Academic Affairs before use.

Other:

1. A resources tab will be included next to courses and grades in the UA banner. Additional resources that have impact on the program as a whole may be considered for addition to the list by sending an email to the Lead instructional designer and the Program Director.	Comment by worldleaders: Update description to be more clear.
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		MCH DrPH Course Sequencing 

		



		 

		Suggested Course Sequencing 

		Units



		Year 1

		Fall, First Year

		



		

		CPH 682 Women and Child Health Policy 

		3



		

		CPH 642 Public Health Communications 

		3



		

		CPH 650  Public Health Theory 

		3



		

		CPH 609 Evaluating the Public Health Literature 1

		1



		

		Total Units

		10



		

		Spring, First Year 

		



		

		CPH 609 Evaluating the Public Health Literature 2

		1



		

		CPH 605 CBPR to Reduce Health Disparities 

		3



		

		CPH 569 Fundamental of Health Budgeting and Financial Management

		3



		

		Total Units 

		7



		

		Summer 

		



		

		CPH 597 Service Learning Course 

		1



		

		Total Units 

		1



		Year 2*

		Fall, Second Year 

		



		

		CPH 628 Research and Evaluation (focus Intervention Research)

		3



		

		CPH 565 Public Health Advocacy 

		3



		

		Minor Course 

		3



		

		Total Units 

		9



		

		Spring, Second Year 

		



		

		CPH 608A Public Health Law and Ethics 

		3



		

		CPH 6XX Integrative Methods Course (modular format)

		3



		

		CPH 652/699 Grant Writing 

		3



		

		CPH 6XX – Public Health Leadership Seminar I

		1



		

		Total Units 

		10



		

		Summer 

		



		

		

		



		Year 3

		Fall, Third Year 

		



		

		CPH 6XX – Public Health Leadership Seminar II

		1



		

		Selective – Methods courses from approved list

		3



		

		Minor Course

		3



		

		

		0



		

		Total Units 

		7



		

		Spring, Third Year 

		



		

		Elective Course

		3



		

		Minor Course

		3



		

		CPH 6XX – Public Health Leadership Seminar III

		1



		

		Comprehensive Exam

		0



		

		Total Units 

		7



		

		Summer 

		



		

		

		



		Year 4

		Fall, Fourth Year 

		



		

		Dissertation 

		9



		

		Spring, Fourth Year 

		



		

		Dissertation 

		9



		

		Total 

		69





* Arrange course instruction or course co-instruction in Yr 2

* Must complete 80% of coursework to complete comprehensive exam. 
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		DrPh Core Competency

		Primary Course Which Meets Competency 

		Total Units 

		Secondary Course Which Also Meets Competency

		Suggested Course Sequencing 



		Leadership

		Course co-Instructor or Course Instructor 

		

		CPH 609

		Second Year



		

		CPH 6XX – Public Health Leadership Seminar I

		1

		

		Spring, Second Year 



		

		CPH 6XX – Public Health Leadership Seminar II

		1

		

		Fall, Third Year



		

		CPH 6XX – Public Health Leadership Seminar III

		1

		

		Spring, Third Year



		Advocacy

		CPH 565 Public Health Advocacy *

		3

		CPH 608A  

		Fall, Second Year



		

		CPH 682 Women and Child Health Policy 

		3

		

		Fall, First Year



		

		

		

		

		



		Communication

		CPH 642 Public Health Communications 

		3

		

		Fall, First Year



		Management

		CPH 569 Fundamental of Health Budgeting and Financial Management *

		3

		CPH 608A 

		Spring, Second Year  



		Community/Cultural Orientation

		CPH 605 CBPR to Reduce Health Disparities *

		3

		

		Spring, First Year  



		

		CPH 597  (service-learning course)

		1

		

		First Year



		Professionalism & Ethics

		CPH 608A Public Health Law and Ethics*

		3

		CPH 605

		Spring, Second Year  



		

		CPH 652 Grant Writing or 699 Independent Study, co-Grant Writing 

		3

		CPH 6XX 


PH Leadership courses

		Spring, Second Year  



		

		

		

		

		



		Critical Analysis

		CPH 650  Public Health Theory *

		3

		CPH 605

		Fall, First Year



		

		CPH 628  Research and Evaluation (focus Intervention Research) 

		3

		 

		Fall, Second Year  



		

		CPH 6XX  Integrative Methods (modular format)

		3

		

		Spring, First Year  



		

		Selective – Methods course (from approved list)

		3

		

		Fall, Third Year



		

		CPH 609 Evaluating the Public Health Literature 1

		1

		

		Fall, First Year  



		

		CPH 609 Evaluating the Public Health Literature 2

		1

		

		Spring, First Year



		Elective

		TBD

		3

		

		Begin Fall, Third Year 



		Minor

		TBD

		9

		

		Begin Fall, Second Year 



		Comprehensive Exam

		* once 85% of coursework is complete

		0

		

		Fall, Third Year



		Dissertation

		

		18

		

		Begin Spring, Third Year



		Total Units

		

		69

		

		



		

		

		

		

		



		

		* Existing courses now required by DrPH 

		

		

		



		

		Bold new classes to be developed 

		

		

		



		

		

		

		

		



		

		Changes to Catalogue

		

		

		



		

		Newly Required Courses

		

		

		



		

		CPH 6XX Integrative Methods Course is a now required course 

		

		

		



		

		CPH 650 Public Health Theory is now a required course 

		

		

		



		

