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MEZCOPH Education Committee Meeting
[bookmark: _GoBack]“Final Meeting Minutes”
March 6, 2013

	
Members Present:   Denise Roe, Chair; Kim Barnes (via video conference - Phoenix), 
Alan Beaudrie, Sheena Brown, Scott Carvajal, Heather Dreifuss, Kathleen Crist, RaeAnn Davis, Leslie Dennis, Dan Derksen, Ali Gabriel (via video conference - Phoenix), Joe Gerald, 
Amy Glicken, Judy Goosherst, Eve Hampton, Tanya Nemec, Mary Kay O’Rourke, 
Cecilia Rosales (via video conference – Phoenix), Crystal Silva, Stephanie Springer, 
Douglas Taren, Nicky Teufel-Shone, and Chris Tisch. 

1.  Minutes Approval:  The February 6, 2013 meeting minutes were approved by all voting
  members present. 

2.  Announcements & Immediate Business:
a. Academic Affairs, Associate Dean Announcements:  (Doug Taren)

· [bookmark: _MON_1396858844]Annual UA Assessment Showcase:  Doug announced the upcoming UA Assessment Showcase for faculty, staff and administrators involved with program level assessment of student learning.  This year’s showcase will take place on Wednesday, April 10th from 10:00 am to 12:00 pm and will feature brief presentations by campus assessment leaders and table discussions facilitated by UA faculty members.  For further information, please see the UA assessment website at http://assessment.arizona.edu and to RSP for the showcase.


b. Student Services Announcements:   

· Social Justice Conference:  Chris reminded committee members that the Social Justice Symposium is scheduled for April 5, 2013.  The invited keynote speaker will be Mike McCamon, Chief Community Officer, from the organization, Water.org.  This year's symposium theme is “ACCESS: The Keys to Social Justice” (see attachment below for further information):





· Internship Conference:  Chris Tisch reminded committee members that the MEZCCOPH MPH Internship Conference is scheduled for April 12, 2013 from noon until 5:00 p.m.  

· Admitted Students’ Day:   Chris reminded committee members that the “in person” admitted students’ day is scheduled for March 29, 2013.  In addition, a “virtual” admitted students’ day is scheduled on April 4, 2013 (e.g. for student who may not be able travel to UA campus for the “in person” meeting day).

· Research Poster Forum:  Chris reminded committee members that the Public Health Research Poster Forum is also scheduled for Friday, March 29, from 2:00 – 5:00 pm, Bio5 Keating Building, room 103.  PhD, DrPH, MS, and other graduate students, faculty and staff with scientific research projects addressing public health issues will be presenting their research in poster form. This event provides an opportunity for students and faculty to network with public health professionals from industry and regional and state governments.  The goal is to promote future collaborations such as employment and research partnerships.   Both students and faculty are encouraged to present posters.   Posters are judged, and a cash prize is awarded to the best student poster (for further information, see attachment below):





c. MEZCOPH Convocation:  Chris reminded committee members that the Spring 2013 MEZCOPH College Convocation will take place on Saturday, May 11, 2013 at 
8:00 a.m. sharp, and the location will be Centennial Hall on main campus.  A reception will follow on the lawn near Centennial Hall.  Please remind faculty to order their regalia if needed.  There will be approximately 182 students graduating from the College of Public Health.

d. Other Announcements:

· Chris Tisch announced the new MEZCOPH student lounge located on the first floor of Drachman Hall 202A.  Access to the student lounge will be by key card, so individuals will need to register their cat card.  Chris stated she will be sending out an email today, regarding further details regarding the new student lounge.

· Dissertation Defenses:  Chris Tisch announced that there will be several upcoming MEZCOPH doctoral defenses for the spring semester; announcements will be forthcoming. 


