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MEZCOPH Education Committee Meeting
“FINAL Meeting Minutes”
June 5, 2013

	
Members Present:   Joe Gerald, Chair; Kim Barnes (via video conference - Phoenix), 
Sheena Brown, Holly Bryant, Scott Carvajal, Kathleen Crist, Leslie Dennis, Dan Derksen, Heather Dreifus, Ali Gabriel (via video conference – Phoenix), Judy Goosherst, 
Mary Kay O’Rourke, Denise Roe, Cecilia Rosales, Crystal Silva (via video conference – Phoenix), Stephanie Springer, Doug Taren, Nicky Teufel-Shone, Chris Tisch and 
Adeline Daryl June-Tsosie

Guests:  Nicole Yuan

1.  Minutes Approval:  The May 1, 2013 meeting minutes were approved by all voting
  members present. 

2.  Announcements & Immediate Business:
· Academic Affairs, Associate Dean Announcements:  (Doug Taren)

· Doug congratulated Nicky Teufel-Shone for her promotion to full professor with tenure.

· [bookmark: _MON_1396858844]MEZCOPH Strategic Plan:  Doug stated that he has a full draft of the strategic plan, which has been sent to the Deans Council.  Doug will send a copy of the draft to MEZCOPH faculty this week for their review and feedback* (see attachment below):



· CEPH Review on Instructional Programs - Comments:  
Doug stated that he sent the Education Committee the CEPH reviewer’s comments regarding MEZCOPH instructional programs along with Doug’s responses (see attachment below).  Doug stated that the College will be sending back the formal response to CEPH sometime in June.



· Innovations in Public Health Education Conference:
Doug reported that he attended the Innovations in Public Health Education Conference at Columbia University Mailman School of Public Health on June 4, along with 47 Deans and Associate Deans from other accredited graduate Schools of Public Health.    A number of innovations in graduate public health education were reported at the conference.  Doug commented that we need to start thinking about planning for the future and ways to be more innovative in our approach to graduate public health education.  Doug was especially impressed with Columbia’s Mailman School’s integrated approach, which significantly redesigned its MPH and doctoral education degree programs to prepare students to address the public health needs of the 21st century. 

Doug also reported on Boston University School of Public Health’s methods for assessing competencies, which were presented at the Innovations in Public Health Conference (see power point slides below):




· Student Services Announcements / Updates:   

· Fall 2013 New Doctoral Graduate Student Orientation:
Chris announced the fall 2013 New Doctoral Student Orientation is scheduled for August 22 - 24.   Faculty attendance is needed.  More details to come.

· Doctoral Student Defense:
Stephanie Springer announced that doctoral candidate, Christine Sardo, will present her PhD dissertation defense in Epidemiology on June 25, 2013.

3.   Academic Program Reports/Updates:
a. Fall 2013 Graduate Admissions Report:  
Holly Bryant distributed a full report of MEZCOPH fall 2013 graduate applicant statistics for committee review as of May 30, 2013 (see attachment below):


				
		
b. Undergraduate Degree Prog. Updates: (Joe Gerald, Alan Beaudrie & Eve Hampton)   

· Chris Tisch distributed a handout of Public Health undergraduate student statistics:  number of active majors, minors and pre-majors as of 
May 2, 2013 for committee review (see attachment below):


	
· Doug stated that Ralph Renger will no longer be in the College, therefore the instructors for CPH 404 and CPH 544 will be “TBA” for spring 2014.

	
c.  Academic Affairs Office:  (Kathleen Crist)

· MEZCOPH Course Schedules:
Kathleen distributed copies and gave a brief overview of the MEZCOPH 2013 summer and fall course schedules.  Kathleen requested that section chairs and program directors please review all 2013 course schedules with their faculty, and let her know, as soon as possible, if there are any updates.* (see the following url for spring, summer and fall 2013 MEZCOPH course schedules:  http://publichealth.arizona.edu/students/course-schedule




Kathleen also distributed a “draft” copy of the spring 2014 course schedule, which will be due in UAccess by June 16, 2013.   Kathleen asked section chairs and program directors to review and discuss the spring 2014 course schedule with their section faculty and send any changes/updates as soon as possible for preplanning and course scheduling purposes.



In addition, Kathleen distributed current course enrollments for MEZCOPH summer and fall 2013 courses (see attachments below):



		 		
			  	            				
4.   Old Business:  
· Financial Support for Education Committee Chair:
Doug Taren stated that Iman Hakim was unable to attend the June 5 meeting to discuss financial support for a permanent Education Committee chair.  Doug will invite Iman to the August 7th meeting.*

· College-wide Capstone:  Evaluating Competencies Outside of Classroom Activities:  Doug Taren stated that he is looking for ideas regarding how to evaluate competencies outside of classroom activities.  We need to get a response back to CEPH by the end of the month (June).
Comments from committee members:
· We are moving towards creating our 2nd semester progress report; student fills out how well they are meeting the competencies (assessing themselves), then meet with their faculty advisor.

· List specific tasks student needs to accomplish before they leave the degree program.  Person who “witnessed” task, then signs off on activities performed, corresponding to competencies.  This will be the students “passport” to being a Public Health professional.

· Peace Corp fellows have an online drop down menu questionnaire.  We could develop a similar model for our students to report monthly, semester accomplishments (e.g. internships, practicums) in order to assess / evaluate competencies outside the classroom.

· How do we proceed?  We can establish a small workgroup and have a decision by the end of this year.  Response to CEPH:  We have made some changes during the past two months.

· This seems to be much to do about nothing.  We know what we teach (have documented).  We have MPH Internship Reports, Internship Conference presentations, MS/PhD Thesis and Dissertations.

· We already have section specific internship guidelines.  We need a reality check:  do we really just need to do what we already do but “better”?

· Changing the progress report for further assessment of competencies needs to be completed by fall 2013.

· Doug Taren will review progress report form; look at what we know and what we can do better and compile information.  Doug will provide a report to the Education Committee.  (Establish small workgroup:  Doug Taren, Mary Kay O’Rourke and Chris Tisch).*

· MEZCOPH Grading Policy - semester timeline for percentage of grade:
Doug initiated discussion regarding a previous concern regarding a proposed new course syllabus where the course weight grading was being applied too late in the semester.  Kathleen Crist checked with the Graduate College for information pertaining to a UA policy and guidelines regarding the semester timeline of when a certain % of a course grade needs to be completed; when students need to receive feedback.  The Graduate College’s response was that there is not an existing timeline policy; however the “best practice” is to allow students to have a sense of how they are doing before the course drop date.  But at the graduate level, the Graduate College informally allows drops until the last day classes, with the instructor’s permission.  After committee discussion, it was determined that MEZCOPH will use the UA Graduate College’s best practice guidelines.  Therefore, no action on this issue is needed at this time.

· Peer Review of Teaching Protocol: (Nicole Yuan and Scott Carvajal)
Nicole Yuan and Scott Carvajal shared their experience, thoughts and perspectives on the peer review of teaching protocol which was pilot tested during the spring 2013 semester for Scott Carvajal’s CPH 387 undergraduate course.

Comments from Nicole and Scott’s regarding their peer review experience:

· Nicole found the peer review process enjoyable and interesting, as she has never had the opportunity to observe others teach.  Nicole kept a log of the time involved with the peer review process (approximately 6 hours total).  The peer review of teaching protocol process includes three stages/meetings:  

· A pre-observation meeting to discuss the target class and goals for the observation.  
· A classroom observation and 
· A post-observation meeting to discuss how the class went and what the reviewer observed.  

Please see four documents from UA Office of Instruction and Assessment for further information and details




        	         

· Nicole first had a pre-observation meeting with Scott, where they shared their teaching philosophies and experiences. They found the pre-observation discussion beneficial, as they both had no previous teaching discussions with other colleagues.  Nicole stated that the UA’s Classroom Observation Tool document for reviewers consists of 86 items in the areas of Lesson Organization, Content Knowledge and Relevance, Presentation, Instructor-Student Interactions, Collaborative Learning Activities, Instruction Materials, and Student Responses.  Nicole stated that 80% of these items are relevant, while 20% of the questions are not; therefore the items which are not relevant can be determined at the pre-observation meeting and deleted.  Nicole commented that she feels a 50 minute, once a week course, is doable for peer reviewers; however a graduate course may take longer to review.  Nicole wrote a report to John Ehiri, Scott’s Division Director, which summarized her observations and provided feedback from her classroom observation of Scott’s course.  Nicole stated that Scott’s teaching strategies are well received, and she learned that by observing other colleagues, we can also improve how we teach our own courses.

· Scott commented that he also had an excellent experience with the peer review process, which he feels has helped to further the development of his course.  Scott stated that his course has evolved from a small course to an enrollment of 200 students with smaller breakout discussion sections.  Scott stated that while peer review of teaching is designed to guide UA instructors and provide feedback for professional growth and development, supporting documentation for candidates’ P&T dossier’s is now required by the University under the teaching portfolio section for department / College review. Scott commented that the feedback he received from Nicole at the post review meeting was well received and extremely helpful.

Comments from committee discussion regarding peer review of teaching protocol for College planning, development, and implementation of process:

· Which faculty instructors will need to have peer reviews of teaching conducted for P&T?  We need to develop a timeline for planning and resources. 
 
· Reasonable strategy (prioritization) for peer reviewees:  Candidates for 3 year reviews; then 5 year reviews, and then core course instructors

· Peer review of teaching can be a helpful tool to assist with the development of excellent academic programs; should not solely be used for P&T reviews. Teacher Course evaluations are not a “full” assessment of an individual’s teaching, therefore peer review can become another aspect of evaluation, along with solicitation of letters from students.

· What should the criteria be for the peer reviewers?  It is challenging for junior faculty (we are a small College and we need to protect the time of the junior faculty).

· Outstanding teach award recipients would be excellent mentors.
· Teaching competencies do not always “align” with rank
· What can the UA Office of Instruction and Assessment do for our College (e.g. teaching workshops, etc.)?
· Can faculty be required to take a course regarding teaching effectiveness? 
A motion was made and seconded to recommend the following peer review teaching protocol criteria, from the Education Committee to MEZCOPH Faculty (announce at MEZCOPH Faculty Assembly Meeting), requirement for P&T, effective fall 2013 (see attachment below).
1. First year:  Pilot testing
2. 3rd year and 5 year P&T reviews  (minimum:  2 people on review)
3. Then after a year, we will evaluate the program and see if the criteria will be extended to core courses: 
The motion was approved by a vote of:  12 - 0.*


5.  New Business:

· 2013-2014 Catalog Changes (All Section Chairs and Program Directors)

· Bachelor of Science with a major in Public Health (Joe Gerald) – 
Joe gave an overview of the undergraduate degree program curriculum changes for the BS with a major in Public Health for the new academic 2013-2014 catalog (see attachments below):  After committee review and discussion, a motion was made and seconded to approve the BS in PH degree program catalog changes.  The motion was approved by a vote of:  12 - 0.*




· Family and Child Health Section (Nicky Teufel-Shone) – 
Nicky reported that that the FCH section is moving CPH 682 from a spring semester offering to the fall semester, effective fall 2014 (this is a requirement for the DrPH in Maternal and Child Health.  In addition, Nicky stated that there may be a potential change in the recommended course sequencing for the FCH Global Health track course sequencing, in order to more evenly distribute enrollment in CPH 577 by recommending global health track students take 577 during the spring semester, instead of  the fall semester.  Nicky will send the revised recommended Global Health track course sequencing for the 2013-2014 catalog revisions (see attachment below):


[bookmark: _GoBack] A motion was made and seconded to approve the FCH Section’s degree program catalog changes.  The motion was approved by a vote 
of:  12 - 0.*

· Health Behavior and Health Promotion (Scott Carvajal)
Scott gave an overview of the HBHP sections’ degree program curriculum changes and distributed the following handout to committee members for review (see attachments below):


		

Comments from committee members: 
(recommended HBHP MPH course sequencing):
· Correct field course number to:  CPH 597
· Move CPH 575 needs to the second year fall semester, instead of the second year spring
· Move elective from second year fall to second year spring semester

After committee review and discussion, a motion was made and seconded to approve the HBHP section’s degree program catalog changes with the changes noted above. The motion was approved by a vote of:  12 - 0.*


· Public Health Policy (Cecilia Rosales and Kim Barnes)
Cecilia gave an overview of the MPH/PHP sections’ degree program curriculum changes (see attachments below):




After committee review and discussion, a motion was made and seconded to approve the PHP section’s degree program catalog changes.  The motion was approved by a vote of:  12 - 0.*


· Biostatistics (Denise Roe)
Denise Roe stated there are no catalog changes to the MPH/Biostatistics for 2013-2014 academic year catalog.  However, the PhD in Biostatistics will replace 1 unit of EPID 696 Biostatistics Seminar with 1 unit of CPH 609, Evaluating Public Health Literature.  After committee review and discussion, a motion was made and seconded to approve the PHP section’s degree program catalog changes.  The motion was approved by a vote of:  12 - 0.*

· Epidemiology (Leslie Dennis)
Leslie gave an overview of the Epidemiology sections’ degree program curriculum changes to committee members for review (see attachment below):


[bookmark: _MON_1436962068]		
After committee review and discussion, a motion was made and seconded to approve the Epidemiology’s section’s degree program catalog changes. The motion was approved by a vote of:  12 - 0.*

· Public Health Policy and Management (Dan Derksen)
Dan stated there were no catalog changes for PHPM degree programs for the 2013-2014 catalog.
		
· Balance of Students in MPH Core Courses: (Nicky Teufel Shone) 
Nicky raised the issue regarding the imbalance of students in CPH 577; larger enrollment of students in the fall semester versus spring semesters, as most MPH sections course sequencing recommends students take CPH 577 in the fall semester.    After committee discussion, it was determined that the balance of students in core courses would be tabled for a new business item at the August meeting.  We need to look at past enrollment reports in the College’s core courses.*

Nicky asked Doug if a policy could be established on capping enrollment for MEZCOPH core courses (e.g. additional TA support is not always sufficient, as TA’s do not generally have the adeptness to grade the required core course papers, which are required by the instructor).  Doug stated he would take this question back to Iman Hakim, Dean for further discussion and action.* 

· Proposed New Courses: ( Spring 2014) - (Denise Roe)  
· EPID 5XX, Intro to Statistical Analysis using SAS 
Denise gave an overview of the proposed new course
(see attachments below):


			
Comments from committee review of proposed new course forms:

· Add general MPH competencies that relate this course content

After committee review, a motion was made and seconded to approve the proposed new EPID 5XX course, Introduction to Statistical Analysis using SAS, with the recommended changes noted above.  The motion was approved by a vote of:  12-0.*

· CPH 6XX, Environmental Data Analysis Workshop 
(Mary Kay O’Rourke and Instructor:  Robert Canales - Fall 2014)
Mary Kay gave an overview of the proposed new graduate course.
(see attachments below)


		
		
Comments from committee review of proposed new course forms:
· Change Course title:  take out “workshop”; course is a 3 unit lecture 

After committee review, a motion was made and seconded to approve the proposed new course, CPH 6xx, Applied Analysis of Environmental Data, with the recommended course title change noted above.  The motion was approved by a vote of:  12-0.*

· Waiving CPH 575 for EHS MPH Students (Mary Kay O’Rourke)
Mary Kay stated that EOH students in the MPH usually have a full undergraduate degree in some aspect of environmental health.  They get little out of CPH 575.  Therefore, Mary Kay is requesting the possibility to waive the core class for individuals in the major and require 3 units of another course that might expand their knowledge base.  After committee review, a motion was made and seconded to approve waiving the CPH 575 for MPH/EOH course requirement for the EOH major students and substituting units with another higher level course.  The motion was approved by a vote of:  12-0.*

· Instructional Objectives:  Workgroup Revisions (Doug Taren)
Doug initiated discussion regarding the work group’s revisions to the MEZCOPH instructional goals and objectives (see attachment below):  



The committee noted minor wordsmithing changes.  Doug Taren will make these minor revisions to the instructional goals and objectives.  Please send any other minor changes to Doug.*

After committee review, a motion was made and seconded to approve the revised MEZCOPH instructional objectives with the committee recommended minor wordsmithing changes. The motion was approved by a vote of:  12-0.*

· Maximum Time Allowed between Doctoral Comp Exam Retakes – Oral and Written (Stephanie Springer)
Stephanie raised the issue for discussion regarding the maximum time allowed between doctoral written and oral comprehensive exam retakes.  Stephanie stated that the Graduate College wants our College to state the maximum amount of time allowed between comprehensive exam retakes (for both written and oral exams).  Should the College handle based on what each section’s doctoral program decides or should there be a College-wide policy?  
After committee discussion a motion was made and seconded to approve the following College policy: Minimum time between doctoral comprehensive exam written and oral retakes:  section specific; Maximum time allowed:  
1 year.  The motion was approved by a vote of:  12-0.*

The meeting was adjourned at 11:30 a.m.

The next Education Committee Meeting is scheduled for August 7, 2013 in Drachman Hall, 
Room A326.

Changes or corrections to the minutes should be submitted to: 
Kathleen Crist, Coordinator, Academic Curriculum and Faculty Affairs



















* Action Items:	
· Carry forward tabled items and other issues for discussion to the August 7, 2013 Education Committee Meeting agenda and future agenda items as designated (Kathleen Crist)

· Invite Iman Hakim to the August 7 Education Committee meeting to discuss financial support for Education Committee Appointed Chair (Doug Taren).

· Incorporate committee’s wordsmithing changes into the MEZCOPH Instructional Goals and Objectives (Doug Taren).

· Report recommendation from Education Committee to MEZCOPH faculty regarding peer review pilot testing for UA P & T Reviews (Dan Derksen and Doug Taren)

· Send MEZCOPH Strategic Plan 2013-2017 document to faculty before the next College-wide meeting (Doug Taren).

· College-wide Capstone:  Evaluating Competencies Outside of Classroom Activities: Establish small workgroup to review student progress reports and compile information for evaluation; report workgroup findings at a future meeting to be determined).
 (Doug Taren, Mary Kay O’Rourke and Chris Tisch)

· Balance of Students in MPH Core Courses (review past core course enrollments)
(Doug Taren)

· Review MEZCOPH fall and summer 2013 course schedules, and Spring 2014 “draft” schedule with section and program faculty, and submit any changes or updates to Kathleen Crist, as soon as possible  (All Section and Program Chairs).

· Incorporate approved section degree program catalog changes into 2013-2014 academic catalog and update academic programs’ website pages (Kathleen Crist)

· Incorporate approved section degree program changes into section degree program handbooks (Office of Student Services)

· Initiate routing of newly approved new spring and fall semester courses through the UAccess Course Management system for UA Curriculum approval (Kathleen Crist).
			8
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Overview	
  of	
  College	
  
In	
  January	
  2000,	
  MEZCOPH	
  was	
  officially	
  established	
  by	
  the	
  Arizona	
  Board	
  of	
  Regents.	
  	
  With	
  the	
  
financial	
  support	
  from	
  Mel	
  and	
  Enid	
  Zuckerman	
  a	
  building	
  fund	
  and	
  endowments	
  were	
  created	
  to	
  
provide	
  the	
  bricks	
  and	
  mortar	
  for	
  a	
  building	
  and	
  to	
  initiate	
  the	
  process	
  of	
  securing	
  funds	
  that	
  were	
  
needed	
  to	
  create	
  the	
  College.	
  In	
  recognition	
  of	
  this	
  support,	
  on	
  July	
  1,	
  2002	
  the	
  College	
  was	
  officially	
  
named	
  the	
  Mel	
  and	
  Enid	
  Zuckerman	
  College	
  of	
  Public	
  Health	
  and	
  is	
  referred	
  to	
  as	
  MEZCOPH	
  
throughout	
  this	
  document.	
  	
  In	
  2003,	
  MEZCOPH	
  received	
  its	
  initial	
  CEPH	
  accreditation	
  as	
  a	
  College	
  and	
  
in	
  2005	
  the	
  College	
  was	
  re-­‐accredited	
  for	
  the	
  maximum	
  amount	
  of	
  seven	
  years.	
  	
  The	
  College	
  was	
  just	
  
reviewed	
  to	
  extend	
  its	
  accreditation	
  through	
  2020.	
  	
  	
  
	
  
Public	
  Health	
  is	
  synonymous	
  with	
  improving	
  the	
  human	
  condition	
  within	
  Arizona	
  and	
  beyond.	
  	
  Each	
  
academic	
  unit	
  within	
  MEZCOPH	
  works	
  to	
  decrease	
  health	
  disparities	
  by	
  engaging	
  communities	
  within	
  
the	
  state,	
  nation	
  and	
  world	
  through	
  scientific	
  inquiry,	
  teaching	
  and	
  community	
  engagement.	
  MEZCOPH	
  
has	
  already	
  established	
  itself	
  as	
  a	
  leading	
  school	
  of	
  public	
  health	
  with	
  its	
  focus	
  on	
  the	
  Southwest	
  and	
  
its	
  orientation	
  on	
  community	
  engagement	
  for	
  health	
  promotion	
  and	
  disease	
  prevention.	
  MEZCOPH	
  has	
  
established	
  several	
  research	
  and	
  academic	
  centers	
  that	
  include	
  our	
  Canyon	
  Ranch	
  Center	
  for	
  
Prevention	
  and	
  Health	
  Promotion,	
  The	
  Center	
  for	
  Rural	
  Health,	
  The	
  Global	
  Health	
  Institute,	
  the	
  Center	
  
of	
  Excellence	
  in	
  Women’s	
  Health	
  and	
  is	
  the	
  home	
  of	
  several	
  nationally	
  funded	
  training	
  programs.	
  
	
  
MEZCOPH	
  has	
  doubled	
  the	
  number	
  of	
  its	
  students	
  over	
  the	
  past	
  four	
  academic	
  years	
  (Figure	
  1).	
  The	
  
average	
  number	
  of	
  new	
  graduate	
  students	
  matriculating	
  each	
  year	
  is	
  now	
  about	
  130	
  compared	
  with	
  80	
  
for	
  2009.	
  As	
  of	
  Fall	
  2012,	
  MEZCOPH	
  had	
  173	
  declared	
  undergraduate	
  public	
  health	
  majors	
  and	
  the	
  total	
  
number	
  of	
  matriculated	
  students	
  in	
  MEZCOPH	
  had	
  increased	
  from	
  265	
  students	
  to	
  546	
  students	
  in	
  four	
  
years.	
  This	
  growth	
  has	
  continued	
  and	
  as	
  of	
  May	
  2013	
  there	
  are	
  now	
  990	
  active	
  undergraduate	
  majors,	
  
pre-­‐majors	
  and	
  minors	
  in	
  the	
  College	
  (60.2%	
  increase	
  in	
  1	
  year).	
  This	
  significant	
  increase	
  in	
  the	
  number	
  
of	
  students	
  has	
  made	
  the	
  advising	
  load	
  for	
  MEZCOPH	
  to	
  greater	
  than	
  1000	
  students	
  compared	
  with	
  
265	
  in	
  2009.	
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Enhancing	
  the	
  College’s	
  success	
  is	
  based	
  on	
  the	
  principal	
  that	
  the	
  MEZCOPH	
  faculty	
  has	
  to	
  be	
  engaged	
  
in	
  scholarly	
  activities	
  including	
  outstanding	
  research	
  and	
  community	
  engagement	
  that	
  are	
  transferred	
  
to	
  its	
  teaching	
  and	
  service	
  missions.	
  	
  Faculty	
  members	
  apply	
  their	
  abilities	
  to	
  decrease	
  health	
  
disparities	
  and	
  improve	
  health	
  equity.	
  The	
  faculty	
  success	
  metrics	
  directly	
  address	
  the	
  amount	
  of	
  
funding	
  the	
  unit	
  receives	
  to	
  ensure	
  the	
  scholarly	
  activity	
  and	
  the	
  public	
  health	
  impact	
  necessary	
  for	
  
faculty	
  promotion	
  and	
  tenure.	
  	
  Thus,	
  we	
  assess	
  the	
  level	
  of	
  national	
  recognition	
  and	
  creative	
  and	
  
research	
  endeavors	
  that	
  are	
  conducted	
  by	
  MEZCOPH	
  faculty	
  members.	
  	
  We	
  also	
  use	
  metrics	
  that	
  
measure	
  how	
  the	
  College	
  contributes	
  to	
  the	
  advancement	
  of	
  public	
  health	
  sciences	
  and	
  recognize	
  the	
  
impact	
  that	
  our	
  intellectual	
  inputs	
  have	
  had	
  on	
  community	
  stakeholders	
  in	
  terms	
  of	
  public	
  health	
  
policies	
  and	
  programs.	
  
	
  
Community	
  engagement	
  and	
  outreach	
  defines	
  the	
  very	
  core	
  of	
  public	
  health.	
  	
  With	
  the	
  community	
  as	
  
the	
  site	
  for	
  implementation	
  of	
  the	
  public	
  health	
  discipline,	
  the	
  school	
  must	
  have	
  effective	
  partnerships	
  
and	
  linkages	
  with	
  community	
  agencies,	
  organizations	
  and	
  the	
  broader	
  general	
  community.	
  	
  Our	
  
success	
  in	
  building	
  and	
  strengthening	
  these	
  partnerships	
  is	
  directly	
  related	
  to	
  those	
  resources	
  which	
  
are	
  devoted	
  to	
  supporting	
  College	
  endeavors	
  in	
  building	
  health	
  equity	
  and	
  the	
  elimination	
  of	
  health	
  
disparities,	
  building	
  and	
  strengthening	
  collaboration,	
  targeting	
  healthy	
  Arizona	
  goals	
  and	
  strengthening	
  
public	
  health	
  preparedness.	
  	
  	
  Additionally,	
  in	
  Arizona	
  and	
  nationally	
  up	
  to	
  80%	
  of	
  the	
  public	
  health	
  
workforce	
  has	
  no	
  formal	
  public	
  health	
  training,	
  and	
  our	
  College	
  must	
  play	
  a	
  very	
  special	
  role	
  in	
  
continuing	
  education	
  activities	
  for	
  the	
  public	
  health	
  community	
  in	
  Arizona.	
  	
  This	
  outreach	
  requires	
  
resources	
  to	
  support	
  our	
  online	
  public	
  health	
  certificate	
  program	
  as	
  well	
  as	
  on-­‐site	
  continuing	
  
education	
  activities	
  throughout	
  Arizona.	
  	
  The	
  College	
  will	
  use	
  metrics	
  that	
  measure	
  the	
  involvement	
  of	
  
faculty,	
  academic	
  professionals	
  and	
  students	
  in	
  these	
  endeavors.	
  	
  
	
  
Vision	
  	
  
The	
  knowledge	
  and	
  products	
  produced	
  by	
  MEZCOPH	
  through	
  its	
  teaching,	
  research	
  and	
  service	
  will	
  
have	
  a	
  local	
  impact,	
  national	
  influence,	
  and	
  a	
  global	
  reach	
  to	
  decrease	
  health	
  disparities,	
  increase	
  
health	
  equity	
  and	
  to	
  improve	
  the	
  health	
  and	
  wellbeing	
  of	
  people	
  and	
  communities.	
  
	
  
Mission	
  	
  
The	
  Mel	
  and	
  Enid	
  Zuckerman	
  College	
  of	
  Public	
  Health	
  is	
  dedicated	
  to	
  promoting	
  the	
  health	
  of	
  
[individuals	
  and]	
  communities	
  in	
  the	
  southwest	
  and	
  globally	
  with	
  an	
  emphasis	
  on	
  achieving	
  health	
  
equity	
  through	
  excellence	
  in	
  education,	
  research	
  &	
  service.	
  
	
  
Core	
  Values	
  	
  
MEZCOPH	
  acts	
  with	
  respect	
  and	
  integrity	
  to	
  continuously	
  advance	
  health	
  and	
  well-­‐being	
  for	
  all	
  through	
  
knowledge,	
  collaboration,	
  empowerment,	
  advocacy	
  and	
  sustainability.	
  Our	
  core	
  values	
  are:	
  Fairness,	
  
Trust,	
  Equity,	
  Social	
  Justice,	
  Excellence,	
  Innovation,	
  Commitment,	
  Collegiality,	
  Diversity,	
  Open	
  
Communication,	
  Participation,	
  Consensus	
  and	
  Enhancement.	
  We	
  strive	
  to	
  foster	
  an	
  educational	
  
community	
  that	
  values	
  innovation	
  and	
  excellence	
  in	
  teaching,	
  creation	
  and	
  dissemination	
  of	
  
knowledge,	
  practice-­‐based	
  research	
  and	
  research-­‐based	
  practice	
  to	
  address	
  the	
  health	
  needs	
  and	
  
interests	
  of	
  individuals	
  and	
  communities.	
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Environmental	
  Scan	
  


The	
  External	
  Environment	
  
	
  
Studies	
  by	
  the	
  Association	
  of	
  Schools	
  of	
  Public	
  Health	
  (ASPH)	
  estimate	
  that	
  there	
  will	
  be	
  a	
  23%	
  
turnover	
  in	
  the	
  public	
  health	
  workforce	
  within	
  the	
  next	
  4	
  years	
  and	
  250,000	
  additional	
  public	
  health	
  
workers	
  are	
  needed	
  by	
  2020.	
  	
  At	
  the	
  same	
  time,	
  there	
  are	
  currently	
  50	
  accredited	
  schools	
  in	
  the	
  nation	
  
with	
  approximately	
  8	
  new	
  schools	
  under	
  development.	
  	
  These	
  trends	
  suggest	
  that	
  over	
  the	
  next	
  five	
  
years	
  there	
  will	
  be	
  a	
  greater	
  need	
  for	
  more	
  public	
  health	
  workers	
  and	
  a	
  more	
  competitive	
  market	
  for	
  
students.	
  In	
  addition,	
  research	
  funds	
  over	
  the	
  next	
  several	
  years	
  will	
  be	
  tighter	
  than	
  in	
  the	
  past	
  due	
  to	
  
stagnant	
  budgets	
  for	
  federal	
  agencies.	
  	
  State	
  funding	
  is	
  also	
  at	
  greater	
  risk	
  as	
  the	
  economy	
  staggers	
  
and	
  the	
  potential	
  for	
  a	
  recession	
  is	
  present.	
  	
  The	
  framework	
  for	
  the	
  metrics	
  provided	
  as	
  part	
  of	
  this	
  
strategic	
  plan	
  focuses	
  on	
  how	
  MEZCOPH	
  can	
  monitor	
  and	
  evaluate	
  the	
  quality	
  of	
  its	
  programs	
  and	
  plan	
  
for	
  its	
  growth	
  to	
  meet	
  the	
  increasing	
  competition	
  for	
  students	
  and	
  extramural	
  funds	
  and	
  deliver	
  
competent	
  graduates	
  to	
  meet	
  the	
  need	
  in	
  the	
  public	
  health	
  workforce.	
  
	
  
Student	
  success	
  will	
  be	
  enhanced	
  by	
  improving	
  and	
  expanding	
  our	
  educational	
  programs	
  that	
  respond	
  
to	
  these	
  trends.	
  	
  Expanding	
  our	
  undergraduate	
  education	
  will	
  provide	
  an	
  educated	
  citizenry	
  regarding	
  
public	
  health	
  issues.	
  	
  It	
  will	
  also	
  significantly	
  remedy	
  the	
  public	
  health	
  workforce	
  shortage	
  that	
  is	
  
present	
  in	
  Arizona	
  and	
  the	
  nation.	
  	
  Our	
  public	
  health	
  undergraduate	
  degree	
  is	
  also	
  an	
  outstanding	
  
degree	
  that	
  prepares	
  students	
  to	
  enter	
  graduate	
  education	
  in	
  the	
  fields	
  of	
  medicine,	
  nursing,	
  public	
  
health,	
  pharmacy	
  and	
  other	
  health	
  related	
  careers.	
  	
  Furthermore,	
  to	
  be	
  one	
  of	
  the	
  outstanding	
  schools	
  
of	
  public	
  health,	
  MEZCOPH	
  must	
  create	
  doctoral	
  programs	
  within	
  all	
  five	
  of	
  the	
  foundation	
  areas	
  of	
  
public	
  health.	
  	
  	
  These	
  doctoral	
  students	
  will	
  be	
  the	
  future	
  of	
  public	
  health	
  and	
  take	
  leadership	
  positions	
  
within	
  academics	
  and	
  public	
  health	
  practice.	
  	
  One	
  undertaking	
  for	
  MEZCOPH	
  will	
  be	
  to	
  increase	
  the	
  
number	
  of	
  minority	
  doctoral	
  students	
  by	
  “growing	
  our	
  own”	
  student	
  base	
  with	
  a	
  larger	
  pipeline	
  of	
  
students	
  from	
  undergraduate	
  to	
  doctoral	
  programs.	
  	
  	
  
	
  
There	
  are	
  many	
  rapid	
  changes	
  occurring	
  in	
  our	
  society	
  and	
  world	
  that	
  affect	
  public	
  health	
  that	
  
MEZCOPH	
  is	
  well	
  placed	
  to	
  address.	
  The	
  most	
  salient	
  issues	
  are	
  highlighted	
  next.	
  	
  
	
  
• Shifting	
  Social	
  and	
  Environmental	
  Determinants	
  of	
  Disease:	
  	
  	
  


The	
  causes	
  of	
  communicable	
  and	
  non-­‐communicable	
  diseases	
  are	
  becoming	
  more	
  complex	
  as	
  the	
  
world	
  becomes	
  more	
  mobile,	
  population	
  and	
  urbanization	
  are	
  increasing	
  within	
  and	
  between	
  
countries,	
  environmental	
  stresses	
  are	
  increasing	
  including	
  global	
  warming,	
  and	
  dietary	
  and	
  physical	
  
activity	
  patterns	
  are	
  changing	
  at	
  a	
  rapid	
  rate.	
  	
  Conducting	
  research	
  on	
  and	
  preparing	
  students	
  to	
  
address	
  these	
  community-­‐based	
  issues	
  are	
  integral	
  to	
  ensuring	
  the	
  public’s	
  health.	
  


	
  
• Increased	
  Focus	
  on	
  Population-­‐Based	
  Approaches	
  to	
  Prevention	
  and	
  Health	
  Promotion:	
  	
  	
  


Health	
  care	
  in	
  the	
  United	
  States	
  will	
  continue	
  to	
  provide	
  world	
  class	
  curative	
  care.	
  	
  However,	
  
clinical	
  effectiveness	
  and	
  the	
  development	
  and	
  evaluation	
  of	
  preventive	
  care	
  and	
  reducing	
  and	
  
adjusting	
  health	
  care	
  services	
  on	
  a	
  population	
  base	
  is	
  now	
  recognized	
  as	
  a	
  major	
  component	
  to	
  
elevating	
  our	
  nation’s	
  health	
  care	
  system.	
  	
  Research	
  on	
  creating	
  new	
  approaches,	
  monitoring	
  and	
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evaluating	
  these	
  changes	
  in	
  health	
  care	
  delivery	
  are	
  essential	
  for	
  the	
  economic	
  security	
  of	
  families	
  
and	
  the	
  nation.	
  
	
  


• Fluctuating	
  Disease	
  Patterns:	
  	
  	
  
Non-­‐communicable	
  diseases	
  are	
  increasing	
  across	
  the	
  world	
  mostly	
  due	
  to	
  the	
  epidemiological,	
  
demographic	
  and	
  nutritional	
  transitions	
  that	
  have	
  accompanied	
  improvements	
  in	
  resources.	
  	
  
Although	
  these	
  changes	
  have	
  not	
  been	
  equally	
  distributed,	
  few	
  countries	
  have	
  not	
  been	
  touched	
  
by	
  these	
  transitions.	
  	
  At	
  the	
  same	
  time,	
  infectious	
  diseases,	
  new	
  emerging	
  diseases,	
  orphaned	
  
diseases	
  and	
  drug	
  resistance	
  diseases	
  remain	
  a	
  constant	
  threat	
  to	
  the	
  livelihoods	
  of	
  populations.	
  
Preparing	
  students	
  to	
  address	
  these	
  patterns	
  with	
  research	
  and	
  classroom	
  experiences	
  are	
  critical	
  
to	
  preventing	
  epidemics	
  and	
  enhancing	
  world	
  security.	
  


	
  
• Replacing,	
  Expanding	
  and	
  Strengthening	
  the	
  Public	
  Health	
  and	
  Health	
  Care	
  Workforce:	
  	
  	
  


In	
  addition	
  to	
  the	
  need	
  for	
  additional	
  public	
  health	
  professionals	
  in	
  the	
  United	
  States	
  over	
  the	
  next	
  
10	
  years,	
  there	
  is	
  a	
  significant	
  movement	
  to	
  strengthen	
  the	
  skills	
  of	
  the	
  public	
  health	
  workforce.	
  	
  
The	
  National	
  Board	
  of	
  Public	
  Health	
  Examiners	
  has	
  now	
  created	
  a	
  recognized	
  certification	
  for	
  
graduates	
  of	
  accredited	
  schools	
  of	
  public	
  health.	
  The	
  Certified	
  Public	
  Health	
  (CPH)	
  worker	
  is	
  now	
  
part	
  of	
  the	
  public	
  health	
  fabric.	
  Additionally,	
  the	
  National	
  Public	
  Health	
  Accreditation	
  Board	
  is	
  now	
  
recognized	
  as	
  the	
  organization	
  to	
  set	
  accreditation	
  standards	
  for	
  State,	
  Tribal	
  and	
  Local	
  Health	
  
Departments.	
  	
  Together	
  these	
  two	
  organizations	
  have	
  set	
  educational	
  and	
  competencies	
  standards	
  
that	
  the	
  future	
  public	
  health	
  workforce	
  will	
  need	
  to	
  meet	
  individually	
  and	
  collectively.	
  	
  	
  
	
  


• Increasing	
  Student	
  Centered	
  Education:	
  
Access	
  to	
  information	
  and	
  positive	
  feedback	
  are	
  now	
  expected	
  to	
  be	
  instant	
  for	
  the	
  newest	
  
generations	
  of	
  students,	
  Generation	
  Y	
  and	
  Z,	
  born	
  after	
  1990	
  and	
  1994	
  respectively.	
  	
  Although	
  
these	
  students	
  may	
  differ	
  with	
  regards	
  to	
  numerous	
  social	
  values,	
  they	
  are	
  both	
  highly	
  tech-­‐savvy	
  
compared	
  with	
  their	
  predecessors.	
  	