		CPH 6XX Public Health Leadership Seminar (2 units) is now required 

		

		

		



		

		CPH 569 Fundamental of Health Budgeting and Financial Management is now a required course 

		



		

		CPH 606 Cultural Understanding and Epidemiology Analysis is no longer a required course 

		





		DrPH Course Sequencing 

		



		 

		Suggested Course Sequencing 

		Units



		Year 1

		Fall, First Year

		



		

		CPH 682 Women and Child Health Policy 

		3



		

		CPH 642 Public Health Communications 

		3



		

		CPH 650  Public Health Theory 

		3



		

		CPH 609 Evaluating the Public Health Literature 1

		1



		

		Total Units

		10



		

		Spring, First Year 

		



		

		CPH 609 Evaluating the Public Health Literature 2

		1



		

		CPH 605 CBPR to Reduce Health Disparities 

		3



		

		CPH 6XX  Integrative Methods Seminar 

		3



		

		Total Units 

		7



		

		Summer 

		



		

		CPH 597 Service Learning Course 

		1



		

		Total Units 

		1



		Year 2

		Fall, Second Year 

		



		

		CPH 628  Research and Evaluation 

		3



		

		CPH 565 Public Health Advocacy 

		3



		

		Minor Course 

		3



		

		Total Units 

		9



		

		Spring, Second Year 

		



		

		CPH 608A Public Health Law and Ethics 

		3



		

		CPH 569 Fundamental of Health Budgeting and Financial Management 

		3



		

		CPH 652/699 Grant Writing 

		3



		

		CPH 6XX – Public Health Leadership Seminar I

		1



		

		Total Units 

		10



		

		Summer 

		



		

		CPH 597 Service-Learning (as co-instructor)

		1



		

		Total Units 

		1



		Year 3

		Fall, Third Year 

		



		

		CPH 6XX – Public Health Leadership Seminar I

		1



		

		Elective 

		3



		

		Minor 

		3



		

		Comprehensive Exam

		0



		

		Total Units 

		7



		

		Spring, Third Year 

		



		

		Elective 

		3



		

		Minor

		3



		

		Total Units 

		6



		

		Summer 

		



		

		

		



		Year 4

		Fall, Fourth Year 

		



		

		Dissertation 

		9



		

		Spring, Fourth Year 

		



		

		Dissertation 

		9



		

		Total 

		69
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Public Health Policy and Management MPH Curriculum Changes.pdf
Public Health Policy and Management

Michael Halpern, MD, PhD, MPH- Section Chair

Faculty: Gail Barker, PhD, MBA; Leila Barraza, ]D, MPH; Elizabeth Calhoun, PhD, Med;
Dan Derksen, MD; Howard Eng, DrPH, MS; Joe Gerald, MD, PhD; Cecilia Rosales, MD, MS;
Kenneth Schachter, MD, MBA; Ernest Schloss, PhD; Joe Tabor, PhD, MPH

Appointed Professionals and Lecturers:
Jill Guernsey de Zapien, BA; Maia Ingram, MPH

The MPH in Public Health Policy and Management is offered by the Division of Community,
Environment and Policy. The Public Health Policy and Management Section prepares MPH
students for leadership roles in the public and private sectors and to effectively create and
implement policies and manage programs that promote the public’s health with special
emphasis on the diverse and rural populations of the Southwest.

The Public Health Policy and Management concentration places a strong emphasis on the
following factors in its determination of a candidate’s potential for success in the
concentration: public health experience or interest; documented experience and/or
commitment to underserved areas and populations (an interest in rural and border health
issues is also encouraged); passion for social justice; successful leadership experience or
potential and demonstrated community service.

MPH PHPM Total Minimum Credit Requirements (46 5 units)

Required Core Courses (15 units)

CPH573A  Basic Principles of Epidemiology (3)

CPH 574 Public Health Policy and Management (3)

CPH 575 Environmental and Occupational Health (3)

CPH576A  Biostatistics in Public Health (3)

CPH 577 Sociocultural and Behavioral Aspects of Public Health (3)
Internship Preparation Workshop (required; non-credit)

Required PHPM Courses (19 8 units)

CPH 562 Health Services Administration (3)

CPH 567 Public Health Leadership & Management (3)

CPH 569 Fundamentals of Health Budgeting and Financial Management (3)
CPU 616 Public Healtl | Rural Policy Analysis-(3)

CPH 617 Advanced Public Health Policy Analysis (3)

CPH 597# Service Learning Course (1)

CPH 909 Master’s Report “Internship” (6)

Elective Courses (minimum 12 units) - Approved by Faculty Mentor






Recommended Course Sequencing
First Year

Fall Semester (12 units)

CPH 562 **  Health Services Administration (3)

CPH 573A* Basic Principles of Epidemiology (3)

CPH 574* Public Health Policy & Management (3)

CPH 576A* Biostatistics in Public Health (3) OR CPH 577 Sociocultural & Behavioral
Aspects of Public Health (3)

Spring Semester (12 units)

CPH 567**  Public Health Leadership & Management (3)
CPU 6165 Dublic Healt] | Rural Poliey-Analysis-£3)
CPH 617** __Advanced Public Health Policy Analysis (3)
Elective (Approved by Faculty Mentor) (3)