3.   Academic Program Reports/Updates:
a. Fall 2013 Graduate Admissions Report:  Amy Glicken announced that admission letters are currently being sent out to graduate students who have been accepted for fall 2013.  Amy stated she will be emailing a full report of MEZCOPH fall 2013 graduate applicant statistics for committee review (see attachment below):



.  			A quick overview:
· 494 applicants to the college’s graduate programs (some are for the second round)
· 217 admitted students
· 20 have accepted our offer
· 5 have declined
· 16 are on a waitlist
· 118 denied
		
		
b. Undergraduate Degree Program Updates: (Joe Gerald, Alan Beaudrie and Eve Hampton)   Eve Hampton distributed a handout of Public Health undergraduate student statistics:  number of active majors, minors and pre-majors as of 
March 6, 2013 for committee review (see attachment below):


[bookmark: _MON_1425800449]				

c.  Academic Affairs Office:  (Kathleen Crist)

· MEZCOPH Course Schedules:
Kathleen distributed copies and gave a brief overview of the MEZCOPH 2013 summer and fall course schedules.  Kathleen requested that section chairs and program directors please review all 2013 course schedules with their faculty, and let her know, as soon as possible, if there are any updates.* (see the following url for spring, summer and fall 2013 MEZCOPH course schedules:  http://publichealth.arizona.edu/students/course-schedule

· Curriculum Deadlines:
Kathleen reminded faculty members of the UA and MEZCOPH curriculum deadlines for new course approvals and course modifications for the 
Spring 2014 semester (new course additions:  approved by Education Committee by the May 1st meeting and routing through UA curriculum by Sept. 15; course modifications:  routed through UA curriculum by Sept 1st).  
See url below for further information regarding Univerity curriculum deadlines:  http://registrar.arizona.edu/courseapproval/formlink/deadlines
 

· Education Committee Forms on Intranet:
Kathleen commented that she has also posted MEZCOPH curriculum deadlines and new course approval forms on the MEZCOPH intranet website for faculty reference (see attachments below):
		


[bookmark: _MON_1425813689]		

· Fall 2013 Priority Registration:
Kathleen also distributed copies of the UA fall 2013 priority registration dates (see url below).  Students will begin registering for fall and summer 2013 courses on March 18, 2013.
http://www.registrar.arizona.edu/schedule2134/rsvp/rsvp.htm



Comments from committee members:

· Denise Roe recommended that section chairs begin “preplanning” for spring 2014.  Denise suggested section chairs and program directors meet with their faculty to discuss new courses, course changes, and program curriculum.

· Mary Kay O’Rourke commented that the instructor for CPH 609, Evaluating Public Health literature is “TBA”.  After a brief discussion,
 it was determined that Mary Kay and Doug Taren will be 
“co-instructors” for CPH 609 for fall 2013.

· Alan Beaudrie inquired regarding the possibility of offering of summer session 500 level, elective courses for interested undergraduate students
			
  	            				
4.   Old Business:

· Develop Educational Objectives / Strategic Planning & Evaluation (Doug Taren)
Doug initiated discussion regarding metrics for evaluation.  “Are these the “right” metrics for evaluation?  “Do we want to change them?”  Doug commented that the development of educational objectives differ from College strategic planning and evaluation.    Future Business:  It was determined that the development of educational objectives would be tabled for future business and put on the 
June 5, 2013 Education Committee meeting agenda.* 

Additional comments from committee discussion:

· Doug stated that he and Lynn Gerald will be sitting down and working on all pieces of the College’s strategic plan.

· Mary Kay commented that faculty were asked for their input regarding the College’s strategic plan at the last two College-wide meetings.  Do we know when the College’s Strategic plan is due to the UA President?  Doug commented that he does not have a specific date from Iman, however it is sometime at the end of May.  Doug will be sending out a notice to faculty regarding the College’s Strategic Plan and soliciting their input/feedback at least two weeks before the plan is due to the University President.*

· Education Committee Rotating Chair (All committee members)

Denise initiated discussion regarding issues raised at the January 9 meeting regarding the committee’s rotating Chair structure:

Comments from committee discussion:

· Do we keep the current three month rotating Chair structure, or change to a permanent chair?

· Ask the Dean for additional compensation for a permanent Education Committee Chair.