  They	
  are	
  more	
  individualistic	
  than	
  earlier	
  generations	
  of	
  
students	
  and	
  time	
  independence	
  has	
  greater	
  importance	
  to	
  them.	
  Providing	
  education	
  to	
  these	
  
current	
  and	
  future	
  students’	
  needs	
  to	
  optimize	
  technology,	
  allow	
  for	
  individual	
  desires,	
  and	
  focus	
  
more	
  on	
  intelligence	
  and	
  thinking	
  than	
  just	
  access	
  to	
  knowledge.	
  	
  
	
  


• Uncertain	
  and	
  Changing	
  Patterns	
  of	
  Extramural	
  Funding:	
  	
  Funds	
  from	
  state	
  and	
  federal	
  sources	
  for	
  
higher	
  education	
  and	
  university-­‐based	
  research	
  is	
  more	
  uncertain,	
  competitive	
  and	
  decreasing	
  but	
  
remain	
  the	
  primary	
  sources	
  of	
  funding	
  for	
  these	
  activities.	
  Simultaneously,	
  the	
  financial	
  support	
  for	
  
these	
  activities	
  are	
  increasingly	
  becoming	
  dependent	
  on	
  developing	
  partnerships	
  that	
  create	
  
public-­‐private	
  enterprises,	
  utilize	
  private	
  and	
  philanthropic	
  funds	
  and	
  engages	
  the	
  global	
  market	
  for	
  
students	
  and	
  research	
  funds	
  that	
  meet	
  the	
  needs	
  of	
  globalization.	
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The	
  Internal	
  Environment	
  
	
  
MEZCOPH	
  has	
  assembled	
  a	
  faculty	
  that	
  represents	
  all	
  public	
  health	
  disciplines.	
  Members	
  of	
  the	
  faculty	
  
are	
  nationally	
  and	
  internationally	
  known	
  for	
  their	
  research	
  expertise,	
  they	
  are	
  effective	
  teachers,	
  and	
  
they	
  provide	
  service	
  at	
  the	
  local,	
  state,	
  national	
  and	
  international	
  levels.	
  	
  In	
  fact,	
  the	
  success	
  of	
  the	
  
College	
  to	
  date	
  is	
  largely	
  due	
  to	
  the	
  extraordinary	
  competence	
  and	
  dedication	
  of	
  its	
  faculty,	
  appointed	
  
personnel	
  and	
  classified	
  staff	
  in	
  creating	
  the	
  College,	
  developing	
  its	
  mission	
  and	
  goals,	
  and	
  serving	
  the	
  
needs	
  of	
  Arizona	
  and	
  the	
  Southwest.	
  
	
  
Primary	
  appointed	
  faculty	
  members	
  have	
  both	
  tenure-­‐eligible	
  and	
  non-­‐tenure	
  eligible	
  positions	
  and	
  
are	
  expected	
  to	
  contribute	
  to	
  public	
  health	
  research,	
  teaching	
  and	
  service	
  as	
  their	
  primary	
  
responsibilities.	
  	
  For	
  these	
  individuals,	
  the	
  College	
  has	
  full	
  responsibility	
  for	
  annual	
  performance	
  
reviews,	
  promotion	
  and	
  tenure	
  decisions,	
  compensation,	
  and	
  post-­‐tenure	
  reviews.	
  The	
  MEZCOPH	
  
faculty	
  is	
  proactive	
  in	
  modifying	
  its	
  teaching	
  and	
  research	
  trajectories	
  given	
  the	
  current	
  state	
  financial	
  
crisis	
  and	
  deep	
  university	
  budget	
  cuts	
  in	
  order	
  to	
  make	
  progress	
  on	
  its	
  mission	
  to	
  promote	
  the	
  health	
  
of	
  individuals	
  and	
  communities	
  with	
  a	
  special	
  emphasis	
  on	
  decreasing	
  health	
  disparities.	
  The	
  health	
  
needs	
  of	
  Arizonans,	
  in	
  particular	
  the	
  extreme	
  health	
  disparities	
  of	
  American	
  Indian	
  and	
  Hispanic	
  
populations	
  and	
  the	
  dismal	
  ranking	
  of	
  Arizona	
  on	
  virtually	
  every	
  public	
  health	
  indicator,	
  mandated	
  that	
  
a	
  concerned	
  faculty	
  develops	
  a	
  means	
  of	
  addressing	
  these	
  demands.	
  	
  
	
  
The	
  College	
  also	
  has	
  a	
  strong	
  cadre	
  of	
  academic	
  and	
  service	
  professionals	
  who	
  strengthen	
  our	
  overall	
  
capacity	
  for	
  community	
  engagement.	
  	
  Individually	
  and	
  collectively,	
  these	
  individuals	
  lead	
  or	
  are	
  key	
  
team	
  members	
  on	
  research	
  and	
  service	
  projects,	
  and	
  support	
  our	
  community-­‐based	
  teaching	
  activities.	
  	
  	
  
	
  
MEZCOPH	
  is	
  the	
  only	
  accredited	
  school	
  of	
  public	
  health	
  in	
  Arizona.	
  	
  	
  The	
  College	
  is	
  actively	
  engaged	
  in	
  
teaching,	
  research	
  and	
  service	
  and	
  works	
  to	
  integrate	
  these	
  three	
  areas	
  into	
  the	
  academic	
  experiences	
  
for	
  students.	
  	
  The	
  performance	
  of	
  students	
  is	
  strong	
  and	
  external	
  reviewers	
  from	
  our	
  2010	
  academic	
  
program	
  review	
  stated	
  that	
  the	
  College	
  provides	
  the	
  needed	
  academic	
  curriculum.	
  	
  MEZCOPH	
  has	
  a	
  
new	
  and	
  very	
  popular	
  undergraduate	
  major	
  in	
  public	
  health.	
  	
  The	
  College	
  focuses	
  on	
  Arizona,	
  the	
  
Southwest,	
  and	
  global	
  health	
  issues	
  and	
  this	
  focus	
  is	
  also	
  integrated	
  into	
  classes	
  and	
  research.	
  	
  	
  
	
  
Although	
  MEZCOPH	
  is	
  a	
  relatively	
  young	
  College,	
  it	
  is	
  making	
  great	
  progress	
  in	
  the	
  development	
  of	
  a	
  
variety	
  of	
  new	
  academic	
  programs	
  as	
  it	
  matures.	
  	
  Its	
  faculty	
  is	
  very	
  committed	
  and	
  dedicated	
  to	
  
providing	
  well	
  developed	
  undergraduate,	
  masters,	
  practice	
  doctorate	
  and	
  doctoral	
  programs,	
  in	
  
addition	
  to	
  several	
  online	
  post	
  baccalaureate	
  certificates.	
  	
  The	
  academic	
  service	
  learning	
  component	
  of	
  
the	
  programs	
  is	
  well	
  executed	
  and	
  popular	
  with	
  students.	
  This	
  component	
  is	
  a	
  model	
  that	
  other	
  
schools	
  of	
  public	
  health	
  might	
  emulate.	
  	
  The	
  degree	
  programs	
  are	
  well	
  developed	
  within	
  sections	
  to	
  
meet	
  required	
  disciplinary	
  competencies.	
  	
  Coordination	
  occurs	
  at	
  the	
  Division	
  Level,	
  with	
  oversight	
  of	
  
the	
  Education	
  Committee.	
  Students	
  come	
  from	
  many	
  racial	
  and	
  ethnic	
  populations	
  and	
  show	
  
considerable	
  leadership	
  and	
  entrepreneurship.	
  Students	
  who	
  have	
  previously	
  served	
  in	
  Peace	
  Corps	
  
offer	
  diverse	
  perspectives	
  and	
  practical	
  experiences	
  to	
  the	
  Academic	
  programs.	
  Collaboration	
  with	
  
other	
  departments	
  (dual	
  degrees,	
  GIDPs)	
  is	
  strong	
  and	
  allows	
  for	
  the	
  department	
  to	
  provide	
  students	
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with	
  a	
  much	
  more	
  diverse	
  set	
  of	
  courses	
  and	
  faculty	
  and	
  provide	
  interactions	
  with	
  students	
  in	
  the	
  
other	
  health	
  science	
  professions.	
  Several	
  centers	
  of	
  excellence	
  and	
  training	
  grants	
  afford	
  students	
  
opportunities	
  for	
  practice	
  experience,	
  in	
  addition	
  to	
  supporting	
  students	
  financially.	
  	
  Internships	
  and	
  
required	
  service	
  learning	
  activities	
  provide	
  undergraduates	
  and	
  masters	
  students	
  with	
  a	
  capstone	
  
experience	
  that	
  offers	
  them	
  the	
  opportunity	
  to	
  integrate	
  academic	
  course	
  knowledge	
  into	
  practical	
  
experience	
  and	
  prepares	
  them	
  for	
  entry	
  level	
  positions.	
  	
  These	
  required	
  internships	
  and	
  service	
  
learning	
  programs	
  support	
  the	
  land	
  grant	
  mission	
  of	
  the	
  UA.	
  	
  MEZCOPH	
  also	
  hosts	
  three	
  federally	
  
funded	
  training	
  programs	
  in	
  (1)	
  public	
  health	
  preparedness,	
  (2)	
  maternal	
  and	
  child	
  health	
  and	
  (3)	
  
public	
  health	
  training.	
  	
  These	
  programs	
  provide	
  educational	
  opportunities	
  to	
  current	
  students	
  and	
  the	
  
public	
  health	
  workforce.	
  	
  
	
  
As	
  part	
  of	
  the	
  strategic	
  planning	
  process,	
  MEZCOPH	
  identified	
  several	
  research	
  themes	
  that	
  draw	
  upon	
  
the	
  current	
  strengths	
  that	
  exist	
  in	
  the	
  College	
  and	
  that	
  provide	
  opportunity	
  for	
  growth.	
  These	
  areas	
  are	
  
(1)	
  lifestyle	
  behaviors	
  and	
  health	
  promotion	
  across	
  the	
  lifespan,	
  (2)	
  advancing	
  health	
  equity	
  for	
  diverse	
  
populations	
  and	
  vulnerable	
  populations,	
  (3)	
  global	
  health,	
  (4)	
  exposure	
  science	
  &	
  risk	
  assessment	
  (5)	
  
health	
  care	
  services	
  research,	
  and	
  (6)	
  health	
  informatics,	
  biostatistics	
  and	
  evaluation.	
  
	
  
The	
  Community	
  Engagement,	
  Practice	
  and	
  Service	
  (CEPAS)	
  committee	
  of	
  the	
  College	
  has	
  worked	
  to	
  
establish	
  a	
  framework	
  that	
  will	
  guide	
  how	
  community	
  engagement	
  is	
  defined	
  by	
  the	
  College	
  so	
  it	
  can	
  
be	
  used	
  to	
  not	
  only	
  guide	
  our	
  strategic	
  plan	
  and	
  progress	
  but	
  also	
  to	
  identify	
  the	
  scholarly	
  activities	
  
that	
  occur	
  by	
  faculty	
  members	
  that	
  support	
  the	
  College’s	
  mission.	
  This	
  framework	
  is	
  presented	
  in	
  
Appendix	
  A.	
  	
  
	
  
Although	
  the	
  MEZCOPH	
  has	
  many	
  strengths,	
  there	
  are	
  several	
  significant	
  areas	
  that	
  could	
  contribute	
  to	
  
optimizing	
  the	
  potential	
  of	
  faculty	
  and	
  students.	
  MEZCOPH	
  has	
  used	
  a	
  root	
  cause	
  analysis	
  to	
  identify	
  
these	
  areas.	
  The	
  root	
  cause	
  analysis	
  identified	
  strengths	
  and	
  mechanisms	
  to	
  increase	
  productivity.	
  The	
  
goals	
  were	
  to:	
  1)	
  develop	
  a	
  strategic	
  plan	
  in	
  which	
  objectives,	
  strategies,	
  and	
  performance	
  measures	
  
were	
  aligned;	
  2)	
  evaluate	
  the	
  usability	
  of	
  past	
  MEZCOPH	
  objectives;	
  3)	
  ensure	
  that	
  the	
  strategic	
  plan	
  is	
  
aligned	
  with	
  the	
  broader	
  UA	
  and	
  AHSC	
  strategic	
  plans,	
  and	
  4)	
  include	
  input	
  from	
  all	
  stakeholders	
  
defined	
  as	
  students,	
  classified	
  staff,	
  appointed	
  personnel,	
  faculty	
  and	
  administration.	
  	
  The	
  key	
  findings	
  
from	
  this	
  analysis	
  and	
  steps	
  identified	
  to	
  enhance	
  our	
  internal	
  operations	
  are	
  presented	
  next.	
  	
  The	
  
results	
  of	
  this	
  college-­‐wide	
  analysis	
  resulted	
  in	
  the	
  following	
  observations.	
  
	
  
Education:	
  


• There	
  is	
  a	
  need	
  to	
  develop	
  and	
  continually	
  review	
  and	
  update	
  objectives,	
  strategies	
  and	
  
measurable	
  metrics	
  regarding	
  the	
  development	
  of	
  academic	
  programs	
  regarding	
  new	
  courses,	
  
new	
  degrees,	
  and	
  student	
  admissions	
  and	
  support.	
  


• A	
  plan	
  for	
  growth	
  of	
  the	
  academic	
  programs	
  and	
  student	
  population	
  needs	
  to	
  be	
  linked	
  with	
  
resources.	
  


• There	
  is	
  a	
  need	
  to	
  conduct	
  an	
  analysis	
  of	
  the	
  staffing	
  needs	
  to	
  optimize	
  student	
  learning.	
  
• A	
  merit-­‐based	
  financial	
  model	
  is	
  needed	
  that	
  optimizes	
  the	
  growth	
  and	
  quality	
  of	
  the	
  academic	
  


programs.	
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Research:	
  


• College	
  researchers	
  find	
  it	
  difficult	
  to	
  know	
  in	
  what	
  areas	
  of	
  research	
  their	
  fellow	
  faculty	
  
members	
  are	
  currently	
  engaged.	
  	
  Faculty	
  felt	
  that	
  the	
  College	
  could	
  do	
  a	
  better	
  job	
  of	
  internal	
  
and	
  external	
  marketing	
  of	
  specific	
  research	
  projects	
  and	
  the	
  College’s	
  research	
  strengths.	
  	
  	
  


• The	
  constant	
  tension	
  over	
  research	
  credit	
  and	
  indirect	
  costs	
  limit	
  collaboration	
  between	
  
University	
  research	
  units.	
  


• The	
  College	
  needs	
  to	
  continue	
  to	
  support	
  pre	
  and	
  post-­‐award	
  infrastructure	
  and	
  inform	
  the	
  
faculty	
  and	
  students	
  about	
  what	
  support	
  services	
  are	
  available	
  from	
  the	
  College’s	
  research	
  and	
  
business	
  offices.	
  


• Faculty	
  members	
  believe	
  that	
  the	
  College’s	
  culture	
  of	
  research	
  can	
  be	
  strengthened.	
  	
  We	
  need	
  
to	
  define	
  strategic	
  areas	
  of	
  research	
  and	
  be	
  strategic	
  in	
  our	
  hiring	
  processes	
  to	
  build	
  these	
  
areas.	
  	
  Faculty	
  and	
  APs	
  need	
  training	
  and	
  assistance	
  in	
  grant	
  writing	
  and	
  submission	
  and	
  
identifying	
  funding	
  opportunities.	
  College	
  resources	
  need	
  to	
  be	
  pooled	
  to	
  allow	
  sharing	
  of	
  
research	
  employees	
  to	
  stretch	
  limited	
  resources.	
  	
  Many	
  faculty	
  members	
  do	
  not	
  submit	
  
proposals	
  and	
  there	
  is	
  a	
  strong	
  focus	
  on	
  non-­‐federal	
  contracts	
  with	
  limited	
  indirect	
  costs	
  which	
  
limits	
  financial	
  resources	
  available	
  for	
  research	
  infrastructure.	
  


• We	
  need	
  to	
  ensure	
  the	
  success	
  of	
  our	
  junior	
  investigators.	
  	
  Identified	
  areas	
  of	
  support	
  included:	
  
guidance	
  on	
  how	
  to	
  find	
  and	
  a	
  select	
  a	
  mentor;	
  mentoring	
  from	
  the	
  Research	
  Office	
  on	
  how	
  to	
  
begin	
  a	
  research	
  career;	
  administrative	
  and	
  business	
  support	
  for	
  grant	
  submissions	
  and	
  support	
  
personalized	
  work	
  plans	
  for	
  achieving	
  career	
  goals.	
  


• The	
  root	
  cause	
  analysis	
  also	
  indicated	
  that	
  the	
  College	
  will	
  benefit	
  by	
  increasing	
  the	
  
involvement	
  of	
  APs.	
  	
  These	
  individuals	
  have	
  strong	
  research	
  skills	
  and	
  connections	
  to	
  the	
  
community	
  and	
  can	
  be	
  an	
  important	
  part	
  of	
  the	
  research	
  team.	
  


• The	
  business	
  office	
  will	
  need	
  strong	
  support	
  in	
  order	
  to	
  accommodate	
  the	
  goal	
  of	
  doubling	
  our	
  
research	
  activity.	
  	
  
	
  


Community	
  Engagement	
  and	
  Workforce	
  Development:	
  
• MEZCOPH	
  can	
  provide	
  more	
  opportunities	
  to	
  students	
  with	
  experiences	
  outside	
  of	
  the	
  


classroom	
  and	
  beyond	
  the	
  culminating	
  experience	
  that	
  are	
  with	
  the	
  public	
  health	
  community.	
  	
  
This	
  would	
  allow	
  our	
  College	
  to	
  demonstrate	
  its	
  commitment	
  to	
  Arizona	
  as	
  a	
  Land	
  Grant	
  
Institution	
  and	
  thus	
  our	
  interest	
  in	
  assuring	
  that	
  we	
  have	
  a	
  presence	
  in	
  all	
  of	
  our	
  15	
  counties	
  
and	
  building	
  a	
  stronger	
  presence	
  within	
  those	
  counties	
  that	
  have	
  little	
  or	
  no	
  presence	
  of	
  our	
  
College.	
  


• We	
  can	
  continue	
  to	
  grow	
  our	
  vibrant	
  commitment	
  to	
  workforce	
  development.	
  As	
  a	
  Land	
  Grant	
  
Institution	
  it	
  is	
  extremely	
  important	
  that	
  we	
  have	
  a	
  strong	
  partnership	
  with	
  the	
  public	
  health	
  
workforce	
  in	
  our	
  region.	
  


	
  
Institutional	
  Cross-­‐cutting	
  Issues	
  to	
  Support	
  Productivity:	
  	
  	
  


• Faculty	
  members	
  have	
  to	
  submit	
  more	
  grants	
  to	
  get	
  funded.	
  	
  Support	
  for	
  research	
  
infrastructure	
  within	
  the	
  business	
  and	
  research	
  offices	
  will	
  be	
  needed.	
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• We	
  need	
  additional	
  resources	
  to	
  respond	
  to	
  the	
  rapid	
  increase	
  in	
  class	
  sizes	
  for	
  major	
  core	
  
courses	
  throughout	
  the	
  different	
  programs.	
  


• There	
  is	
  a	
  need	
  to	
  be	
  outstanding	
  in	
  all	
  three	
  areas	
  of	
  research,	
  teaching	
  and	
  service	
  for	
  tenure	
  
track	
  faculty	
  members.	
  	
  


• The	
  percent	
  of	
  the	
  College’s	
  state	
  salary	
  support	
  is	
  less	
  than	
  the	
  support	
  that	
  occurs	
  on	
  main	
  
campus.	
  


• Expansion	
  of	
  the	
  College’s	
  programs	
  will	
  need	
  additional	
  resources.	
  	
  
• Junior	
  faculty	
  members	
  need	
  greater	
  mentoring,	
  protection	
  and	
  resources	
  to	
  initiate	
  and	
  


maintain	
  their	
  careers.	
  
• The	
  College	
  needs	
  to	
  develop	
  a	
  mechanism	
  to	
  better	
  utilize	
  the	
  talents	
  of	
  our	
  academic	
  


professionals.	
  
• Expanding	
  the	
  College’s	
  philanthropic	
  success	
  will	
  continue	
  to	
  require	
  having	
  the	
  faculty	
  and	
  


students	
  engaged	
  with	
  our	
  stakeholders.	
  	
  
	
  


MEZCOPH	
  Strategic	
  Goals	
  and	
  Strategic	
  Plans	
  	
  


	
   ABOR	
  STRATEGIC	
  GOAL	
  AREAS	
  
	
  
The	
  College	
  has	
  structured	
  its	
  goals	
  around	
  its	
  core	
  areas	
  of	
  Education,	
  Research	
  and	
  Community	
  
Engagement	
  and	
  Workforce	
  Development.	
  	
  The	
  College	
  also	
  has	
  identified	
  Productivity	
  as	
  an	
  area	
  for	
  a	
  
goal	
  that	
  includes	
  the	
  institutional	
  cross-­‐cutting	
  issues	
  that	
  support	
  the	
  scholarly	
  and	
  community	
  based	
  
activities	
  that	
  are	
  central	
  to	
  its	
  mission.	
  	
  The	
  overall	
  themes	
  for	
  these	
  goals	
  are	
  presented	
  next	
  
followed	
  by	
  specific,	
  goals,	
  strategies	
  and	
  metrics	
  that	
  we	
  will	
  use	
  to	
  monitor	
  outcomes	
  and	
  guide	
  
future	
  decisions.	
  
	
  
1. Educational	
  Excellence	
  and	
  Access:	
  	
  


	
  
To	
  provide	
  an	
  outstanding	
  and	
  student-­‐centered	
  learning	
  experience	
  to	
  meet	
  the	
  demand	
  for	
  a	
  growing	
  
and	
  more	
  skilled	
  and	
  diverse	
  public	
  health	
  workforce.	
  


	
  
• MEZCOPH’s	
  Instructional	
  Goals	
  address	
  meeting	
  the	
  demands	
  for	
  a	
  growing	
  and	
  more	
  skilled	
  


public	
  health	
  workforce.	
  	
  MEZCOPH	
  will	
  strengthen	
  existing	
  programs	
  and	
  increase	
  the	
  number	
  
of	
  students	
  who	
  receive	
  an	
  education	
  from	
  MEZCOPH.	
  This	
  will	
  be	
  accomplished	
  by	
  focusing	
  on	
  
the	
  administrative,	
  faculty	
  and	
  student	
  support	
  needed	
  in	
  four	
  inter-­‐related	
  key	
  area:	
  (1)	
  
undergraduate	
  education,	
  (2)	
  graduate	
  education,	
  (3)	
  Phoenix	
  campus,	
  and	
  (4)	
  distance	
  
learning	
  programs.	
  	
  MEZCOPH	
  will	
  also	
  prepare	
  itself	
  to	
  take	
  advantage	
  of	
  opportunities	
  that	
  
may	
  develop	
  with	
  regards	
  to	
  programs	
  for	
  other	
  health	
  professionals	
  and	
  for	
  developing	
  global	
  
health	
  partnerships.	
  These	
  programs	
  will	
  augment	
  existing	
  UA	
  programs	
  and	
  bring	
  additional	
  
students	
  to	
  the	
  College	
  and	
  University	
  and	
  increase	
  graduation	
  rates	
  and	
  decrease	
  time	
  to	
  
graduation.	
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• Changes	
  in	
  public	
  health	
  and	
  health	
  care	
  delivery	
  have	
  now	
  led	
  to	
  a	
  stronger	
  and	
  more	
  defined	
  
emphasis	
  on	
  population	
  based	
  health,	
  having	
  access	
  to	
  health	
  information	
  and	
  preventive	
  
services	
  such	
  as	
  health	
  education.	
  MEZCOPH	
  is	
  the	
  first	
  UA	
  College	
  to	
  have	
  an	
  articulation	
  plan	
  
with	
  the	
  Maricopa	
  Community	
  College	
  System	
  and	
  it	
  is	
  the	
  right	
  time	
  to	
  expand	
  into	
  the	
  
Phoenix	
  metropolitan	
  area.	
  


	
  
• A	
  new	
  doctoral	
  program	
  in	
  health	
  behavior	
  and	
  health	
  promotion	
  will	
  fill	
  the	
  leadership	
  void	
  in	
  


the	
  public	
  health	
  workforce	
  that	
  focuses	
  on	
  prevention.	
  	
  Even	
  with	
  the	
  expansion,	
  MEZCOPH	
  
will	
  have	
  limited	
  resources	
  to	
  create	
  new	
  independent	
  programs	
  that	
  meet	
  the	
  need	
  of	
  a	
  
growing	
  workforce.	
  One	
  of	
  the	
  strengths	
  of	
  the	
  UA	
  has	
  been	
  inter-­‐professional	
  education	
  and	
  
within	
  MEZCOPH	
  we	
  can	
  expand	
  on	
  this	
  by	
  working	
  with	
  other	
  programs	
  that	
  develop	
  students	
  
in	
  specific	
  areas	
  for	
  research	
  and	
  applied	
  public	
  health	
  positions.	
  	
  In	
  the	
  21st	
  century,	
  the	
  
education	
  market	
  is	
  quickly	
  changing	
  in	
  response	
  to	
  the	
  cost	
  of	
  education,	
  and	
  working	
  
students.	
  	
  Online	
  learning	
  is	
  becoming	
  the	
  norm	
  rather	
  than	
  the	
  exception.	
  


	
  
2. Research	
  Excellence:	
   	
  


	
  
To	
  advance	
  fundamental,	
  translational,	
  and	
  applied	
  research	
  that	
  addresses	
  the	
  health	
  needs	
  of	
  diverse	
  
populations	
  and	
  aims	
  to	
  make	
  a	
  profound	
  and	
  measurable	
  impact	
  on	
  the	
  health	
  and	
  well-­‐being	
  of	
  
Arizonans	
  and	
  those	
  living	
  in	
  the	
  Southwest	
  and	
  around	
  the	
  globe.	
  	
  	
  
	
  


• MEZCOPH’s	
  research	
  goals	
  are	
  to:	
  	
  (1)	
  Advance	
  fundamental,	
  translational,	
  and	
  applied	
  
research	
  that	
  addresses	
  the	
  health	
  needs	
  of	
  diverse	
  populations	
  and	
  aims	
  to	
  make	
  a	
  profound	
  
and	
  measurable	
  impact	
  on	
  the	
  health	
  and	
  wellbeing	
  of	
  Arizonans	
  and	
  those	
  living	
  in	
  the	
  
Southwest	
  and	
  beyond;	
  	
  (2)	
  Increase	
  extramural	
  research	
  funding;	
  and	
  (3)	
  	
  Strengthen	
  research	
  
in	
  key	
  thematic	
  areas	
  including:	
  


	
  
A.	
   Lifestyle	
  Behaviors	
  and	
  Health	
  Across	
  the	
  Lifespan.	
  Focuses	
  on	
  health	
  related	
  behaviors	
  


that	
  are	
  crucial	
  to	
  maintaining	
  health,	
  preventing	
  disease,	
  and	
  optimizing	
  well-­‐being	
  along	
  
the	
  lifespan.	
  	
  Lifestyle	
  behaviors	
  play	
  a	
  strong	
  role	
  in	
  all	
  of	
  the	
  leading	
  causes	
  of	
  death	
  in	
  the	
  
USA.	
  	
  The	
  College	
  has	
  particular	
  expertise	
  in	
  diet/nutrition,	
  physical	
  activity,	
  and	
  smoking	
  
cessation.	
  	
  College	
  researchers	
  address	
  diseases	
  include	
  obesity	
  and	
  related	
  metabolic	
  
conditions,	
  cancer	
  prevention,	
  women	
  health,	
  respiratory/lung	
  disease,	
  and	
  cardiovascular	
  
disease.	
  	
  	
  (related	
  to	
  the	
  University’s	
  focus	
  on	
  biological	
  and	
  biomedical	
  systems	
  and	
  
regional	
  roots).	
  


	
  
B.	
   Advancing	
  Health	
  Equity	
  for	
  Diverse	
  and	
  Vulnerable	
  Populations.	
  Addresses	
  the	
  


disproportionate	
  burden	
  of	
  preventable	
  disease,	
  death	
  and	
  disability	
  of	
  minority	
  and	
  
underserved	
  populations	
  and	
  promotes	
  health	
  equity	
  through	
  scientific	
  excellence.	
  	
  
Requires	
  a	
  strong	
  engagement	
  of	
  community	
  partners	
  for	
  translational,	
  applied,	
  and	
  
dissemination	
  research.	
  	
  (related	
  to	
  the	
  University’s	
  focus	
  on	
  biological	
  and	
  biomedical	
  
systems,	
  global	
  impact,	
  and	
  regional	
  roots).	
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C.	
   Global	
  and	
  Border	
  Health.	
  	
  Addresses	
  the	
  health	
  of	
  populations	
  and	
  transcends	
  the	
  
perspectives	
  and	
  concerns	
  of	
  individual	
  nations.	
  Health	
  problems	
  that	
  transcend	
  national	
  
borders	
  or	
  have	
  a	
  global	
  political	
  and	
  economic	
  impact	
  are	
  emphasized.	
  	
  This	
  area	
  of	
  
research	
  and	
  practice	
  places	
  a	
  priority	
  on	
  improving	
  health	
  and	
  achieving	
  equity	
  in	
  people	
  
worldwide	
  and	
  addresses	
  worldwide	
  improvement	
  of	
  health,	
  reduction	
  of	
  disparities,	
  and	
  
protection	
  against	
  global	
  threats	
  that	
  disregard	
  national	
  borders.	
  	
  The	
  College	
  has	
  particular	
  
expertise	
  in	
  border	
  and	
  bi-­‐national	
  health	
  and	
  infectious	
  disease.	
  (related	
  to	
  the	
  University’s	
  
focus	
  on	
  global	
  impact	
  and	
  biological	
  and	
  biomedical	
  systems).	
  


	
  
D.	
   Environmental	
  Health	
  and	
  Public	
  Safety	
  	
  This	
  area	
  provides	
  expertise	
  in	
  the	
  areas	
  of	
  human	
  


exposure	
  science	
  and	
  risk	
  assessment	
  of	
  chemical,	
  biological	
  and	
  physical	
  hazards	
  as	
  well	
  as	
  
workplace	
  and	
  public	
  safety.	
  	
  It	
  builds	
  on	
  the	
  internationally	
  recognized	
  work	
  in	
  multimedia,	
  
multi-­‐pathway	
  exposure	
  assessment	
  and	
  modeling	
  for	
  communities	
  and	
  human	
  populations	
  
to	
  reduce	
  disease	
  and	
  promote	
  health	
  and	
  safety	
  including	
  strengths	
  in	
  the	
  mining	
  and	
  
public	
  safety	
  workforces.	
  (related	
  to	
  the	
  University’s	
  strength	
  in	
  the	
  environment	
  and	
  
sustainability,	
  biological	
  and	
  biomedical	
  systems,	
  and	
  regional	
  roots).	
  


	
  
E.	
   Health	
  Care	
  Services	
  Research.	
  This	
  area	
  develops	
  practical	
  solutions	
  for	
  the	
  nation	
  and	
  


Arizona’s	
  health	
  system	
  to	
  improve	
  outcomes,	
  enhance	
  access	
  to	
  quality	
  health	
  care,	
  
reduce	
  health	
  inequities,	
  assess	
  cost	
  effectiveness	
  and	
  assure	
  accountability.	
  	
  Serves	
  as	
  a	
  
timely,	
  trusted	
  data	
  analysis	
  and	
  policy	
  source	
  for	
  health	
  care	
  systems,	
  the	
  public,	
  and	
  
policy	
  makers.	
  (related	
  to	
  the	
  University’s	
  focus	
  on	
  biological	
  and	
  biomedical	
  systems,	
  
technology	
  and	
  society	
  as	
  well	
  as	
  regional	
  roots)	
  


	
  
F.	
   Health	
  Informatics,	
  Biostatistics,	
  and	
  Evaluation	
  Core.	
  Provides	
  expertise	
  in	
  managing	
  large	
  


datasets;	
  provides	
  expertise	
  in	
  the	
  resources,	
  devices,	
  and	
  methods	
  required	
  to	
  optimize	
  
the	
  acquisition,	
  storage,	
  retrieval,	
  and	
  use	
  of	
  information	
  in	
  health	
  and	
  biomedicine	
  
(including	
  EMRs);	
  assists	
  with	
  study	
  design,	
  methodology,	
  and	
  analysis;	
  provides	
  technical	
  
support	
  for	
  research	
  IT	
  systems,	
  and	
  evaluation	
  for	
  state,	
  city	
  and	
  county	
  programs.	
  	
  
(related	
  to	
  the	
  University’s	
  focus	
  on	
  biological	
  and	
  biomedical	
  systems,	
  and	
  technology	
  and	
  
society).	
  


	
  
MEZCOPH’s	
  has	
  strength	
  in	
  both	
  fundamental	
  public	
  health	
  research	
  as	
  well	
  as	
  translational	
  and	
  
applied	
  public	
  health	
  research.	
  	
  Fundamental	
  research	
  seeks	
  to	
  advance	
  our	
  knowledge	
  about	
  health	
  
conditions	
  and	
  generates	
  new	
  ideas,	
  principles,	
  and	
  theories	
  for	
  health	
  promotion	
  and	
  disease	
  
prevention.	
  Translational	
  and	
  applied	
  research	
  is	
  research	
  that	
  attempts	
  to	
  move	
  evidence-­‐based	
  
guidelines	
  into	
  health	
  practice,	
  through	
  delivery,	
  dissemination	
  and	
  implementation	
  research	
  and	
  
evaluates	
  interventions	
  and	
  treatments	
  in	
  community	
  and	
  practice	
  settings.	
  	
  Therefore,	
  MEZCOPH	
  
faculty	
  members	
  provide	
  crucial	
  collaborative	
  partnerships	
  for	
  the	
  University’s	
  translational	
  research	
  
goals. The College’s research and training centers also bring together expertise that support the 
research themes.  Appendix B illustrates how the College’s infrastructure support these themes.	
  
	
  
3. Community	
  Engagement	
  and	
  Workforce	
  Development:	
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To	
  become	
  the	
  model	
  for	
  community	
  engagement	
  and	
  workforce	
  development	
  by	
  integrating	
  our	
  
research	
  and	
  instruction	
  expertise	
  to	
  build	
  and	
  strengthen	
  effective	
  partnerships	
  and	
  delivering	
  
continuing	
  education	
  activities	
  for	
  the	
  public	
  health	
  community	
  in	
  Arizona	
  and	
  beyond.	
  


	
  
• Ensure	
  that	
  faculty	
  and	
  academic	
  professionals	
  are	
  involved	
  in	
  community	
  engagement,	
  


outreach,	
  practice	
  and	
  service	
  activities	
  that	
  focus	
  on	
  four	
  categories:	
  	
  eliminating	
  health	
  
disparities,	
  building	
  and	
  strengthening	
  collaborations,	
  targeting	
  Health	
  People	
  goals	
  2020,	
  and	
  
Public	
  Health	
  Preparedness.	
  	
  	
  


• Ensure	
  that	
  the	
  MPH	
  student	
  internships	
  are	
  community	
  based	
  (outside	
  of	
  MEZCOPH)	
  and	
  
focused	
  on	
  community	
  outreach	
  practice	
  and	
  service	
  activities	
  that	
  emphasize	
  eliminating	
  
health	
  disparities,	
  building	
  and	
  strengthening	
  collaborations,	
  targeting	
  Health	
  Arizona	
  Goals,	
  
and	
  public	
  health	
  preparedness.	
  


• Ensure	
  community	
  engagement,	
  practice	
  and	
  service	
  presence	
  in	
  all	
  15	
  counties.	
  
• Ensure	
  that	
  faculty	
  and	
  academic	
  professionals	
  are	
  involved	
  in	
  the	
  delivery	
  of	
  workforce	
  


development/continuing	
  education	
  activities	
  to	
  diverse	
  audiences.	
  
• Become	
  a	
  model	
  for	
  community	
  engagement	
  and	
  workforce	
  development	
  by	
  integrating	
  our	
  


research	
  and	
  instruction	
  expertise	
  to	
  build	
  and	
  strengthen	
  effective	
  partnerships	
  and	
  delivering	
  
continuing	
  education	
  activities	
  for	
  the	
  public	
  health	
  community	
  in	
  Arizona	
  and	
  beyond.	
  


• Focus	
  on	
  ecological	
  approaches	
  that	
  place	
  high	
  value	
  on	
  community	
  engagement	
  and	
  on	
  
education,	
  research	
  and	
  practice	
  which	
  are	
  conducted	
  in	
  a	
  community	
  service	
  context.	
  	
  While	
  
there	
  are	
  many	
  different	
  definitions	
  of	
  service	
  within	
  the	
  field	
  of	
  public	
  health,	
  service	
  within	
  
our	
  College	
  is	
  defined	
  as	
  “an	
  activity	
  or	
  project	
  done	
  at	
  the	
  request	
  of,	
  or	
  for	
  the	
  benefit	
  of,	
  a	
  
community	
  or	
  organization	
  outside	
  of	
  MEZCOPH;	
  including	
  service	
  based	
  projects,	
  service	
  as	
  a	
  
component	
  of	
  research,	
  service	
  through	
  professional	
  organizations,	
  workforce	
  development	
  
and	
  continuing	
  education”.	
  


	
  
4. Cross	
  Cutting	
  Issues	
  to	
  Support	
  Productivity:	
   	
  


• Productivity:	
  	
  To	
  maximize	
  and	
  expand	
  the	
  College’s	
  resources	
  for	
  producing	
  world	
  class	
  degree	
  
programs,	
  impactful	
  research	
  and	
  contributions	
  to	
  the	
  public’s	
  health.	
  	
  


Succeeding	
  in	
  Our	
  Strategic	
  Plan	
  Areas	
  


The	
  goals,	
  strategies	
  and	
  metrics	
  are	
  presented	
  in	
  the	
  following	
  section.	
  A	
  timeline	
  that	
  identifies	
  and	
  
summarizes	
  major	
  milestones	
  for	
  meeting	
  these	
  goals	
  and	
  objectives	
  is	
  presented	
  in	
  Appendix	
  C.	
  	