Elective (Approved by Faculty Mentor) (3)

| CPH 597#  Service Learning Course (1) offered all semesters including summer

Second Year

Fall Semester (12 units)
CPH 569**  Fundamentals of Health Budgeting & Financial Management (3)
CPH575*  Environmental & Occupational Health (3)
CPH 577* Sociocultural & Behavioral Aspects of Public Health (3) OR CPH 576A
Biostatistics in Public Health (3)*
Internship Preparation Workshop (required; non-credit)
Elective (Approved by Faculty Mentor) (3)

Spring Semester (9 units)
CPH 909§ Master’s Report “Internship” (6)

Elective (Approved by Faculty Mentor) (3)

*MPH Core Courses are offered fall & spring semesters, allowing flexibility

**This course is only offered in this specific semester

§ Prerequisite Courses for CPH 909 - Master’s Report “Internship”: Atleast 3 MPH
| core courses
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Mel and Enid Zuckerman College of Public Health

University of Arizona



CPH 497G/597G: Open Airways for Schools



Fall 2015



SYLLABUS





Credit Hours:	1 credit hour



Location: 	Online-Components

	Drachman Hall TBA 

	Pima County Elementary Schools



Instructor:  	Lynn B. Gerald, PhD, MSPH

	lgerald@email.arizona.edu

	

Community Partner:  	Donna Bryson, R.N.

	American Lung Association in Arizona

	2819 E Broadway Blvd

	Tucson, AZ 85716

	(520)468-7457

	dbryson@lungarizona.org

	www.LungUSA.org



Office Hours:	By appointment



Teaching Assistant:	Aimee Snyder, MPH

	wiggs@email.arizona.edu



Catalog Description:  Students will deliver the award-winning Open Airways for Schools asthma education program to Pima County elementary school students.  This curriculum, designed by the American Lung Association, provides children the knowledge and skills needed to effectively manage their asthma.



Prerequisites:  None



Learning Objectives:  At the end of the course, a student will be able to:



1. Explain the epidemiology of asthma.

2. Explain the pathophysiology of asthma.

3. Recognize commonly prescribed asthma medications and devices; ability to assess technically proficient use of these devices.

4. Explain how to achieve long-term control of asthma symptoms and reduce risk of exacerbation using a combination of controller and reliever medications.

5. Be able to create and communicate an individualized Asthma Action Plan

6. Recognize signs, symptoms, and common triggers of asthma exacerbations.

7. Recognize and respond effectively to an asthma exacerbation.

8. Effectively manage a classroom of elementary age-children including age-appropriate techniques to maintain student attention and focus.

9. Identify challenges in the provision of asthma education and care among low-income, Hispanic populations, enrolled in urban school system.

10. Deliver educational content in a culturally competent manner ensuring the dignity and respect of learners. 



Competencies (undergraduate):

4. Appropriately incorporate determinants of health (environmental, social, cultural, behavioral, and biological) when studying the causation of disease and access to health services. 

5. Provide a biological description for the major causes of communicable and non-communicable diseases and their pathology. 

6. Provide an environmental description for the major causes of communicable and non-communicable diseases and their pathology. 

11. Construct and evaluate a community level intervention that addresses a current public health issue. 

14. Integrate Public Health theories into practice. 



Competencies (graduate): 

B. 1. Communicates effectively both in writing and orally (unless a handicap precludes one of those forms of communication) 

B. 2. Interpreting and presenting accurately and effectively demographic, statistical, and scientific information for professional and lay audiences adapting and translating public health concepts to individuals and communities 

B. 3. Soliciting input from individuals and organizations 

B. 4. Advocating and marketing for public health programs and resources, including political lobbying, grant writing, collaboration building, and networking 

B. 5. Leading and participating in groups to address specific issues, including ability to work in teams, span organizational boundaries, and cross systems 

B. 6. Using all types of media to communicate important public health information 

B. 7. Demonstrating cultural competency in all of the above and community development 

D. 2. Interacting competently, respectively, and professionally with persons from diverse backgrounds 

D. 4. Developing and adapting approaches to public health problems that take into account cultural differences 






Course Format and Content: This service-learning course is a hybrid of online and face-to-face instruction followed by field-work.  Prior to the in-person training workshop students will complete an on-line curriculum developed by the American Lung Association to train layperson to deliver asthma education.  This activity will be supplemented by multi-media content available via YouTube.  Once the on-line training is successfully completed, student will attend a two hour training workshop where skill-based activities will be reinforced and formally assessed.  Upon successful completion of the workshop, students will be assigned a single Pima County elementary school where they (and a partner) will deliver six 40-minute lessons with 8-11 year old elementary students.  Students will meet at the end of the semester to share and reflect upon their experiences.



If this course is being repeated within 12 months, then students will not have to complete the on-line / workshop activity a second time.  Instead, students will be assigned to deliver the education modules at 2 (instead of 1) participating elementary school.



Course Notes: A Desire 2 Learn (D2L). The course website has been created for this course.  The website contains the syllabus, links to modules and videos, assignments, and readings/additional resources. 



Required Text and/or Reading:  There is no assigned textbook.  Required reading will be provided via D2L. 



Required Software: To participate on the online course, be sure that your computer has the following:

· Windows or Macintosh-based PC or laptop with audio capability

· Flash Player 10 or later (http://www.adobe.com/go/getflash)

· One of the following internet browsers:
Windows: Internet Explorer 8 or later, Firefox 15.0 or later, Google Chrome
Macintosh: Safari 5 or later, Firefox 15.0 or later, Google Chrome



Course Requirements: 

Open Airways Polo/T-Shirt: To readily identify yourself to the schools, we require that you purchase ($20) an Open-Airways T-shirt or polo. This shirt must be worn at all school visits.