· Other MEZCOPH committee chairs do not receive additional compensation.  How is the Education Committee different from other College committees?  The Education Committee is a “big” committee; needs a long-term chair.

· We need to advocate for a permanent chair and pay them for their service.   We need “vested” individual; long-term view.  Having a single chair will help with continuity, and help us to achieve educational objectives.

· A negative of having a three month rotating chair is the diffusion of responsibility; accountability; not seeing the “bigger picture”.

· However, having a three month rotation is a nice way to spread-out the “burden” between all section chairs (full time chair has great time constraints for one individual).

· Mary Kay commented that when she was Chair for 18 months, the committee chair duties and responsibilities took up approximately 25% of her time.

· Who would be able to invest 25% of their time?  Sharing the “power” keeps everyone vested.  The Education Committee drives the academics of the College.


· Having a rotating chair is good because it distributes the “educational power” (faculty governance), among all sections.  Section issues and challenges are brought forth by rotating sections chairs.  Therefore, all sections feel their issues will be valued and heard; “balance of power”.

· Doug commented that committee members should not base their decision/vote entirely on compensation, but we need to think about what would make the committee “better”.

· A senior faculty member would be a good candidate for a one year chair and also consider also having a “co-chair” (who would receive guidance from the Senior Faculty Chair.

· After committee discussion, a motion was made and seconded to recommend to the Dean, the designation of permanent Education Committee Chair, for a one year term (2nd year renewable) and additional funding to be provided for compensation to cover 10% FTE (Chair designee criteria:  senior faculty member, Associate Professor or Professor).  The motion was approved by a vote 
of 7-3.  

Doug will send a written letter to Iman Hakim, Dean (cc:  Education Committee) and also meet with her in person regarding the committee’s recommendation.*

· It was also recommended that each month’s Education Committee’s agenda include a schedule designated for each section to bring forth / report on educational issues from their section.*


5.  New Business:

· CEPH Accreditation Self Study Site Visit  (Doug Taren) 
Doug initiated discussion regarding the CEPH accreditation site visit exit interview and the reviewer’s “partially met” comments/findings for 
Criterion 2:  Instructional Programs (see bulleted points below): 
	
1. Criterion 2.6: Required Competencies
· Identify competencies for all students 
· Identify concentration-specific competencies beyond core public health knowledge
· Process for monitoring competencies


			
			
				


2.  Criterion 2.7:  Assessment Procedures
· Procedures for assessing students
· Linkages between assessment & competencies
· Evidence of student achievement
· Evidence of program effectiveness
· Degree completion data
· Job placement data
· Alumni survey data




Comments from committee discussion:

· We need to identify competencies for our MS and PhD programs:    EHS, Biostatistics and Epidemiology.
· MS competencies need to be different from PhD competencies
· A matrix needs to be included which show how College is assessing MS and PhD programs
· We need to show how students have met competencies “outside” of the classroom
· Doug can attend section meetings to help with development of competencies and assessment
· Culminating experience was met w/comments
· Have students complete (5) core courses before culminating event
· We will wait to get the detailed report back from CEPH, and then move forward with working on submitting this information.
· Overall, we did a good job


· Replace all CPH courses with Individual Section Prefixes  (Doug Taren) 
Doug reported that the UA is beta testing a new system next year in the College of Science, which is moving toward only having a list of related prefixes (not numbers) associated with a course (student transcripts will only show the home departments).  Since CPH is “too broad” to associate with one topic, that a student may want to study, Doug is proposing that the College replace all CPH courses with individual section prefixes This would make it easier for students to find our courses, when the UA implements this new “search mode” system, since CPH (public health) is too “generic”.  Replacing all CPH courses with individual section prefixes will also help with our number crunch, as we are running out of course numbers.  This also depends on whether the UA registrar agrees that we can have separate prefixes, even though we are not departments. (See attachment below for recommended prefixes for individual section courses).   Doug will invite a representative from the Registrar’s office to present information to the Education Committee at a future meeting date to be determined.*


						