  The	
  
intention	
  of	
  the	
  goals,	
  objectives	
  and	
  metrics	
  are	
  to	
  guide	
  decisions	
  on	
  what	
  areas	
  should	
  be	
  
emphasized	
  when	
  the	
  College	
  has	
  opportunities	
  for	
  new	
  faculty	
  members.	
  Thus,	
  the	
  dates	
  for	
  these	
  
hires	
  are	
  less	
  important	
  and	
  definitely	
  dependent	
  on	
  funding	
  that	
  can	
  be	
  obtained	
  from	
  multiple	
  
sources.	
  	
  There	
  is	
  also	
  a	
  clear	
  overarching	
  strategy	
  to	
  coordinate	
  new	
  hires	
  that	
  optimize	
  our	
  research	
  
themes	
  and	
  increase	
  our	
  teaching	
  and	
  service	
  and	
  community	
  engagement.	
  	
  The	
  plan	
  also	
  recognizes	
  
that	
  the	
  College	
  needs	
  to	
  have	
  a	
  balance	
  of	
  senior	
  and	
  junior	
  faculty	
  members	
  in	
  a	
  manner	
  that	
  
provides	
  leadership	
  and	
  mentoring	
  opportunities	
  for	
  junior	
  faculty.	
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MEZCOPH	
  EDUCATIONAL	
  GOALS	
  	
  
1. Develop	
  students	
  who	
  have	
  a	
  love	
  for	
  learning	
  and	
  the	
  knowledge	
  and	
  applied	
  skills	
  to	
  have	
  


successful	
  public	
  health	
  careers.	
  
2. Have	
  a	
  multi-­‐tiered	
  student-­‐centered	
  instructional	
  program.	
  
	
  
These	
  goals	
  are	
  explicitly	
  related	
  to	
  four	
  inter-­‐related	
  key	
  educational	
  areas	
  within	
  MEZCOPH.	
  	
  The	
  
Objectives,	
  Strategies,	
  and	
  Metrics	
  for	
  these	
  areas	
  are	
  listed	
  next.	
  	
  


	
  
Undergraduate	
  Public	
  Health	
  Education:	
  
	
  
Objective	
  1:	
   Expand	
  the	
  education	
  for	
  undergraduate	
  students	
  to	
  include	
  the	
  following	
  additional	
  


tracks	
  of	
  infectious	
  diseases,	
  global	
  health,	
  management	
  of	
  health	
  data,	
  and	
  health	
  and	
  
wellness	
  education.	
  


Objective	
  2:	
   Create	
  bachelor	
  degree	
  offerings	
  that	
  have	
  an	
  emphasis	
  on	
  health	
  policy,	
  health	
  
economics,	
  and	
  health	
  information.	
  These	
  programs	
  will	
  have	
  a	
  greater	
  emphasis	
  on	
  
social	
  and	
  economic	
  sciences	
  compared	
  with	
  the	
  current	
  program	
  that	
  has	
  a	
  strong	
  
emphasis	
  on	
  biological	
  sciences.	
  	
  	
  	
  


Objective	
  3:	
  	
   Establish	
  undergraduate	
  programs	
  (minors	
  and/or	
  majors)	
  that	
  will	
  be	
  more	
  accessible	
  
to	
  students	
  Statewide.	
  	
  


Objective	
  4:	
  	
   Identify	
  appropriate	
  health	
  professions	
  degree	
  programs	
  that	
  compliment	
  and	
  extend	
  
existing	
  programs	
  within	
  MEZCOPH.	
  


Objective	
  5:	
   Expand	
  our	
  international	
  exchange	
  programs	
  and	
  collaborations	
  with	
  foreign	
  
institutions.	
  


	
  
Strategies	
  
Strategy	
  1:	
   Expand	
  the	
  number	
  of	
  instructors	
  (for	
  example	
  lecturers	
  and	
  professors	
  of	
  practice)	
  to	
  


meet	
  the	
  needs	
  of	
  additional	
  students.	
  Increase	
  community	
  partnerships	
  to	
  provide	
  
students	
  with	
  additional	
  and	
  more	
  diverse	
  experiential	
  learning	
  opportunities.	
  	
  	
  


Strategy	
  2:	
   Support	
  staff	
  to	
  work	
  with	
  additional	
  students	
  and	
  community	
  partners.	
  	
  	
  
Strategy	
  3:	
   Hire	
  instructional	
  specialists	
  to	
  work	
  with	
  faculty	
  members	
  to	
  put	
  classes	
  online.	
  Have	
  


these	
  instructional	
  specialists	
  who	
  have	
  some	
  subject	
  matter	
  knowledge	
  and	
  experience	
  
and	
  expertise	
  with	
  online	
  teaching.	
  	
  	
  


Strategy	
  4:	
   Increase	
  outreach	
  coordination	
  to	
  support	
  the	
  increasing	
  number	
  of	
  internships	
  and	
  
work	
  with	
  community	
  partners	
  who	
  provide	
  training	
  sites	
  for	
  our	
  service	
  learning	
  
courses.	
  With	
  the	
  increasing	
  number	
  of	
  students	
  and	
  competition	
  for	
  other	
  public	
  
health	
  programs	
  we	
  need	
  to	
  maintain	
  continual	
  contact	
  with	
  our	
  field	
  sites.	
  


Strategy	
  5:	
   Increase	
  classroom	
  space	
  including	
  virtual	
  classrooms,	
  teleconference	
  classrooms	
  for	
  
lectures	
  and	
  breakout	
  sessions.	
  


	
  
Metrics	
  
Metric	
  1:	
   Have	
  at	
  least	
  2	
  new	
  track	
  by	
  fall	
  2015.	
  
Metric	
  2:	
   Have	
  1	
  new	
  degree	
  program	
  by	
  fall	
  2018.	
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Metric	
  3:	
   Double	
  the	
  number	
  of	
  community	
  partnerships	
  for	
  undergraduates’	
  internships	
  by	
  AY	
  
2015-­‐16	
  compared	
  with	
  2012-­‐13	
  	
  


Metric	
  4:	
   Graduate	
  at	
  least	
  100	
  undergraduate	
  students	
  in	
  MEZCOPH	
  each	
  year	
  by	
  AY	
  2015-­‐16	
  
and	
  have	
  50	
  minors	
  each	
  year.	
  


Metric	
  5:	
   Graduate	
  80%	
  of	
  students	
  who	
  identify	
  as	
  majors	
  in	
  a	
  public	
  health	
  degree	
  program.	
  	
  
Metric	
  6:	
   Expand	
  the	
  undergraduate	
  program	
  to	
  also	
  support	
  students	
  in	
  the	
  Phoenix	
  area	
  by	
  


2017.	
  
Metric	
  7:	
   Have	
  at	
  least	
  20	
  undergraduate	
  class	
  offerings	
  that	
  are	
  reaching	
  students	
  outside	
  the	
  


Tucson	
  campus	
  by	
  2017.	
  
Metric	
  8:	
   Establish	
  a	
  new	
  faculty	
  title	
  by	
  2015	
  that	
  acknowledged	
  the	
  contribution	
  of	
  outstanding	
  


instructors.	
  
Metric	
  9:	
   Increase	
  classroom	
  space	
  for	
  courses	
  to	
  support	
  students	
  who	
  are	
  taking	
  classes	
  in	
  


Phoenix,	
  downtown	
  Tucson	
  Campus	
  and	
  at	
  the	
  Arizona	
  Health	
  Sciences	
  Center.	
  
	
  
Graduate	
  Education:	
  
Objective	
  1:	
   Create	
  an	
  additional	
  doctoral	
  program	
  in	
  health	
  behavior	
  and	
  health	
  promotion.	
  
Objective	
  2:	
   Create	
  more	
  integrated	
  instructional	
  programs	
  within	
  MEZCOPH	
  that	
  bring	
  together	
  


expertise	
  from	
  its	
  various	
  divisions	
  and	
  sections,	
  e.g.,	
  environmental	
  health	
  
epidemiology,	
  maternal	
  and	
  child	
  epidemiology,	
  environmental	
  policy,	
  etc.	
  


Objective	
  3:	
   Develop	
  and	
  institutionalize	
  additional	
  service	
  learning	
  programs.	
  
Objective	
  4:	
   Develop	
  a	
  state-­‐of-­‐the-­‐art	
  online	
  MPH	
  program.	
  
Objective	
  5:	
   Expand	
  the	
  College’s	
  engagement	
  with	
  the	
  AHSC	
  Inter-­‐professional	
  Education	
  Program.	
  
	
  
Strategies	
  
Strategy	
  1:	
  	
   Expand	
  support	
  staff	
  to	
  work	
  with	
  additional	
  students	
  and	
  community	
  partners.	
  	
  
Strategy	
  2:	
   	
  Increase	
  infrastructure	
  to	
  develop,	
  market	
  and	
  deliver	
  online	
  learning	
  that	
  meets	
  


MEZCOPH’s	
  standards.	
  
	
  
Metrics	
  
Metric	
  1:	
   Start	
  accepting	
  doctoral	
  students	
  into	
  the	
  Health	
  Behavior	
  Health	
  Promotion	
  Section	
  by	
  


fall	
  2015.	
  	
  
Metric	
  2:	
   Create	
  at	
  least	
  1	
  new	
  graduate	
  programs	
  that	
  integrated	
  faculty	
  across	
  MEZCOPH	
  


sections	
  by	
  fall	
  2016	
  	
  
Metric	
  3:	
   Establish	
  a	
  plan	
  and	
  implement	
  2	
  additional	
  programs	
  by	
  fall	
  2018.	
  	
  	
  	
  
Metric	
  4:	
   Establish	
  an	
  online	
  MPH	
  concentration	
  that	
  accepts	
  its	
  first	
  students	
  by	
  fall	
  2016.	
  
Metric	
  4:	
   Have	
  15%	
  of	
  our	
  graduate	
  students	
  participate	
  in	
  the	
  Inter-­‐professional	
  Education	
  and	
  


Practice	
  Program	
  by	
  fall	
  2015	
  and	
  30%	
  by	
  fall	
  2018.	
  	
  
Metric	
  5:	
   Demonstrate	
  that	
  80%	
  of	
  students	
  were	
  satisfied	
  with	
  the	
  education	
  that	
  they	
  received	
  


from	
  MEZCOPH.	
  
Metric	
  6:	
   Establish	
  a	
  new	
  faculty	
  title	
  by	
  2015	
  that	
  acknowledges	
  the	
  contribution	
  of	
  outstanding	
  


instructors.	
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Phoenix	
  Campus:	
  
Objective	
  1:	
   Expand	
  the	
  number	
  of	
  courses	
  that	
  are	
  offered	
  by	
  the	
  Public	
  Health	
  Practice	
  Program	
  on	
  


the	
  Phoenix	
  Campus.	
  
Objective	
  2:	
   Provide	
  additional	
  graduate	
  programs	
  on	
  the	
  Phoenix	
  campus,	
  including	
  doctoral	
  


programs.	
  	
  
Objective	
  3:	
   Develop	
  an	
  undergraduate	
  program	
  in	
  public	
  health	
  that	
  will	
  be	
  based	
  for	
  Phoenix.	
  
Objective	
  4:	
   Integrate	
  the	
  Arizona	
  Department	
  of	
  Health	
  Services	
  (ADHS)	
  into	
  the	
  MEZCOPH	
  


education	
  programs	
  by	
  creating	
  more	
  joint	
  appointments.	
  
	
  
Strategies	
  
Strategy	
  1:	
  	
   Use	
  the	
  geographic	
  and	
  community	
  strengths	
  of	
  the	
  Phoenix	
  campus	
  to	
  identify	
  specific	
  


areas	
  of	
  growth.	
  
Strategy	
  2:	
   State	
  support	
  is	
  required	
  to	
  increase	
  the	
  number	
  of	
  faculty	
  members	
  and	
  support	
  staff	
  


at	
  the	
  Phoenix	
  campus.	
  With	
  continued	
  program	
  growth	
  it	
  will	
  be	
  necessary	
  to	
  also	
  
acquire	
  additional	
  office	
  and	
  research	
  space.	
  


	
  
Metrics	
  
Metric	
  1:	
   Create	
  at	
  least	
  one	
  new	
  graduate	
  program	
  in	
  Phoenix	
  by	
  fall	
  2018.	
  	
  
Metric	
  2:	
   Create	
  at	
  least	
  one	
  new	
  undergraduate	
  program	
  in	
  Phoenix	
  by	
  2017.	
  	
  	
  
Metric	
  3:	
   Double	
  the	
  number	
  of	
  joint	
  appointments	
  with	
  ADHS	
  and	
  the	
  Maricopa	
  Department	
  of	
  


Health	
  by	
  fall	
  2015.	
  
Metric	
  4:	
   Double	
  the	
  number	
  of	
  students	
  taking	
  courses	
  from	
  Phoenix	
  by	
  fall	
  2017	
  since	
  


inception.	
  	
  	
  
	
  
Distance	
  Learning	
  Programs:	
  
Objective	
  1:	
   Expand	
  technical	
  support	
  staff	
  and/or	
  outsourcing	
  for	
  developing	
  distance	
  learning	
  


programs	
  and	
  to	
  develop	
  online	
  learning.	
  
Objective	
  2:	
   Develop	
  online	
  degree	
  programs	
  that	
  allow	
  students	
  the	
  flexibility	
  to	
  study	
  at	
  times	
  


available	
  to	
  them.	
  
Objective	
  3:	
   Develop	
  online	
  certificate	
  programs	
  to	
  have	
  students	
  start	
  programs	
  off	
  campus	
  and	
  


reduce	
  their	
  overall	
  personal	
  costs	
  for	
  higher	
  education.	
  
Objective	
  4:	
   Develop	
  an	
  executive	
  program.	
  
	
  
Strategies	
  
Strategy	
  1:	
   Work	
  with	
  instructional	
  specialists.	
  
Strategy	
  2:	
   Create	
  entrepreneurial	
  teams.	
  	
  Consider	
  current	
  interest	
  in	
  online	
  MEZCOPH	
  programs,	
  


as	
  well	
  as	
  general	
  interest	
  (found	
  through	
  marketing	
  services)	
  when	
  deciding	
  which	
  
programs	
  to	
  offer	
  via	
  distance.	
  	
  Increase	
  input	
  from	
  workforce	
  about	
  what	
  is	
  needed.	
  


Strategy	
  3:	
  	
   Explore	
  the	
  feasibility	
  of	
  working	
  with	
  UA	
  infrastructure	
  and/or	
  external	
  vendors.	
  The	
  
time	
  &	
  financial	
  aspects	
  present	
  the	
  challenges.	
  


Strategy	
  4:	
   Test	
  models.	
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Metrics	
  
Metric	
  1:	
   Double	
  the	
  number	
  of	
  online	
  courses	
  developed	
  by	
  MEZCOPH	
  by	
  Fall	
  2016.	
  
Metric	
  2:	
   Develop	
  at	
  least	
  one	
  distance	
  degree	
  program	
  by	
  fall	
  2016.	
  
Metric	
  3:	
   Develop	
  an	
  executive	
  graduate	
  program	
  by	
  fall	
  2019.	
  
Metric	
  3:	
   Triple	
  the	
  number	
  of	
  students	
  taking	
  distance	
  learning	
  courses	
  by	
  fall	
  2017	
  compared	
  


with	
  2012.	
  
Metric	
  4:	
   Track	
  the	
  time	
  it	
  takes	
  undergraduate	
  students	
  to	
  graduate	
  and	
  reduce	
  it	
  over	
  a	
  5	
  year	
  


period.	
  
Metric	
  5:	
   Provide	
  a	
  cost	
  effective	
  distance	
  learning	
  program	
  that	
  expands	
  the	
  number	
  of	
  students	
  


getting	
  undergraduate	
  and	
  graduate	
  degrees.	
  
Metric	
  6:	
   Hire	
  and/or	
  contract	
  with	
  an	
  instructional	
  specialist	
  or	
  firm	
  to	
  support	
  online	
  learning	
  by	
  


December	
  2015.	
  
Metric	
  7:	
   Establish	
  an	
  international	
  degree	
  program	
  with	
  a	
  partner	
  institution	
  by	
  2018.	
  
	
  
MEZCOPH	
  RESEARCH	
  GOALS	
  	
  
The	
  research	
  goals	
  and	
  objectives	
  provide	
  guidance	
  on	
  how	
  new	
  funds	
  can	
  be	
  used	
  to	
  support	
  the	
  
University’s	
  goal	
  to	
  double	
  extramural	
  research	
  funds	
  by	
  2020.	
  	
  The	
  specific	
  goals	
  are:	
  


1. Advance	
  fundamental,	
  translational,	
  and	
  applied	
  research	
  that	
  addresses	
  the	
  health	
  needs	
  of	
  
diverse	
  populations	
  and	
  aims	
  to	
  make	
  a	
  profound	
  and	
  measurable	
  impact	
  on	
  the	
  health	
  and	
  
well-­‐being	
  of	
  Arizonans	
  and	
  those	
  living	
  in	
  the	
  Southwest.	
  


2. Increase	
  extramural	
  research	
  funding.	
  
3. Strengthen	
  research	
  in	
  key	
  thematic	
  areas.	
  


	
  
Objective	
  1:	
  	
  	
   Strengthen	
  research	
  in	
  Lifestyle	
  Behaviors	
  and	
  Health.	
  
	
  
Strategies	
  
Strategy	
  1:	
  	
  	
   Hire	
  new	
  faculty	
  members	
  with	
  expertise	
  in	
  physical	
  activity,	
  nutrition	
  and/or	
  obesity	
  


research.	
  	
  
Strategy	
  2:	
  	
  	
   Support	
  post-­‐doctoral	
  hires	
  with	
  expertise	
  in	
  physical	
  activity,	
  nutrition	
  and/or	
  obesity	
  


research.	
  	
  
Strategy	
  3:	
  	
  	
   Create	
  a	
  Nutrition/Obesity	
  Research	
  Center	
  to	
  bring	
  together	
  basic	
  science	
  and	
  clinical	
  


investigators	
  to	
  enhance	
  and	
  extend	
  effectiveness	
  of	
  research	
  related	
  to	
  nutrition	
  and	
  
obesity	
  and	
  related	
  disorders.	
  	
  


Strategy	
  4:	
  	
  	
   Hire	
  a	
  new	
  faculty	
  member	
  with	
  expertise	
  in	
  clinical	
  and	
  community	
  trials	
  and	
  analysis	
  
of	
  non-­‐randomized	
  trials.	
  	
  


	
  
Metrics	
  
Metric	
  1:	
   Hire	
  3	
  faculty	
  and	
  2	
  post-­‐doctoral	
  fellows	
  by	
  with	
  expertise	
  in	
  physical	
  activity,	
  nutrition	
  


and/or	
  obesity	
  research	
  by	
  December	
  2013.	
  
Metric	
  2:	
  	
  	
   Create	
  a	
  Nutrition/Obesity	
  Research	
  Center	
  to	
  bring	
  together	
  basic	
  science	
  and	
  clinical	
  


investigators	
  to	
  enhance	
  and	
  extend	
  effectiveness	
  of	
  research	
  related	
  to	
  nutrition	
  and	
  
obesity	
  and	
  related	
  disorders	
  by	
  December	
  2016.	
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Metric	
  3:	
   Obtain	
  extramural	
  funding	
  for	
  the	
  Obesity	
  Research	
  Center	
  by	
  2017.	
  
Metric	
  4:	
  	
  	
   Conduct	
  a	
  faculty	
  hire	
  with	
  expertise	
  in	
  clinical	
  and	
  community	
  trials	
  and	
  analysis	
  of	
  


non-­‐randomized	
  trials	
  by	
  December	
  2016	
  (Same	
  as	
  Objective	
  6).	
  
	
  
Objective	
  2:	
  	
  	
   Strengthen	
  research	
  in	
  Advancing	
  Health	
  Equity	
  for	
  Diverse	
  Populations	
  and	
  


Vulnerable	
  Populations.	
  
	
  
Strategies	
  
Strategy	
  1:	
  	
  	
   Create	
  college-­‐wide	
  forums	
  and	
  workgroups	
  that	
  support	
  research	
  that	
  advances	
  health	
  


equity.	
  
Strategy	
  2:	
   Hire	
  faculty	
  members	
  who	
  are	
  able	
  to	
  combine	
  their	
  expertise	
  with	
  thematic	
  areas	
  


within	
  the	
  Division	
  of	
  Health	
  Promotion	
  Sciences	
  (respiratory	
  diseases,	
  indigenous	
  
populations,	
  underserved	
  girls	
  and	
  women,	
  and	
  non-­‐randomized	
  trials).	
  	
  


	
  
Metrics	
  
Metric	
  1:	
  	
  	
   Prioritize	
  a	
  new	
  faculty	
  hire	
  with	
  a	
  focus	
  in	
  child	
  health.	
  
Metric	
  2:	
  	
  	
   Prioritize	
  a	
  new	
  faculty	
  hire	
  with	
  expertise	
  in	
  indigenous	
  populations.	
  
Metric	
  3:	
  	
  	
   Prioritize	
  a	
  new	
  faculty	
  hire	
  with	
  expertise	
  in	
  women’s	
  health.	
  
Metric	
  4:	
  	
  	
   Prioritize	
  a	
  new	
  hire	
  to	
  support	
  an	
  Obesity	
  Research	
  Center	
  (See	
  Objective	
  1).	
  	
  
	
  
Objective	
  3:	
  	
  	
   Strengthen	
  and	
  expand	
  research	
  opportunities	
  in	
  Global	
  Health	
  
	
  
Strategies	
  
Strategy	
  1:	
  	
  	
   Hire	
  faculty	
  members	
  with	
  expertise	
  in	
  infectious	
  disease	
  epidemiology.	
  
Strategy	
  2:	
  	
  	
   Hire	
  a	
  coordinator	
  for	
  the	
  Global	
  Health	
  Institute.	
  
Strategy	
  3:	
  	
  	
   Expand	
  global	
  research	
  that	
  compliments	
  our	
  teaching	
  and	
  service.	
  	
  	
  
	
  
Metrics	
  
Metric	
  1:	
   Complete	
  2	
  faculty	
  hires	
  in	
  infectious	
  diseases	
  by	
  December	
  2013.	
  
Metric	
  2:	
  	
  	
   Hire	
  a	
  coordinator	
  for	
  the	
  Global	
  Health	
  Institute	
  by	
  December	
  2013.	
  
Metric	
  3:	
   Identify	
  at	
  least	
  3	
  international	
  sites	
  for	
  focusing	
  the	
  College’s	
  international	
  teaching,	
  


research	
  and	
  service	
  by	
  December	
  2016.	
  
Metric	
  4:	
  	
   Establish	
  research	
  activities	
  with	
  key	
  international	
  partners	
  by	
  December	
  2015.	
  	
  	
  
	
  
Objective	
  4:	
  	
  	
   Strengthen	
  research	
  in	
  Environmental	
  Health	
  and	
  Public	
  Safety.	
  
	
  
Strategies	
  
Strategy	
  1:	
  	
  	
   Create	
  The	
  Exposure	
  Science	
  and	
  Risk	
  Assessment	
  Center	
  (ESRAC)	
  to	
  provide	
  expertise	
  


throughout	
  the	
  University	
  of	
  Arizona/Arizona	
  Health	
  Sciences	
  Center	
  in	
  the	
  areas	
  of	
  
human	
  exposure	
  science	
  and	
  risk	
  assessment	
  of	
  chemical,	
  biological	
  and	
  physical	
  
hazards	
  to	
  workers	
  and	
  communities.	
  	
  	
  


Strategy	
  2:	
  	
  	
   Hire	
  faculty	
  members	
  to	
  support	
  ESRAC.	
  	
  
Strategy	
  3:	
  	
  	
   Expand	
  current	
  workplace	
  and	
  public	
  protection	
  research	
  efforts.	
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Metrics	
  
Metric	
  1:	
  	
  	
   Create	
  The	
  Exposure	
  Science	
  and	
  Risk	
  Assessment	
  (ESRAC)	
  by	
  December	
  2013.	
  
Metric	
  2:	
  	
  	
   Hire	
  a	
  faculty	
  members	
  to	
  expand	
  ESRAC	
  activities.	
  
Metric	
  3:	
   Conduct	
  a	
  faculty	
  hire	
  with	
  expertise	
  in	
  industrial	
  hygiene	
  to	
  support	
  workplace	
  and/or	
  


public	
  safety	
  by	
  December	
  2015	
  
Metric	
  4:	
  	
  	
   Conduct	
  a	
  faculty	
  hire	
  with	
  expertise	
  in	
  managing	
  and	
  analyzing	
  high	
  dimensional	
  


biomedical	
  data	
  and	
  large	
  databases	
  by	
  December	
  2015	
  (Same	
  as	
  Objective	
  5	
  &	
  6).	
  
	
  
Objective	
  5:	
  	
  	
  	
   Strengthen	
  Research	
  in	
  Health	
  Care	
  Services	
  Research.	
  
Strategy	
  1:	
  	
  	
   Hire	
  new	
  faculty	
  with	
  expertise	
  in	
  Health	
  Services	
  Research	
  and	
  Health	
  Economics.	
  	
  	
  
Strategy	
  2:	
  	
  	
   Create	
  a	
  Center	
  for	
  Health	
  Services	
  Research	
  that	
  will	
  identify	
  and	
  rapidly	
  respond	
  to	
  


opportunities	
  at	
  the	
  state,	
  federal	
  and	
  bi-­‐national	
  levels	
  to	
  develop	
  practical	
  solutions	
  
for	
  Arizona’s	
  health	
  system	
  that	
  improve	
  health	
  outcomes,	
  enhance	
  access	
  to	
  quality	
  
health	
  care,	
  reduce	
  health	
  inequities,	
  assess	
  cost	
  efficiency	
  and	
  assure	
  accountability.	
  


Strategy	
  3:	
  	
  	
   Hire	
  a	
  faculty	
  member	
  with	
  expertise	
  in	
  managing	
  and	
  analyzing	
  high	
  dimensional	
  
biomedical	
  data	
  and	
  large	
  databases.	
  	
  	
  


Strategy	
  4:	
  	
  	
   Work	
  broadly	
  across	
  UA	
  Colleges,	
  Centers,	
  MEZCOPH	
  Divisions	
  and	
  Sections	
  to	
  house	
  
large	
  databases	
  and	
  provide	
  data	
  for	
  health	
  services	
  research	
  and	
  policy	
  analysis	
  such	
  as	
  
for	
  the	
  new	
  Electronic	
  Medical	
  Record	
  (EPIC),	
  and	
  an	
  all	
  payer	
  claims	
  database	
  for	
  
Medicaid	
  and	
  plans	
  offered	
  on	
  the	
  state	
  or	
  federal	
  exchange.	
  	
  	
  


Strategy	
  5:	
  	
  	
   Hire	
  Information	
  technology	
  specialists	
  to	
  provide	
  support	
  for	
  the	
  Health	
  Services	
  
Research	
  Center	
  large	
  databases.	
  	
  	
  


	
  
Metrics	
  
Metric	
  1:	
  	
  	
   Conduct	
  two	
  faculty	
  hires	
  in	
  Health	
  Services	
  Research,	
  one	
  with	
  expertise	
  in	
  Economics.	
  


by	
  December	
  2013.	
  
Metric	
  2:	
  	
  	
   Create	
  a	
  Center	
  for	
  Health	
  Services	
  Research	
  December	
  2015.	
  
Metric	
  3:	
  	
  	
   Conduct	
  a	
  faculty	
  hire	
  with	
  expertise	
  in	
  managing	
  and	
  analyzing	
  high	
  dimensional	
  


biomedical	
  data	
  and	
  large	
  databases	
  by	
  December	
  2015	
  (Same	
  as	
  Objectives	
  4	
  &	
  6).	
  	
  
Metric	
  4:	
  	
  	
   Create	
  a	
  warehouse	
  of	
  large	
  databases	
  to	
  support	
  health	
  services	
  research	
  and	
  policy	
  


analysis	
  by	
  June	
  2016.	
  
Metric	
  5:	
  	
  	
   Conduct	
  hires	
  of	
  two	
  information	
  technology	
  specialists	
  to	
  provide	
  support	
  for	
  the	
  


Health	
  Services	
  Research	
  Center	
  large	
  databases	
  by	
  June	
  2015.	
  	
  
	
  
Objective	
  6:	
  	
  	
   Strengthen	
  our	
  capacity	
  for	
  Health	
  Informatics,	
  Biostatistics,	
  and	
  Evaluation.	
  
	
  
Strategies	
  
Strategy	
  1:	
  	
  	
   Hire	
  a	
  new	
  faculty	
  member	
  with	
  expertise	
  in	
  managing	
  and	
  analyzing	
  high	
  dimensional	
  


biomedical	
  data	
  and	
  large	
  databases.	
  	
  	
  
Strategy	
  2:	
  	
  	
   Hire	
  a	
  new	
  faculty	
  member	
  with	
  expertise	
  in	
  clinical	
  and	
  community	
  trials	
  and	
  analysis	
  


of	
  non-­‐randomized	
  trials.	
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Strategy	
  3:	
  	
  	
   Hire	
  a	
  new	
  faculty	
  member	
  with	
  expertise	
  in	
  clinical	
  and	
  epidemiological	
  research	
  to	
  
support	
  research	
  development	
  in	
  Phoenix.	
  


Strategy	
  4:	
  	
   Hire	
  information	
  technology	
  specialists	
  to	
  support	
  research	
  and	
  large	
  databases.	
  	
  	
  
	
  
Metrics	
  	
  	
  
Metric	
  1:	
  	
  	
   Conduct	
  a	
  faculty	
  hire	
  with	
  expertise	
  in	
  managing	
  and	
  analyzing	
  high	
  dimensional	
  


biomedical	
  data	
  and	
  large	
  databases	
  by	
  December	
  2015	
  (Same	
  as	
  Objectives	
  4	
  &	
  5).	
  
Metric	
  2:	
  	
  	
   Conduct	
  a	
  faculty	
  hire	
  with	
  expertise	
  in	
  clinical	
  and	
  community	
  trials	
  and	
  analysis	
  of	
  


non-­‐randomized	
  trials	
  by	
  December	
  2016.	
  (Same	
  as	
  Objective	
  1).	
  
Metric	
  3:	
  	
  	
   Conduct	
  a	
  faculty	
  hire	
  with	
  expertise	
  in	
  clinical	
  and	
  epidemiological	
  research	
  to	
  support	
  


research	
  development	
  in	
  Phoenix	
  by	
  December	
  2014	
  (Same	
  as	
  Objective	
  10).	
  
Metric	
  4:	
  	
  	
   Conduct	
  hire	
  of	
  2	
  information	
  technology	
  specialists	
  to	
  support	
  research	
  and	
  large	
  


databases	
  by	
  June	
  2015.	
  	
  
	
  


Objective	
  7:	
  	
  	
   Improve	
  collaborations	
  within	
  the	
  College,	
  University,	
  and	
  with	
  community	
  partners.	
  
	
  
Strategies	
  
Strategy	
  1:	
  	
  	
   Collaborate	
  with	
  the	
  College’s	
  marketing	
  department	
  and	
  CAB	
  to	
  create	
  research	
  


marketing	
  materials.	
  	
  	
  
Strategy	
  2:	
  	
  	
   Network	
  with	
  other	
  researcher	
  entities	
  on	
  campus.	
  	
  	
  
Strategy	
  3:	
  	
  	
   Expand	
  national	
  visibility	
  by	
  attending	
  conferences	
  and	
  presenting	
  MEZCOPH	
  research.	
  	
  	
  
Strategy	
  4:	
  	
  	
   Redesign	
  web	
  view	
  to	
  facilitate	
  searching	
  of	
  research	
  by	
  subject	
  area	
  or	
  key	
  word	
  and	
  


add	
  faculty	
  CVs.	
  	
  
Strategy	
  5:	
  	
  	
   Create	
  and	
  promote	
  research	
  themes.	
  	
  
	
  
Metrics	
  
Metric	
  1:	
  	
  	
   Track	
  number	
  of	
  collaborative	
  grants	
  submitted/funded	
  each	
  year	
  (i.e.	
  grants	
  with	
  


researchers	
  outside	
  of	
  MEZCOPH).	
  
Metric	
  2:	
  	
   Establish	
  college-­‐wide	
  research	
  themes	
  to	
  guide	
  future	
  investments	
  by	
  December	
  2013.	
  
Metric	
  3:	
  	
  	
   Create	
  a	
  marketing	
  plan	
  and	
  materials	
  that	
  highlight	
  the	
  College’s	
  research	
  strengths	
  


and	
  outcomes.	
  by	
  December	
  2013.	
  	
  
Metric	
  4:	
  	
  	
   Have	
  a	
  redesigned	
  website	
  for	
  the	
  College’s	
  research	
  office	
  that	
  facilitates	
  searching	
  of	
  


research	
  by	
  subject	
  area	
  or	
  key	
  word	
  or	
  faculty	
  name	
  by	
  December	
  2013.	
  
	
  
Objective	
  8:	
  	
  	
   Expand	
  infrastructure	
  for	
  research	
  administration	
  in	
  the	
  business	
  and	
  research	
  offices.	
  
	
  
Strategies	
  
Strategy	
  1:	
  	
  	
   Create	
  written	
  policies	
  and	
  procedures	
  for	
  submitting	
  grants	
  through	
  MEZCOPH	
  to	
  


ensure	
  adequate	
  time	
  for	
  your	
  review.	
  	
  
Strategy	
  2:	
  	
   Expand	
  support	
  for	
  grant	
  submission	
  for	
  new	
  investigators.	
  	
  
Strategy	
  3:	
  	
   Provide	
  adequate	
  accounting	
  services	
  for	
  increased	
  faculty	
  post-­‐award	
  administration	
  


support.	
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Metrics	
  
Metric	
  1:	
  	
  	
   Create	
  written	
  policies	
  and	
  procedures	
  by	
  December	
  2013.	
  
Metric	
  2:	
  	
  	
   Hire	
  of	
  program	
  manager	
  to	
  assist	
  with	
  grant	
  submission	
  for	
  new	
  investigators	
  by	
  	
  


December	
  2013.	
  
Metric	
  3:	
  	
  	
   Hire	
  additional	
  accountants	
  for	
  increased	
  faculty	
  post-­‐award	
  administration	
  support	
  as	
  


needed	
  based	
  on	
  resources.	
  	
  
Metric	
  4:	
   Create	
  a	
  tracking	
  mechanism	
  to	
  identify	
  submitted	
  and	
  funded	
  grants	
  for	
  each	
  of	
  the	
  


College’s	
  thematic	
  research	
  areas	
  by	
  December	
  2013.	
  
	
  
Objective	
  9:	
  	
  	
   Develop	
  models	
  of	
  sharing	
  support	
  research	
  staff	
  to	
  expand	
  research	
  capacity	
  and	
  


infrastructure.	
  
	
  
Strategies	
  
Strategy	
  1:	
  	
   Support	
  a	
  position	
  to	
  assist	
  with	
  laboratory	
  related	
  research.	
  
Strategy	
  2:	
  	
  	
   Improve	
  information	
  sharing	
  about	
  appointed	
  professionals’	
  expertise	
  and	
  funding	
  level	
  


so	
  faculty	
  can	
  develop	
  grant	
  proposals	
  and	
  fill	
  TBA	
  grant	
  positions	
  and	
  to	
  stability	
  for	
  
these	
  core	
  research	
  staff.	
  


Strategy	
  3:	
  	
   Develop	
  a	
  mechanism	
  to	
  create	
  program	
  manager	
  positions	
  for	
  thematic	
  areas.	
  	
  	
  
	
  
Metrics	
  
Metric	
  1:	
  	
  	
  	
   Create	
  a	
  mechanism	
  to	
  track	
  the	
  number	
  of	
  grants	
  by	
  thematic	
  area	
  by	
  December	
  2013	
  
Metric	
  2:	
   Obtain	
  a	
  major	
  research	
  grant	
  in	
  each	
  key	
  thematic	
  area	
  of	
  research	
  by	
  May	
  2017.	
  	
  
Metric	
  3:	
  	
  	
   	
   Create	
  a	
  lab	
  manager	
  position	
  by	
  December	
  2013.	
  	
  
Metric	
  4:	
  	
  	
   Create	
  spreadsheet	
  of	
  appointed	
  professionals’	
  expertise	
  and	
  funding	
  level	
  by	
  	
  


December	
  2013.	
  
Metric	
  5:	
  	
  	
   	
   Conduct	
  hires	
  of	
  program	
  managers	
  for	
  thematic	
  areas	
  by	
  June	
  2017.	
  
	
  
Objective	
  10:	
  	
  Expand	
  MEZCOPH’s	
  potential	
  for	
  research	
  on	
  the	
  Phoenix	
  campus.	
  
	
  
Strategies	
  
Strategy	
  1:	
  	
  	
   Provide	
  faculty	
  and	
  research	
  support	
  staff	
  for	
  the	
  Phoenix	
  campus.	
  
Strategy	
  2:	
  	
  	
   Provide	
  a	
  dedicated	
  business	
  office	
  support	
  for	
  the	
  Phoenix	
  campus.	
  	
  	
  
	
  
Metrics	
  
Metric	
  1:	
  	
  	
   Conduct	
  a	
  faculty	
  hire	
  with	
  expertise	
  in	
  clinical	
  and	
  epidemiological	
  research	
  to	
  support	
  


research	
  development	
  in	
  Phoenix	
  by	
  December	
  2014	
  (Same	
  as	
  Objective	
  6).	
  	
  
Metric	
  2:	
  	
   Conduct	
  Program	
  Manager	
  hire	
  for	
  research	
  office	
  support	
  of	
  Phoenix	
  initiatives	
  by	
  


December	
  2014.	
  
Metric	
  3:	
  	
  	
   Establish	
  a	
  business	
  office	
  hire	
  for	
  research	
  support	
  of	
  Phoenix	
  initiatives	
  by	
  December	
  


2015.	
  
Metric	
  4:	
  	
   Increase	
  research	
  funding	
  each	
  year	
  through	
  2020.	
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Objective	
  11:	
  	
  	
  Facilitate	
  success	
  of	
  new	
  investigators.	
  
	
  
Strategies	
  
Strategy	
  1:	
  	
  	
   Create	
  MEZCOPH	
  written	
  policies	
  and	
  procedures	
  for	
  submitting	
  grants.	
  	