Background Check:  Students will be required to complete a criminal background check prior to delivering educational modules at their assigned elementary school.  Students will be required to complete the background check http://www.sentrylink.com (This requires a small fee $19.95) and provide the report.



Online Training Modules and Quizzes: Students will complete 5 online modules and associated quizzes with at least an 80% score.  Below are the titles and approximate time it will take to complete the online modules.  The 5 online modules also contain links to YouTube demonstration videos and attachments to be viewed.






OAS 01: Module 1: Certified Facilitator Training (~15 minutes)

1.  Learning Objectives:

a. Overview of course

b. Identify completion requirements

c. Explain history and goals of the American Lung Association

2. Videos:

a. Mayra Washington 

3. Quiz

4. Attachments: 

a. ALA Asthma-Friendly Schools Initiative Toolkit (review required for graduate students, optional for undergrads)



OAS 02: Module 2: Why OAS Works (~15 minutes)

1. Learning Objectives

a. Explain the background and history of OAS program

b. Discuss the research that supports the program

2. Videos: None

3. Quiz

4. Attachments:

a.  Learning Objectives and Health Messages Per Lesson



Asthma Basics (~50 minutes)

1.  Learning Objectives (see 1-5 of course learning objectives)

a. Identify characteristics and symptoms of asthma

b. Recognize asthma triggers and control strategies

c. Demonstrate familiarity with asthma medications and devices

d. Understand the value and use of an Asthma Action Plan

e. Respond to a breathing emergency

2. Videos:

a. Asthma Animation

b. Peak Flow Meter Video

c. Inhaler demonstration videos (Aerolizer, Diskus, Flexhaler, Twisthaler)

d. Metered-dose Inhaler with and without spacer videos

e. Belly Breathing Video

3. Quiz

4. Attachments:

a. Asthma Action Plan

b. Environmental Control Guide

c. Nebulizer

d. Trends in Asthma Morbidity and Mortality (Required for grad students only)

5. Asthma Basics Online Course Evaluation (link will be emailed to you by ALA)



OAS 03: Module 3: Facilitator Skills (~40 minutes)

1. Learning Objectives

a. Learn how to set up an OAS classroom

b. Create a supportive environment

c. Respond to students appropriately

d. Demonstrate knowledge of risk management strategies

2. Videos:

a. Class Preparation

b. Open Airways For Schools session

3. Scenario Activity

4. Quiz

5. Attachments:

a.  The Role of the Open Airways For Schools Facilitator

	




OAS 04: Module 4: OAS Implementation Guide (~30 minutes)

1. Learning Objectives:

a. List steps to successful implementation

b. Make the case to school administrators for implementing OAS

c. Explain the important of evaluation

2. Videos:None

3. Scenario Activity

4. Quiz

5. Attachments:

a. Potential Barriers Checklist

b. Logic Model

6. OAS Online Course Evaluation (link will be emailed to you by ALA)

	

Training and Performance Assessment Workshop: There will be 3 90 minute face-to-face meetings prior to being assigned to a Pima County elementary school.  The first session will include review of the OAS curriculum and provide classroom management instruction.  The second will include review of material followed by a role-play based performance assessment where students partner and model proper questioning, discussion, and hands-on lesson facilitation techniques with portions of the 6 OAS lessons.  Feedback will be given by the ALA staff partner, Ms. Donna Bryson, RN. 



Day 1: XX:XX – XX:XX (90 minutes) on XXXday, September XX, 2015 

Day 2: XX:XX – XX:XX (90 minutes) on XXXday, September XX, 2015

Day 3: XX:XX – XX:XX (90 minutes) on XXXday, September, XX, 2015



Community Outreach/Service: Facilitate the OAS curriculum (six 40-minute lessons) at one local elementary school based on the designation of the ALA staff member.  The student must maintain the integrity of the curriculum.  Students must submit OAS evaluation questionnaires to ALA. 



Written Reflection/Review: Once the OAS curriculum is completed, ALL students must submit a written reflection of their activities that includes the following elements:



Complete a concise 2-page, single-spaced reflection including:



1. What: Brief observations from your community outreach/service 

a. Objective facts about the experience

i. Where did you go, what population did you serve, how many students did you reach, who did you work with



2. So What: Connections on a personal AND public health level

a. Analyze the experience

i. What did you learn from the experience?  Skills gained?

ii. What health disparities did you observe?

iii. How did you apply your public health knowledge? 

iv. What are the assets existing in the school/community?

v. Are there pressing needs of the community?

vi. How does this program affect the community?






3. Now What: Next steps on a personal AND public health level

a. Future impact of the experience on you and population

i. How will you use what you learned from this experience in your future?

ii. In greater society and policies, local systems and communities, and the future public health workforce, what is needed to meet the needs of the schools/community? 



Graduate Students: Create a one-page, visual Open Airways report to provide feedback to the assigned school.  Collect and utilize the output and outcome data from the OAS lessons taught in the elementary school, such as how many children were enrolled/attended, improvement in pre/post scores, number of parents who attend the graduation ceremony, testimonial statements from students/parents, etc.  Combine the school-specific data with existing scientific literature or public health recommendations from credible sources. The frame and language should speak to school personnel with little time.  Think: infographic. The document should contain at least 3 credible sources (such as peer-reviewed articles or governmental sources).  Use footnotes for references.  