			
· Changes to Epidemiology Qualifying Exam (QE) for Doctoral Minors
Leslie Dennis distributed a hand out to committee members outlining the Epidemiology section’s Qualifying Exam changes for doctoral minors for committee review.  Leslie gave the following overview:

Epidemiology Section:  Qualifying Exam that covers 573A & 573B and 576A & 576B
80% pass rate for MS, PhD, PhD minors
Two four-hour exams during 2 consecutive days; allowed to take the exam twice.
The section voted to change the requirement from:
1. Taking 573A & 573B and 576A & 576B and one elective (15 credits)
2. And passing QE

To instead:
1. Taking 573B & 573C and 576A & 576B and one 600 level elective (15 credits)
2. And getting a 3.5 in the 15 credits for the epidemiology minor
Since 573A is a prerequisite for 573B they would still need to take it but it could count for their major or elective not in the epidemiology minor.
After committee review and discussion, a motion was made and seconded to approve the proposed Epidemiology section requirement for doctoral minors: (drop QE exam requirement); student required to take 573B & 573C and 576A & 576B and one 600 level elective (15 credits), and obtain a 3.5 in the 15 credits for the epidemiology minor.  Since 573A is a prerequisite for 573B, students will still need to take it, but it could count for their major or elective, not in the epidemiology minor.  The motion was approved by a vote of 6-1.*
			
· Epidemiology Section Admission Requirement Changes (Leslie Dennis)  (tabled for the April 3 meeting agenda)

			
· Other Business/Reminders (All committee members) 

· Peer review for MEZCOPH courses:  
Scott Carvajal initiated discussion regarding whether there is a peer review form that the College could use from the UA Office of Instruction and Assessment (OIA) for instructor / classroom assessment and evaluation.  

Comments from committee discussion:

· The peer review form could be used on a voluntary basis for constructive feedback.  Assessment questions could include three or four components for peer review regarding instructor’s strengths and weaknesses.  Who would conduct peer reviews?  Would they be included in P&T packet?

· Design peer reviews to be “non-punitive”.  We are all lifelong learners.  Use a collegial manner for evaluation and assessment.

· We can contact the UA Office of Instruction and Assessment (OIA) regarding a peer review assessment form that can be used for peer evaluations in the classroom.*


· Exit Student Survey:  Questions from the Section Level:
Doug stated that Iman Hakim would like three or four questions from section chairs and program directors, in order to assess key competencies for students at the section level (self-assessment).   Iman would like questions to be quantitative for all degrees:  
(e.g. how students perceive they have met the competencies for the degree).  Doug will send a template for section assessment questions.*   Doug also suggested looking at students’ progress reports for assessment before graduation.  We can improve progress reports to include competency assessment (adding components for assessment).   In addition, questions to alumni should be sent a year after graduation, and should be different from question on the student “exit” survey.    We need to address “all events” for assessment; how to capture for data purposes.  

The meeting was adjourned at 11:30 a.m.

The next Education Committee Meeting is scheduled for April 3, 2013 in Drachman Hall, 
Room A326.

Changes or corrections to the minutes should be submitted to: 
Kathleen Crist, Coordinator, Academic Curriculum and Faculty Affairs



* Action Items:	
· Carry forward tabled items and other issues for discussion to the April 3, 2013 Education Committee Meeting agenda and future agenda items as designated (Kathleen Crist).

· Review MEZCOPH fall and summer 2013 course schedules, with section and program faculty, and submit any changes or updates to Kathleen Crist, as soon as possible
(All Section and Program Chairs).

· Send notice to faculty regarding the College’s Strategic Plan and soliciting their input/feedback, at least two weeks before the plan is due to the University President (Doug Taren).

· Write letter to Iman Hakim, Dean (cc:  Education Committee) and also meet with her in person regarding the committee’s recommendation/motion for designation of permanent Education Committee Chair with compensation (Doug Taren).

· Include a monthly agenda item for each section to bring forth and report on educational issues from their section – effective September 2013; Undergraduate program report
(Kathleen Crist) 

· Invite a representative from the Registrar’s office to present information to the Education Committee regarding replacing CPH courses with individual section prefixes
(Doug Taren).