  
Strategy	
  2:	
  	
   Expand	
  the	
  research	
  office	
  to	
  support	
  the	
  increasing	
  number	
  of	
  faculty	
  and	
  students	
  in	
  


the	
  division	
  and	
  the	
  complexity	
  of	
  the	
  new	
  UA	
  Access	
  system.	
  	
  
Strategy	
  3:	
  	
  	
   Identify	
  person	
  from	
  the	
  research	
  office	
  to	
  ensure	
  appropriate	
  scientific	
  mentoring	
  for	
  


all	
  new	
  investigators	
  with	
  submitting	
  proposal.	
  
Strategy	
  4:	
  	
  	
   Continue	
  to	
  provide	
  a	
  grant	
  review	
  system	
  prior	
  to	
  submission	
  for	
  new	
  investigators.	
  
Strategy	
  5:	
  	
  	
   Continue	
  to	
  provide	
  a	
  monthly	
  faculty	
  development	
  lunch	
  session	
  for	
  junior	
  faculty	
  that	
  


alternates	
  between	
  education	
  and	
  research	
  topics.	
  
Strategy	
  6:	
  	
  	
   Provide	
  sample	
  grants	
  and	
  template	
  grant	
  pieces	
  on	
  intranet.	
  	
  
Strategy	
  7:	
  	
  	
   Create	
  written	
  information	
  on	
  what	
  services	
  can	
  be	
  expected	
  from	
  the	
  MEZCOPH	
  


business	
  office.	
  	
  	
  
Strategy	
  8:	
  	
  	
   Continue	
  to	
  encourage	
  faculty	
  hiring	
  within	
  research	
  themes.	
  	
  	
  
	
  
Metrics	
  	
  	
  
Metric	
  1:	
  	
  	
   Create	
  and	
  distribute	
  written	
  policies	
  and	
  procedures	
  for	
  submitting	
  grants	
  through	
  


MEZCOPH	
  by	
  December	
  2013.	
  
Metric	
  2:	
  	
  	
   Hire	
  of	
  a	
  new	
  support	
  staff	
  to	
  support	
  the	
  increasing	
  number	
  of	
  faculty	
  and	
  students	
  in	
  


the	
  division	
  and	
  the	
  complexity	
  of	
  the	
  new	
  UA	
  Access	
  system	
  by	
  December	
  2013.	
  
Metric	
  3:	
  	
  	
   Provide	
  support	
  from	
  the	
  research	
  office	
  to	
  ensure	
  appropriate	
  scientific	
  mentoring	
  for	
  


all	
  new	
  investigators	
  	
  
Metric	
  4:	
  	
  	
   Provide	
  sample	
  grants	
  and	
  template	
  grant	
  pieces	
  on	
  intranet	
  for	
  junior	
  faculty	
  by	
  


December	
  2013.	
  	
  	
  
Metric	
  5:	
  	
  	
   Create	
  written	
  information	
  on	
  what	
  services	
  can	
  be	
  expected	
  from	
  the	
  MEZCOPH	
  


business	
  office	
  by	
  December	
  2013.	
  
Metric	
  6:	
  	
   Develop	
  a	
  tracking	
  mechanism	
  to	
  identify	
  grants	
  submitted	
  and	
  funded	
  by	
  thematic	
  area	
  


to	
  identify:	
  
	
   a.	
   Percent	
  of	
  grants	
  with	
  multiple	
  MEZCOPH	
  faculty	
  members	
  as	
  investigators.	
  
	
   b.	
   Percent	
  of	
  junior	
  faculty	
  funded	
  within	
  two	
  years	
  of	
  hire.	
  
	
   c.	
   Satisfaction	
  of	
  junior	
  faculty	
  with	
  research	
  office	
  support.	
  	
  
	
  


MEZCOPH	
  COMMUNITY	
  ENGAGEMENT	
  AND	
  WORKFORCE	
  DEVELOPMENT	
  GOALS	
  	
  
1. Ensure	
  that	
  faculty	
  and	
  academic	
  professionals	
  are	
  involved	
  in	
  community	
  engagement,	
  


outreach,	
  practice	
  and	
  service	
  activities	
  that	
  focus	
  on	
  four	
  categories:	
  	
  eliminating	
  health	
  
disparities,	
  building	
  and	
  strengthening	
  collaborations,	
  targeting	
  Healthy	
  People	
  goals	
  2020,	
  and	
  
public	
  health	
  preparedness.	
  	
  	
  


2. Ensure	
  that	
  the	
  MPH	
  student	
  internships	
  are	
  community	
  based	
  (outside	
  of	
  MEZCOPH)	
  and	
  
focused	
  on	
  community	
  outreach	
  practice	
  and	
  service	
  activities	
  that	
  emphasize	
  eliminating	
  
health	
  disparities,	
  building	
  and	
  strengthening	
  collaborations,	
  targeting	
  Health	
  Arizona	
  Goals,	
  
and	
  public	
  health	
  preparedness.	
  


3. Ensure	
  community	
  engagement,	
  practice	
  and	
  service	
  presence	
  in	
  all	
  15	
  counties.	
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4. Ensure	
  that	
  faculty	
  and	
  academic	
  professionals	
  are	
  involved	
  in	
  the	
  delivery	
  of	
  workforce	
  
development/continuing	
  education	
  activities	
  to	
  diverse	
  audiences.	
  


	
  
Objective	
  1:	
   Faculty	
  and	
  APs	
  are	
  involved	
  in	
  service	
  that	
  creates	
  health	
  equity,	
  builds	
  and	
  
strengthens	
  collaborations	
  with	
  community	
  partners,	
  targets	
  the	
  USA	
  Health	
  People	
  2020	
  Goals,	
  and	
  
focuses	
  on	
  Public	
  Health	
  Preparedness.	
  
	
  
Strategies	
  
Strategy	
  1:	
   Increase	
  discussion	
  of	
  methods	
  for	
  ensuring	
  IDC	
  rates	
  on	
  service	
  contracts	
  that	
  are	
  


viable	
  for	
  community	
  organizations	
  and	
  local	
  governmental	
  entities	
  including:	
  	
  standard	
  
language	
  for	
  justification	
  of	
  waiver,	
  separating	
  out	
  contracts	
  for	
  service	
  and	
  technical	
  
assistance,	
  utilizing	
  the	
  Foundation	
  and/or	
  other	
  entity	
  which	
  could	
  be	
  established	
  for	
  
community	
  contracts.	
  	
  	
  


Strategy	
  2:	
   Increase	
  understanding	
  of	
  the	
  definition	
  of	
  community	
  engagement	
  by	
  establishing	
  a	
  
common	
  definition	
  of	
  community	
  engagement,	
  community	
  engaged	
  scholarship,	
  and	
  
community	
  service.	
  


Strategy	
  3:	
   Maintain	
  dialogue	
  with	
  faculty	
  regarding	
  the	
  importance	
  of	
  community	
  engagement	
  
including	
  providing	
  national	
  documents	
  and	
  articles	
  defining	
  community	
  engagement	
  as	
  
an	
  important	
  area	
  for	
  annual	
  work	
  plans	
  and	
  for	
  promotion	
  and	
  tenure;	
  establish	
  better	
  
data	
  collection	
  mechanisms	
  within	
  the	
  APR	
  to	
  document	
  community	
  engagement;	
  
explore	
  other	
  department	
  models	
  for	
  community	
  based	
  faculty.	
  


Strategy	
  4:	
   Strengthen	
  information	
  regarding	
  APs	
  skill	
  set,	
  experience,	
  areas	
  of	
  focus	
  and	
  funding	
  
availability	
  through	
  an	
  online	
  matrix	
  of	
  this	
  information	
  which	
  is	
  available	
  College	
  wide	
  
for	
  grant	
  writing	
  and	
  funding	
  support.	
  


Strategy	
  5:	
   Investigate	
  models	
  of	
  continuing	
  status	
  in	
  other	
  Colleges	
  that	
  might	
  be	
  appropriate	
  for	
  
academic	
  professionals.	
  	
  	
  


	
  
Metrics	
  
Metric	
  1:	
   Ensure	
  that	
  no	
  fewer	
  than	
  50%	
  of	
  faculty	
  and	
  APs	
  are	
  involved	
  in	
  community	
  


engagement,	
  outreach,	
  practice	
  and	
  service	
  activities	
  that	
  focus	
  on	
  priority	
  categories.	
  
Metric	
  2:	
   Establish	
  a	
  new	
  faculty	
  title	
  by	
  2015	
  that	
  acknowledges	
  the	
  contribution	
  of	
  faculty	
  


members	
  whose	
  community	
  engagement	
  is	
  a	
  major	
  part	
  of	
  their	
  scholarly	
  activities.	
  	
  	
  
	
  


Objective	
  2:	
   Ensure	
  that	
  our	
  internships	
  provide	
  students	
  with	
  experience	
  in	
  the	
  workplace.	
  
	
  
Strategies	
  
Strategy	
  1:	
   Continued	
  tracking	
  of	
  internships	
  through	
  student	
  documentation	
  form.	
  
Strategy	
  2:	
   Emphasize	
  importance	
  of	
  internships	
  which	
  are	
  external	
  to	
  the	
  College.	
  
	
  
Metrics	
  
Metric	
  1:	
   No	
  fewer	
  than	
  75%	
  of	
  the	
  MPH	
  student	
  internships	
  are	
  community	
  based.	
  	
  
Metric	
  2:	
   No	
  fewer	
  than	
  95%	
  of	
  students	
  report	
  that	
  their	
  preceptor	
  provided	
  them	
  the	
  needed	
  


time	
  to	
  meet	
  their	
  learning	
  objectives.	
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Objective	
  3:	
   Document	
  activities	
  in	
  all	
  15	
  Arizona	
  Counties	
  and	
  statewide.	
  
	
  
Strategies	
  
Strategy	
  1:	
   Convene	
  a	
  CEPAS	
  work	
  group	
  to	
  develop	
  recommendations	
  for	
  community	
  engagement	
  


activities	
  which	
  target	
  all	
  of	
  our	
  counties	
  and	
  ensure	
  a	
  statewide	
  presence.	
  
Strategy	
  2:	
   Promote	
  the	
  submission	
  contracts	
  and	
  grants	
  that	
  provide	
  support	
  to	
  Arizona	
  counties.	
  
	
  
Metrics	
  
Metric	
  1:	
   Have	
  the	
  College’s	
  centers	
  collectively	
  invest	
  in	
  all	
  of	
  Arizona’s	
  counties	
  through	
  their	
  


instructional,	
  research	
  and	
  service	
  programs.	
  
Metric	
  2:	
   Have	
  faculty	
  and	
  students	
  be	
  members	
  of	
  the	
  Arizona	
  Public	
  Health	
  Association.	
  
	
  
Objective	
  4:	
   Provide	
  continuing	
  education	
  programs	
  for	
  the	
  Public	
  Health	
  Workforce	
  in	
  Arizona.	
  
	
  
Strategies	
  
Strategy	
  1:	
  	
   Maintain	
  dialogue	
  with	
  faculty	
  regarding	
  the	
  importance	
  of	
  work	
  force	
  development	
  


activities	
  as	
  an	
  important	
  role	
  of	
  a	
  land	
  grant	
  institution.	
  
Strategy	
  2:	
  	
  	
   Establish	
  better	
  data	
  collection	
  mechanisms	
  within	
  the	
  APR	
  to	
  document	
  workforce	
  


development	
  activities.	
  
Strategy	
  3:	
  	
   Increase	
  discussion	
  of	
  methods	
  for	
  ensuring	
  IDC	
  rates	
  on	
  workforce	
  development’s	
  


contracts	
  that	
  are	
  viable	
  for	
  community	
  organizations	
  and	
  local	
  governmental	
  entities	
  
including:	
  	
  standard	
  language	
  for	
  justification	
  of	
  waiver.	
  


	
  
Metrics	
  
Metric	
  1:	
  	
   Ensure	
  that	
  no	
  fewer	
  than	
  50%	
  of	
  faculty	
  and	
  academic	
  professionals	
  are	
  involved	
  in	
  the	
  


delivery	
  of	
  workforce	
  development/continuing	
  education	
  activities	
  to	
  diverse	
  audiences.	
  
Metric	
  2:	
   Develop	
  a	
  rubric	
  that	
  can	
  be	
  used	
  to	
  identify	
  best	
  practices	
  for	
  contracts	
  and	
  grants	
  that	
  


have	
  reduced	
  IDC	
  rates	
  by	
  June	
  2014.	
  
	
  	
   	
  


MEZCOPH	
  CROSS	
  CUTTING	
  AND	
  PRODUCTIVITY	
  GOALS	
  	
  


1. Maximize	
  the	
  College’s	
  educational,	
  scientific,	
  and	
  entrepreneurial	
  programs.	
  
	
  


Objective	
  1:	
   Build	
  the	
  College’s	
  infrastructure.	
  
	
  
Strategies	
  
Strategy	
  1:	
  	
  	
   Optimize	
  the	
  educational	
  experience	
  for	
  students	
  (scholarships,	
  service	
  learning,	
  


leadership	
  and	
  global	
  experiences).	
  
Strategy	
  2:	
  	
   Ensure	
  cost-­‐effective	
  management	
  of	
  pre	
  and	
  post	
  award	
  support.	
  
Strategy	
  3:	
  	
   Support	
  alumni	
  partnerships.	
  	
  
Strategy	
  4:	
  	
   Support	
  community	
  partnerships.	
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Strategy	
  5:	
  	
   Build	
  private-­‐public	
  partnerships.	
  
Strategy	
  6:	
  	
   Cultivate	
  donors	
  to	
  support	
  student	
  and	
  faculty	
  research.	
  	
  
	
  
Metrics	
  	
  
Metric	
  1:	
   Track	
  the	
  number	
  of	
  new	
  students	
  scholarships,	
  alumni,	
  community	
  and	
  private-­‐public	
  


partnerships.	
  
Metric	
  2:	
   Stabilize	
  MEZCOPH	
  financial	
  plan	
  by	
  cost	
  effective	
  management	
  of	
  our	
  revenues	
  and	
  


expenses	
  to	
  continue	
  supporting	
  the	
  College’s	
  growth.	
  	
  
Metric	
  3:	
   Complete	
  the	
  hiring	
  plan	
  as	
  identified	
  in	
  this	
  strategic	
  plan.	
  
Metric	
  4:	
   Obtain	
  additional	
  permanent	
  funding	
  to	
  support	
  the	
  Phoenix	
  campus	
  by	
  December	
  


2017.	
  	
  	
  	
  
	
  
Objective	
  2:	
  	
  	
  Develop	
  and	
  test	
  innovative	
  approaches	
  to	
  support	
  the	
  growth	
  of	
  MEZCOPH.	
  	
  
	
  
Strategies	
  
Strategy	
  1:	
  	
   Create	
  a	
  center	
  for	
  Student	
  Internships	
  and	
  Outreach	
  that	
  is	
  academic-­‐based	
  with	
  the	
  


representation	
  from	
  community	
  leaders	
  and	
  UA	
  leaders	
  that	
  provide	
  a	
  well-­‐organized	
  
infrastructure	
  for	
  all	
  undergraduate,	
  graduate	
  and	
  global	
  internships.	
  


Strategy	
  2:	
  	
   Work	
  with	
  other	
  colleges	
  to	
  leverage	
  courses	
  and	
  enhance	
  student	
  centered	
  learning.	
  
Strategy	
  3:	
  	
   Take	
  advantage	
  of	
  technology	
  and	
  models	
  utilizing	
  qualified	
  instructors	
  from	
  afar.	
  
Strategy	
  4:	
  	
   Link	
  specific	
  goals	
  for	
  growth	
  with	
  resources	
  and	
  define	
  growth	
  based	
  on	
  quantitative	
  


metrics	
  beyond	
  number	
  of	
  students	
  such	
  as	
  diversity	
  and	
  quality	
  of	
  students.	
  	
  
Strategy	
  5:	
  	
   Identify	
  additional	
  appropriate	
  space	
  for	
  faculty.	
  
Strategy	
  6:	
  	
   Work	
  with	
  other	
  colleges	
  to	
  apply	
  for	
  large	
  multidisciplinary	
  grants.	
  	
  
Strategy	
  7:	
  	
   Explore	
  opportunities	
  for	
  joint	
  faculty	
  hires.	
  	
  
	
  
Metrics	
  
Metric	
  1:	
   Expand	
  the	
  Office	
  of	
  Academic	
  Affairs	
  to	
  respond	
  to	
  growing	
  number	
  of	
  students	
  with	
  


regards	
  to	
  courses	
  and	
  the	
  need	
  to	
  coordinate	
  partnerships	
  for	
  internship	
  sites	
  by	
  
December	
  2013.	
  


Metric	
  2:	
   Amend	
  the	
  College’s	
  merit-­‐based	
  financial	
  system	
  that	
  distributes	
  funds	
  based	
  on	
  
division	
  inputs	
  with	
  regards	
  to	
  the	
  University’s	
  Responsible	
  Center	
  Management	
  Plan	
  by	
  
December	
  2014.	
  


	
  
Objective	
  3:	
  	
  	
   Improve	
  marketing	
  of	
  the	
  College’s	
  research	
  expertise	
  as	
  well	
  as	
  timely	
  marketing	
  of	
  


the	
  College’s	
  research	
  accomplishments.	
  
	
  
Strategies	
  
Strategy	
  1:	
  	
  	
   Develop	
  research	
  themes	
  for	
  marketing	
  use.	
  	
  	
  
Strategy	
  2:	
  	
  	
   Collaborate	
  with	
  the	
  College’s	
  marketing	
  department	
  and	
  CAB	
  to	
  create	
  research	
  


marketing	
  materials.	
  	
  	
  
	
  
	
  







	
   	
   	
   	
  
	
   	
   Strategic	
  Plan	
  2013-­‐2020	
  
	
  
	
  


Page	
  |	
  24	
  	
  
	
  


Strategy	
  3:	
  	
  	
   Work	
  with	
  the	
  Community	
  Advisory	
  Board	
  (CAB)	
  to	
  develop	
  a	
  marketing	
  plan.	
  	
  
Strategy	
  4:	
  	
  	
   Research	
  office	
  to	
  network	
  with	
  other	
  entities	
  on	
  campus	
  to	
  promote	
  MEZCOPH	
  


research.	
  	
  	
  
	
  
Metrics	
  
Metric	
  1:	
  	
  	
   Develop	
  brochure	
  that	
  highlights	
  research	
  themes	
  for	
  marketing	
  use	
  by	
  December	
  2013.	
  	
  
Metric	
  2:	
  	
  	
   Work	
  with	
  the	
  Community	
  Advisory	
  Board	
  (CAB)	
  to	
  develop	
  a	
  marketing	
  plan	
  by	
  


December	
  2013.	
  	
  
Metric	
  3:	
  	
   Track	
  the	
  impact	
  of	
  new	
  research	
  marketing	
  materials	
  on	
  the	
  number	
  of	
  new	
  


collaborations	
  and/or	
  donors.	
  	
  
	
  
Making	
  the	
  Investment	
  
	
  
The	
  goals	
  and	
  objectives	
  presented	
  in	
  the	
  previous	
  section	
  provide	
  the	
  groundwork	
  for	
  an	
  ambitious	
  
plan	
  to	
  support	
  the	
  health	
  of	
  Arizonans	
  and	
  the	
  economic	
  growth	
  of	
  its	
  citizenry.	
  	
  The	
  investments	
  
indicate	
  a	
  need	
  to	
  expand	
  the	
  College’s	
  faculty	
  and	
  key	
  staff	
  members	
  to	
  support	
  its	
  research	
  agenda.	
  
Further,	
  the	
  College	
  will	
  establish	
  new	
  centers	
  that	
  bring	
  together	
  faculty	
  within	
  the	
  College	
  and	
  across	
  
the	
  university	
  that	
  will	
  focus	
  on	
  health	
  behaviors,	
  the	
  environmental	
  health,	
  and	
  health	
  services	
  
research.	
  	
  It	
  is	
  projected	
  that	
  within	
  five	
  years	
  the	
  cumulated	
  tuition	
  and	
  research	
  funds	
  generated	
  will	
  
exceed	
  this	
  investment	
  and	
  double	
  the	
  amount	
  the	
  final	
  year.	
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  year	
  to	
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  from	
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  college.	
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Appendix	
  A	
  


Community	
  Engagement	
  Framework	
  
	
  


	
  


	
  


“Community	
  engagement	
  is	
  the	
  application	
  of	
  institutional	
  resources	
  to	
  address	
  and	
  
solve	
  challenges	
  facing	
  communities	
  through	
  collaboration	
  with	
  these	
  communities.”	
  
	
   	
  


	
  
	
  


Research	
  
•Community	
  Based	
  Research	
  


�Community	
  Based	
  Parmcipatory	
  	
  
Research	
  	
  


	
  
	
  
	
  
	
  


	
  	
  	
  
	
  


	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
	
  
	
  	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  	
  


	
  	
  


	
  
	
  
	
  
	
  
	
  
	
  
	
  


	
  	
  


Community-­‐	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
Engaged	
   	
  	
  	
  Teaching	
  	
  


�Community	
  based	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
learning	
  


�Class	
  based	
  projects	
  
with	
  community	
  
partner	
  


�Service	
  Learning	
  


	
  


Service	
  


�Community	
  Service	
  	
  
�Academic	
  	
  Public	
  Practice	
  
�Coalition	
  Building	
  	
  	
  	
  
�Technical	
  	
  Assistance	
  	
  	
  	
  	
  	
  	
  
�Capacity	
  Building	
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Appendix	
  B
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provide students with opportunities to work with the reality of diverse communities in Arizona and the 


border area.  Discussions with staff and faculty revealed that they actively engage in diversity and equity 


issues not only in the college but in the wider university community.  Several faculty and staff participate 


in a committee to look at diversity and inclusion issues across the university and developed a survey that 


will serve as a baseline for diversity and inclusion and guide further enhancements in the area.  The 


college embraces and supports these efforts. 


 


The CIE meets on a quarterly basis to review progress on the objectives and is responsible for providing 


guidance and course correction to the dean and faculty and to the Dean’s Council.  There is no evidence 


in the self-study of a system in place to track and monitor the achievement on the objectives.  During the 


site visit, faculty and staff stated that the system is only partially in place.  Data can be gathered from 


other systems but the college itself does not have a consolidated system to monitor the multi-dimensional 


and complex nature of diversity. 


2.0 INSTRUCTIONAL PROGRAMS. 
 


2.1 Degree Offerings. 
 
The school shall offer instructional programs reflecting its stated mission and goals, leading to 
the Master of Public Health (MPH) or equivalent professional master’s degree in at least the five 
areas of knowledge basic to public health.  The school may offer other degrees, professional and 
academic, and other areas of specialization, if consistent with its mission and resources. 
 
This criterion is met.  The college offers professional MPH degrees in eight concentrations.  The college 


offers six joint degrees, in which the MPH may be completed jointly with a master of Mexican American 


studies, a master of Latin American studies, a Juris Doctor, master of business administration, doctor of 


pharmacy or medical degree.  The college offers the academic Master of Science (MS) and the academic 


doctoral degree (PhD) in biostatistics, epidemiology and environmental health sciences.  The college 


offers the professional degree (DrPH) in maternal and child health and public health policy and 


management.  Finally, the college offers the undergraduate Bachelor of Science (BS) in public health.  


Table 2 presents the college’s degree offerings. 


 


MPH students complete five core courses, concentration-specific courses, selective or elective courses, 


an internship and a culminating experience.  Site visitors reviewed the curriculum for all degree programs 


and verified that the college offers an appropriate depth of coursework in each MPH concentration area. 
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Table 2. Degrees Offered 
 Academic Professional 
Bachelor’s Degrees 
BS in Public Health 
Master’s Degrees 
Biostatistics  MPH 
Environmental and Occupational Health  MPH 
Epidemiology   MPH 
Family and Child Health1   MPH 
Health Behavior and Health Promotion   MPH 
Public Health Policy and Management   MPH 
Public Health Practice   MPH 
Clinical Leadership 2   MPH 
Biostatistics MS   
Epidemiology MS   
Environmental Health Sciences MS   
Doctoral Degrees 
Biostatistics PhD  
Epidemiology PhD  
Environmental Health Sciences PhD  
Maternal and Child Health  DrPH 
Public Health Policy and Management   DrPH 
Joint Degrees Academic Professional 
College of Social and Behavioral Sciences  MPH/MS 
College of Social and Behavioral Sciences  MPH/MA 
College of Law  MPH/JD 
College of Management  MPH/MBA 
College of Pharmacy  MPH/PharmD 
College of Medicine  MPH/MD 


 


1 Family and Child Health Concentration has two tracks, Maternal and Child Health and Global Health. 
2 Concentration may only be completed by joint MPH/MD students. 
 


 
2.2 Program Length. 


 
An MPH degree program or equivalent professional public health master’s degree must be at least 
42 semester-credit units in length. 
 
This criterion is met.  The college requires a minimum of 42 semester credits for the MPH.  Four MPH 


degrees require greater than 42 credits: epidemiology (44 credit hours); family and child health 


concentration – maternal and child health track (44 credits hours); family and child health concentration – 


global health track (47 credit hours); and public health policy and management (45 credit hours). 


 


The MPH program operates on a semester system.  University policy mandates at least 45 hours of work 


by each student for each unit of credit.  For a regular classroom course, this equates to 15 contact hours 


of recitation, lecture, discussion, seminar or colloquium and a minimum of 30 hours of students homework 


for each unit of credit. 
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The MPH program allows students to transfer no more than 20% of the minimum number of units required 


for the MPH degree.  All requests and review of possible transfer credit must be performed during the first 


semester that a student is enrolled in the MPH program.  Transfer credit must be from an accredited 


university and at a grade level of A or B. The final decision to approve or disapprove transfer credit is 


made when the formal plan of study is submitted and reviewed by the Graduate College. 


2.3 Public Health Core Knowledge. 
 
All graduate professional degree public health students must complete sufficient coursework to 
attain depth and breadth in the five core areas of public health knowledge. 
 
This criterion is met.  All MPH students are required to complete five core courses.  The core courses 


address the five knowledge areas in public health and total 15 credit hours.  The five core discipline 


courses are listed in Table 3.  The site visit team reviewed syllabi, and core courses are appropriate for 


master’s-level study. 


 


Students in the two concentration areas of the DrPH program that enter the doctoral program without an 


MPH must enroll and successfully complete all five core public health courses.   


 


Site visitors learned that all five core courses may be completed either on campus or online by both 


graduate and doctoral students. 


 
 


Table 3. Required Courses Addressing Public Health Core Knowledge Areas  
Core Knowledge Area Course Number & Title Credits 


Biostatistics CPH 576A Biostatistics in Public Health 3 
Epidemiology CPH 573A Basic Principles of Epidemiology 3 
Environmental Health Sciences CPH 575 Environmental and Occupational 


Health 
 


3 
Social & Behavioral Sciences CPH 577 Sociocultural and Behavioral Aspects 


of Public Health 
 


3 
Health Services Administration CPH 574 Public Health Policy and 


Management 
 


3 
 


 
2.4 Practical Skills. 


 
All graduate professional public health degree students must develop skills in basic public health 
concepts and demonstrate the application of these concepts through a practice experience that is 
relevant to students’ areas of specialization. 
 
This criterion is met with commentary.  The MPH program requires an internship experience that places 


students in a practice-based situation.  Sites for internship experiences include state health departments, 


laboratories, American Indian organizations, community organizations, non-profits, medical centers, 
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hospitals and private institutions.  Internships may be located domestically and internationally and may 


include financial compensation when available.  The college emphasizes the objective of a significant 


number of student internships occurring at sites that directly impact border health and American Indian 


public health issues.  Students, in consultation with their faculty advisors, are responsible for finding and 


arranging an internship site.  Students have several resources to locate a field site: (1) MPH faculty 


members and other faculty members and other university faculty members; (2) fellow students; (3) 


alumni; and (4) community agency announcements. Students may also propose a placement 


organization from their own networking experience or concentration area. 


 


Per college policy all internship sites should allow students to: (1) experience public health work in his or 


her concentration areas; (2) apply classroom knowledge to practical problems in the field; (3) acquire 


additional skills and knowledge in public health services; (4) carry out a project mutually useful to the 


internship site and the student; and (5) interact regularly with public health professionals as a means of 


increasing knowledge and professional skills. 


 


Internship preceptors should possess the following: (1) demonstrated experience in their field with at least 


one year in their current position and when necessary have the education and professional certification to 


meet training requirements; (2) supervisory experience to demonstrate that they can oversee the 


internship and be able to critically evaluate student performance based on direct observation of a 


student’s contribution; (3) ability to communicate effectively in a timely manner with the college; and (4) 


ability to have the time to provide to the internship project and to engage in meetings with students and 


their faculty advisor.  All preceptor qualifications are viewed by a student’s internship chair and approved 


with signature. 


 


Working students may complete their internship in their primary place of employment as long as it is 


above and beyond their normal work duties, does not include reporting to their regular supervisor and is 


an approved internship site.  Students must discuss this placement option with their internship chair and 


approval must be given for this type of internship to occur. 


 


The internship experience varies in number of required hours per concentration area.  Students are 


required to complete between three and 12 units of internship credit.  Each unit of credit represents 45 


hours at the internship site.  The number of hours per MPH concentration area is listed in Table 4. 


 


MPH students may enroll in the internship experience after the completion of three of the five MPH core 


public health knowledge courses and a set of courses identified by each concentration as prerequisites 


for conducting an internship. Students must be able to prove satisfactory communication and 


organizational skills to effectively and successfully work with their preceptors.  Finally, students must also 
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attend an internship workshop and IRB forms workshop.  These two workshops provide guidance and 


explanation of what requirements are needed to successfully complete both the IRB process and 


internship. The college does not accept waivers for the internship experience. 


 


Table 4. Required Number of Hours Per MPH Concentration   
Concentration Number of Units Number of Hours 


Biostatistics 6 units 270 hours 
Environmental and Occupational 
Health 


 
3 units 


 
135 hours1 


 
Epidemiology 4 units 


 
180 hours2 


 
Family and Child Health 
(Maternal and Child Health) 6 units 270 hours 


 
Family and Child Health (Global 
Health) 6 units 270 hours 


Health Behavior and Health 
Promotion 6 units 270 hours 


 
Public Health Policy and 
Management 6 units 270 hours 


Public Health Practice 9 units 405 hours3 


Clinical Leadership  12 units 540 hours4 


 


1 Environmental and Occupational Health also requires students to conduct a research-based project, which 
includes additional field experience. 
2 Epidemiology students must also participate in two units of CPH 596D Public Health Experience-Student 
Epidemiology Response Team. 
3 Given the nature of the public health practice concentration, additional internship hours are needed for 
meeting their practical experience requirement. 
4 The MD-MPH program requires additional units for their practice experience as they have less opportunity to 
gain this during their course work. 


 


Students form an Internship Committee, also known as the Student’s Graduate Committee, once an 


internship site and project is located. The committee contains three individuals: (1) internship 


advisor/internship committee chair; (2) second member; and (3) site preceptor/supervisor.  The internship 


advisor is required to be a faculty member from the student’s concentration area and provides primary 


oversight of the internship and chairs the committee.  The second member may be a faculty member from 


any department or college at the UA, including affiliate or adjunct faculty. The second faculty member is 


chosen to provide content expertise to the student regarding the internship project.  The preceptor 


supervises the student’s internship activities at the site.  All three members of the committee read the 


student’s internship report. 


 


Students are required to develop a detailed plan for the internship which is described on the plan for 


internship form.  The form contains the following information: (1) contact information for the site of the 


internship; (2) topic of the internship; (3) preceptor name, title, degree and contact information; (4) 


approximate start and end dates of the internship and total number of hours; (5) goals, outcomes, 
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learning objectives and internship activities that will be accomplished; (6) proposed timeline within the 


internship is expected to be completed; (7) way in which the project will address the ten essential services 


and three core functions of public health; (8) justification of site selection; (9) CITI program completion 


certification; (10) human subjects approval process; and (11) college preceptor agreement.  The plan for 


internship form is reviewed and approved by the student’s Graduate Committee and the chair of the 


student’s MPH concentration area.  This approval process is done via a meeting of the student’s 


Graduate Committee.  In the event that committee members cannot meet in person (ie, international site) 


a conference call or group discussion email is acceptable. 


 


The chair of the Graduate Committee and preceptor work closely to evaluate student performance.  This 


evaluation process involves: (1) regular monitoring and discussion of the student’s progress towards 


fulfillment of the student’s project through email contact between the chair and preceptor and (2) the 


preceptor evaluation of student performance in internship program.  The final grade which is a pass/fail is 


determined by the chair of the student’s Graduate Committee. 


 


Students complete an evaluation of the practicum site.  This evaluation provides students a confidential 


opportunity to assess their internship, including guidance from the college, Graduate Committee, site 


preceptor as well as an overall assessment of the practicum experience. 


 


The college holds a preceptor appreciation lunch twice a year (spring and fall) to acknowledge and thank 


individuals who have acted as preceptors for students.  These lunches allow preceptors to provide 


feedback to the college regarding their preparation and understanding of being preceptors. 


 


DrPH students utilize multiple pathways to garner field experience during their studies.  First, all DrPH 


students are required to complete at least two service learning courses.  These courses work extensively 


with community organizations and provide students with approximately 100 hours of exposure to public 


health agencies and organizations. Second, DrPH students work with community agencies while engaged 


as graduate research assistants on applied projects.  Third, doctoral students work with community 


organizations as part of their dissertation research. Finally, additional field work is gained via independent 


studies and additional service learning courses that are completed for elective credits. 


 


Preceptors spoke enthusiastically about student field experiences and the knowledge that students bring 


to their field experiences.  Preceptors shared with the team that students are critical thinkers, produce 


beneficial projects and useable products and are self-directed in project work. Site visitors learned that 


students have produced evidence-based projects that have aided organizations in policy and analysis 


tasks. Site visitors learned from alumni and students that their practice experiences reinforced their 
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knowledge of public health and expanded their knowledge and abilities to work in the field of public 


health.   


 


The commentary relates to the observation in the self-study that there is a need to identify additional field 


sites and preceptors as the MPH program continues to enroll additional students.  Additional field sites 


will allow students to have greater choice of field experiences and allow more organizations to experience 


the benefits of having MPH students within their organizations to assist with and direct public health 


related projects and initiatives. Site visitors learned that at times organizations have hosted both 


undergraduate and graduate students for field experiences. 


 
2.5 Culminating Experience. 


 
All graduate professional degree programs, both professional public health and other 
professional degree programs, identified in the instructional matrix shall assure that each student 
demonstrates skills and integration of knowledge through a culminating experience. 
 
This criterion is met with commentary.  All MPH students are required to complete a culminating 


experience, which is a final internship report.  The final report describes the student’s internship 


experience, the five core knowledge areas of public health it addressed along with which of the 10 


essential public health services were involved.  Students are required to have completed all five core 


public health knowledge courses or be concurrently enrolled in remaining core courses before the 


completion of their final report.   


 


The final report is equivalent to a master thesis, and the student’s Graduate Committee reviews the final 


report.  The report contains two parts: the first part addresses the practicum experience and the second 


component is a scientific report of the projects that the student conducted while at the internship site.  The 


report must include an extensive literature review, a reflection of the students’ learning objectives, 


discussion, analysis, results, conclusions and appropriate appendices.  Students are required to submit a 


very early draft to their committees to ensure that the approach of the paper is acceptable.  Students and 


committees may exchange several submissions before the final paper is produced.  Students must follow 


and adhere to specific set due dates listed on the semester timeline to ensure that the final paper is 


produced successfully and that on-time graduation occurs.   


 


All students are required to present their internship experience at the college-wide MPH internship 


conference which is held during the spring and fall semesters.  The conference is a professional event 


that includes varied audience participation (ie, public health practitioners from the state, preceptors, 


alumni, graduates and employers).  The all day event consists of a keynote speaker, breakout topic 


sessions and student presentations.   
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Each member of the Graduate Committee utilizes a grading rubric to assess the final paper.  The final 


grade is either superior, pass or rewrite.   


 


The commentary relates to timing of the completion of the five core public health knowledge courses.  


Currently students may be concurrently enrolled in core public health knowledge courses as they work to 


complete their final report.  This structure may make it difficult for students to master and apply 


competencies from their coursework to the completion of their final paper due to the restricted timeframe 


in which this learning experience is conducted. Student feedback during the site visit echoed the 


commentary regarding the timing of completion of public health core courses. 


 


Site visitors reviewed several final internship reports, and they showed rigor, professionalism and 


creativity.  Site visitors heard positive feedback from alumni regarding their final reports and presentation 


experiences at the internship conference.  Site visitors learned from preceptors that they attend student 


presentations of final papers and are extremely pleased and proud of the professional presentations that 


students produce and share with audiences.   


 


The culminating experience for the DrPH students includes their dissertation work, final written 


dissertation and defense of the dissertation.  Students are required to investigate a significant public 


health problem in their public health concentration area.  Dissertations may be completed utilizing various 


formats.  Students are not required to collect new data for their dissertations, but they must demonstrate 


that they are capable of sophisticated independent data analysis. 


 
2.6 Required Competencies. 


 
For each degree program and area of specialization within each program identified in the 
instructional matrix, there shall be clearly stated competencies that guide the development of 
degree programs.  The school must identify competencies for graduate professional public health, 
other professional and academic degree programs and specializations at all levels (bachelor’s, 
master’s and doctoral). 
 
The criterion is partially met.  The college has a systematic process for defining and refining 


competencies for each of the professional, academic and undergraduate degree programs.  Faculty 


within each academic section involved in the MPH and DrPH programs developed competencies for their 


degrees with input from students and the public health workforce. Faculty members involved with the BS 


program engaged input from employers to refine the competencies. The PhD programs defined 


competencies utilizing information from other well-established accredited universities.   


 


For the undergraduate degree program competencies were developed as a part of the requirements for 


requesting a new program.  An ad-hoc workgroup of faculty members from each division and the 


associate dean for financial affairs, who responded to resource needs, led the competency development 
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and refinement process. The college engaged leading public health employers in Arizona, including the 


Arizona Department of Health Services, Tribal Health Departments and county health departments to 


identify knowledge and skills expected of newly-trained bachelor level graduates.  The ad-hoc workgroup 


adopted the following areas for competency development based upon 50% of the employers’ 


prioritization: knowledge of the public health system, epidemiology, program planning, program 


evaluation, cultural competence and data analysis.  Additionally, members of the workgroup reviewed 


recommendations from the Association of Schools of Public Health (ASPH) and the Council of Colleges 


of Arts and Sciences on what should be a part of a major in public health. 