Reflection Discussion: Students and faculty will meet to discuss the main themes that emerged during the course.  Students will reflect as a group of the health disparities observed, school/community assets and needs, and the major lessons learned and next steps for public health across socioecological levels.  

Day 1: XX:XX – XX:XX on XXXday, November XX, 2015



Grading/Student Evaluation:  



Undergraduate students:

	Completion of Online Modules			20 points

	In-person Training/Performance Assessment 	20 points

 	Community Outreach/Service				50 points

	Written assignment					10 points



Graduate students:

	Completion of Online Modules			15 points

	In-person Training/Performance Assessment 	15 points

 	Community Outreach/Service				40 points

	Written assignment					30 points

	

Final grades are based on the traditional grading cut points of A = 90-100%, B = 80-89%, C = 70-79%, D = 60-69%, E < 60%.  The instructor reserves the right to revise the course requirements, allocation of points and the grading scale.



Class Attendance/Participation:  The didactic proportion of the course is online and self-paced.  Attendance and active participation is required in the two 1.5-hour in-person training and performance assessment.  Community outreach/service will be scheduled between the ALA staff, the student, and school personnel.  Students must honor the schedule agreed upon to maintain the professionalism and partnership between the ALA, the University of Arizona, and the school.  All holidays or special events observed by organized religions will be honored for those students who show affiliation with that particular religion.  Absences pre-approved by the UA Dean of Students (or Dean’s designee) will be honored.



Course Schedule:  The schedule will be updated as needed on D2L. 



September XX		Provide necessary information for background check

Begin 5 self-paced modules and quizzes



September XX  	Complete all 5 self-paced modules

			Attend in-person trainings and performance assessment  



October XX		Coordinate an OAS schedule with ALA and school partners

			Facilitate OAS curriculum at a local elementary school



November XX		Attend group reflection session



December XX		Dropbox written assignment/s



Required Statements:



Communications:  You are responsible for reading emails sent to your UA account from your professor and the announcements that are placed on the course web site. Information about readings, news events, your grades, assignments and other course related topics will be communicated to you with these electronic methods. The official policy can be found at:  http://www.registrar.arizona.edu/emailpolicy.htm



Disability Accommodation:  If you anticipate issues related to the format or requirements of this course, please meet with me.  I would like us to discuss ways to ensure your full participation in the course.  If you determine that formal, disability-related accommodations are necessary, it is very important that you be registered with Disability Resources (621-3268; drc.arizona.edu) and notify me of your eligibility for reasonable accommodations.  We can then plan how best to coordinate your accommodations.  The official policy can be found at: http://catalog.arizona.edu/2012%2D13/policies/disability.htm



Academic Integrity:  All UA students are responsible for upholding the University of Arizona Code of Academic Integrity, available through the office of the Dean of Students and online: The official policy found at: http://deanofstudents.arizona.edu/codeofacademicintegrity



Classroom Behavior: (Statement of expected behavior and respectful exchange of ideas)

The Dean of Students has set up expected standards for student behaviors and has defined and identified what is disruptive and threatening behavior. This information is available at:  http://deanofstudents.arizona.edu/disruptiveandthreateningstudentguidelines



Students are expected to be familiar with the UA Policy on Disruptive and Threatening Student Behavior in an Instructional Setting found at: http://policy.arizona.edu/disruptive-behavior-instructional and the Policy on Threatening Behavior by Students found at: http://deanofstudents.arizona.edu/sites/deanofstudents.arizona.edu/files/Disruptive_threat_bklt_2012.pdf



Grievance Policy:  Should a student feel he or she has been treated unfairly, there are a number of resources available. With few exceptions, students should first attempt to resolve difficulties informally by bringing those concerns directly to the person responsible for the action, or with the student's graduate advisor, Assistant Dean for Student and Alumni Affairs, department head, or the immediate supervisor of the person responsible for the action. If the problem cannot be resolved informally, the student may file a formal grievance using the Graduate College Grievance Policy found at: http://grad.arizona.edu/academics/policies/academic-policies/grievance-policy



Grade Appeal Policy: http://catalog.arizona.edu/2012-13/policies/gradappeal.htm



Syllabus Changes:  Information contained in the course syllabus, other than the grade and absence policies, may be subject to change with reasonable advance notice, as deemed appropriate. 



Laptops and Electronic Devices (including cell phones): Laptops and other electronic devices can interfere with class, so please turn them off. Phones can be left on vibrate if needed, but no phone calls or texting are allowed during class. Laptops should not be used during the class period, unless there is a documented need for their use. For most lectures, hard copies of presentations are provided. You may use your laptops prior to the beginning of class or during the break. 





Other General Notes Regarding Graduate Courses



Plagiarism:  Plagiarism can occur when a student copies text word-for-word without quoting, fails to paraphrase, or fails correctly reference materials used for preparing a written assignment. This includes fictitious or incorrect references. If plagiarism is detected on an assignment, it will result in automatic failure for that assignment. 



A second offense will result in automatic course failure. All these actions will be reported to the Section Chair, the Dean of the College of Public Health, and the Dean of Students. This policy is in place for this class because scientific writing is a fundamental skill at both the undergraduate and graduate level in this field, and for this course. If you feel you are unsure as to what might constitute plagiarism, there are numerous resources at the University of Arizona, including the writing lab, to help you avoid plagiarism. 



Plagiarism: What counts as plagiarism?

· Copying and pasting information from a web site or another source, and then revising it so that it sounds like your original idea.

· Doing an assignment/essay/take home test with a friend and then handing in separate assignments that contain the same ideas, language, phrases, etc.

· Quoting a passage without quotation marks/citations so that it looks like your own. 

· Paraphrasing a passage without citing it, so that it looks like your own.

· Hiring another person to do your work for you, or purchasing a paper through any of the on- or off-line sources. 

1
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For a detailed description of fields and process for the electronic creation of a new Course Add form in UAccess Course and Fee Management Application go to: http://registrar.arizona.edu/course-and-fee-management/user-manual



Submitted by: (name, telephone, email address)  



· Initiating Department or Committee:  Undergraduate Committee



· First Effective Term:  Fall 2015        

 (If final approval of the form is not within the deadline dates (available for viewing at: http://registrar.arizona.edu/courseapproval/formlink/deadlines 

the first effective term will be changed to the following term.



· Permanent or Temporary Course

· _X____  Permanent course to be offered on a continuing basis.

· _______  Temporary course to be offered one term only.

· _______  Temporary course to be offer for no more than three terms within an academic year. 



· Subject Area:    Service Learning                                Catalog Nbr:     CPH 497G/597G



· Is proposed Subject Area and Catalog Number(s) associated with a currently active course?  



NO, except we are requesting a service learning designation which would fall under CPH 497/597.



YES or NO.  If YES, select one of the following:

· _______  To add a co-convened course to an existing 400 or 500-level course.

· _______  Course content of currently existing course is changing. New course must be created. The department wishes to retain the same course number.



· Course to be typically offered during which terms. Select one only from following sequence:

_____  Fall     __XX__  Fall/Spring     _____  Fall/Summer 1/Summer2

_____  Fall/Spring/Summer 1/Summer 2     _____  Spring     

_____  Spring /Summer 1/Summer 2     _____  Summer 1/Summer 2

_____  Summer 1     _____  Summer 2



· Long Course Title: Open Airways for Schools



· Long Description of proposed new course: (400-level description if co-convened)  Students will deliver the award-winning Open Airways for Schools asthma education program to Pima County elementary school students.  This curriculum, designed by the American Lung Association, provides children the knowledge and skills needed to effectively manage their asthma.



· For new co-convening combination 400/500 level proposal, add description of the additional activities required for the 500-level.  Graduate-level requirements include: additional written assignment to provide feedback on the impact of the educational curriculum delivered at the participating elementary school.





· Does the course(s) have course requisites. Course requisites are not enforced but only recommended for student completion. Please enter the pre-requisites, co-requisites, conditions or a combination as they should appear in the course catalog: 



No, there are no course requisites.



· Is an enforced Enrollment Requirement Group to be associated with the course(s):  YES or NO.

· If the group currently exists, what is its group number? 

· If  the group does not currently exist please provide a very specific description of the group requirement to be built:



No, there will not be an enrollment group.  We intent this to be an outreach course available to any UA student.



· Course Instructor(s):  



Faculty of record: Joe K. Gerald, MD, PhD

Community partner: Donna Bryson, RN



· Course Attributes: (Select all that apply.)

· Second Language

_____  1st semester

_____  2nd semester

_____  3rd semester

_____  4th semester

_____  Beyond 4th semester

· Course Equivalency Values

· _____ Crosslisted (Verify that course numbers are not currently active in the requested crosslisting course(s): ___________,  __________,  __________, ___________

· Equivalent and/or Mutually Exclusive courses. For each course please state if equivalent, mutually exclusive, or both.  



Equivalency – the new course equivalent is where, for degree auditing, pre- and co-requisite checking, and repeat checking, two or more courses – each with a different course ID – are for all practical purposes the same course and should be treated as such. Mutually Exclusive – two or more courses with different course Ids that will not count toward a particular major or minor. A student can have credit for one or the other but not both.



· Freshman Colloquium: NO.



· General Education Consideration: (Appropriate supporting documentation must be provided. See University-wide General Education Curriculum website at: http://gened.arizona.edu/

_____  Tier 1 Individuals & Societies

_____  Tier 1 Natural Sciences

_____  Tier 1 Traditions and Cultures

_____  Tier 2 Arts

_____  Tier 2 Humanities

_____  Tier 2 Natural Sciences

_____  Diversity Emphasis



· Success Course Consideration: NO.  (Appropriate supporting documentation must be provided. See following URL for more information: http://catalog.arizona.edu/2011-12/policies/success_crs.html



· Approved Grading – Select those that apply.

_____  Pass/ Fail Option available to students

___X  Regular or Alternative Grades



· Honors Course – Select one.

_____  Honors Course

_____  Honors Section

__X_  Honors Contract 



· Available for Special Exam – Select one. (Not available at the graduate level)

_____  Special Exam Credit Only

_____  Special Exam Grade and Credit



· Writing Emphasis Course NO. Writing emphasis courses are regular junior- or senior-level courses in an academic discipline in which at least half the grade awarded is determined by written work appropriate to the academic discipline.



· Minimum Units: ____1_____                             Maximum Units: _____1_____



· Repeat for Credit:  YES.

___1__   Maximum Units Repeatable 

___1__   Maximum Times Repeatable



· Allow Multiple Enrollment in a Term: YES or NO.



· Course Components - Course Components designate distinct parts of the overall course offering, e.g., lecture, laboratory, seminar, discussion, etc. One course can have multiple components. Selection(s) must comply with university policy. If multiple components are selected, one component must be Primary, Graded, with final exam. Other components can be Primary (required for the student to enroll in) or Optional (student is not required to enroll).  Workload should equal the total units for the course and can be distributed across separate components or applied to one component only. Can be whole numbers or percentages but must equal total units.