 


The college identified 15 competencies for the Bachelor of Science (BS) major in public health program.  


Faculty members involved in the instruction of courses for this degree program mapped the competencies 


using two categories: primary (P) – and reinforcing (R).   


 


For the MPH degree programs, the faculty within each of the sections developed and reviewed the 


competencies for their respective MPH degree.  In addition, an external review committee reviewed the 


process and the competencies. There is also oversight by the college’s Education Committee, which 


stays abreast of competency projects by national organizations and processes feedback from employers 


who hire the college’s graduates via the employer survey.   


 


The following areas or domains were identified as core for all of the nine MPH degree programs:  


analytical skills (seven competencies), communications skills (seven competencies), policy development 


and program planning skills (seven competencies), cultural skills (six competencies), basic public health 


science skills (five competencies) and financial planning and management skills (ten competencies).   In 


the spring 2012, the section heads and faculty who provide instruction in each of the divisions of the MPH 


degree programs reviewed the MPH core and concentration competencies and ranked them as primary 


(P) or reinforcing (R).   


 


The competencies for the DrPH program were developed as part of the university requirements for 


requesting a new degree program, similar to the undergraduate degree program. An ad-hoc workgroup of 


faculty members from the divisions and the associate dean for financial affairs, who responded to 


resource needs, determined that there would be a set of DrPH competencies that would transcend the 


two areas of study: Maternal and Child Health and Public Health Policy and Management.  The ASPH 


taskforce on DrPH competencies was being initiated at the same time as the development of the college’s 


two DrPH programs, and the college’s associate dean for academic affairs was involved in one of the 


ASPH’s workgroups.  During the 2011-2012 academic year, the doctoral competencies identified by the 


DrPH workgroups were again reviewed by the faculty in the two divisions offering the DrPH.  
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The section heads and faculty in the Maternal and Child Health section and the Public Health Policy and 


Management section collectively developed seven competencies to be covered in the nine core courses 


common to both DrPH degree programs and identified how they were being addressed in these courses. 


The level of coverage mapped to the core courses was identified as primary (P).   


 


For the three PhD programs (biostatistics, epidemiology and environmental health sciences), the faculty 


within the divisions identified the competencies. Biostatistics and environmental health sciences are the 


two newer programs, and their competencies had to be clearly defined as they sought and received 


approval from the ABOR to offer the program. It was noted that these two PhD programs are the only 


ones in their disciplines in the state of Arizona.  


 


Overall the process for identifying and refining the competencies was well defined, particularly for the 


professional degree programs.  The Education Committee and the section heads worked with the faculty 


in each section to review, revise and update their curricula.  When a competency is identified as not 


having any or enough coverage, the Education Committee works with instructors to enhance course 


material to address the necessary competencies.  Students were engaged in the process through 


representation on the Education Committee.   


 


Competencies for the degree programs are communicated to students on the college website and are 


shared with entering students in their advising sessions with their faculty mentors (academic advisors).  


The competencies applicable to courses are articulated in the course syllabi, as well as through, learning 


objectives or outcomes. A review of the syllabi indicated that there was not a consistent format across the 


college; some clearly linked learning objectives to competencies while other syllabi were more vague.   


 


The concern relates to the fact that there are no clearly defined competencies for the academic master’s 


(MS) degrees in biostatistics, epidemiology and environmental health sciences.  


 
2.7 Assessment Procedures. 


 
There shall be procedures for assessing and documenting the extent to which each professional 
public health, other professional and academic degree student has demonstrated achievement of 
the competencies defined for his or her degree program and area of concentration. 
 
This criterion is partially met. Considerable effort has been expended to develop competencies and to 


assure that the competencies are covered by course content.  According to the leadership team, there is 


general and growing acceptance and buy-in from the faculty regarding the importance of competencies, 


though perhaps more so among the faculty teaching in the professional degree programs than among 


those affiliated with the academic degrees.   
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The college has made an effort to ensure that the courses taught are consistent with the competencies.  


Each competency, for example, is matched to homework assignments, presentations, written work, etc. 


for each course.  The self-study presented evidence that the faculty has evaluated the extent to which 


each competency is addressed by the required coursework and demonstrated that this is an iterative and 


an on-going process. 


 


The approach to competencies was summarized by one faculty member who stated that  “the course is 


assessing the competency” and if students are doing well on the course content, including the exams and 


papers, “ . . . .they are addressing the competency.”   


 


There is also a very rigorous process of assuring that the internship project meets the student’s needs.  


Two faculty members (one chair and one reader) and the field preceptor work together to develop the 


internship project.  At the end of the internship, the student submits a written report and gives an oral 


presentation.  Both are evaluated by the student’s committee and by audience participation.  This is 


reported by faculty, students and preceptors, to be a rigorous, detailed and valuable process, however, it 


does not appear that either evaluation is based on the identified course competencies. 


 


The college appropriately gathers data on graduation rates. The self-study reports that all students who 


entered the undergraduate program in 2009 (when the program began) and 2010 have subsequently 


graduated.  Students typically enter the undergraduate public health program in their third or fourth year.    


There is an admission process for the undergraduate program, which allows the faculty to control the 


number of students admitted to the program.  Degree completion rates for the MPH, overall, are 


appropriate, showing that each cohort since 2006-2007 has reached or achieved a graduation rate of 


70%.   


 


The allowable time for completion of a doctoral degree is five years after completion of the 


comprehensive exam.  While none of the three doctoral programs have been in existence long enough to 


assess overall graduation rates, the self-study reports “review of the initial cohorts of both the Biostatistics 


PhD and the DrPH programs reveal significant levels of attrition.” The cumulative attrition rate for the 


DrPH program, for example, was 29% for the first cohort (2007-2008) and 50% for the second cohort 


(with small numbers).  Faculty stated that the first cohorts apparently included some students with 


unrealistic expectations of their ability to pursue doctoral-level training while working full-time.   


 


The college conducts an alumni survey a year after graduation and then every three years after that. This 


is a newly adopted policy and the college does not yet have a three year data cohort to report.   In the first 


cohort, 30% of alumni responded. However, based on other sources of data (including the use of social 


media), employment data are available for 85% of alumni. The self-study presents employment data for 
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its graduates, excluding first two cohorts of undergraduate students who graduated after the most recent 


alumni survey. By six months after graduation over 90% of recent alums reported that they had found 


employment or were pursuing further education.   


 


Alumni and employer surveys ask students and employers to assess the competence of students to 


perform in the five competency domains.  These are rather general domains and are not the same as the 


competencies identified in section 2.6. They are analytical skills communication skills; policy 


development/program planning skills; cultural skills; basic public health science skills; and financial 


planning and management skills. The overwhelming majority of alumni rank themselves as “well” or “very 


well” qualified in each area surveyed. The college reports on the employment status of 1031 recent 


graduates.  However, there were only 27 respondents to the employer survey. 


 


Employer data indicate that graduates are generally well-prepared.  Seventeen employers reported that 


they felt that financial planning and management skills was applicable to the graduates’ job. Of these 17, 


ten (59%) ranked the alumni as being below competent; 12% ranked the alumni as not at all competent 


and 47% as only somewhat competent. Additionally, of the 22 employers who ranked policy 


development/program planning skills as applicable eight (23%) to graduate’s employment, ranked 


graduates as being below competent. 


 


The self-study documented relatively little action taken as a result of this input from employers.  However 


faculty and leadership clearly reported that a number of important and appropriate changes have taken 


place and will be implemented to address these areas of concern.  


 


The first concern relates to the fact that the college is not documenting that students are meeting the 


competencies as identified in Criterion 2.6,  beyond completing the relevant courses.   While there is very 


good and robust cross-walk between the competencies and coursework, there is no assessment of 


achievement of the competencies outside of the successful completion of the course.   According to the 


CEPH criteria, “Neither grades alone nor the successful completion of a set of required courses should be 


considered sufficient evidence that a student has mastered the necessary content . . .” 


 


The second concern relates to the need to continue to address doctoral graduation rates for those 


doctoral programs that showed high early attrition rates.  Additional concern relates to the PhD programs 


in biostatistics and environmental health sciences in which the mechanisms for assessing the 


competencies have not been articulated.  At the time of the site visit there were no proposed or defined 


mechanisms to assess student competencies.   


 


 29



taren

Highlight



taren

Highlight



taren

Highlight



taren

Sticky Note

OK, but we do it with the internship and the final internship reports.  We also now do it during the progress report (informally but now formally) Other suggestions on how to do it.... I guess more info from employers but that is after the fact and students self assessment. We also do it with the progress reports.



taren

Highlight



taren

Sticky Note

This is not exactly true. Both programs including MS and PhD degrees had implemented thesis/dissertation exams, the PhD programs also have written and comprehensive exams.  We now have them linked to course work too.



taren

Highlight







The final concern relates to the return rate for the alumni and employer surveys.  According to alumni, 


opportunities also exist to ask alumni for their input regarding the future needs of the public health 


workforce.   
2.8 Other Graduate Professional Degrees. 


 
If the school offers curricula for graduate professional degrees other than the MPH or equivalent 
public health degrees, students pursing them must be grounded in basic public health knowledge. 
 
This criterion is not applicable. 
 


2.9 Bachelor’s Degrees in Public Health. 
 
If the school offers baccalaureate public health degrees, they shall include the following elements: 
 
Required Coursework in Public Health Core Knowledge: students must complete courses that 
provide a basic understanding of the five core public health knowledge areas defined in Criterion 
2.1, including one course that focuses on epidemiology.  Collectively, this coursework should be 
at least the equivalent of 12 semester-credit hours. 
 
Elective Public Health Coursework: in addition to the required public health core knowledge 
courses, students must complete additional public health-related courses.  Public health-related 
courses may include those addressing social, economic, quantitative, geographic, educational 
and other issues that impact the health of populations and health disparities within and across 
populations. 
 
Capstone Experience: students must complete an experience that provides opportunities to apply 
public health principles outside of a typical classroom setting and builds on public health 
coursework.  This experience should be at least equivalent to three semester-credit hours or 
sufficient to satisfy the typical capstone requirement for a bachelor’s degree at the parent 
university.  The experience may be tailored to students’ expected post-baccalaureate goals (eg, 
graduate and/or professional school, entry-level employment), and a variety of experiences that 
meet university requirements may be appropriate.  Acceptable capstone experiences might 
include one or more of the following: internship, service-learning project, senior seminar, portfolio 
project, research paper or honors thesis. 
 
The required public health core coursework and capstone experience must be taught (in the case 
of coursework) and supervised (in the case of capstone experiences) by faculty documented in 
Criteria 4.1.a and 4.1.b. 
 
This criterion is met.  The college offers a bachelor of science (BS) in public health degree.  Students 


complete one of three tracks: (1) environmental and occupational health; (2) health behaviors; or (3) 


health delivery.  Students must complete 10 required public health knowledge courses for a total of 30 


credits.   The 30 credits include five individual courses that address the five core knowledge areas of 


public health. 


 


In addition to the required public health knowledge courses, students are required to complete nine 


credits of track-specific coursework and 12 credits of elective coursework in public health.  The elective 


courses will include social, economic, quantitative, geographic and educational issues that impact the 


health of populations and health disparities within and across populations. 
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All bachelor’s degree students must complete a capstone experience CPH 493A Public Health Internship, 


for a total of six credits.  Students are required to complete 270 hours at an internship site.  Students 


perform activities and projects during their internship experience that afford them the opportunity to 


perform in the role of a health educator.  All public health undergraduate students receive guidance and 


assessment from an internship advisor and preceptor during their field experience.  Students are required 


to complete an activity log, final report and professional portfolio to successfully meet the requirements of 


the internship.  Students receive a midterm and final evaluation from the agency preceptor.  The 


internship advisor reviews the final student report and assigns the final grade of superior, pass or fail for 


the internship.   


 


Public health undergraduate students have the option to complete CPH 493B as an optional additional 


internship for three or six credits that can be used toward the 12 credits of electives.  If a student chooses 


to complete this option, the internship must be conducted at another site with different work plans and 


professional goals and projects compared to the tasks completed under CPH 493A.  Students receive the 


same type of guidance and assessment as occurs under CPH 493A and are required to complete an 


activity log, final report and professional portfolio. 


 


Site visitors heard positive comments from several undergraduate students regarding their coursework 


and learning opportunities and experiences while enrolled in the undergraduate program.  A recent 


survey of undergraduate students showed that students were enrolling and completing the undergraduate 


degree with plans to pursue clinical studies, enter the public health workforce and pursue further study in 


an MPH program. 


2.10 Other Bachelor’s Degrees. 
 
If the school offers baccalaureate degrees in fields other than public health, students pursuing 
them must be grounded in basic public health knowledge. 
 
This criterion is not applicable. 
 


2.11 Academic Degrees. 
 


If the school also offers curricula for graduate academic degrees, students pursuing them shall 
obtain a broad introduction to public health, as well as an understanding about how their 
discipline-based specialization contributes to achieving the goals of public health. 
 
The criterion is met.  The college offers three master’s level academic degrees and three doctoral 


degrees in the following disciplines:  biostatistics, epidemiology and environmental health sciences.   


 


Each of the six academic programs requires the MS and PhD students to complete two of the MPH core 


curriculum courses, Biostatistics in Public Health (three credit hours) and Basic Principles of 


Epidemiology (three credit hours).  
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The college assures that a public health orientation is provided to all MS and PhD students through the 


incorporation of public health concepts and examples in the epidemiology course and through attendance 


in required seminars (four semesters are required in this one semester credit hour course).  The public 


health seminars are a forum for student and professional development, exchange and dissemination of 


information about public health priorities in the Southwest and discussion of promising public health 


practices. These seminars are offered once per month and provide the means for the college to connect 


with community partners.  In addition, some students select a public health minor, which includes three of 


the five core MPH courses and two additional public health courses in a particular area of interest. 


 


Overall, the students in the academic degree programs are adequately trained in public health knowledge 


and develop competencies within their specializations to address germane public health issues.   


 
2.12 Doctoral Degrees. 


 
The school shall offer at least three doctoral degree programs that are relevant to three of the five 
areas of basic public health knowledge. 
 
This criterion is met. The college offers five doctoral degrees:  PhD in biostatistics (minimum 74 units), 


PhD in epidemiology (minimum 73 units), PhD in environmental health sciences (minimum 72 units), 


DrPH in maternal and child health (minimum 65 units) and DrPH in public health policy and management 


(minimum 64 units).   


 


The PhD degree programs are designed to prepare students for research careers in academia, industry 


or government.  The degrees require courses in appropriate content areas with distribution among 


required and elective coursework. Each of the three PhD concentrations allows the doctoral students to 


select a minor, which requires a minimum of 9 units.  The dissertation across all PhD programs requires 


18 units. Each of the programs requires four to five years for completion.  


  


The DrPH degree programs are intended to prepare students seeking public health leadership careers.   


The two concentrations share a common curriculum of 22 units of required courses that address areas 


such as ethics, public health policy, public health research and evaluation, public health communications 


and grantsmanship.  Additional concentration required and elective courses address the remaining units, 


along with the dissertation that requires 18 units.    


 


Doctoral students are granted priority status for teaching assistantships and funding awards within the 


college.  Scholarship funds have increased; this past academic year 68% of all doctoral students and MS 


students were assigned research or teaching assistant positions.  An additional 25% of doctoral and MS 


students receive funding from the university in the form of tuition waivers; and approximately 18% of the 
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doctoral students have received college scholarships.  Research mentoring is adequate and is linked to 


faculty research projects.  


 


Faculty members throughout the college are actively engaged in the mentoring of the doctoral students.  


To enable more faculty-student mentoring relationships, the college hired a coordinator for all doctoral 


programs to manage activities for the students and to monitor students’ progress in their programs.   


 


During the academic year 2011-2012, there were a total of 73 students in the five doctoral programs 


(DrPH – Maternal & Child Health and Public Health Policy combined – 28, PhD Environmental Health 


Sciences 11, PhD Epidemiology  22 and PhD Biostatistics 12).  The two newer programs (biostatistics 


and environmental health sciences) have not graduated students yet.  Recruitment, admission and 


graduation of the doctoral students are adequate.  


 


The site visitors’ review of the doctoral programs verified that each of the five programs demonstrated an 


appropriate level of in-depth coursework and overall training for careers as public health professionals in 


practice and research.  The review also identified adequate research mentoring for the highly-diverse 


doctoral student body.   


2.13 Joint Degrees. 
 


If the school offers joint degree programs, the required curriculum for the professional public 
health degree shall be equivalent to that required for a separate public health degree. 
 
This criterion is met.  The program currently offers six dual degrees.  Per Graduate College policies, dual 


degree programs are formal programs that result in the awarding of two degrees.  The course of study 


includes some overlap, which results in reduction of the total number of units required for degree 


completion.  All dual degree students must meet the admission requirements for both degree programs. 


 


Students in all of the dual degree programs except the MPH/MD program choose one of the eight MPH 


concentration areas.  These five dual degree programs require the completion of 42 to 47 credits for the 


MPH degree which varies based on the MPH concentration area.  Study for the MPH degree in all dual 


programs includes the completion of the five core public health course, MPH concentration-specific 


courses, elective or selective courses, internship and culminating experience.  All dual degree students 


have advisors in both degree programs to provide guidance and ensure completion of both degree 


requirements. Elective courses are approved by both advisors. 


 


There are eight students in the MPH/Mexican American Studies (MAS) program.  The program is a three-


year program where students complete both public health courses along with courses that cover issues in 


the Mexican American and Latino populations of the United States.  A minimum of 50% of credits hours 


must be unique to each degree and cannot be used for dual credit.  MPH/MAS students complete 34 
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credits for the MAS degree.  The courses that the MPH uses from the MAS degree are elective courses 


for three to nine units. 


 


There are 15 students in the MPH/Latin American Studies (LAS) program.  The program is a three-year 


program where students complete both public health courses along with Latin American Studies courses 


which include language requirements in either Spanish or Portuguese. MPH/LAS students complete 36 


graduate credits for the LAS degree.  The courses that the MPH uses from the LAS degree are elective 


courses and for three to nine units. 


 


There are eight students in the MPH/JD program. The program is a four-year program and only full-time 


students may complete the program. Students need to complete 85 credits for the Juris Doctorate.  The 


courses that the MPH uses from the JD degree are elective courses and total three to nine units. 


Academic guidance suggests that students be full-time in the College of Law their first year of study, then 


complete the first year of MPH studies during the second year or vice-versa.  Once students enroll and 


successfully complete a year of first study for each degree they may enroll and complete public health 


and law courses simultaneously. 


 


There are five students in the MPH/MBA program.  The program is a three-year program and only full-


time students may complete the program.  Students need to complete 56 credits for the MBA. Students 


are able to count up to half of their MPH coursework toward the MBA degree. The courses that the MPH 


uses from the MBA degree are elective courses and total three to nine units.  Academic guidance 


requires that students be full-time in the Eller College of Management their first year of study, then 


complete the first year of MPH studies during the second year.  Once students enroll and successfully 


complete a year of first study for each degree they may enroll and complete public health and business 


courses simultaneously. 


 


There is one student in the MPH/PharmD program.  The program is a five-year program. Students in this 


dual degree program may count a maximum of 21-22 elective credits toward both degrees.   


 


There are 102 students in the MPH/MD program.  The program is offered at both the Tucson and Phoenix 


campuses.  The program in Tucson requires five years of study while the program in Phoenix may be 


completed in four years.  In order to complete the four year program students must have successfully 


completed public health courses at the University of Arizona.  The dual degree option at Phoenix allows 


students to participate in a four year longitudinal public health internship that is integrated into the 


MPH/MD program. Students complete a 42 credit MPH degree with a concentration of clinical leadership.  


The MPH degree consists of the five core public health courses, concentration-specific courses, electives, 


internship and culminating experience.  Students complete 171 credits for the medical degree.  Students 
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work with academic advisors from both degrees to coordinate their class schedules, meet all 


requirements and to ensure that competences are attained. 


 


Site visitors heard praise from community representatives regarding the dual degree opportunities at the 


college.  However, community representatives noted that the MD/MPH program could place greater 


emphasis on opportunities that related to the ability to partner public health theory and practice skills with 


clinical knowledge in regard to Native American populations and issues of border health given the close 


proximity of the Mexican border to the state of Arizona. 


 
2.14 Distance Education or Executive Degree Programs. 


 
If the school offers degree programs using formats or methods other than students attending 
regular on-site course sessions spread over a standard term, these programs must a) be 
consistent with the mission of the school and within the school’s established areas of expertise; 
b) be guided by clearly articulated student learning outcomes that are rigorously evaluated; c) be 
subject to the same quality control processes that other degree programs in the school and 
university are; and d) provide planned and evaluated learning experiences that take into 
consideration and are responsive to the characteristics and needs of adult learners.  If the school 
offers distance education or executive degree programs, it must provide needed support for these 
programs, including administrative, travel, communication and student services.  The school 
must have an ongoing program to evaluate the academic effectiveness of the format, to assess 
learning methods and to systematically use this information to stimulate program improvements.  
The school must have processes in place through which it establishes that the student who 
registers in a distance education or correspondence education course or degree is the same 
student who participates in and completes the course and degree and receives academic credit. 
 
This criterion is not applicable. 
 


 
3.0 CREATION, APPLICATION AND ADVANCEMENT OF KNOWLEDGE. 


 
3.1 Research. 


 
The school shall pursue an active research program, consistent with its mission, through which 
its faculty and students contribute to the knowledge base of the public health disciplines, 
including research directed at improving the practice of public health. 
 
This criterion is met with commentary. The self-study documents relevant and important research in a 


wide range of areas and with diverse partnerships. According to the self-study, the college recorded 


$12,118,481 in grants and contracts in 2011-2012. This represents an increase from $9,504,479 in 


2007/2008—a 27% increase. The college has appropriately included research goals in both its most 


recently completed strategic plan and its 2013-2018 plan. The college also collected suggestions, both 


internally and externally, on steps it could take to improve research productivity. These steps have been 


appropriately taken. 
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Competencies

Defined by the needs of the workforce and are the essential knowledge, skills and attitudes (KSA’s) required to achieve an acceptable level of performance   

Achieved through formal training in the classroom and through hands-on field work (e.g., capstone experience, practicum)
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Developing Competencies

Assignments

Grades

Multiple Methods
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Session Objectives





Learning Activities are designed to meet session objectives





Learning Objectives





Learning goals for each course are mapped to program competencies





Competencies





Demonstrable knowledge, skills and attitudes gained upon completion of the program













Assessment of Learning Objectives

Measured by faculty in the form of grades



Faculty determine activities and assessments that promote student learning that are authentic (i.e., scenarios reflecting what students would actually do in practice) and that are feasible to administer
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Assessment of Competencies

How do we get from assessment of learning objectives to assessment of competencies?











Grading

Competency Assessment
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Assessment of Competencies

Performed at the program level

What level of mastery is sufficient?

Benchmarking (internal and external)

Documentation (evaluate trends)

Results can be used to inform curriculum design and evaluate teaching methods
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Methods for Assessing Competencies

Direct Measures

Indirect Measures

Examples
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Direct Measures

Students’ work is evaluated by faculty, often in teams and with rubrics designed to measure mastery of specific competencies

Assignments embedded in coursework 

Collections of students’ work throughout the program

Activities designed to evaluate mastery of specific competencies

Culminating Experience

Simulations of professional situations

Comprehensive examinations
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Indirect Measures 

Perception of students and alumni

Students can self-assess before, during, and upon completion of a program

Helps students understand and assume a level of responsibility for their learning

Perception of employers & practicum supervisors

Data collection tools include surveys, interviews, and focus groups

Employment/placement and graduation rates
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CBE in other Disciplines

Medicine/Dentistry - ACGME Outcome Project

Business - Assurance of Learning

CAHME

Undergraduate Education - VALUE Rubrics
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Benefits of Assessment

Generate data about student preparation

Stimulate improvements in teaching

Required by CEPH

Challenges

Devise measures that at reliable, valid and credible

Determine the right level (BSPH, MPH, DrPH)

Ongoing, evolving, forward-looking process
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Admissions Update 6.5.13.xlsx
Graduate Admissions

		MEZCOPH Graduate Applicants                    Fall 2013                                                5.30.2013		SOPHAS Applicants		Admitted		Waitlist		Denied		Accept Offer		Decline Offer		Waiting for Answer



		Biostatistics

		     MPH		18		10		0		8		3		2		5

		     MS		23		10		0		13		3		7		0

		     PhD		9		6		0		3		1		5		0



		Environmental Health Sciences

		    MPH		19		18		0		0		1		9		8

		    MS		5		4		0		1		0		4		0

		    PhD		5		1		0		4		1		0		0



		Epidemiology

		    MPH		85		56		0		29		23		21		11

		    MS		16		6		0		10		2		2		2

		    PhD		38		9		0		29		2		6		1



		Family & Child Health

		    MPH - Global		41		30		0		11		10		15		5

		    MPH - MCH		34		17		0		16		8		7		3

		    DrPH		10		4		0		6		3		1		0



		Health Behavior & Health Promotion

		    MPH		88		58		2		28		20		28		10



		Public Health Policy & Management

		    MPH		63		42		0		20		14		17		12

		    MD/MPH 		8		6		0		0		6		0		2

		    DrPH		16		4		0		12		3		1		0



		Public Health Practice

		    MPH		31		22		3		4		14		1		9



		TOTAL MPH		387		259		5		116		99		100		68



		TOTAL MEZCOPH APPLICANTS		509		303		5		194		114		126
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MEZCOPH Fall 2013 Course Schedule_06_03_2013.pdf


Mel & Enid Zuckerman College of Public Health 
                                                              FALL 2013 Course Schedule            (as of June 03, 2013) 
   
 First Day of Classes:       August 26, 2013          Please note DRACH =   Drachman Hall, 1295 N. Martin  
   Last Day of Classes:             December 11, 2013                          Phoenix Campus     =   550 E. Van Buren Street - Phoenix  


COURSE # UNITS COURSE TITLE INSTRCTOR TIME DAY ROOM 


CPH 178  


#31501 


3 Personal Health & Wellness  


 


Lewis, D. 


 


8:00 – 9:15 am  TR DRACH 


A114  


CPH 200 


#58229 


3 Introduction to Public Health Reinschmidt 9:30 – 10:45 am   TR DRACH  


A114  


CPH 306  


#57919 


3 Drugs & Society Watson 10:30 – 11:45 am  MW DRACH  


A114 


CPH/EPID 309 


#57925 / 57960 


3 Introduction to Epidemiology Harris 4:00 – 5:15 pm MW DRACH 


A114 


CPH 310 


#47898 


3 Health Care in the U.S. 
(Gen Ed Tier II Indiv & Societies) 


Gerald J 11:00 am – 12:15 pm TR Biological 


Sciences East 


Room 100 


CPH 322 


# 31502 


3 Health Education Ethical Leadership  Parker 11:00 – 12:15 pm TR  DRACH 


A120 


CPH 330  


#31503 


3 Human Sexuality  


 


Koss 1:00 – 3:50 pm 


 


W DRACH 


A114 


CPH 350 


# 52586 


3 Principles of Health Education and Health  


Promotion 


Parker  12:30 – 1:45 pm   TR DRACH  


A114 


CPH 375 


#58226 


3 Introduction to Environmental & Occupational 


Health 


O’Rourke 5:30  – 6:45 pm MW DRACH 


A114 


CPH 376 


#57951 


3 Introduction to Health Science Statistics Canales 4:00 – 5:15 pm TR DRACH 


A114 


CPH 400 


#31507 


3 Contemporary Community Health Problems 


 


Reinschmidt 8:00 – 9:15 am TR DRACH 


A120 


CPH 405/505 


#58052 / 58053 


3 Biology in Public Health Research and Practice 


 


Duncan / 


Laukaitis 


9:30 am – 12:20 pm R DRACH 


A116 


CPH 415/515 


# 58732 


3 


 


Strategic Planning 


 


Schloss 2:00 – 4:50 pm  R NURS 470; 
(PHX: THealth, 


Rm. 2306) % 


CPH 418/518 


# 63923 / 63925 


3 Introduction to Human Health Risk Assessment  Reynolds 9:00 – 10:15 am MW DRACH 


A114 


CPH 422/522 


# 65437  / 65438 


3 Safety Fundamentals 


 


Stobbe 1:00 – 3:50 pm W NURS 


431 


CPH 433 


#58099 


3  Global Health Heckert 9:00 – 11:50 am 


 


F DRACH 


A114 


CPH 449/549  


#31508 / 31516 


3 Family Violence  Koss 1:00 – 3:50 pm   


 


M  DRACH 


A114 


CPH 457/557 


#65080/65083 


3 Food We Eat, Drugs We Take, How We Work and 


Play – the U.S. Regulatory Agencies 


Lutz 9:00 – 11:50 am M DRACH 


A122 


CPH 478/578 


# 58110 / 58111 


3 Public Health Nutrition 


 


Taren 2:30 – 3:45 pm 


 


TR DRACH 


A114 
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College of Public Health Courses – Fall 2013 
COURSE # UNITS COURSE TITLE INSTRUCTOR TIME DAY ROOM 


CPH 484/584 


# 50840 / 50843 


3 Fundamentals of Industrial and 


Environmental Health  


Loh 


 


4:00 – 5:15 pm  


 


MW  DRACH 


A118 


CPH 489/589 


# 31509 / 31528 


3 Public Health Preparedness  Burgess  


 


1:00 – 3:50 pm 


 


T 


 


DRACH 


A120 


CPH 497E/597E 


#65088/65090 


1 Public Health for Community Wellness  


 


Thomson 8:30 – 9:30 am F DRACH 


A120 


CPH 497S/597S 


#65073/65070 


1-2 Skin Cancer Prevention in the Community 


Setting  


Harris Hybrid  (Web-delivered &    


In Person Mandatory Meeting 


Date on 9/20/13 - Cancer Ctr. 


  


CPH 502 


# 50436 


3 Environmental Monitoring Methods  Lutz 9:00 – 10:50 am  


9:00 – 11:50 am  


T 


R  


DRACH  


A119 


EPID/CPH 503 


# 56215 / 56214 


1 Introduction to Statistical Analysis using 


STATA  


Roe Web - Delivered   


CPH 505 


# 58053 


3 Biology in Public Health Research 


 


Duncan / Laukaitis 9:30 am –12:20 pm R DRACH 


A116 


CPH 515 


# 58732 


3 Strategic Planning 


 


Schloss 2:00 – 4:50 pm R NURS 470; 
(PHX: THealth, 


Rm. 2306) % 


CPH 518 


# 63925 


3 Introduction to Human Health Risk 


Assessment  


Reynolds 9:00 – 10:15 am MW DRACH 


A114 


CPH 522 


# 65438 


3 Safety Fundamentals 


 


Stobbe 1:00 – 3:50 pm W NURS 


431 


CPH 528 Sec. 1 


#  63996 


3 Fundamentals of Global Health 


 


Heckert Web - Delivered   


CPH 529 Sec. 1 


# 63998 


3 Project Design & Implementation In Global 


Health   


Eisen-Cohen Web - Delivered   


CPH 531 


#  58109 


3 Contemporary Health Issues and Research  Yuan  1:00 – 3:50 pm  R DRACH  


A122 


CPH 533  


#59986- Sec. 908 


Outreach College 


3  Global Health Heckert 2:00 – 4:50 am 


 


W Off Campus 


CPH 535  


# 568671 


3 Multi-Cultural Health Beliefs 


 


Sabo/Carvajal 3:15 – 6:05 pm  W DRACH 


A120 


CPH 549  


# 31516 


3 Family Violence  Koss 1:00 – 3:50 pm   


 


M  DRACH  


A114  


CPH 557 


#65083 


3 Food We Eat, Drugs We Take, How We 


Work & Play – the U.S. Regulatory Agencies 


Lutz 9:00 – 11:50 am M DRACH 


A122 


CPH 562  


# 60675 


3 Health Services Administration  Eng  4:00 – 5:15 pm  


  


MW 


 


DRACH 


A116 
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COURSE # UNITS COURSE TITLE INSTRUCTOR TIME DAY ROOM 


CPH 565 


# 50437 


3 Public Health Advocacy 
 


de Zapien & Ingram 9:00 – 11:50 am W DRACH 


A120 


CPH 566 


# 64047 


3 Participatory Action Research and  


Policy Change  


Ingram & 


de Zapien  


1:00 –  3:50 pm M DRACH 


A127/129 


CPH 569 Sec. 1 


# 31518 


3 Fundamentals of Health Budgeting and 


Financial Management  


Barker  3:00 – 5:50 pm  T NURS 


470 


CPH 569 Sec. 2 


# 31519 


3 Fundamentals of Health Budgeting and 


Financial Management  


Barker  3:00 – 5:50 pm  T Phx. Campus-


Bldg. 2 T-Health 


Rm 2306% 


CPH 570 Sec. 1 


# 31520 


3 Issues and Trends in Public Health Johnson TBA TBA TBA  


 
CPH 570 Sec. 2 


# 31521 


3 Issues and Trends in Public Health Campos-Outcalt 3:00 – 5:50 pm M Phoenix Campus 


Bldg. 4, Rm. 131 


EPID/CPH 573A* 


Sec. 1 # 50321 / 50320 


3 Basic Principles of Epidemiology 


  


Shahar  2:00 – 3:15 pm  MW  DRACH  


A118 


EPID/CPH 573A* 


Sec. 2 # 56481  / 56482 


3 Basic Principles of Epidemiology 


  


Foote Web - Delivered   


EPID/CPH 573B 


Sec. 1 #58112 / 58113 


3 Epidemiologic Methods 


  


Shahar Web - Delivered   


EPID/CPH 573C 


# 50323 / 50322 


3 Advanced Epidemiology  Chen   2:00 – 4:50 pm  M  DRACH  


A112 


CPH 574 Sec. 1* 


# 31522 


3 Public Health Policy & Management  Schachter 4:00 - 6:50 pm  T DRACH  


A120 


CPH 574 Sec. 2* 


# 31523 


3 Public Health Policy & Management  Rosales Web - Delivered    


CPH 575* 


# 31524 


3 Environmental & Occupational Health  Burgess/O’Rourke/ 


Reynolds 


1:00 – 3:50 pm  R  DRACH  


A120 


EPID/CPH 576A * 


Sec. 1#  65064 /65068 


3 Biostatistics in Public Health 


(SAS emphasized for analysis) 
Gruessner 12:30 – 1:45 pm  TR DRACH  


A118 


EPID/CPH 576A * 


Sec. 2 # 51533 / 51534 


3 Biostatistics in Public Health  


(STATA emphasized for analysis) 
Roe 4:00 – 5:15 pm  TR  DRACH  


B109 


EPID/CPH 576C 


# 58118 / 58119 


 3 Applied Biostatistics Analysis Roe 10:30 – 11:45 am MW DRACH 


A119 
EPID/CPH 576D 


# 50330 / 50329 


3 Data Management and the SAS Programming 


Language 


Gruessner  11:00 – 12:15 pm TR DRACH  


A319  


CPH 577 Sec. 1* 
# 31525 


3 


 
Sociocultural & Behavioral Aspects of 


Public Health  


Teufel-Shone  9:00 – 11:50 am  R DRACH 


A118 


CPH 577 Sec. 2* 
# 31526 


3 


 


Sociocultural & Behavioral Aspects of 


Public Health  


Pring Web - Delivered   
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COURSE # UNITS COURSE TITLE INSTRUCTOR TIME DAY ROOM 


 


CPH 578 


# 58111 


3 Public Health Nutrition 


 


Taren 2:30 – 3:45 pm 


 


TR DRACH 


A114 


CPH 584  


# 50843 


3 Fundamentals of Industrial and 


Environmental Health 


Loh 


 


4:00 – 5:15 pm  MW  DRACH  


A118 


CPH 586 Sec. 1 


# 31527 


3 Maternal & Child Health  


 


Leybas Nuno 12:30 – 3:20 pm R DRACH 


A116 


CPH 586 Sec. 2 


# 60372 
3 Maternal & Child Health Pring Web – Delivered 


(Dept. consent) 
   


CPH 589 


# 31528 


3 Public Health Preparedness  Burgess  


 


1:00 – 3:50 pm 


 


T 


 


DRACH 


A120 


CPH 594B 


# 64113 


1 Rural Health Policy & Management 


Practicum  


Hospodar TBA TBA  


EPID/CPH 596D 


# 50332 / 50331 


2 Public Health Experience: Student 


Epidemiology Response Team 


Pogreba-Brown 10:00 – 11:50 am   F DRACH  


A122  


CPH 597A*** 


WRK Sec. 1 


# 53515 


1 Maternal & Child Health Programs in Urban 


Settings 


Teufel-Shone/ 


Sabo/Carroll Rainie 


Dynamically Dated:    


August 11-16, 2013***  


8:00 am – 5:00 pm  


 DRACH  


A122 & Pima 


County Agencies 


CPH 597C*** 


WRK    Sec.  1 


#  53514 


1 Border Health Service Learning Institute 


 


Rosales /  


De Zapien/Lutz  


Dynamically Dated:    


August 12 - 17 2013*** 


8:00 am – 4:30 pm 


With some evenings  


 Yuma, AZ; San 


Luis Rio Colorado; 


Sonora, Mexico 


CPH 597D  


WRK Sec. 1 #     


& Outreach Sec. 910  


1 Rural Health Service Learning Institute Bergsma / 


Heckert 


8:00 a.m. – 5:00 pm 


With some evenings 


Dynamically Dated Session: 


August 12 - 17, 2013*** 


  


Safford, AZ 


CPH 597E 


#65090 


1 Public Health for Community Wellness  


 


Thomson 8:30 – 9:30 am F DRACH 


A120 


CPH 597F 


# WRK  Sec. 910-Outreach 


1 Phoenix Urban Service Learning Rosales Dynamically Dated – 


12/10/13– 01/13/14 
 Phoenix Campus- 


Bldg.4, Suite 115 


CPH 597S 


#65070 


1-2 Skin Cancer Prevention in the Community 


Setting  


Harris Hybrid  (Web-delivered &    


In Person Mandatory Meeting 


Date:  9/20/13 Cancer Ctr.) 