Component types available: Colloquium (X95 course numbers only), Discussion, Independent Studies (X91, X91H, X92, X99, X99H course numbers only) Laboratory, Lecture, Practicum (X94 course numbers only) , Seminar (X96 course numbers only), Studio, Workshop (X97course numbers only).



First Component: ____Field__________________________

Graded: YES 

Primary: YES             Optional: NO

Workload: _____Six hours_____________

Final Exam: YES or NO



Second Component: Lecture

Graded: YES

Primary: NO              Optional: NO

Workload:  Nine hours

Final Exam: NO



Third Component: ______________________________

Graded: YES or NO

Primary: YES or NO              Optional: YES or NO

Workload: __________________

Final Exam: YES or NO



Fourth Component: ______________________________

Graded: YES or NO

Primary: YES or NO              Optional: YES or NO

Workload: __________________

Final Exam: YES or NO



· Funding Analysis



· Does this course(s) replace other course (s). If so, what are the current course number(s): No

_______________, _______________, _____________



· Is proposal associated with a new hire. NO.



· If no new hire and no course inactivation, explain what adjustments will be made in current faculty teaching assignments? 



· What are the student learning outcomes for the course? Provide no less than 3 for the proposed new course. 

Learning outcomes are statements that describe how students will demonstrate the knowledge, abilities, or perspectives that you intend for them to acquire in the course.  Consider the following example of a well written learning outcome:   Students will describe and apply basic cell biology information to solve genetics problems.  In this example, it is clear what the students will do to demonstrate their knowledge.  It is also clear what the desired ability is:  solving genetics problems.  Most courses have several learning outcomes that collectively describe what the instructor values as products of the learning experiences in the course.  





At the end of the course, a student will be able to:



1.	Explain the epidemiology of asthma.

2.	Explain the pathophysiology of asthma.

3.	Recognize commonly prescribed asthma medications and devices; ability to assess technically proficient use of these devices.

4.	Explain how to achieve long-term control of asthma symptoms and reduce risk of exacerbation using a combination of controller and reliever medications.

5.	Be able to create and communicate an individualized Asthma Action Plan

6.	Recognize signs, symptoms, and common triggers of asthma exacerbations.

7.	Recognize and respond effectively to an asthma exacerbation.

8.	Effectively manage a classroom of elementary age-children including age-appropriate techniques to maintain student attention and focus.

9.	Identify challenges in the provision of asthma education and care among low-income, Hispanic populations, enrolled in urban school system.

10.	Deliver educational content in a culturally competent manner ensuring the dignity and respect of learners. 



· What programmatic need does this course satisfy: required or optional in what undergraduate or graduate majors, minors, or certificates?  

This course is an elective in both the undergraduate and graduate curriculum.  It is intended to meet the need for additional service-learning/fieldwork at both the undergraduate and graduate level. It also meets a community need for volunteers to support asthma education in schools delivered by the American Lung Association.

· Are field trips included in course activities.   



Yes, students will be assigned to a specific elementary school in one of the school systems (or private/charter) in Pima County, Arizona.  Students will be expected to arrange their own transportation to the school.  Students will be expected to complete six 40 minute modules over the course of a single semester.  The modules are delivered over a consecutive 6 week period, allowing for holidays.  



· A course syllabus must be submitted as part of this document. It should include, minimally:



· Overall course objectives and expected learning outcomes; 

· Grade policies; 

· Absence policies; in addition to the instructor’s own absence policies, a statement should be included regarding the following kinds of excused absences: 

• All holidays or special events observed by organized religions will be honored for those students who show affiliation with that particular religion, 

• Absences pre-approved by the UA Dean of Students (or Dean’s designee) will be honored. 

· List of required texts; 

· Number of required examinations and papers; 

· Policies 

· Expected classroom behavior (e.g., use of pagers/cell phones);

· Plagiarism, etc., within Student Code of Academic Integrity: http://deanofstudents.arizona.edu/codeofacademicintegrity 

· Threatening behavior by students: http://policy.web.arizona.edu/threatening-behavior-students

· Required extracurricular activities, if any; 

· Special materials required for the class, if any; 

· Notification, if the instructor believes necessary, warning students that some course content may be deemed offensive by some students; 

· Statement that disabled students must register with Disability Resources and be identified to the course instructor through the University’s online process in order to use reasonable accommodations. For recommended language, see http://drc.arizona.edu/faculty staff/syllabus-statement 

· A statement is permissible indicating that the information contained in the course syllabus, other than the grade and absence policies, may be subject to change with reasonable advance notice, as deemed appropriate by the instructor.
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The value of the Zuckerman College of Public Health’s CPH 459/559 002, School-based Asthma Education, to the American Lung Association and the Tucson community and schools







“OAS is offered to the school districts every semester; however, the number of schools that can receive the class is often limited by the number of trained volunteers that are available to teach the class in the schools.  Although I do have existing relationships with other professional schools to help provide volunteers, the numbers of volunteers is often insufficient to provide enough facilitators for the schools requesting OAS for their students.  I also have really appreciated the quality and dedication of the College of Public Health students who taught OAS in the Fall 2014 semester.  Having CPH students as facilitators for OAS is a wonderful way for those students to get valuable experience teaching health to children and working within the public school system allows them to see first-hand the challenges and opportunities within the schools.  Having a reliable and well qualified “source” of OAS facilitators would benefit the ALA and allow us to continue our mission to help those with lung disease.”