  


CPH 597P 
WRK # Sec. 910-Outreach 


 Healthcare for the Homeless Barker Dynamically Dated – 


12/10/13– 01/13/14 
 Phoenix Campus- 


Bldg.4, Rm. 137 


EPID/CPH 606 


# 50338 / 50337 


4 Changing Health Policy:  Cultural 


Understanding & EPI Analysis  


Ernst/Duncan 


 


9:30  – 11:30 am 


8:30 –  10:30 am  


W 


F 


DRACH  


A123/125 


CPH 609 


# 55274 


1 Evaluating Public Health Literature 


 


O’Rourke / Taren 1:30 – 2:20 p.m. F DRACH 


A112 


EPID/CPH 615A  


# 50334 / 50333 


3 Cancer Epidemiology & Prevention  Dennis 1:00 – 3:50 pm  W  DRACH 


A112 
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COURSE # UNITS COURSE TITLE INSTRUCTOR TIME DAY ROOM 


CPH 617 


# 55275 


3 Advanced Public Health Policy Analysis  Derksen 1:00 – 3:50 pm 


 


W DRACH  


A122 


CPH 619 


# 65429 


3 Topics Health Behavior & Health Promotion:  
“Social Epidemiology:  Methods and Concepts for 


Studying the Social Determinants of Health” 


Oren 9:00 – 10:15 am MW DRACH 


A119 


CPH 622 


#65085 


3 Applied Research Methods in Diet and 


Physical Activity 


Thomson 9:00 -  11:50 am R DRACH 


A122 


CPH 628 


#31562 


3 Public Health Research and Evaluation Ehiri 9:00 -  11:50 am M DRACH  A116 


Tucson & Phx. 


Bldg. 2 Rm.2208 % 


CPH 642 


# 47899 


3 Public Health Communications Bergsma 10:00 – 12:50 pm 


 


T DRACH 


A112 


EPID/CPH 670  


# 50340 / 50339 


3 Chronic Disease Epidemiology Harris  1:00 – 3:50 p.m.  


 


T DRACH  


A112 


EPID/CPH 680 


# 64130 / 64131 


3 Environmental, Occupational and Injury 


Epidemiology      


O’Rourke/Tabor 4:00 – 6:50 pm W DRACH 


A112 


CPH/EPID 687 


# 50438 / 50201 


3 Theory of Linear Models  Daye 1:00 – 2:15 pm MW DRACH 


A116 


CPH /ABE/STAT  688 


# 52684 / 52032/ 52033 


3 Statistical Consulting Billheimer 2:30 – 5:30 pm W DRACH 


A119 


EPID/CPH 696A  


#  50342 / 50341 


1 Epidemiology Seminar 


 


Dennis 12:00 – 12:50 pm  R DRACH  


A122  


EPID/CPH 696B 


# 50346 / 50343 


1 Cancer Prevention & Control Seminar  Dennis 9:00 – 9:50 am  W  Cancer Center – 


Kiewit 


CPH 696H  


# 31563 


1 Maternal & Child Health Seminar 


 


Leybas Nuno 12:00 – 12:50 pm  W  DRACH  A120 
College-wide 


seminar dates  # -  


DRACH A114  


CPH 696R 


# 31564 


1 Environmental and Occupational Health 


Seminar 


Burgess/Haber 12:00 – 12:50 pm W DRACH A118 
College-wide 


seminar dates  # -  


DRACH A114 


EPID/CPH 696S 


# 50356 / 50354 


1 Biostatistics Seminar 


 


Roe  12:00 – 12:50 pm  W DRACH 


A122 


CPH 696V 
Outreach College – 


Section 910) 
# 59007 


1 Public Health Practice Seminar Foote 5:40 – 7:30 pm M Phoenix Campus 


Rm. 2208; % 


Tucson Campus: 


COM Room 
2141 - ## 


EPID 796A** 


# 33592 


1 Doctoral Seminar in Epidemiology  Ernst 5:00 – 8:00 pm  W DRACH  


A122 
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Legend: 


 


*CORE MPH COURSE 


 


**EPID 796A will meet once a month on Wednesday from 5:00 – 8:00 p.m. – Semester Dates:  8/28/13, 9/25/13, 10/23/13, 11/13/13 & 12/11/13. 


 
***Dynamically Dated Session:  This session begins prior to the regularly scheduled Fall 2013 academic semester, which begins 
      on August 20, 2013.     Registration and tuition will be reflected for the Fall 2013 academic semester.  


 


#College-wide Seminar Dates for Fall 2013:  Wednesdays from 12:00 pm – 12:50 pm:  September 11, October 9 and November 13, 2013 
  (Drachman Hall, Room A114). 
 
## CPH 696V -Outreach College Sec. 910:  Course Monday meeting dates:  TBA  % Video conferenced from Tucson to Phoenix campus  


 


 Days:   M=Monday T= Tuesday W=Wednesday R=Thursday F=Friday 
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Days M= Monday  T= Tuesday  W=Wednesday  R=Thursday  F=Friday 


Zuckerman College of Public Health  SPRING 2014 – “DRAFT” Course Schedule     as of 06/05/2013 
First Day of Classes:  Wednesday, January 15, 2014                   Note: DRACH = Drachman Hall, 1295 N. Martin 
Last Day of Classes:  May 7, 2014                        College of Public Health Undergraduate Courses                Phoenix Campus = 550 E. Van Buren Street-Phoenix  


COURSE # UNITS COURSE TITLE FACULTY/INSTR TIME DAY ROOM 
CPH 178 


# 53055 


3 Personal Health & Wellness 


 


Lewis, D. 8:00 – 9:15 am TR DRACH 


A114 


CPH 200 


# 85243 


3 Introduction to Public Health 


 


Harik, Vaira 9:30 – 10:45 am TR DRACH 


A114 


CPH 306 


# 52963 


3 Drugs & Society  Watson  11:00 – 12:15 pm  TR DRACH  


A 114 


EPID/CPH 309 


# 54817 / 76492 


3 Introduction to Epidemiology Brown H.  1:00 – 2:15 pm MW DRACH 


A114 


CPH 310 


# 85258 


3 Health Care in the U.S. 
(Gen Ed Tier II Indiv & Societies)  


Gerald J 4:00 – 5:15 pm TR DRACH B109 


/UA RCS-TBA* 


CPH 330  


# 85260 


3 Human Sexuality  


 


Hamilton 2:30 – 3:45 pm 


 


TR DRACH 


A114 


CPH 350 


# 85291 


3 Principles of Health Education and Health  


Promotion 


Parker  2:30 – 3:45 pm   MW DRACH  


A114 


CPH 375 


# 85292 


3 Introduction to Environmental and Occupational Health O’Rourke 5:30  – 6:45 pm MW DRACH 


A114 


CPH 376 


# 79134 


3 Introduction to Health Science Statistics  TBA 9:30 – 10:45 am  MW DRACH 


A114 


CPH 381 


# 82745 


3 Health Education Intervention Methods Parker 9:30 – 10:45 am TR DRACH 


A120  


CPH 387 


#79185 -Lecture 


3 Health Disparities & Minority Health 
(Gen Ed Tier II Indiv & Societies: Diversity Emphasis) 


Carvajal  
(Friday Discussion Sections  


11:00 – 11:50 am 
001 – 008)** 


MW 


 


TBA** 


CPH 401 


# add 


3 Introduction to Mapping for Public Health 
 


Springer Online   


CPH 404 


# 85297 


3 Fundamentals of Evaluation TBA Online   


CPH 407/507 


# 76493 / 76495 


3 Health Care Economics and Policy 


 


Urbine 4:00  – 5:15 pm TR NURS 470 & 
Phx Bldg. 2, Rm 2208 


CPH 412/512 


# 82968 / 82338 


3 Public Health Approach to Mental Health Disorders in the 


U.S.  


Cutshaw 9:30 – 10:45 am  TR  DRACH  


A118 


CPH 422/522 


#  52969 / 52978 


3 Safety Fundamentals 


 


Stobbe 1:00 – 3:50 pm W DRACH 


A120 


CPH 433 


# 52970 


3 Global Health  


 


Heckert 9:00 – 11:50 am  F DRACH  


A114 


CPH 439/539 


# 86798 / 86800 


3 Environmental Health Policy 
 


Tabor 9:30 – 10:45 am  MW  DRACH  


A122 


CPH 449  


# 89042 


3 Family Violence  


(will 549 be offered for Spring 2014)?- Spring 1
st
 yr. MPH 


TBA 


MCH Track option) -  


4:00 – 5:15 pm   


sequencing 


TR  DRACH 


A114 


CPH 458/558 


# 89044 / 89045 


3 Health Care Marketing 
 


Schloss 4:00 – 6:50 pm   


 


R DRACH  


TBA 


CPH 478 


# 85315 


3 Public Health Nutrition   


 


Foote 4:00 – 5:15 pm MW DRACH 


A114 







Days M= Monday  T= Tuesday  W=Wednesday  R=Thursday  F=Friday 


College of Public Health Graduate Courses 
COURSE # UNITS COURSE TITLE FACULTY/ INSTR TIME DAY ROOM 


 
EPID/CPH  503 


# 82572 / 82573 


1 Introduction to Statistical Analysis using STATA Roe Online   


CPH 506 


# 85342 


3 Economic Foundations for Health Sciences Urbine 6:00 – 7:15 pm TR NURS 470 - Tucson  &  
Phoenix Campus- 
Bldg. 2, Room 2208@ 


CPH 507 


# 76495 


3 Health Care Economics and Policy 


 


Urbine 4:00 – 5:15 pm TR NURS 470 & 


Phoenix Campus- 


Bldg. 2, Room 2208@ 


CPH 508  


# 87021 


3 Disabilities and Public Health   Cohen, Leslie / 


Duncan, Duke 


3:00 – 4:15 pm MW DRACH 


A123/125 


CPH 510 


# 86151 


3 Physical Exposures Stobbe 3:00 – 5:50 pm T DRACH 


A119 


CPH 512  


# 82338 


3 Public Health Approach to Mental Health Disorders in the 


U.S.  


Cutshaw 9:30 – 10:45 am  TR  DRACH  


A118 


CPH 516 


# 52977 


3 Ethics, Values and Public Health Policy 


 


TBA 1:00 – 3:50 pm R DRACH 


A112 


CPH 518  


#  64356 


3 Introduction to Human Health Risk Assessment  Reynolds 9:00 – 10:15 am MW DRACH 


A114 


CPH 522 


# 52978 


3 Safety Fundamentals 


 


Stobbe 1:00 – 3:50 pm W DRACH 


A120 


CPH 530  


# 82489 


2 Nutrition, Health and Development Franklin Online   


CPH 532A 


# 52979 


4 Applied Aspects of Program Planning Implementation and 


Evaluation I   


Bergsma/ 


Heckert 


1:00 - 2:50 pm MW DRACH  


A112  


CPH 533 


# 52980 


3 Global Health Ehiri 9:00 – 11:50 am  M DRACH  


A116 


CPH 534  


# 89092 


3 Infectious Diseases, Global Health and Development Scarlett, Henroy Online   


CPH 539 


# 86800 


3 Environmental Health Policy 
 


Tabor 9:30 – 10:45 am  MW  DRACH  


A122 


CPH 544  


# 52981 


3 Fundamentals of Evaluation  TBA Online  
 


  


CPH 553 


# add 


3 Toxicology and Chemical Exposure Burgess 1:00 - 2:15 pm MW DRACH  


A116 


CPH 558 


# 89045 


3 Health Care Marketing 
 


Schloss 4:00 – 6:50 pm   


 


R DRACH  


TBA 


CPH 560 


#78866 


3 International Nutrition  


(Dynamically dated hybrid course* OR regular spring 


academic semester offering)? 


Taren *Online - (Confirm) 


Dynamically Dated – 


04/14/14– 05/18/14  &   


In-person 
05/19/14– 05/31/14   


1:30 pm – 4:30 pm 


 


 


 


MTu


WTh F 


 


DRACH  


A122 


COURSE # UNITS COURSE TITLE FACULTY/ INSTR TIME DAY ROOM 


 







Days M= Monday  T= Tuesday  W=Wednesday  R=Thursday  F=Friday 


CPH 567 


# 52982 


3 Public Health Leadership & Management 


 


Schachter 4:00 – 6:50 pm  W DRACH 


A120  


CPH 572 


#50008 


3 Applied Public Health Practice Campos-Outcalt 3:00 – 5:30 pm M Phoenix Campus –Bldg. 2, Rm.  


2208@    Tucson – Room TBA 


EPID/CPH573A * 


# 54701 / 77502 


3  Basic Principles of Epidemiology  Oren 5:00 - 6:15 pm  MW DRACH 


A118 


EPID/CPH 573B 


# 54741 / 77537 


3 Epidemiologic Methods  Shahar  1:30 - 2:45 pm MW  DRACH  


A122  


CPH 574* 


 # 52983 


3 Public Health Policy & Management  Schloss 4:00 – 6:50 pm  M  DRACH 


A118 


CPH 575* Sec. 1 


 # 52984 
3 Environmental & Occupational Health  O’Rourke 4:00 - 6:50 pm  R  DRACH  


A118 


EPID/CPH 576A* 


# 54742 / 77556 
3 Biostatistics in Public Health  Hsu Online 


 


  


EPID/CPH 576B 


# 54743 / 77573 


3 Biostatistics for Research  Roe 


 


10:30 - 11:45 am  MW  DRACH  


A120 


CPH 577* 


# 52985 
3 Sociocultural and Behavioral Aspects of Public Health  Yuan 1:00 – 3:50 pm  R DRACH 


A118 


CPH 580 


# 53060 


3 Community Based Research Methods  Eng 


 


1:00 – 2:15 pm 


 


MW DRACH 


A119 


CPH 582 


# 85636 


3 Applied Leadership/Interdisciplinary 


Mgmt.:  NDD/ASD 


McGrath & 


Pirtle 
Online   


CPH 588  


# 85637 


3 Adolescent Health  


 


Leybas Nuno 3:00 – 5:50 pm  W DRACH  


A122 


CPH 590 


# 53168 


3 Applied Aspects of Telemedicine & Telehealth Krupinski & 


Barker 


Web-Delivered   


CPH 594B 


# 89176 


1 Rural Health Policy and Management Practicum Hospodar TBA TBA TBA 


EPID/CPH 596D  


# 54744 / 77574 


2 Public Health Experience: Student Epidemiology Response 


Team 


Pogreba-Brown 10:00 – 11:50 am  F DRACH  


A 119 


CPH 596E  


# 53021 


2 Health Education/Behavioral Leadership Seminar Parker 9:00 – 10:50 am  M DRACH  


A112 


EPID 6XX 


#add 


3 Spatial Epidemiology 
(route for approval –UA curriculum) 


Brown, Heidi 4:00 – 5:15 pm MW DRACH 


TBA 


CPH 604  


# 86593 


3 Modeling Exposures to Environmental Hazards 


 
Loh 1:00 – 3:50 pm R DRACH 


A319 


CPH 605 


# 89186 


3 Community Based Participatory Action Research to 


Decrease Health Disparities (offered even years-spring) 


Teufel-Shone 1:00 – 3:50 pm W DRACH 


A123/125 


CPH 607 


# 85706 


3 Qualitative Research Methods in Public Health   Reinschmidt 4:00 – 6:50 pm 


 


W DRACH 


A119 


CPH 609 


# 82092 


1 Evaluating Public Health Literature 


 


Derksen 12:00 – 12:50 pm R  DRACH  


A119 


CPH 613 


# add 


3 Special Topics in Epidemiology 


 
Kobeissi 4:00 – 5:15 pm MW DRACH 


TBA 


COURSE # UNITS COURSE TITLE FACULTY/ INSTR TIME DAY ROOM 


 







Days M= Monday  T= Tuesday  W=Wednesday  R=Thursday  F=Friday 


CPH 616 


# 53049 


3 Public Health & Rural Policy Analysis MacKinnon 1:00 – 3:50 pm  T DRACH  


A112 


CPH 629 


Sec. 001 #   87088 


&  (Outreach College 


Section 910) 


3 Special Topics in Public Health Practice 


 


Barraza, Leila 


Orenstein, Daniel 
9:00 am – 4:00 pm 
Dynamically Dated? – 


Confirm course dates 


F Phoenix Campus  


Bldg. 2, Rm. 2208; 
Tucson Room - TBA@ 


CPH/EPID 630  


# 53050 / 77636 


3 Maternal & Child Health Epidemiology 
  


Pettygrove  9:00 – 10:15 am  TR  DRACH  


A122 


CPH 641 Sec. 1 


# 53051 


3 Advanced Health Care Administration  
 


Barker 3:00 – 05:50 pm  T COM 3230@ 


CPH 641 Sec. 2 


# 50009 


3 Advanced Health Care Administration  


 


Barker 3:00 – 05:50 pm  T Phoenix Campus - 


T-Health, Room 2306@ 


EPID/CPH 645  


# 54746 / 77575 


3 Nutritional Epidemiology  Jacobs  12:30 – 3:15 pm T DRACH  


A122  


EPID/CPH 647 


# 54747 / 77576 


3 Analysis of Categorical Data Hu   9:00 – 10:15 am TR DRACH  


A112  


CPH / EPID 652 


# 84544 / 84545 


3 Grantsmanship for a Winning Proposal 


 


Gerald, L.  11:30 – 2:20 pm T DRACH 


A120 


CPH 655 


# 89198 


3 Control of Occupational Exposures Beamer  9:00 – 10:50 am 


9:00 – 11:50 am 


T 


R 


DRACH  


TBA 


EPID/CPH 660 


# 54748 / 77577 


3 Infectious Disease Epidemiology  Ernst 1:00 – 3:50 pm   R DRACH  


A 122 


CPH 678 


Sec. 1   # 78830 


3 Principles of Public Health and Health Informatics 


 


Chen/Gruessner 9:00 – 11:50 am T DRACH 


A116 


CPH 678 


Sec. 2   # 82780 


3 Principles of Public Health and Health Informatics 
 


Chen / Gruessner Online   


CPH 685 


#  86783 


3 Special Topics in Biostatistics 


 
TBA 3:00 – 5:50 pm M DRACH 


A119 


EPID/CPH 686 


# 54749 / 77578 


3 Survival Analysis  Hsu 9:00 – 11:50 am  M  DRACH  


A119 


EPID/CPH 696A  


# 54750 / 77608 


1 Epidemiology Seminar  


 


Dennis 12:00 - 12:50 pm R DRACH  


A120 


EPID/CPH 696B 


# 54751 / 77627 


1  Cancer Prevention & Control Seminar  Jacobs 9:00 - 9:50 am  W Cancer Center 


Kiewit – Rm.  2951 


CPH 696K 


#  


2 Survey of Interdisciplinary Pediatric Pulmonary Issues 


Seminar  
Rascon/Brown 11:00 am – 12:50 pm T UMC 


Room 2216 


CPH 696R 


# 78865 


1 Environmental & Occupational Health Seminar O’Rourke / Harber 12:00 – 12:50 pm W DRACH  A118  
College-wide seminar dates:  


Drach A114# 


EPID/CPH 696S 


#  54752 / 77634 


1 Biostatistics Seminar  Roe 12:00 – 12:50 pm  W DRACH  


A122  


EPID/CPH 696S 


#  54752 / 77634 


1 Biostatistics Seminar  Roe 12:00 – 12:50 pm  W DRACH  


A122  


CPH 696V 
Outreach Sec. 910 


1 Public Health Practice Seminar 
(Outreach College Sec. 910-MPH/PHP) - (videoconferencing?) 


Foote 5:40 – 7:30 pm M Tucson Room?? @ 


Phoenix - Bldg 2, Rm. 220 


EPID 796A *** 


#  54754 


1 Doctoral Seminar in Epidemiology  


 


Jacobs 5:00 - 8:00 pm   W** DRACH  


A112** 







Days M= Monday  T= Tuesday  W=Wednesday  R=Thursday  F=Friday 


 


 


LEGEND: 
 


*CORE MPH COURSE 


 


**CPH 387:  Tier Two Individuals/Societies and Diversity Emphasis General Education Course: (8) Friday Discussion Sections scheduled for:    


       (2) Sections at:  10:00 – 10:50 am; (2) @ 11:00 – 11:50 am; (2) @ 1:00 – 1:50 pm and (2) @ 2:00 – 2:50 pm  


       Consult UA Schedule of Classes for Friday Breakout Discussion Section Rooms  


 


***EPID 796A will meet once a month on Wednesday from 5:00-8:00 p.m. for the Spring 2014 semester:  Dates TBA 


 


#College-wide Seminar Dates for Spring 2014:  Wednesdays from 12:00 pm – 12:50 pm:  February 12, March 12 and April 9, 2014  


  (Drachman Hall, Room A114). 


 


@Videoconferencing between Tucson and Phoenix campuses; 
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Total Class Enrollment


Term Session Course Section Combined ID Subject Catalog # Section Section Enrollment Total Enrollment


Summer 2013 5W1 011287 - CPH 178 001 31 31


Summer 2013 5W2 036733 - CPH 200 001 30 30


Summer 2013 5W1 011304 - CPH 393A 001 0 0


020 0 0


109 0 0


5W2 011304 - CPH 001 0 0


020 0 0


109 0 0


Summer 2013 5W1 011305 - CPH 393B 001 0 0


021 0 0


Summer 2013 5W1 011306 - CPH 399 001 0 0


070 0 0


105 0 0


5W2 011306 - CPH 001 0 0


011 0 0


070 0 0


DYN 011306 - CPH 109 0 0


PRE 011306 - CPH 020 0 0


Summer 2013 5W1 011326 - CPH 491 109 1 1


5W2 011326 - CPH 109 1 1


Summer 2013 5W1 011328 - CPH 493A 001 0 0


021 42 42


5W2 011328 - CPH 001 0 0


021 38 38


PRE 011328 - CPH 021 4 4


Summer 2013 5W1 011329 - CPH 493B 001 0 0


021 9 9


5W2 011329 - CPH 001 0 0


021 6 6


PRE 011329 - CPH 021 1 1


Summer 2013 5W1 011330 - CPH 493H 021 0 0


031 0 0


5W2 011330 - CPH 001 0 0


021 0 0


Summer 2013 5W1 011336 - CPH 498H 031 0 0


5W2 011336 - CPH 001 0 0


Summer 2013 5W1 011337 - CPH 499 001 0 0


5W2 011337 - CPH 001 0 0


078 0 0


Summer 2013 5W1 011338 - CPH 499H 001 0 0


5W2 011338 - CPH 001 0 0


Summer 2013 DYN 035444 0169 CPH 536 001 0 15


905 15 15


Summer 2013 DYN 035445 0168 CPH 537 001 3 12


905 6 12


906 3 12


Summer 2013 PRE 036570 0155 CPH 540 031 2 5


906 3 5


Summer 2013 DYN 035477 - CPH 552 905 11 11


0201 CPH 001 2 4


906 2 4


Summer 2013 DYN 035434 0202 CPH 554 001 1 22


905 19 22







Term Session Course Section Combined ID Subject Catalog # Section Section Enrollment Total Enrollment


Summer 2013 DYN 035434 0202 CPH 554 906 2 22


907 0 22


Summer 2013 PRE 011390 - CPH 571 031 2 2


Summer 2013 5W2 014308 0140 CPH 573A 001 14 18


EPID 001 4 18


0144 CPH 902 0 0


911 0 0


EPID 902 0 0


911 0 0


Summer 2013 DYN 011438 0115 CPH 597B 031 12 13


910 1 13


Summer 2013 5W1 011440 - CPH 599 001 0 0


060 0 0


067 0 0


075 1 1


083 0 0


090 1 1


55 0 0


923 0 0


014317 - EPID 001 0 0


5W2 011440 - CPH 001 0 0


041 0 0


063 0 0


069 0 0


085 0 0


090 0 0


101 1 1


906 0 0


923 0 0


014317 - EPID 001 0 0


PRE 011440 - CPH 090 0 0


923 0 0


Summer 2013 5W1 011504 - CPH 699 001 0 0


044 1 1


066 1 1


083 1 1


093 0 0


014342 - EPID 001 0 0


098 0 0


5W2 011504 - CPH 001 0 0


066 0 0


093 0 0


014342 - EPID 001 0 0


PRE 011504 - CPH 066 0 0


Summer 2013 5W1 011518 - CPH 900 001 0 0


061 0 0


062 0 0


069 1 1


078 1 1


104 0 0


014348 - EPID 001 0 0


5W2 011518 - CPH 001 0 0


043 0 0


104 0 0


014348 - EPID 001 0 0







Term Session Course Section Combined ID Subject Catalog # Section Section Enrollment Total Enrollment


Summer 2013 5W1 011519 - CPH 909 001 2 2


041 0 0


043 3 3


045 0 0


046 0 0


048 2 2


053 0 0


056 0 0


057 0 0


061 0 0


062 1 1


063 0 0


066 1 1


069 0 0


070 1 1


071 1 1


075 0 0


078 0 0


080 0 0


083 1 1


085 3 3


088 3 3


089 0 0


092 0 0


094 0 0


101 2 2


103 0 0


104 1 1


105 0 0


912 1 1


913 0 0


914 2 2


915 0 0


920 0 0


5W2 011519 - CPH 001 2 2


020 0 0


040 1 1


041 1 1


043 0 0


045 0 0


048 0 0


050 0 0


051 0 0


054 0 0


062 0 0


063 0 0


064 0 0


070 0 0


071 1 1


078 0 0


080 0 0


081 2 2


085 0 0


089 1 1


090 1 1







Term Session Course Section Combined ID Subject Catalog # Section Section Enrollment Total Enrollment


Summer 2013 5W2 011519 - CPH 909 091 1 1


092 0 0


094 0 0


096 0 0


099 1 1


101 0 0


102 0 0


104 0 0


113 0 0


912 1 1


913 0 0


914 0 0


915 0 0


920 0 0


PRE 011519 - CPH 066 0 0


094 1 1


Summer 2013 5W1 035601 - CPH 910 047 0 0


067 1 1


069 2 2


078 0 0


5W2 014349 - EPID 001 0 0


035601 - CPH 061 0 0


069 0 0


078 1 1


Summer 2013 5W1 014350 - EPID 920 001 0 0


043 1 1


046 1 1


051 0 0


082 0 0


035446 - CPH 043 0 0


046 0 0


062 1 1


070 0 0


075 0 0


5W2 014350 - EPID 001 0 0


043 1 1


035446 - CPH 062 0 0


070 0 0


PRE 035446 - CPH 062 0 0


Term is equal to Summer 2013


and Academic Organization Desc is equal to Public Health Administration


and Class Type Code is equal to / is in E


Analysis contains no Selection Steps
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Total Class Enrollment


Term Session Course Section Combined ID Subject Catalog # Section Section Enrollment Total Enrollment


Fall 2013 1 011287 - CPH 178 001 128 128


Fall 2013 1 036733 - CPH 200 001 127 127


Fall 2013 1 011296 - CPH 306 001 127 127


Fall 2013 1 035156 4013 CPH 309 001 123 123


EPID 001 0 123


Fall 2013 1 033835 - CPH 310 001 225 225


Fall 2013 1 011299 - CPH 322 001 35 35


Fall 2013 1 011300 - CPH 330 001 123 123


Fall 2013 1 011301 - CPH 350 001 120 120


Fall 2013 1 036684 - CPH 375 001 92 92


Fall 2013 1 035523 - CPH 376 001 115 115


Fall 2013 1 011304 - CPH 393A 001 0 0


011 0 0


109 9 9


Fall 2013 1 011305 - CPH 393B 001 0 0


Fall 2013 1 011306 - CPH 399 001 0 0


050 0 0


070 0 0


101 0 0


Fall 2013 1 011307 - CPH 400 001 22 22


Fall 2013 1 011308 4032 CPH 405 001 40 42


Fall 2013 1 036722 4243 CPH 415 001 16 16


ENTR 001 0 16


Fall 2013 1 032295 4604 CPH 418 001 24 50


SWES 001 17 50


Fall 2013 1 011312 4894 CPH 422 001 21 22


Fall 2013 1 011314 - CPH 433 001 67 67


Fall 2013 1 011318 0125 CPH 449 001 100 104


Fall 2013 1 037704 4843 CPH 457 001 31 38


Fall 2013 1 011322 4051 CPH 478 001 44 52


Fall 2013 1 011323 0486 CE 484 001 2 25


CPH 001 20 25


MNE 001 1 25


PCOL 001 1 25


Fall 2013 1 011325 0488 CPH 489 001 31 32


Fall 2013 1 011326 - CPH 491 043 0 0


072 1 1


081 1 1


089 0 0


113 0 0


Fall 2013 1 011327 - CPH 492 084 0 0


099 0 0


108 0 0


Fall 2013 1 011328 - CPH 493A 001 0 0


021 22 22


Fall 2013 1 011329 - CPH 493B 001 0 0


021 3 3


Fall 2013 1 011330 - CPH 493H 001 0 0


Fall 2013 1 037706 4844 CPH 497E 001 1 5


Fall 2013 1 037700 4841 CPH 497S 001 7 8


Fall 2013 1 011336 - CPH 498H 001 0 0


013 0 0


041 0 0







Term Session Course Section Combined ID Subject Catalog # Section Section Enrollment Total Enrollment


Fall 2013 1 011336 - CPH 498H 061 0 0


066 1 1


070 0 0


081 1 1


083 1 1


089 0 0


092 1 1


095 0 0


Fall 2013 1 011337 - CPH 499 001 0 0


021 0 0


043 1 1


069 0 0


084 0 0


087 1 1


088 0 0


099 2 2


102 0 0


Fall 2013 1 011338 - CPH 499H 001 0 0


002 0 0


Fall 2013 1 011340 0800 CPH 502 001 1 1


PCOL 001 0 1


Fall 2013 1 036207 3631 CPH 503 001 1 4


911 0 4


EPID 001 3 4


911 0 4


Fall 2013 1 011341 4032 CPH 505 001 2 42


Fall 2013 1 033836 4243 CPH 515 001 0 16


909 0 16


910 0 16


ENTR 001 0 16


909 0 16


910 0 16


Fall 2013 1 032342 4604 CPH 518 001 2 50


SWES 001 7 50


Fall 2013 1 011354 4894 CPH 522 001 1 22


Fall 2013 1 036940 4878 CPH 528 001 3 5


906 1 5


911 1 5


Fall 2013 1 036924 4879 CPH 529 001 5 9


906 1 9


911 3 9


Fall 2013 1 011360 - CPH 531 001 13 13


Fall 2013 1 011363 - CPH 533 908 0 0


Fall 2013 1 011364 - CPH 535 001 22 22


Fall 2013 1 011374 0125 CPH 549 001 4 104


Fall 2013 1 037705 4843 CPH 557 001 7 38


Fall 2013 1 011382 4517 CPH 562 001 19 19


907 0 19


910 0 19


Fall 2013 1 011384 0801 CPH 565 001 7 7


910 0 7


PA 001 0 7


910 0 7


Fall 2013 1 011385 - CPH 566 001 4 4


Fall 2013 1 011388 - CPH 569 001 18 18







Term Session Course Section Combined ID Subject Catalog # Section Section Enrollment Total Enrollment


Fall 2013 1 011388 4283 CPH 569 002 1 6


909 0 6


910 5 6


Fall 2013 1 011389 - CPH 570 001 0 0


4285 CPH 002 0 0


910 0 0


Fall 2013 1 014308 0836 CPH 573A 001 36 38


901 0 38


910 0 38


EPID 001 2 38


901 0 38


910 0 38


3703 CPH 002 12 21


902 0 21


905 0 21


911 1 21


EPID 002 3 21


902 0 21


905 0 21


911 5 21


Fall 2013 1 014309 4052 CPH 573B 001 6 7


911 0 7


EPID 001 1 7


911 0 7


Fall 2013 1 014310 0837 CPH 573C 001 13 21


EPID 001 8 21


Fall 2013 1 011395 4300 CPH 574 001 19 20


901 1 20


910 0 20


4484 CPH 002 20 26


902 1 26


911 5 26


Fall 2013 1 011397 4290 CPH 575 001 21 21


901 0 21


910 0 21


Fall 2013 1 014311 1850 CPH 576A 002 30 36


902 0 36


911 0 36


EPID 002 6 36


902 0 36


911 0 36


4840 CPH 001 25 28


901 0 28


EPID 001 3 28


901 0 28


Fall 2013 1 014313 4054 CPH 576C 001 13 15


EPID 001 2 15


Fall 2013 1 014314 0842 CPH 576D 001 15 20


EPID 001 5 20


Fall 2013 1 011402 4289 CPH 577 001 29 29


901 0 29


910 0 29


4485 CPH 002 16 23


902 2 23


911 5 23







Term Session Course Section Combined ID Subject Catalog # Section Section Enrollment Total Enrollment


Fall 2013 1 011403 4051 CPH 578 001 5 52


Fall 2013 1 011409 0486 CE 584 001 0 25


CPH 001 1 25


PCOL 001 0 25


Fall 2013 1 011411 - CPH 586 001 19 19


4535 CPH 002 0 2


905 0 2


911 2 2


Fall 2013 1 011414 - CPH 589 910 0 0


0488 CPH 001 1 32


Fall 2013 1 011415 - CPH 593A 001 0 0


Fall 2013 1 035632 - CPH 594 001 0 0


078 0 0


912 0 0


913 0 0


915 0 0


920 0 0


Fall 2013 1 011416 - CPH 594A 001 0 0


Fall 2013 1 034240 - CPH 594B 001 0 0


Fall 2013 1 014316 0843 CPH 596D 001 15 18


EPID 001 3 18


Fall 2013 DYN 011437 0037 CPH 597A 001 13 15


910 2 15


Fall 2013 DYN 011439 0056 CPH 597C 001 14 16


910 2 16


Fall 2013 DYN 033751 0057 CPH 597D 001 0 0


910 0 0


Fall 2013 1 037707 4844 CPH 597E 001 4 5


Fall 2013 COC 036286 - CPH 597F 910 0 0


Fall 2013 COC 035678 - CPH 597P 910 0 0


Fall 2013 1 037701 4841 CPH 597S 001 1 8


Fall 2013 1 011440 - CPH 599 001 0 0


040 0 0


041 0 0


042 0 0


043 0 0


044 0 0


045 0 0


046 0 0


047 0 0


049 0 0


050 0 0


051 0 0


052 0 0


054 0 0


060 0 0


061 0 0


062 0 0


063 0 0


064 0 0


065 0 0


067 1 1


068 0 0


069 0 0


070 0 0







Term Session Course Section Combined ID Subject Catalog # Section Section Enrollment Total Enrollment


Fall 2013 1 011440 - CPH 599 071 0 0


075 0 0


078 0 0


080 0 0


082 0 0


083 1 1


084 0 0


086 0 0


087 0 0


089 0 0


090 0 0


091 0 0


092 0 0


093 0 0


095 0 0


098 0 0


099 0 0


100 0 0


101 0 0


102 0 0


105 0 0


107 0 0


110 0 0


114 0 0


912 0 0


913 0 0


914 0 0


915 0 0


924 0 0


925 0 0


014317 - EPID 001 0 0


040 0 0


041 0 0


042 0 0


043 0 0


044 0 0


045 0 0


046 0 0


047 0 0


048 0 0


049 0 0


050 0 0


051 0 0


052 0 0


Fall 2013 1 014318 0847 CPH 606 001 16 16


910 0 16


EPID 001 0 16


910 0 16


Fall 2013 1 035894 - CPH 609 001 8 8


Fall 2013 1 014319 0844 CBIO 615A 001 1 2


CPH 001 1 2


EPID 001 0 2


RONC 001 0 2


Fall 2013 1 011453 4456 CPH 617 001 4 4


910 0 4







Term Session Course Section Combined ID Subject Catalog # Section Section Enrollment Total Enrollment


Fall 2013 1 036736 - CPH 619 001 7 7


Fall 2013 1 037703 - CPH 622 001 8 8


Fall 2013 1 011459 - CPH 628 001 33 33


910 2 2


Fall 2013 1 033837 4518 CPH 642 001 3 3


910 0 3


Fall 2013 1 014329 0851 CPH 670 001 11 14


EPID 001 3 14


Fall 2013 1 014334 4649 CPH 680 001 1 1


EPID 001 0 1


Fall 2013 1 033838 0802 CPH 687 001 2 11


EPID 001 0 11


STAT 001 9 11


Fall 2013 1 014338 0857 CPH 696A 001 8 11


EPID 001 3 11


Fall 2013 1 014339 0861 CPH 696B 001 1 1


EPID 001 0 1


Fall 2013 1 011496 4526 CPH 696H 001 16 16


910 0 16


Fall 2013 1 011502 - CPH 696R 001 5 5


Fall 2013 1 014341 2164 CPH 696S 001 3 3


EPID 001 0 3


Fall 2013 1 035531 - CPH 696V 910 6 6


Fall 2013 1 011504 - CPH 699 001 0 0


040 0 0


041 0 0


042 0 0


043 0 0


044 0 0


045 0 0


046 0 0


047 0 0


049 0 0


050 0 0


051 0 0


052 0 0


060 0 0


061 0 0


062 0 0


063 0 0


064 0 0


067 0 0


068 0 0


069 0 0


070 1 1


071 0 0


075 0 0


080 0 0


082 0 0


083 0 0


084 0 0


086 0 0


087 0 0


089 0 0


090 0 0







Term Session Course Section Combined ID Subject Catalog # Section Section Enrollment Total Enrollment


091 0 0


093 0 0


099 0 0


100 0 0


101 0 0


102 0 0


104 0 0


110 0 0


111 0 0


112 0 0


014342 - EPID 001 0 0


040 0 0


041 0 0


042 0 0


043 0 0


044 0 0


045 0 0


046 0 0


047 0 0


049 0 0


050 0 0


051 0 0


052 0 0


054 0 0


Fall 2013 1 014343 - EPID 796A 001 0 0


Fall 2013 1 011518 - CPH 900 001 0 0


040 0 0


041 0 0


042 0 0


043 0 0


044 0 0


045 1 1


046 0 0


047 0 0


049 0 0


050 0 0


051 0 0


052 0 0


060 0 0


061 0 0


062 0 0


063 0 0


064 0 0


067 0 0


068 0 0


069 0 0


070 0 0


071 1 1


075 0 0


078 0 0


080 0 0


082 0 0


083 0 0


084 0 0


086 0 0







Term Session Course Section Combined ID Subject Catalog # Section Section Enrollment Total Enrollment


Fall 2013 1 011518 - CPH 900 087 0 0


089 0 0


090 0 0


091 0 0


093 0 0


099 0 0


100 0 0


101 0 0


102 0 0


104 0 0


106 0 0


014348 - EPID 001 0 0


040 0 0


041 0 0


042 0 0


043 0 0


044 0 0


045 0 0


046 0 0


047 0 0


049 0 0


050 0 0


051 0 0


052 0 0


Fall 2013 1 011519 - CPH 909 001 1 1


020 1 1


040 0 0


041 1 1


042 0 0


043 1 1


044 1 1


045 0 0


046 0 0


047 0 0


048 0 0


049 0 0


050 0 0


051 0 0


052 0 0


053 0 0


056 0 0


057 0 0


060 0 0


061 0 0


062 0 0


063 0 0


064 0 0


066 1 1


067 0 0


068 0 0


069 0 0


070 2 2


071 1 1


075 0 0


078 0 0







Term Session Course Section Combined ID Subject Catalog # Section Section Enrollment Total Enrollment


Fall 2013 1 011519 - CPH 909 080 0 0


081 1 1


082 0 0


083 1 1


084 0 0


085 1 1


086 0 0


087 0 0


088 2 2


089 0 0


090 1 1


091 1 1


092 1 1


093 0 0


094 1 1


096 0 0


097 1 1


099 1 1


100 0 0


101 1 1


102 0 0


104 0 0


105 0 0


106 0 0


113 0 0


912 1 1


913 0 0


914 0 0


915 0 0


920 0 0


Fall 2013 1 014349 - EPID 910 001 0 0


040 0 0


041 0 0


042 0 0


043 0 0


044 0 0


045 0 0


046 0 0


047 0 0


049 0 0


050 0 0


051 0 0


052 0 0


035601 - CPH 001 0 0


047 0 0


061 0 0


067 1 1


069 1 1


078 1 1


111 0 0


113 1 1


Fall 2013 1 014350 - EPID 920 001 0 0


040 0 0


041 0 0


042 0 0







Term Session Course Section Combined ID Subject Catalog # Section Section Enrollment Total Enrollment


Fall 2013 1 014350 - EPID 920 043 1 1


044 0 0


045 0 0


046 0 0


047 0 0


049 0 0


050 0 0


051 0 0


052 0 0


054 0 0


067 0 0


035446 - CPH 001 0 0


040 0 0


062 1 1


068 1 1


069 0 0


070 0 0


071 0 0


075 0 0


082 0 0


089 1 1


090 2 2


099 0 0


Term is equal to Fall 2013


and Academic Organization Desc is equal to Public Health Administration


and Class Type Code is equal to / is in E


Analysis contains no Selection Steps
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[bookmark: _GoBack]Peer Review of Teaching Protocol

Classroom Observation Template (for Reviewer)



	It will likely be too cumbersome for you to attempt to respond to the items on the Classroom Observation Tool while you are observing your colleague’s class session. The following template may help you in noting aspects of the class that you can latter incorporate into your comments on the Observation Tool. By noting the time at which various activities occurred, you will be able to make some comments about the pacing of the class.