-Donna Bryson, RN

Assistant Director, American Lung Association





Summary:

Of the 16 students who participated in the course over Fall 2014, 13 (81%) completed a post-course survey to anonymously evaluate the class in addition to their service-learning reflection.  The majority of reasons students enrolled were to gain teaching experience, to learn about school health or asthma, to work for a community organization, and to apply their public health knowledge in the community.  All respondents would teach a health content again.  The average rating of enjoyment of the course for the respondents was 4.46/5 (89%). 
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Students’ Perspectives on Future Use of Learnings

I believe I will use the skills in all of my future course work. This experience was unique and it allowed me to put my public health education to good use. I will be able to reference this experience in much of my future public health course work.

I am more aware of the power of health education curricula. I could see myself developing and delivering heath education curricula in the future.

I am actually in the process of final-round interviews for two health educator positions. I will find out soon if I have a real full-time job in health education come January 2015! This class has helped me boost my health educator knowledge.

As a future pediatrician, I will have to communicate asthma with children and their family members in a way that is understandable and less underwhelming. That means taking out the medical jargon and complicated words. OAS also requires me to utilize the same skills so that students actually pay attention and take in the necessary important information.



Students’ Perspectives of Impacts to the Community:

The experience really helped me see what demand there is for asthma education among elementary school-aged children. This class is an excellent way of supplying asthma education to meet that demand. For the students, in particular, I think being in a room with other being like them (who have asthma) is an incredibly empowering experience.

School administrators, educators, and students are more aware of the high prevalence of asthma in the student population. Hopefully this awareness will inspire new policies and continued education that will allow the school to help students better manage their asthma.

OAS I feel provides teachers and nurses with tremendous relief. The school only has one nurse and managing medication for all of the students with asthma could be overwhelming. Through OAS children become knowledge and advocates for themselves. They understand when to go to the nurse with medication concerns or when their symptoms are bad. The students take more initiative, which hopefully makes the nurses job easier. The same goes for teachers. Through OAS, students learn how to recognizes and control their asthma symptoms which means more time in the classroom. The OAS curriculum engages parents, hopefully resulting in increased community knowledge about asthma.



Reflections from Students

“OAS is significantly important to our community. It empowers children to have a correct understanding of what asthma is and how it affects them. It allows them to make informed decisions on managing their asthma so that they can be present in school. On a community level, OAS is of great importance because of the number of kids it reaches. Without OAS, a large population of children, largely from minority backgrounds, miss the opportunity to participate in school because of asthma. Education is always integral to the health of the community, and through OAS we can improve the education outcomes by lowering the amount of children missing school due to mismanaged asthma.”

-Public Health Undergraduate



“I actually have a meeting with Donna next week to discuss how she got involved with the American Lung Association. I had a pretty large epiphany over the past couple weeks. Up until this semester I thought I wanted to work for a health department after graduation, but I am starting to realize I would much rather work for national organization at one of their local branches. My experience with the asthma class has played a key role in helping me with that decision.”

-Maternal and Child Health MPH Student



“Through this experience, I was able to apply culturally approached knowledge and skills I gained in my public health courses. The community is lower income, has high rates of parental smoking (as I learned from student interaction), and many students lived with only one parent or a grandparent. At asthma graduation, very few parents could attend because they worked full time. In this community, there is a need for students to learn how to advocate for themselves earlier than many children because a high numbers of parents are uninvolved or participate in behaviors harmful to children’s asthma, such as smoking. This program teaches students appropriate ways to communicate their asthma knowledge to their family and community members. By incorporating grassroots organizing methods as OAS utilizes as an asthma education component, I feel appropriate ways to address asthma concerns will improve in the community.



I envision my experience with OAS impacting how I create local health policy in the future. This experience illustrated how little time and cost is needed to vastly improve the health of children. On a personal level, I gained the confidence to teach a classroom of children, which I was very nervous about before taking this class. In order to be successful in improving health of students, schools and communities need to further collaborate. Communities, not just parents of children attending local schools need to invest in the well-being and education of local children. Legislators should be elected who see investment in education and children’s health as a step as a community concern, not just a parent’s concern.”

-Maternal and Child Health MPH student





“….just as there is an unmet demand for asthma education, there is a huge supply of talented potential asthma educators in college students in health-related fields. I was amazed watching Cheryl and Mary deliver the curriculum. Engaging and passionate, they were both natural teachers. It makes me wonder how to unleash this large, untapped (and free) health educator workforce to deliver classes in low-income schools on a greater scale.



For me, this experience drove home the point that teachers are truly the world’s frontline public health workers. Aside from the ability to deliver health-related educational curricula, good teaching (of any kind) makes students more literate. And literacy might well be the most critical skill to living a healthy life; students who are highly literate and enjoy reading become, to a large degree, their own teachers.



In this way, I believe the most important resource needed to address health disparities in low-income communities are world-class teachers. This will only happen, however, when teaching incentives—such as pay—draw the best and brightest to teach in the poorest schools. Slowly, when research is better able to measure the stunning health (and economic) impacts of world-class educators on the lives of their students, I believe public school teaching will become a highly competitive field with equally competitive salaries. When poor kids have an equal opportunity to receive a world-class education is when we will truly have a chance to eliminate the health gap.”

-Health Behavior/Health Promotion MPH Student
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