		Time

		Class Activity



		

		



		Time

		Class Activity
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Classroom Observation Tool



	This tool includes observation items in eight major areas:  Content Knowledge & Relevance, Lesson Organization, Lesson Implementation, Presentation, Instructional Materials, Collaborative Learning Activities, Classroom Management, and Student Responses[footnoteRef:1]. In consultation with your reviewer, you should select those items that will be most useful to you, based on the goals for the observation and your planned instructional activities for the class period.  [1: Items adapted from: 
Braskamp, L.A. & Ory J.C. (1994). Assessing faculty work:  Enhancing individual and institutional performance. Jossey-Bass:  San Francisco.
Classroom Observation Worksheet, Univ. of Minnesota Center for Teaching and Learning, http://www1.umn.edu/ohr/teachlearn/resources/peer/index.html ] 




Content Knowledge & Relevance

		Please mark the appropriate column.

		Accomplished very well

		More emphasis recommended

		Not observed



		1. Included material in the discipline worth knowing.

		

		

		



		2. Included material appropriate to student knowledge & background.

		

		

		



		3. Included material related to the learning outcomes of the lesson.

		

		

		



		4. Cited authorities to support statements, where appropriate.

		

		

		



		5. Made distinctions between fact & opinion.

		

		

		



		6. Presented divergent viewpoints where appropriate.

		

		

		



		7. Demonstrated command of the subject matter.

		

		

		



		8. Shared current developments in the discipline.

		

		

		



		9. Include other discipline-specific items, as needed.

		

		

		





Comments:










Lesson Organization

		Please mark the appropriate column.

		Accomplished very well

		More emphasis recommended

		Not observed



		10. Made clear statement of the purpose and learning outcomes of the lesson.

		

		

		



		11. Defined relationship of this lesson to previous lesson.

		

		

		



		12. Presented an overview of the lesson.

		

		

		



		13. Presented topics in a logical sequence.

		

		

		



		14. Paced lesson appropriately.

		

		

		



		15. Used a variety of instructional activities.

		

		

		



		16. Provided opportunities for students to apply content; e.g., problems, case study.

		

		

		



		17. Frequently checked student understanding.

		

		

		



		18. Provided clear transitions between activities.

		

		

		



		19. Summarized major points of lesson.

		

		

		



		20. Related today’s lesson to future lessons.

		

		

		



		21. Included informal or formal assessment of lesson’s learning outcomes.

		

		

		



		22. Adapted smoothly to problems during lesson; e.g. equipment failure, student misunderstandings.

		

		

		



		23. Reminded students of upcoming assignments, projects, or tests.

		

		

		





Comments:







Lesson Implementation

		Please mark the appropriate column.

		Accomplished very well

		More emphasis recommended

		Not observed



		24. Encouraged student questions.

		

		

		



		25. Elicited students’ ideas about the lesson topic.

		

		

		



		26. Developed student learning through active participation in lesson activities.

		

		

		



		27. Student exploration preceded formal presentation.

		

		

		



		28. Asked questions, with adequate wait time, to monitor students’ understanding.

		

		

		



		29. Encouraged students to answer each other’s questions.

		

		

		



		30. Gave satisfactory answers to student questions.

		

		

		



		31. Paced lesson appropriately to allow time for note-taking or students grappling with ideas.

		

		

		



		32. Asked questions that required varying levels of thinking; e.g., recall, analysis, synthesis.

		

		

		



		33. Promoted critical thinking (comprehensive exploration of issues, ideas, artifacts, and events before accepting or formulating an opinion or conclusion).

		

		

		



		34. Promoted conceptual understanding of the lesson’s topics.

		

		

		



		35. Promoted intellectual rigor and constructive criticism.

		

		

		



		36. Asked probing questions when student answer was incomplete.

		

		

		



		37. Asked students to generate their own explanations and justify their thinking.

		

		

		



		38. Restated questions and answers when necessary.

		

		

		



		39. Promoted students’ reflection on their own learning.

		

		

		



		40. Made own thinking and reasoning visible so students see how expert thinks about lesson topic and/or approaches problem solving in the discipline.

		

		

		



		41. Admitted own error or insufficient knowledge.

		

		

		





Comments:





Presentation

		Please mark the appropriate column.

		Accomplished very well

		More emphasis recommended

		Not observed



		42. Began class on time in an organized manner.

		

		

		



		43. Projected voice so easily heard.

		

		

		



		44. Used intonation to vary emphasis and highlight important points.

		

		

		



		45. Explained ideas with clarity.

		

		

		



		46. Used clear articulation and pronunciation. Accent was not distracting.

		

		

		



		47. Used a minimum of speech fillers; e.g., um, OK, ah.

		

		

		



		48. Projected enthusiasm & confidence.

		

		

		



		49. Spoke extemporaneously, did not read continually from notes.

		

		

		



		50. Maintained eye contact with students.

		

		

		



		51. Noticed & listened to student questions & comments.

		

		

		



		52. Used appropriate nonverbal gestures.

		

		

		



		53. Defined unfamiliar terms, concepts, and principles.

		

		

		



		54. Presented examples to clarify points.

		

		

		



		55. Related new ideas to familiar concepts.

		

		

		



		56. Restated important ideas at appropriate times.

		

		

		



		57. Varied explanations for complex and difficult material.

		

		

		



		58. Used humor appropriately to strengthen retention & interest.

		

		

		





Comments:







Instructional Materials

		Please mark the appropriate column.

		Accomplished very well

		More emphasis recommended

		Not observed



		59. Prepared students for the lesson with appropriate readings.

		

		

		



		60. Wrote clearly & legibly on board, overhead projector, or other technology.

		

		

		



		61. Supported the lesson with useful classroom discussions and exercises.

		

		

		



		62. Presented helpful audio-visual materials to support lesson organization & major points.

		

		

		



		63. Provided relevant written assignments.

		

		

		





Comments:







Collaborative Learning Activities

		Please mark the appropriate column.

		Accomplished very well

		More emphasis recommended

		Not observed



		64. Provided clear tasks for student groups.

		

		

		



		65. Provided group tasks that were related to the lesson’s learning outcomes.

		

		

		



		66. Provided group tasks that promoted higher-level thinking.

		

		

		



		67. Provided clear directions for forming student groups.

		

		

		



		68. Facilitated learning in student groups.

		

		

		



		69. Responded appropriately to non-engaged students.

		

		

		



		70. Effectively managed time during collaborative activities.

		

		

		



		71. [bookmark: _GoBack]Synthesized group work at conclusion of collaborative activity.

		

		

		





Comments:





Classroom Management

		Please mark the appropriate column.

		Accomplished very well

		More emphasis recommended

		Not observed



		72. Students appeared to follow established classroom procedures; e.g., for arriving late, asking questions, turning in assignments, working in small groups, class dismissal.

		

		

		



		73. Responded appropriately to any student disruptions.

		

		

		



		74. Responded appropriately to any nonverbal cues of confusion, boredom, & curiosity.

		

		

		



		75. Maintained students’ attention.

		

		

		



		76. Used students’ names.

		

		

		



		77. Avoided embarrassing or belittling students.

		

		

		



		78. Showed respect & sensitivity to diverse learners.

		

		

		



		79. Talked with students informally before or after class.

		

		

		





Comments:





Student Responses

		Please mark the appropriate column.

		Very evident during class

		Somewhat evident 

		Not observed



		80. Students were eager to ask questions.

		

		

		



		81. Students willingly participated in in-class activities.

		

		

		



		82. Most students were engaged in the lesson throughout the class time.

		

		

		



		83. Students appeared to understand the lesson material.

		

		

		





Comments:





84. What do you think the students learned from this lesson?





85. What were the instructor’s major strengths as demonstrated in this class session?





86. What suggestions do you have for improving this instructor’s teaching?
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Peer Review of Teaching Protocol

Guidelines for Instructor to be Reviewed (Reviewee)



	This protocol for peer review of teaching is designed to guide UA instructors in the process of formative review of peers’ teaching. Formative review is used to provide feedback for professional growth and development; it is usually confidential and non-judgmental and its goal is self-motivated change. It is grounded in the belief that instructors can be their own best resources for improvement of teaching. 



[bookmark: _GoBack]	In selecting a colleague to review your teaching, it will most effective to select someone in your unit with considerable teaching experience and whose teaching you respect. Since this peer review is formative, the reviewer’s faculty rank is not an issue. 

 

	The process of peer review of teaching includes three stages:  



1. a pre-observation meeting to discuss the target class and goals for the observation

2. a classroom observation

3. a post-observation meeting to discuss how the class went and what the observer noticed. 



This protocol includes guidelines for the pre- and post-observation meetings, a customizable observation tool for the classroom observation, and a summary of the process to be given to the observer.



Once you have identified the colleague you will invite to review your teaching, please provide him/her a copy of the Reviewer Guidelines and the Classroom Observation Tool. These guidelines provide an overview of the Peer Review Process, and include suggestions for structuring the pre- and post-observation meetings and conducting the classroom observation. 



In some units, peer review of teaching may be part of the review process for promotion and/or tenure. In this case, the peer review becomes summative. While the protocol described here can be used for that type of review, some additional steps (described later in this document) should be taken in order for the review to have more validity.








Pre-Observation Meeting



Why is a pre-observation meeting important for the peer review of teaching?

	The pre-observation meeting “sets the stage” for a productive observation of your teaching. In this meeting, you and your reviewer will have a chance to discuss your course, including its structure, goals, role in your unit’s curriculum, and typical student reactions. You will also be able to discuss the class session to be observed, including your learning goals and planned activities for that day’s lesson. Before that meeting, please provide your reviewer with a copy of the course syllabus and your written reflection (described below).



Why is a written reflection about the target course important?

	This reflection is designed to spark your thinking about the ways in which teaching your course represents an act of scholarship. For your reviewer, it serves as a window into your thinking about the course. Prior to the pre-observation meeting, provide your reviewer with a copy of the course syllabus, along with your written reflection. Some questions are listed below to guide your thinking. You may not need to address all of these questions to illustrate your thinking about the course; choose those questions that are the most useful to you.



Possible questions for reflection[footnoteRef:1]: [1: Questions adapted from:  American Association for Higher Education. (1995). From idea to prototype:  The peer review of teaching. AAHE:  Washington, DC.] 


· Shape and Content:  How does the course begin? What do you and your students do as the course unfolds? What are the key assignments and/or student assessments? How does it end? What do you want to persuade your students to believe or question? 

· Organization:  Are there distinctly different ways to organize your course, ways that reflect quite different perspectives on your discipline or field? Do you focus on particular topics while other colleagues might make other choices? Why?

· Connections:  How does your course connect with other courses in your own or other fields? To what extent does your course lay a foundation for others that follow it? How does it build on what students have already learned in other courses? How does your course fit within a larger conception of curriculum, program, or university experience?

· Student Reactions:  What do you expect students to find particularly fascinating about your course? Where will they encounter their greatest difficulties, of understanding or motivation? How does the content of your course connect to matters your students already understand or have experienced? Where will it seem most alien? How do you address these common student responses in your course? How has the course evolved over time in response to these responses?

· Metaphor:  Lastly, you might try playing with some metaphors for characterizing your course and its place in the larger curriculum or in the lives of your students. Is your course like a journey, a parable, a football game, a museum, a romance, a concerto, an Aristotelian tragedy, an obstacle course, one or all or some of the above? How does your metaphor(s) illuminate key aspects of your course?


Classroom Observation



	This Classroom Observation Tool includes observation items in eight major areas:  Content Knowledge & Relevance, Lesson Organization, Lesson Implementation, Presentation, Instructional Materials, Collaborative Learning Activities, Classroom Management, and Student Responses. In consultation with your reviewer, you should select those items that will be most useful to you, based on the goals for the observation and your planned instructional activities for the class period. During the observation, your reviewer will watch your teaching and take any notes that will help in completing the Classroom Observation Tool. 



Post-Observation Meeting



Why is a post-observation meeting important for the peer review of teaching?

	As the final step in the peer review of teaching, the post-observation meeting is where your reviewer can share overall impressions of the observed class session and assessments on the Classroom Observation Tool, and where the two of you can have a substantive discussion about your course. This meeting will be the most useful if it occurs within a few days of the classroom observation, while the class activities are still fresh in you and your reviewer’s minds.



What happens after the post-observation meeting?

	If you are using this peer review as formative assessment; i.e., for professional growth and development, nothing needs to happen after the meeting, beyond your own reflection on the review and any subsequent adjustments to your teaching. However, many instructors expand on this first peer review cycle and either do the cycle again (with the same reviewer) or exchange roles (your reviewer invites you to peer review his/her teaching). If you feel that the class that was observed was not very reflective of your teaching, or if the activities didn’t go as planned, it might be helpful to invite your reviewer to do a second observation. Alternatively, you might both benefit by switching roles, so that you can observe a colleague’s teaching.

	If you do ask your reviewer to do a second (or third) peer review, you wouldn’t need to prepare another reflection on the same course. However, it is still important to hold another pre-observation meeting to prepare your reviewer for that class session, and another post-observation meeting to discuss the second class session.





Peer Review as Summative Assessment



	If the peer review of teaching is to be used as part of the promotion and/or tenure process, it is advisable for the reviewer to be a tenured faculty member and to observe at least three class sessions. Alternatively, two or three tenured faculty members could observe different class sessions. This provides a better sense of the overall teaching quality, as opposed to the “snapshot” view of a single class. Rather than submitting copies of the completed Classroom Observation Tool for each of the observation visits, the reviewer(s) should prepare a letter, addressed to the instructor’s department head, that summarizes the instructor’s strengths and areas that need development, citing specific examples from the class observations. The instructor should also be given a copy of the letter(s).
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Peer Review of Teaching Protocol

Guidelines for Reviewer



	Thank you for agreeing to take the time to complete a peer review of a colleague’s teaching. This is a valuable learning experience for both of you, and is likely to spark some productive conversations about teaching. The steps in the process are:



1. a pre-observation meeting with your colleague to discuss the target class and goals for the observation 

2. your classroom observation 

3. a post-observation meeting to discuss how the class went and what you noticed



Pre-Observation Meeting

	Before the pre-observation meeting, your colleague will prepare a written reflection on the target course and send that to you, along with the course syllabus, to read. The goal of the pre-observation meeting is to discuss this written reflection, as well as to prepare for the classroom observation. The questions below can be used to structure this conversation[footnoteRef:1]: [1: Questions adapted from:  Weimer, M. (1990). Improving college teaching:  Strategies for developing instructional effectiveness. Jossey-Bass:  San Francisco.] 




· What aspects of your written reflection were the most valuable in helping you think about this course?

· What aspects of your written reflection strike you as the most important for me to know before observing your class?

· What is your goal for the class? What are the expected learning outcomes for this class?

· What will you ask students to do during class to attain the learning outcomes? 

· How will you assess whether they have met these outcomes?

· What role will you take in the class? What instructional methods will you use?

· What have students been asked to do to prepare for this class?

· What was done in earlier classes to lead up to this one?

· Will this class be generally typical of your teaching? If not, what will be different?

· Is there anything in particular that you would like me to focus on during the class?



Classroom Observation

	This Classroom Observation Tool includes observation items in eight major areas:  Content Knowledge & Relevance, Lesson Organization, Lesson Implementation, Presentation, Instructional Materials, Collaborative Learning Activities, Classroom Management, and Student Responses. Before the classroom observation, you and your colleague need to select the items that are the most useful, based on the goals for the observation and your colleague’s planned instructional activities for the class. 

[bookmark: _GoBack]	During the observation, your role will be to watch your colleague’s teaching and take notes that will help you in completing the Classroom Observation Tool later. In order to provide feedback on pacing of the class, it is useful to note the timing of various activities during the class. You may use the Classroom Observation Template as a guide for your note taking. As soon after the class as possible, you can then respond to the items on the tool.




Post-Observation Meeting

	The post-observation meeting is most useful if it occurs within a few days of the classroom observation, while the class activities are still fresh in you and your colleague’s minds. The questions below can be used to structure this conversation[footnoteRef:2]: [2: Questions adapted from:  Weimer, M. (1990). Improving college teaching:  Strategies for developing instructional effectiveness. Jossey-Bass:  San Francisco.] 




· In general, how did you feel the class went?

· How did you feel about your teaching during the class?

· To what extent did the students attain your learning outcomes for this class?

· What worked particularly well for you in the class? Is this a typical teaching strength for you?

· What did not work well in the class? Is that aspect typically a problem area for you?

· What ideas do you have for improvement of your teaching?



It will also be helpful to share your responses on the Classroom Observation Tool, as well as any comments on the questions above. (You could provide your colleague a copy of your responses to the items on the observation tool in advance of the meeting.) 

Whatever you discuss, it is important that this conversation focus on professional development and growth, not only problems that were observed. It is also important for you to acknowledge the learning and growth that you may experience in this process.
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Bachelor of Science in Public Health



Director:  Joe K. Gerald, MD, PhD         Academic AdvisorAdvisors:  Alan Beaudrie and Eve Hampton



Core Faculty:  Paloma Beamer; PhD; Heidi Brown, PhD: Jeff Burgess, MD, MPH; Robert Canales, PhD; Scott Carvajal, PhD, MPH; Christina Cutshaw, PhD; Peter GiacobbiBurris Duncan, MD; Janet Foote, PhD; Robin Harris, PhD, MPH; Karen Heckert, PhD; Mary Koss, PhD; Miranda M. Loh, PhD; Eric Lutz, PhD; Mary Kay O’Rourke, PhD; Sheila Parker, DrPH; Kerstin Reinschmidt, PhD, MPH; Ralph Renger, PhD; Kelly Reynolds, PhD, MSPH; Ernest Schloss, PhD; Stephanie Springer, MPH; Terry J. Stobbe, PhD, CIH; Joe Tabor, PhD, MPH; Douglas Taren, PhD; Cynthia Thomson, PhD, RD, CSO; Ron Watson, PhD



Affiliated Faculty: Michelle Gamber, DrPH, MPH; Lee Ann Hamilton, MA, CHES; Christina Laukaitis, MD, PhD, FACP; Terry Urbine, PhD



[bookmark: _GoBack]The BSPH is designed to promote an understanding of health and disease based on public health principles.  The primary goal of the program is to train public health professionals who will seek to improve the quality of life of individuals and communities within Arizona.  The curriculum provides general knowledge regarding public health principles and practice augmented by concentrated study (tracks) in Environmental and Occupational Health, Health Behavior and Health Delivery.   Field work provides students with an experience that incorporates classroom learning into public health practice and prepares them for future employment.  



The core competencies of the major provide the knowledge and skills needed to conduct public health practice in diverse populations.  Particular emphasis is placed on understanding health care delivery in the US and abroad, incorporating epidemiologic and statistical methodologies into public health practice, providing culturally appropriate and effective interventions, identifying health disparities, planning and evaluating health interventions, and understanding the link between nutrition and health. 



Specific focus in one or more tracks provides in-depth knowledge of a particular aspect of public health practice.  The Environmental and Occupational Health track focuses on recognition of health hazard sources and approaches used to identify and evaluate them.  Through available frameworks student will learn to manage and control exposures at individual and population levels thus promoting health and preventing disease.  The Health Behaviors track emphasizes preventable behavioral risk factors for social dysfunction, illness and injury. The Health Delivery track focuses on important but often overlooked biologic, individual and system level determinants that affect health and health delivery in the United States.  Mastery of the core and track content prepares students to directly enter the workforce or for graduate education in public health, medicine, pharmacy or dentistry.

Acceptance to the public health major is dependent on the candidate’s academic aptitude; prior experience in public health demonstrated via community service or public health practice; leadership potential; commitment to underserved areas and populations, and respect for cultural diversity.  Admission to the major is by application only and requires at minimum: a University of Arizona GPA of 2.5 or greater; completion of the pre-health prerequisite courses with a grade of C or higher; except for ENGL 102, which requires a grade of B or higher; a completed major application, a resume or CV and personal narrative.  Acceptance is competitive and may require qualifications that exceed the listed minimums. The required prerequisite courses for the Bachelor of Science in Public Health are a minimum of 56 credit hours.

BACHELOR OF SCIENCE IN PUBLIC HEALTH CURRICULUM (64 units) 

Total Minimum Requirement for the Bachelor of Science in Public Health = 120 units



CORE UNITS (33)

ENGL 308	Technical Writing (3)

EPID 309	Introduction to Epidemiology (3)

CPH 310	Health Care in the US (3)

CPH 350	Principles of Health Education and Health Promotion (3)

CPH 375	Introduction to Environmental and Occupational Health (3)

CPH 376	Introduction to Health StatisticsBiostatistics (3)

CPH 387	Health Disparities and Minority Health (3)

CPH 433	Global Health# (3)

CPH 478	Maternal and Child Health Nutrition# (3) or NSC 310 Principles of Nutrition in Health and Disease (3)

CPH 493	Field Work in Public Health# (6)



TRACK  UNITS (9)



Environmental and Occupational Health Track

Required:	CPH 484 Fundamentals of Industrial and Environmental Health# (3)



Select any 2:   CPH 401 Introduction to Public Health Mapping# (3)

		CPH 418 Introduction to Health Risk Assessment# (3)

		CPH 422 Safety Fundamentals# (3)

		CPH 489 Public Health Preparedness# (3)

		

Health Behaviors Track

Select any 3:	CPH 306 Drugs and Society (3)

		CPH 330 Human Sexuality (3)

		CPH 381 Health Education Intervention Methods (3)

		CPH 449 Family Violence# (3)



Health Delivery Track

Select any 3:	CPH 405 Biology in Public Health Research and Practice# (3)

		CPH 407 Health Economics and Policy# (3)

		CPH 412 Public Health Approaches to Mental Disorders in the US# (3)

		CPH 415 Strategic Planning# (3)











CPH ELECTIVE UNITS (12) Track courses may be used as CPH electives.

CPH 322	Health Education Ethical Leadership (3)

CPH 400	Contemporary Community Health Problems# (3)

CPH 404 	Fundamentals of Evaluation# (3)

CPH 439	Environmental Health Policy# (3)

CPH 457	Food We Eat, Drugs We Take, How We Work and Play—The US Regulatory Agencies# (3)

CPH 458	Health Care Marketing# (3)

CPH 484	Fundamentals of Industrial and Environmental Health# (3)

CPH 497E	Public Health for Community Wellness# (1)

CPH 497S	Skin Cancer Prevention in the Community Setting# (1-2)



GENERAL ELECTIVE UNITS (10)



# Admission to the major or minor required for enrollment.




Recommended Course Sequencing



Junior Year (30 – 33 units)



CORE UNITS (21)

ENGL 308	Technical Writing (3)

CPH 309	Introduction to Epidemiology (3)

CPH 310	Health Care in the US (3)

CPH 350	Principles of Health Education and Promotion (3)

CPH 375*	Introduction to Environmental and Occupational Health (3)

CPH 376	Introduction to Health StatisticsBiostatistics (3)

CPH 387	Health Disparities and Minority Health (3)



*Students with an interest in Environmental and Occupational health are encouraged to enroll in CPH 375 as early as possible in their academic career.



TRACK UNITS (3-6)



CPH ELECTIVE UNITS (3-6)



GENERAL ELECTIVE UNITS (3-6)		

		

Senior Year (30 – 33 units)



CORE UNITS (12)

CPH 478	Maternal and Child Health Nutrition# (3)

CPH 433	Global Health# (3)

CPH 493 	Field Work in Public Health# (6)



TRACK UNITS (6-9)



CPH ELECTIVE UNITS (6-9)



GENERAL ELECTIVE UNITS (6-10)	



# Admission to the major required for enrollment.
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UNIVERSITY OF ARIZONA

MEL & ENID ZUCKERMAN COLLEGE OF PUBLIC HEALTH

MPH – Family and Child Health – Global (FCH Global)

Curriculum and Recommended Course Sequencing 



MPH – Global Health Track (Effective 8/13)





Required Core Courses (15 credits)

CPH 573A Basic Principles of Epidemiology (3)

CPH 574 Public Health Policy & Management (3) 

CPH 575 Environmental & Occupational Health (3) 

CPH 576A Biostatistics in Public Health (3) 

CPH 577 Sociocultural & Behavioral Aspects of 

     Public Health (3) 

Internship Preparation Workshop (no credit) 



  











Required Global Health Courses (32 credits)

CPH 533 Global Health (3)

CPH 560 International Nutrition (3)

CPH 586 Maternal & Child Health (3)  

CPH 630 Maternal & Child Health Epidemiology (3)

     or CPH 645 Nutritional Epidemiology (3) 

     or CPH 660 Infectious Disease Epi (3)  

CPH 606 Changing Health Policy: Cultural 

     Understanding & Epi Analysis (4)

CPH 696H Maternal and Child Health/Public Health 

     Seminar (1)

One Planning and/or Evaluation Course (approved     

     by mentor) (3)

Electives (approved by mentor) (6)

CPH 909 Master’s Report “Internship” (6)



Minimum Total Credit Hours: 47





Recommended Course Sequencing (Effective 8/13)

First Year



Fall Semester (13 credits)  

CPH 573A Basic Principles of Epidemiology (3)* 

CPH 574 Public Health Policy & Management (3)*

CPH 586 Maternal & Child Health (3)

Elective (approved by mentor) (3)

CPH 696H MCH/Public Health Seminar (1)

     

Spring Semester (12 credits)

CPH 533 Global Health (3)

CPH 630 MCH Epidemiology (3)

     or CPH 645 Nutritional Epidemiology (3)     

     or CPH 660 Infectious Disease Epi (3) 

        CPH 577 Sociocultural & Behavioral Aspects of  

               Public Health (3) * ~



								CPH 560 International Nutrition (3) #

Second Year



Fall Semester (16 credits)

CPH 576A Biostatistics in Public Health (3) *

CPH 575 Environmental and Occupational 

     Health (3)*

CPH 606 Changing Health Policy: Cultural 

     Understanding and Epi Analysis (4)

Planning & Evaluation Course (approved by    

  	         mentor) (3)

Elective (approved by mentor) (3)

Spring Semester (6 credits)

CPH 909 Master’s Report “Internship” (6) **















Internship Preparation Workshop (no credit)

*MPH Core Courses are offered fall & spring semesters, allowing flexibility 

~CPH 660 cannot be taken in same semester as CPH 577

**Prerequisites for CPH 909 – Master’s Report “Internship” - Global Health Track: At least 3 MPH core courses & 

     	        CPH 586, Maternal and Child Health; CPH 533, Global Health and (1) Planning and Evaluation Course

   #Note:  (CPH 560, Dynamically dated hybrid course:  begins in April, online, during the spring semester, and 

     carryovers into summer Presession- face to face:  consult the spring schedule of classes for specific spring course 

[bookmark: _GoBack]     dates).
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UNIVERSITY OF ARIZONA

MEL & ENID ZUCKERMAN COLLEGE OF PUBLIC HEALTH



MPH – Public Health Practice (PHP)
 Curriculum and Recommended Course Sequencing (Effective August 2013)

FULL TIME

















Required Core Courses (15 units)
CPH 573A		Basic Principles of Epidemiology (3 units)
CPH 574		Public Health Policy and Management (3 units)
CPH 575 		Environmental and Occupational Health (3 units)
CPH 576A 		Biostatistics in Public Health (3 units)
CPH 577 		Sociocultural & Behavioral Aspects of Public Health (3 units)

 Internship Planning Workshop (semester before internship begins)† (required; non-credit)



Required Public Health Practice Courses (24 units)

CPH 569 		Fundamentals of Health Budgeting and Financial Management (3 units)

CPH 572 		Applied Public Health Practice (3 units)

CPH 641 		Advanced Health Care Administration (3 units) 

CPH 696V		Public Health Practice Seminar (1 unit – 2 times)

CPH 909 		Master's Report “Internship” (6 units)

Planning/Evaluation Course (approved by Advisor) (3-4 units)

Service Learning Course (approved by Advisor) (1 unit)

Elective Courses (approved by Advisor) (6 units minimum)



Total Units: 42





Course Options:

· Planning/Evaluation Course (3-4 units)

· CPH 529 Project Design & Implementation In Global Health  (3 units – Online, Fall)

· CPH 628 Public Health Research and Evaluation (3 units – In Person, Fall)

· CPH 532a Applied Aspects of Program Planning Implementation and Evaluation (4 units – In Person, Varies)

· CPH544 Fundamentals of Evaluation (3 units – Online, Spring)



· Service Learning Course (1 unit)

· CPH 597F Phoenix Urban Service Learning 

· CPH 597P Health Care for the Homeless (Phoenix)

· CPH 597A Maternal & Child Health Programs in Urban Settings (Tucson)

· CPH 597B Maternal & Child Health Programs in the Rural Southwest (Varies)

· CPH 597C Border Health Service Learning Institute (US/Mexico Border)

· CPH 597D Rural Health Service Learning Institute (Varies)



· Electives

· See advisor and/or faculty mentor for a list of approved electives



CHANGES MADE:

· Decrease internship units (CPH909) from 9 to 6

· Increase elective units from 3 to 6

· Move CPH572 to second spring semester, Planning/Evaluation course to second year (fall or spring)

· 








UNIVERSITY OF ARIZONA

MEL & ENID ZUCKERMAN COLLEGE OF PUBLIC HEALTH



MPH – Public Health Practice (PHP)
Recommended Course Sequencing





First Year





Fall Semester (10 units)

· CPH 569 Fundamentals of Health Budgeting and Financial Management (3) 

· CPH 573A Basic Principles of Epidemiology (3)*  

· CPH 574 Public Health Policy and Management (3)*

· CPH 696V Seminar (1)

· Internship Planning Workshop (no credit)



Spring Semester (10 units)

· CPH 576A Biostatistics for Public Health (3)**

· CPH 641 Advanced Health Care Administration (3) 

· Elective Approved by Advisor (3) 

· CPH 696V Seminar (1)



Summer (3-4 units)

· CPH 575 Environmental and Occupational Health (3)**

· Service Learning Course (1) [or Fall/Winter]





Second Year





Fall Semester (9-13 units)

· CPH 577 Sociocultural and Behavioral Aspects of Public Health (3)*

· Planning/Evaluation Course (3) [or Spring]

· Elective Approved by Advisor (3) 

· CPH 909 Internship/Master’s Report (3)

· Service Learning Course (1) [or Summer]



Spring Semester (6-10 units)

· CPH 572 Applied Public Health Practice (3) 

· Planning/Evaluation Course (3-4) [or Fall]

· CPH 909 Internship/Master’s Report (3)







Total Units: 42





*Online availability limited to this semester. Course is also available in person in Tucson.

**Offered only online during this semester. Course is not available in person in Tucson or Phoenix. 

NOTE: Prerequisites for CPH909: At least 3 MPH core courses (which must include CPH576A or 573A)
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UNIVERSITY OF ARIZONA

MEL & ENID ZUCKERMAN COLLEGE OF PUBLIC HEALTH

MPH – Epidemiology Concentration 

Curriculum and Recommended Course Sequencing

MPH – EPI Curriculum (Effective 8/13)





Required Core Courses for MPH (15 units)

CPH 573A Basic Principles of Epidemiology (3)

CPH 574 Public Health Policy & Management (3) 

CPH 575 Environmental & Occupational Health (3) 

CPH 576A Biostatistics in Public Health (3) 

CPH 577 & Sociocultural & Behavioral Aspects of Public   

     Health (3) 

Internship Preparation Workshop (no credit) 






Required Epidemiology Courses (29 units)

CPH 573B Epidemiologic Methods (3)

CPH 573C Advanced Epidemiology (3)   	

CPH 576B Biostatistics for Research (3)

CPH 596D Public Health Experience – Student 

     Epidemiology Response Team (2)	

CPH 660 Infectious Disease Epidemiology (3)

CPH 670 Chronic Disease Epidemiology (3)	

CPH 696A Epidemiology Seminar (1 unit – 2 times)

CPH 909 Master’s Report “Internship” (4)

Elective Courses (at least 6 credits) - Approved 

     by Faculty Mentor





MPH Epidemiology Total Minimum Credit Requirements:  (44 units)





Recommended Course Sequencing (Effective 8/13)

First Year



Fall Semester (12 units) 

CPH 573A Basic Principles of Epidemiology (3)* 

CPH 576A Biostatistics in Public Health (3) *

Note: Many MPH students tell us they wish they knew more about SAS; the 576A with SAS conflicts with 696A Epidemiology Seminar. If you take 576A with STATA take 696A Epidemiology Seminar (1)

CPH 574 Public Health Policy & Management (3)*

CPH 577 Sociocultural & Behavioral Aspects of Public Health (3)*





Spring Semester (13 units)

CPH 573B Epidemiologic Methods (3)**

CPH 576B Biostatistics for Research (3) ***

CPH 660 Infectious Disease Epidemiology (3) ***

CPH 575 Environmental & Occupational Health (3)* CPH 696A Epidemiology Seminar (1) 

Internship Preparation Workshop (no credit)  



Summer Session (1 unit)

CPH 909 Master’s Report “Internship” (1-2, typically 1.  To conduct the internship you must be enrolled) 



Second Year



Fall Semester (10 units)

CPH 573C Advanced Epidemiology (3) ***

CPH 670 Chronic Disease Epidemiology (3) ***

Elective (Approved by Faculty Mentor) (3)

CPH 696A Epidemiology Seminar (1) 

CPH 909 Master’s Report “Internship” (0-2, typically 0) §


Spring Semester (7-9 units)

Elective (Approved by Faculty Mentor)  (3) 

CPH 596D Public Health Experience – Student Epidemiology Response Team (2)**

CPH 696A Epidemiology Seminar (1) 

CPH 909 Master’s Report “Internship” (1-3, often 3) §






*MPH required core courses are offered fall & spring semesters, allowing flexibility

** This course is offered both fall and spring semesters

*** This course only offered in this specific semester not in both fall and spring.	

§ CPH 909 Master’s Report “Internship”– Prerequisite Courses:  At least 3 MPH core courses, CPH 573B, and CPH 576B to take the first credit & all 5 MPH core courses before taking the last credit hour which is used to write the Internship Report.   CPH 909 typically is taken in multiple semesters with the credit hours split across semesters.  

NOTE: CPH 660 and CPH 577 are offered during the same time slot in spring, so plan accordingly.
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Recommendation to Add a New or Temporary Course



For a detailed description of fields and process for the electronic creation of a new Course Add form in UAccess Course and Fee Management Application go to: http://registrar.arizona.edu/course-and-fee-management/user-manual



Submitted by: Denise J. Roe, DrPH, (520) 626-3975, droe@email.arizona.edu



· Initiating Department or Committee:  Epidemiology & Biostatistics



· First Effective Term:  Spring 2014     

 (If final approval of the form is not within the deadline dates (available for viewing at: http://registrar.arizona.edu/courseapproval/formlink/deadlines 

the first effective term will be changed to the following term.



· Permanent or Temporary Course

· ___X____  Permanent course to be offered on a continuing basis.

· _______  Temporary course to be offered one term only.

· _______  Temporary course to be offer for no more than three terms within an academic year. 



· Subject Area: CPH                                          Catalog Nbr:   504?            



· Is proposed Subject Area and Catalog Number(s) associated with a currently active course?  YES or NO.  If YES, select one of the following:

· _______  To add a co-convened course to an existing 400 or 500-level course.

· _______  Course content of currently existing course is changing. New course must be created. The department wishes to retain the same course number.



· Course to be typically offered during which terms. Select one only from following sequence:

_____  Fall     __X___  Fall/Spring     _____  Fall/Summer 1/Summer2

_____  Fall/Spring/Summer 1/Summer 2     _____  Spring     

_____  Spring /Summer 1/Summer 2     _____  Summer 1/Summer 2

_____  Summer 1     _____  Summer 2



· Long Course Title: (100 character limit including spaces)  Introduction to Statistical Analysis using SAS



· Long Description of proposed new course: (400-level description if co-convened)  This course provides an introduction to statistical analysis using the SAS software package.  It will introduce methods for entering, modifying and managing data, and provide examples of commonly used statistical analyses.



· For new co-convening combination 400/500 level proposal, add description of the additional activities required for the 500-level.  Text should always begin with: ‘Graduate-level requirements include’ (cannot exceed 254 characters with spaces):



· For new co-convening with an existing 400 or 500-level course, add new 500-level course long description: 500-level Long Course Description should always begin with: ‘Graduate-level requirements include’ (cannot exceed 254 characters with spaces).



· Does the course(s) have course requisites. Course requisites are not enforced but only recommended for student completion. Please enter the pre-requisites, co-requisites, conditions or a combination as they should appear in the course catalog:   Biostatistics in Public Health (EPID/CPH 576A) – Concurrent or previous enrollment



· Is an enforced Enrollment Requirement Group to be associated with the course(s):  NO.

· If the group currently exists, what is its group number? 

· If  the group does not currently exist please provide a very specific description of the group requirement to be built:



· Course Instructor(s): Denise J. Roe, DrPH



· Course Attributes: (Select all that apply.)

· Second Language

_____  1st semester

_____  2nd semester

_____  3rd semester

_____  4th semester

_____  Beyond 4th semester

· Course Equivalency Values

· _____ Crosslisted (Verify that course numbers are not currently active in the requested crosslisting course(s): ___________,  __________,  __________, ___________

· Equivalent and/or Mutually Exclusive courses. For each course please state if equivalent, mutually exclusive, or both.  



Equivalency – the new course equivalent is where, for degree auditing, pre- and co-requisite checking, and repeat checking, two or more courses – each with a different course ID – are for all practical purposes the same course and should be treated as such. Mutually Exclusive – two or more courses with different course Ids that will not count toward a particular major or minor. A student can have credit for one or the other but not both.



· Freshman Colloquium:  YES or NO.

· General Education Consideration: (Appropriate supporting documentation must be provided. See University-wide General Education Curriculum website at: http://gened.arizona.edu/

_____  Tier 1 Individuals & Societies

_____  Tier 1 Natural Sciences

_____  Tier 1 Traditions and Cultures

_____  Tier 2 Arts

_____  Tier 2 Humanities

_____  Tier 2 Natural Sciences

_____  Diversity Emphasis



· Success Course Consideration: YES or NO.  (Appropriate supporting documentation must be provided. See following URL for more information: http://catalog.arizona.edu/2011-12/policies/success_crs.html

[bookmark: _GoBack]

· Approved Grading – Select those that apply.

_____  Pass/ Fail Option available to students

__X___  Regular or Alternative Grades



· Honors Course – Select one.

_____  Honors Course

_____  Honors Section

_____  Honors Contract 



· Available for Special Exam – Select one. (Not available at the graduate level)

_____  Special Exam Credit Only

_____  Special Exam Grade and Credit



· Writing Emphasis Course – YES or NO. Writing emphasis courses are regular junior- or senior-level courses in an academic discipline in which at least half the grade awarded is determined by written work appropriate to the academic discipline.



· Minimum Units: __1_______                             Maximum Units: ___1_______



· Repeat for Credit:  NO.

_____   Maximum Units Repeatable 

____   Maximum Times Repeatable



· Allow Multiple Enrollment in a Term: NO.



· Course Components - Course Components designate distinct parts of the overall course offering, e.g., lecture, laboratory, seminar, discussion, etc. One course can have multiple components. Selection(s) must comply with university policy. If multiple components are selected, one component must be Primary, Graded, with final exam. Other components can be Primary (required for the student to enroll in) or Optional (student is not required to enroll).  Workload should equal the total units for the course and can be distributed across separate components or applied to one component only. Can be whole numbers or percentages but must equal total units.



Component types available: Colloquium (X95 course numbers only), Discussion, Independent Studies (X91, X91H, X92, X99, X99H course numbers only) Laboratory, Lecture, Practicum (X94 course numbers only) , Seminar (X96 course numbers only), Studio, Workshop (X97course numbers only).



First Component: ____Lecture__________________________

Graded: YES

Primary: YES             Optional: NO

Workload: __1________________

Final Exam: NO



Second Component: ______________________________

Graded: YES or NO

Primary: YES or NO              Optional: YES or NO

Workload: __________________

Final Exam: YES or NO



Third Component: ______________________________

Graded: YES or NO

Primary: YES or NO              Optional: YES or NO

Workload: __________________

Final Exam: YES or NO



Fourth Component: ______________________________

Graded: YES or NO

Primary: YES or NO              Optional: YES or NO

Workload: __________________

Final Exam: YES or NO



· Funding Analysis



· Does this course(s) replace other course (s). If so, what are the current course number(s): No

_______________, _______________, _____________



· Is proposal associated with a new hire. NO.



· If no new hire and no course inactivation, explain what adjustments will be made in current faculty teaching assignments? No adjustments required.



· What are the student learning outcomes for the course? Provide no less than 3 for the proposed new course. 

Learning outcomes are statements that describe how students will demonstrate the knowledge, abilities, or perspectives that you intend for them to acquire in the course.  Consider the following example of a well written learning outcome:   Students will describe and apply basic cell biology information to solve genetics problems.  In this example, it is clear what the students will do to demonstrate their knowledge.  It is also clear what the desired ability is:  solving genetics problems.  Most courses have several learning outcomes that collectively describe what the instructor values as products of the learning experiences in the course.  



At the end of the course, you should be able to:



1. Enter and explore the properties of data

2. Modify and manage existing data

3. Provide descriptive and graphic summaries of data

4. Perform statistical hypothesis testing and confidence interval construction

5. Perform statistical modeling using linear and Iogistic regression

6. Perform statistical hypothesis testing for survival data



· What programmatic need does this course satisfy: required or optional in what undergraduate or graduate majors, minors, or certificates?  Graduate elective in Biostatistics MS, Epidemiology MS, MPH concentrations in Biostatistics and Epidemiology.



· Are field trips included in course activities.   No.  If yes, please give details.  



· A course syllabus must be submitted as part of this document. It should include, minimally:



· Overall course objectives and expected learning outcomes; 

· Grade policies; 

· Absence policies; in addition to the instructor’s own absence policies, a statement should be included regarding the following kinds of excused absences: 

• All holidays or special events observed by organized religions will be honored for those students who show affiliation with that particular religion, 

• Absences pre-approved by the UA Dean of Students (or Dean’s designee) will be honored. 

· List of required texts; 

· Number of required examinations and papers; 

· Policies 

· Expected classroom behavior (e.g., use of pagers/cell phones);

· Plagiarism, etc., within Student Code of Academic Integrity: http://deanofstudents.arizona.edu/codeofacademicintegrity 

· Threatening behavior by students: http://policy.web.arizona.edu/threatening-behavior-students

· Required extracurricular activities, if any; 

· Special materials required for the class, if any; 

· Notification, if the instructor believes necessary, warning students that some course content may be deemed offensive by some students; 

· Statement that disabled students must register with Disability Resources and be identified to the course instructor through the University’s online process in order to use reasonable accommodations. For recommended language, see http://drc.arizona.edu/faculty staff/syllabus-statement 

· A statement is permissible indicating that the information contained in the course syllabus, other than the grade and absence policies, may be subject to change with reasonable advance notice, as deemed appropriate by the instructor.
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Mel and Enid Zuckerman College of Public Health

University of Arizona



SYLLABUS

Introduction to Statistical Analysis using SAS

Public Health 504?

Spring 2014



Time:				Available online (1 unit)



Instructor:  		Denise J. Roe, Dr.P.H.

	Professor, Epidemiology & Biostatistics

	A240 Drachman Hall

	Telephone: 626-3975

	droe@email.arizona.edu

 

Office Hours:			Monday and Wednesday 1:30 – 2:30 pm or by appointment



Course Description:  This course provides an introduction to statistical analysis using the SAS software package.  It will introduce methods for entering, modifying and managing data, and provide examples of commonly used statistical analyses.  



Course Prerequisites:  Biostatistics in Public Health (EPID/CPH 576A) – Concurrent or previous enrollment



Course Learning Objectives:  At the end of the course, you should be able to:



· Enter and explore the properties of data

· Modify and manage existing data

· Provide descriptive and graphic summaries of data

· Perform statistical hypothesis testing and confidence interval construction

· Perform statistical modeling using linear and Iogistic regression

· Perform statistical hypothesis testing for survival data



Biostatistics Competencies Covered:  At the end of the course, you should be able to:



· Demonstrate advanced working skills in application of computer systems and appropriate statistical software 


Course Notes:  Access to the modules will be through a website that has been created for this class using the Desire 2 Learn (D2L) interface. The course website contains the syllabus, class modules, and class quizzes.  It also contains the dropbox for the submission of SAS logs and outputs associated with each quiz.



To access the CPH 504 website, login at: http://d2l.arizona.edu/index.asp

· Click the ‘UA NetID’ Login. 

· Enter your NetID and password, as you would to access your UA email account.



Under ‘My Courses’, click on: ‘CPH EPID504 SP14 001 911’

· News: This section contains any class announcements

· Content: Access the syllabus, datasets, and class modules

· Quizzes: Access the quiz for each module

· Dropbox: Site for submission of SAS logs and outputs associated with each quiz



For further information on how to use the D2L interface, go to: http://www.help.d2l.arizona.edu/tip_sheet



Note that D2L has a separate email system.  Please remember to check it regularly.  Alternatively you can configure it to forward your D2L email to your UA email account.  The instructions are found at:  http://help.d2l.arizona.edu/students/email#autoforward



Note that if you do not have a UA NetID, please email me so that I can give you access to the D2L site.



Students concurrently enrolled in EPID/CPH 576A will have access to the modules but not to the quizzes.



Recommended Text:  Fundamentals of Biostatistics Seventh Edition, Bernard Rosner, Brooks/Cole, Cengage Learning, 2011.

The text is available for purchase in the AHSC bookstore.  Alternatively you may rent a hard copy or purchase electronic access from the publisher. The link is:

http://www.cengagebrain.com/shop/isbn/9780538733496?cid=D2S

A copy of the text can be checked out from Laura Brown (206 FF).




Course Requirements: 



1.  Complete each module (15 – 20 minutes in length)



2.  Quizzes (all modules except Introduction)

· Take the quiz associated with each module (5 – 10 problems).  You must use SAS to answer the questions in the quizzes.

· Submit your SAS log and output files to the dropbox.  Quiz scores will not be accepted without the SAS log and output files that generated them.  Please edit your log using Word to remove incorrect SAS commands.

· Quizzes and SAS log and output files must be completed by the deadline in the course schedule.  You may complete them early if you would like.  Quizzes and SAS log and output files not completed by the deadline will not be graded.



Grading/Student Evaluation:  There are 8 required quizzes.  Each quiz has the same weight.  Students may attempt each quiz up to two times.



Final grades are based on the following point system:



				A = 90-100%

				B = 80-89%

				C = 70-79%

				D = 60-69%

				E = 59% or less



Grades will not be curved.  The instructor reserves the right to revise this scale, if necessary.




Course Schedule:  All modules will be available throughout the semester.  Students can return to the material in a module at any time. Quiz and SAS log and output file due dates are shown below.



		
Module

		Topic

		Rosner Chapter

		Quiz and SAS Log and Output Due Date



		1

		Introduction to SAS



		

		No quiz



		2

		Entering and Exploring Data 



		

		1/24



		3

		Modifying and Managing Data



		

		2/7



		4

		Graphing Data



		Ch. 2

		2/21



		5

		Descriptive Statistics



		Ch. 2

		3/7



		6

		One Sample Analysis



		Ch. 7, 9

		3/28



		7

		Two Samples Analysis



		Ch. 8, 9

		4/11



		8 

		Linear Regression Analysis



		Ch. 11

		4/25



		9

		Three or More Samples Analysis



		Ch. 12

		5/7



		10

		Logistic Regression Analysis (Quiz Optional)



		Ch. 13

		Optional



		11

		Survival Analysis (Quiz Optional)



		Ch. 14

		Optional







The quizzes for Logistic Regression and Survival Analysis are not required since this material is not covered in EPID/CPH 576A.



Computer Labs:  SAS is available for public use at two locations:



Drachman Hall Computing Lab:  Drachman A319, open weekdays, from 8-5.

There are printers available free of charge if you want to print homework, etc, but you must supply your own paper.



Arizona Health Sciences Library Computer Lab:  AHSC 2150, open every day 6am-midnight.

These computers are behind the information/reference desk on the main floor.  The first couple of banks of machines is not part of the lab, but is rather used for lit searching, etc.  The lab is the ‘walled off’ section of computers behind the first couple of banks.  You may print output here at the rate of 10 cents per page for black and white and 75 cents per page for color.  Note that these are public facilities, and may or may not be crowded on a given day.  

		

Students must register to use the AHSC Library Computer Lab at the Library Information Desk.  A University of Arizona Catcard is required.  






Purchasing SAS



SAS:  SAS can be ordered from the U of A BookStore.  The cost is $95 per year.  The link with the necessary information is:



http://www.uofabookstores.com/uaz/CATS/License_SAS.asp.  



SAS has good electronic help with the package, so you do not need to purchase manuals.

 

Required Statements:   



Communications:  You are responsible for reading emails sent to your UA account from your professor and the announcements that are placed on the course web site. Information about readings, news events, your grades, assignments and other course related topics will be communicated to you with these electronic methods. The official policy can be found at:  http://www.registrar.arizona.edu/emailpolicy.htm



Disability Accommodation:  If you anticipate issues related to the format or requirements of this course, please meet with me.  I would like us to discuss ways to ensure your full participation in the course.  If you determine that formal, disability-related accommodations are necessary, it is very important that you be registered with Disability Resources (621-3268; drc.arizona.edu) and notify me of your eligibility for reasonable accommodations.  We can then plan how best to coordinate your accommodations.  The official policy can be found at: 

http://catalog.arizona.edu/2012-13/policies/disability.htm



Academic Integrity:  All students are expected to do their own work.  Duplicate SAS logs will be considered a breach of academic integrity.  



All UA students are responsible for upholding the University of Arizona Code of Academic Integrity, available through the office of the Dean of Students and online: The official policy is found at:

http://deanofstudents.arizona.edu/academicintegrity



Grievance Policy:  Should a student feel he or she has been treated unfairly, there are a number of resources available. With few exceptions, students should first attempt to resolve difficulties informally by bringing those concerns directly to the person responsible for the action, or with the student's graduate advisor, Assistant Dean for Student and Alumni Affairs, department head, or the immediate supervisor of the person responsible for the action. If the problem cannot be resolved informally, the student may file a formal grievance using the Graduate College Grievance Policy found at http://grad.arizona.edu/academics/policies/academic-policies/grievance-policy



Grade Appeal Policy: http://catalog.arizona.edu/2011-12/policies/gradappeal.htm



Syllabus Changes:  Information contained in the course syllabus, other than the grade and absence policies, may be subject to change with reasonable advance notice, as deemed appropriate.

 

Plagiarism:  What counts as plagiarism? 

1. Copying and pasting information from a web site or another source, and then revising it so that it sounds like your original idea. 

1. Doing a log file with a friend and then handing in separate assignments that contain the same code.

1. Quoting a passage without quotation marks or citations, so that it looks like your own. 

1. Paraphrasing a passage without citing it, so that it looks like your own. 

1. Hiring another person to do your work for you, or purchasing a paper through any of the on- or off-line sources.
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Recommendation to Add a New or Temporary Course



For a detailed description of fields and process for the electronic creation of a new Course Add form in UAccess Course and Fee Management Application go to: http://registrar.arizona.edu/course-and-fee-management/user-manual



Submitted by: Robert A. Canales, (520)621-0146, rcanales@email.arizona.edu



· Initiating Department or Committee:  Environmental Health Sciences



· First Effective Term:          

 (If final approval of the form is not within the deadline dates (available for viewing at: http://registrar.arizona.edu/courseapproval/formlink/deadlines 

the first effective term will be changed to the following term.



· Permanent or Temporary Course

· ___X___  Permanent course to be offered on a continuing basis.

· _______  Temporary course to be offered one term only.

· _______  Temporary course to be offer for no more than three terms within an academic year. 



· Subject Area:                                           Catalog Nbr:               



· Is proposed Subject Area and Catalog Number(s) associated with a currently active course?  YES or NO.  If YES, select one of the following:

· _______  To add a co-convened course to an existing 400 or 500-level course.

· _______  Course content of currently existing course is changing. New course must be created. The department wishes to retain the same course number.



· Course to be typically offered during which terms. Select one only from following sequence:

__X__  Fall 2014     _____  Fall/Spring     _____  Fall/Summer 1/Summer2

_____  Fall/Spring/Summer 1/Summer 2     _____  Spring     

_____  Spring /Summer 1/Summer 2     _____  Summer 1/Summer 2

_____  Summer 1     _____  Summer 2



· Long Course Title:  Environmental Data Analysis Workshop



· Long Description of proposed new course: This course provides an overview to the unique characteristics of environmentally-related data, and practical experience in analyzing and effectively communicating such data to a scientific audience.  



· For new co-convening combination 400/500 level proposal, add description of the additional activities required for the 500-level.  Text should always begin with: ‘Graduate-level requirements include’ (cannot exceed 254 characters with spaces):



· For new co-convening with an existing 400 or 500-level course, add new 500-level course long description: 500-level Long Course Description should always begin with: ‘Graduate-level requirements include’ (cannot exceed 254 characters with spaces).



· Does the course(s) have course requisites.  Pre-requisite:  Satisfactory completion of at least 1 graduate level statistics or biostatistics course, or permission of the instructor.  





· Is an enforced Enrollment Requirement Group to be associated with the course(s):  YES or NO.

· If the group currently exists, what is its group number? 

· If  the group does not currently exist please provide a very specific description of the group requirement to be built:



· Course Instructor(s): Robert A. Canales



· Course Attributes: (Select all that apply.)

· [bookmark: _GoBack]Second Language

_____  1st semester

_____  2nd semester

_____  3rd semester

_____  4th semester

_____  Beyond 4th semester

· Course Equivalency Values

· _____ Crosslisted (Verify that course numbers are not currently active in the requested crosslisting course(s): ___________,  __________,  __________, ___________

· Equivalent and/or Mutually Exclusive courses. For each course please state if equivalent, mutually exclusive, or both.  



Equivalency – the new course equivalent is where, for degree auditing, pre- and co-requisite checking, and repeat checking, two or more courses – each with a different course ID – are for all practical purposes the same course and should be treated as such. Mutually Exclusive – two or more courses with different course Ids that will not count toward a particular major or minor. A student can have credit for one or the other but not both.



· Freshman Colloquium:  YES or NO.

· General Education Consideration: (Appropriate supporting documentation must be provided. See University-wide General Education Curriculum website at: http://gened.arizona.edu/

_____  Tier 1 Individuals & Societies

_____  Tier 1 Natural Sciences

_____  Tier 1 Traditions and Cultures

_____  Tier 2 Arts

_____  Tier 2 Humanities

_____  Tier 2 Natural Sciences

_____  Diversity Emphasis



· Success Course Consideration: YES or NO.  (Appropriate supporting documentation must be provided. See following URL for more information: http://catalog.arizona.edu/2011-12/policies/success_crs.html



· Approved Grading – Select those that apply.

__X__  Pass/ Fail Option available to students

__X__  Regular or Alternative Grades



· Honors Course – Select one.

_____  Honors Course

_____  Honors Section

_____  Honors Contract 



· Available for Special Exam – Select one. (Not available at the graduate level)

_____  Special Exam Credit Only

_____  Special Exam Grade and Credit



· Writing Emphasis Course – YES or NO. Writing emphasis courses are regular junior- or senior-level courses in an academic discipline in which at least half the grade awarded is determined by written work appropriate to the academic discipline.



· Minimum Units: ____3____                             Maximum Units: ____3_____



· Repeat for Credit:  YES or NO.

_____   Maximum Units Repeatable 

____   Maximum Times Repeatable



· Allow Multiple Enrollment in a Term: YES or NO.



· Course Components - Course Components designate distinct parts of the overall course offering, e.g., lecture, laboratory, seminar, discussion, etc. One course can have multiple components. Selection(s) must comply with university policy. If multiple components are selected, one component must be Primary, Graded, with final exam. Other components can be Primary (required for the student to enroll in) or Optional (student is not required to enroll).  Workload should equal the total units for the course and can be distributed across separate components or applied to one component only. Can be whole numbers or percentages but must equal total units.



Component types available: Colloquium (X95 course numbers only), Discussion, Independent Studies (X91, X91H, X92, X99, X99H course numbers only) Laboratory, Lecture, Practicum (X94 course numbers only) , Seminar (X96 course numbers only), Studio, Workshop (X97course numbers only).



First Component: ____Lecture__________________________

Graded: YES or NO

Primary: YES or NO             Optional: YES or NO

Workload: __________________

Final Exam: YES or NO



Second Component: ______________________________

Graded: YES or NO

Primary: YES or NO              Optional: YES or NO

Workload: __________________

Final Exam: YES or NO



Third Component: ______________________________

Graded: YES or NO

Primary: YES or NO              Optional: YES or NO

Workload: __________________

Final Exam: YES or NO



Fourth Component: ______________________________

Graded: YES or NO

Primary: YES or NO              Optional: YES or NO

Workload: __________________

Final Exam: YES or NO



· Funding Analysis



· Does this course(s) replace other course (s). If so, what are the current course number(s): No

_______________, _______________, _____________



· Is proposal associated with a new hire. YES or NO.  



· If no new hire and no course inactivation, explain what adjustments will be made in current faculty teaching assignments? 



· What are the student learning outcomes for the course? Provide no less than 3 for the proposed new course. 

Upon completion of this course, the student should be able to:  

· Comprehend the often unique properties of environmentally-related data

· Understand methods in analyzing environmental data

· Competently read primary literature regarding analysis of environmental data  

· Effectively communicate methods and results of data analysis





· What programmatic need does this course satisfy: required or optional in what undergraduate or graduate majors, minors, or certificates?  



Program elective



MPH Competencies:  At the end of the course, the student should be able to:  

Analytical Skills

· Define a problem

· Determine appropriate uses and limitations of data

· Select and define variables relevant to defined public health problems

· Evaluate the integrity and comparability of data and identifies gaps in data sources

· Understand how the data illuminates ethical, political, scientific, economic, and overall public health issues

· Understand basic research designs used in public health

· Make relevant inferences from data



Communication Skills

· Communicate effectively both in writing and orally (unless a handicap precludes one of those forms of communication)

· Interpret and present accurately and effectively demographic, statistical, and scientific information for professional and lay audiences adapting and translating public health concepts to individuals and communities

	

EHS Competencies:  At the end of the course, you should be able to:  

· Master the skills needed for applied research, evaluation, data analysis, and mitigation analysis.

· Develop specialty area expertise and a testable hypothesis.

· Develop the critical thinking and evaluation skills needed to foster life-long learning by graduates.









· Are field trips included in course activities.  NO If yes, please give details.  



· A course syllabus must be submitted as part of this document. It should include, minimally:



· Overall course objectives and expected learning outcomes; 

· Grade policies; 

· Absence policies; in addition to the instructor’s own absence policies, a statement should be included regarding the following kinds of excused absences: 

• All holidays or special events observed by organized religions will be honored for those students who show affiliation with that particular religion, 

• Absences pre-approved by the UA Dean of Students (or Dean’s designee) will be honored. 

· List of required texts; 

· Number of required examinations and papers; 

· Policies 

· Expected classroom behavior (e.g., use of pagers/cell phones);

· Plagiarism, etc., within Student Code of Academic Integrity: http://deanofstudents.arizona.edu/codeofacademicintegrity 

· Threatening behavior by students: http://policy.web.arizona.edu/threatening-behavior-students

· Required extracurricular activities, if any; 

· Special materials required for the class, if any; 

· Notification, if the instructor believes necessary, warning students that some course content may be deemed offensive by some students; 

· Statement that disabled students must register with Disability Resources and be identified to the course instructor through the University’s online process in order to use reasonable accommodations. For recommended language, see http://drc.arizona.edu/faculty staff/syllabus-statement 

· A statement is permissible indicating that the information contained in the course syllabus, other than the grade and absence policies, may be subject to change with reasonable advance notice, as deemed appropriate by the instructor.
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SYLLABUS

CPH 6XX:  Applied Analysis of Environmental Data

FALL 2014



Time:			TBA

Location: 		TBA 



Instructor:  		Robert A. Canales

			rcanales@email.arizona.edu

			Medical Research Building, Room 114

		

Office Hours:		TBA, or by appointment



Teaching Assistant:	TBA



TA Office Hours:  	TBA



Catalog Description:  This course provides an overview to the unique characteristics of environmentally-related data, and practical experience in analyzing and effectively communicating such data to a scientific audience.  



Course Description:  Designed for graduate students in environmentally-related programs of study, this course is meant to provide practical data analysis techniques applicable to environmental data.  Students will explore the role of statistics in data collection, experimental design, data exploration, and effective communication of results.  Topics will include data management, effectively summarizing data, nonparametric statistics, time series analysis, spatial statistics, handling missing data, and computationally intensive methods.  In covering such topics students will work with appropriate software tools, critique scientific articles and the methods incorporated, and actively participate in analysis through presentations and projects.  



It is assumed that students have previous experience with statistical methods and data analysis, and are at the phase in their program where they will soon be collecting data or have already collected data for their thesis or dissertation. 



Course Prerequisites:  Satisfactory completion of at least 1 graduate level statistics or biostatistics course, or by permission of the instructor.  



Course Learning Objectives:  Upon completion of this course, you should be able to:  

· Comprehend the often unique properties of environmentally-related data

· Understand methods in analyzing environmental data

· Competently read primary literature regarding analysis of environmental data  

· Effectively communicate methods and results of data analysis







MPH Competencies:  At the end of the course, you should be able to:  

Analytical Skills

· Define a problem

· Determine appropriate uses and limitations of data

· Select and define variables relevant to defined public health problems

· Evaluate the integrity and comparability of data and identifies gaps in data sources

· Understand how the data illuminates ethical, political, scientific, economic, and overall public health issues

· Understand basic research designs used in public health

· Make relevant inferences from data



Communication Skills

· Communicate effectively both in writing and orally (unless a handicap precludes one of those forms of communication)

· Interpret and present accurately and effectively demographic, statistical, and scientific information for professional and lay audiences adapting and translating public health concepts to individuals and communities

	

EHS Competencies:  At the end of the course, you should be able to:  

· Master the skills needed for applied research, evaluation, data analysis, and mitigation analysis.

· Develop specialty area expertise and a testable hypothesis.

· Develop the critical thinking and evaluation skills needed to foster life-long learning by graduates.



Course Notes:  Notes, articles, and other required readings will be available via D2L.  



Recommended Texts/Readings:  There is no single text for the course.  Articles and other material will be distributed in class or accessible through the internet and the D2L course site. 



Course Requirements:  Students will be required to complete approximately 5 homework assignments, 2 in-class presentations, and 2 projects.  Homework assignments will emphasize practical methods and communication of results in a publishable format.  One project will consist of summarizing and analyzing methods used in relevant scientific articles.  A second project will consist of writing a data analysis report using appropriate methods and environmentally-related data, equivalent to analysis required in a graduate-level thesis or dissertation.  Methods and results of both projects will be communicated orally, visually, and in written form.  Late assignments will not be accepted and there will be no extra credit.  As an alternative to a letter grade students may choose to take the course using the Pass/Fail option.  



Grading/Student Evaluation:  Assignments, projects and presentations contribute to your final grade as follows:



Participation	10%

Homework	20%

Presentations	30% (15% each)

Projects	40% (20% each)



Final grades are based on the following point system:

A = 90-100%

B = 80-89%

C = 70-79%

D = 60-69%

E = 59% or less



Class Attendance/Participation:  Students are expected to attend all class sessions.  Since this is not meant to be a passive learning experience students are also expected to actively participate in class and discussions.  All holidays or special events observed by organized religions will be honored for those students who show affiliation with that particular religion.  Absences pre-approved by the UA Dean of Students (or Dean’s designee will be honored.)



Course Schedule

		Week

		Topic

		Task



		1

		Overview, Review (Data Types, Summarizing Data)

		



		2

		Review Continued (Basic Hypothesis Tests, Simple Linear Regression)

		HW 1 assigned



		3

		Public Data:  NHEXAS, NHANES Environmental Chemical Data

		



		4

		Tools:  Excel vs. Stata vs. SAS vs. R, Software Tutorial

		



		5

		Assumptions of Normality, Non-Normal Data, Tests for Normality

		HW 2 assigned



		6

		Nonparametric Statistics, Nonparametric Tests and Regression

		Project 1 assigned



		7

		Bootstrapping Methods

		



		8

		Presentations

		



		9

		Considerations in Experimental Design and Analysis

		



		10

		Surveys in Environmental Health, Analysis of Surveys

		HW 3 assigned



		11

		General Methods for Censored Data, Left-Censored Data

		



		12

		Temporal Data, Time Series Analysis

		HW 4 assigned



		13

		Issues in Spatial Data

		Project 2 assigned



		14

		Statistical Considerations in Environmental Risk Models

		



		15

		Project Meetings

		HW 5 assigned



		16

		Introduction to Data Mining and Computationally-Intensive Methods

		



		17

		Presentations

		









Communications:  You are responsible for reading emails sent to your UA account from your professor and the announcements that are placed on the course web site. Information about readings, news events, your grades, assignments and other course related topics will be communicated to you with these electronic methods. The official policy can be found at:  http://www.registrar.arizona.edu/emailpolicy.htm



Disability Accommodation:  If you anticipate issues related to the format or requirements of this course, please meet with me.  I would like us to discuss ways to ensure your full participation in the course.  If you determine that formal, disability-related accommodations are necessary, it is very important that you be registered with Disability Resources (621-3268; drc.arizona.edu) and notify me of your eligibility for reasonable accommodations.  We can then plan how best to coordinate your accommodations.  The official policy can be found at: http://catalog.arizona.edu/2012%2D13/policies/disability.htm

Academic Integrity:  All UA students are responsible for upholding the University of Arizona Code of Academic Integrity, available through the office of the Dean of Students and online: The official policy found at: http://deanofstudents.arizona.edu/codeofacademicintegrity





Classroom Behavior: (Statement of expected behavior and respectful exchange of ideas)

The Dean of Students has set up expected standards for student behaviors and has defined and identified what is disruptive and threatening behavior. This information is available at:  http://deanofstudents.arizona.edu/disruptiveandthreateningstudentguidelines



Students are expected to be familiar with the UA Policy on Disruptive Behavior in an Instructional Setting found at http://policy.arizona.edu/disruptive-behavior-instructional

and the Policy on Threatening Behavior by Students found at http://policy.arizona.edu/threatening-behavior-students



Grievance Policy:  Should a student feel he or she has been treated unfairly, there are a number of resources available. With few exceptions, students should first attempt to resolve difficulties informally by bringing those concerns directly to the person responsible for the action, or with the student's graduate advisor, Assistant Dean for Student and Alumni Affairs, department head, or the immediate supervisor of the person responsible for the action. If the problem cannot be resolved informally, the student may file a formal grievance using the Graduate College Grievance Policy found at http://grad.arizona.edu/academics/policies/academic-policies/grievance-policy



Grade Appeal Policy: http://catalog.arizona.edu/2012-13/policies/gradappeal.htm



Syllabus Changes:  Information contained in the course syllabus, other than the grade and absence policies, may be subject to change with reasonable advance notice, as deemed appropriate. 



Telephone and Computer Use:  You are not allowed to have your computer on during class.  Turn your cell phones to silent or vibrate in order to not disrupt the class and disturb your fellow students and professor.



Plagiarism:  What counts as plagiarism? 

1. Copying and pasting information from a web site or another source, and then revising it so that it sounds like your original idea. 

1. Doing an assignment/essay/take home test with a friend and then handing in separate assignments that contain the same ideas, language, phrases, etc. 

1. Quoting a passage without quotation marks or citations, so that it looks like your own. 

1. Paraphrasing a passage without citing it, so that it looks like your own. 

1. Hiring another person to do your work for you, or purchasing a paper through any of the on- or off-line sources.
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CURRENT MEZCOPH INSTRUCTIONAL GOALS AND OBJECTIVES 2012-13:

REVIEW AND COMMENT

		

		Objective

		DATA SOURCE

		PURPOSE/USE/DECISION MADE WITH INFO

		KEEP/DELETE/MODIFY/NEW



		Instructional Goal 1



To recruit and develop a diverse and robust  student bodyacademic community.

		1.1 Increase the number of applicants to our graduate degree programs at a rate comparable to the annual increase in number of applicants to SOPHAS pool for schools of public health.

		

		Identifies how well we recruit and market the college and it is a proxy for our reputation.

		



		

		1.2 33% of applicants, 33% accepted, and 33% matriculated students will be from the Southwest.

		

		Indicates that we have a focus on the Southwest as in our mission statement and this is known to potential applicants.

		



		

		1.3.a. At the graduate level, ensure that 40% of applicants, accepted, and matriculated students will represent a diversity of racial and ethnic groups, as measured by underrepresented US minorities and international students as reported by ASPH..



		

		Indicates our commitment to having a trained public health workforce that has the knowledge of underserved populations so decisions about programs and policies will better benefit those who are targeted by these actions.

		



		

		1.3.b. At the undergraduate level, have the student body be comparable to the state demographics with regards to diversity of racial and ethnic groups.

		

		Indicates our commitment to having a trained public health workforce that has the knowledge of Arizona’s populations so decisions about programs and policies will better benefit those who are targeted by these actions.

		



		

		1.4.a.  Enroll at least 100 MPH students each academic year.4 In each Section, increase the percentage of accepted students who matriculate





		

		Have a student body that supports discussions in all classes and provides financial stability of the college.

		



		

		1.4.b.  Graduate at least 120 undergraduate students each academic year. 



		

		Have a student body that supports discussions in all classes and provides financial stability of the college.

		



		

		1.5.a Greater than 85% of Increase the percentage of matriculated graduate students willho have an entry GPA of > 3.25.

		

		Maintain a high level of academic standards for entering graduate students. Allows for exceptions based on various factors. 

		



		

		1.5.b. Have 85% of MPH students obtain at least a score of 300 on both verbal and quantitative GRE Scores.

		

		Maintain a high level of academic standards for entering graduate students.  Allows for exceptions based on various factors.

		



		

		1.5.c. Have 85% of doctoral students obtain at least a score of 350 on both verbal and quantitative GRE Scores.

		

		Maintain a high level of academic standards for entering graduate students.  Allows for exceptions based on various factors.

		



		

		1.6 Annually review Instructional Goal 1 objectives and develop yearly recruitment plan based on past year performance.

		

		Provide for a continual quality improvement process within the College.

		



		Instructional Goal 2



To educate individuals for successful public health professional research and academic careers.

		 2.1 Ensure 7067% of students participate in experiential/applied learning opportunities beyond internships, theses and dissertations as measured by the number of students who take field-based courses, laboratories, service learning courses, and participate in experiential activities within courses and independent studies prior to graduation.

		

		Demonstrate our commitment to experiential learning as a important method for preparing students to work in public health.

		



		

		2.2 Ensure 67% of all students work with community-based programs prior to graduation.

		

		Prepare students to work in the field after graduation.

		



		

		2.3 Ensure 33% of MPH students are involved with research teams prior to graduation.

		

		Provide professional students the opportunity to enhance their level of inquiry as they move into their professional lives and potential doctoral programs. 

		



		

		2.4 Ensure 5033% of public health graduate students are involved in public health instruction prior to graduation.

		

		Provide students the opportunity to practice providing education messages and conveying public health science to other professionals.

		



		

		2.5 Ensure that each section reviews their academic programs identifying their strengths and weaknesses and including how they addressed their academic programs’ learning competencies.  Reviews will be performed at 3 year intervals.

		

		Provide for a continual quality improvement process within the College.

		



		Instructional Goal 3



Foster the success of our students.

		3.1 Graduate 85% of all graduate students within the allowable time to degree, as determined by the UA Graduate College.

		

		Advance students through the program in a timely fashion. This is an indicator that demonstrates we admitted students who were ready and we have a curriculum that meets their needs.

		



		

		3.2 Ensure 25% of graduate students present at established professional meetings and conferences (not including internship conference) prior to graduation. 

		

		Prepare students to be engages as professionals and interact with colleagues.

		



		

		3.3 Ensure 67% of students are members of public health professional organizations prior to graduation.

		

		Prepare students to be engages as professionals and interact with colleagues.

		



		

		3.4 Ensure 33% of students provide extramural service to community organizations prior to graduation.

		

		Support and encourage students to use their knowledge and skills to help others beyond their professional positions.

		



		

		3.5 Ensure 67% of MS and doctoral students are authors or coauthors of peer reviewed papers prior to graduation.

		

		Prepare students to be engages as professionals and interact with colleagues.

		



		

		3.6 Ensure 33% of MPH students are authors or coauthors of peer reviewed or non-peer reviewed scholarly work prior to graduation.

		

		Prepare students to be engages as professionals and interact with colleagues.

		



		

		3.7 Provide and maintain opportunities for students to develop leadership skills through membership on internal and external committees, clubs and events.

		

		Prepare students to be engages as professionals and interact with colleagues.

		



		

		3.8 Provide leadership training for student leaders through courses, short-term workshops, and special leadership development events.

		

		Prepare students to be engages as professionals and interact with colleagues.

		



		

		3.9 Ensure 67% of graduate students are funded through assistantships, scholarships, and grants prior to graduation.

		

		Have a college that works to students so they can focus on their academics and limit their financial debts upon graduation. 

		



		

		3.10 Ensure 33% of graduate students apply for external funding awards, (meeting support scholarships, scholarships, fellowships, etc.) prior to graduation.

		

		Have a college support self sufficiency within its student body so they can focus on their academics and limit their financial debts upon graduation.

		



		

		3.11  Review objectives under Instructional Goal 3 on an annual basis. 

		

		Provide for a continual quality improvement process within the College.
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