· Send template to section chairs and program directors for student self-assessment questions to include in the College’s student exit survey (Doug Taren / Chris Tisch).

· Contact the UA Office of Instruction and Assessment (OIA) regarding peer review assessment form, that can be used for peer evaluations in the classroom
(Doug Taren).

· Development of educational objectives: June 5, 2013 Education Committee meeting agenda (All committee members)
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Call for Abstracts.pdf
Call for Abstracts
7th Annual Social Justice Symposium
ACCESS: The Keys to Social Justice
Friday - April 5, 2013
Mel and Enid Zuckerman College of Public Health
University of Arizona

SOCIAL JUSTICE SYMPOSIUM

452013
ACCESS:KEYS TO SOCIAL JUSTICE

The Social Justice Symposium is a day-long event to engage faculty, students, community members,

and health professionals in dialogue to raise awareness and foster social change. The Symposium is

run entirely by students at the Mel and Enid Zuckerman College of Public Health at the University of
Arizona. The theme of this year's symposium is ACCESS: The Keys to Social Justice.

The mission of the Social Justice Symposium is to cultivate awareness and encourage action in the
pursuit of equal justice for all people in every aspect of our society. Public health is particularly
concerned with social justice because the relative (in) equality of all members of a particular society
greatly determines the overall health of that society. In highly unequal societies, like our own,
certain populations bear a disproportionate burden of disease. The Social Justice Symposium aims
to challenge the status quo and inspire action within our communities around these
inequalities. We are interested in learning about social justice from diverse, multidisciplinary
perspectives., not just public health. Specifically, we want to hear about why you personally
became the change for social justice and the ways through you created and sustained activism for

this change.

The symposium focuses on the four following objectives:

To raise awareness and exchange critical analysis about how social injustice and historical
trauma impacts health outcomes.

Demonstrate how cross-sectoral partnerships can effectively address health disparities.





Engage students, faculty, and community members in discourse regarding ways in which
social inequalities harm the health of the public.
Inspire action, which fosters innovative strategies to promote social equality and improve
the public's health.

The Annual Social Justice Symposium has had the great honor of receiving the Peter W. Likins
Inclusive Excellence Award twice (2008, 2009) and each year, has grown to reach an even more
diverse audience.

If you are interested in sharing your experiences relating to creating change for social justice at our
symposium, please send your abstract submission to 2013socialjustice@gmail.com by no later than
5 pm on Friday, March 1, 2013. Decisions will be made and notifications will be sent by Friday,

March 8, 2013.
We ask that you please use the following format when submitting your application:

e 250 word limit, not including abstract/section titles (i.e. Objective, Implications for
Policy, Practice, or Delivery)

e Times New Roman, size 12 font

o Single-spaced, 1 inch margins

e Onthe upper right hand corner of your submission indicate the person presenting the
abstract, any additional contributors to the project, along with the title of the
presentation

e Inthe subject line of your email, please include your full name and title of abstract

Within your submission include a brief summary of how your presentation relates to social justice
and with the main theme of this year’s symposium. Presentations should range anywhere from 20-
30 minutes in length (we will provide you with a more specific format once all speakers have been
selected). Submissions will be evaluated on quality, originality, potential significance to social
justice, clarity of writing/presentation, and relevance to theme.
E-mail submissions and/or any questions to the Breakout Sessions Committee:
2013socialjustice@gmail.com

**Please forward to anyone who you think might be interested in submitting an abstract**

Thank you!



mailto:2013socialjustice@gmail.com
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MEZCOPH Public Health Research Poster Forum flier.pdf
A MEL AND ENID ZUCKERMAN

COLLEGE OF
re universiy | PUBLIC HEALTH

OF ARIZONA

The Public Health Research Poster Forum
Friday, March 29, 2013, from 2:30-5 pm, Bio5 Keating Building, room 103

The goals of the Public Health Research Poster Forum are to provide an opportunity for scholars
(students and faculty) to inform colleagues of their public health focused research projects and to
network and promote collaborations with professionals within the field.

PhD, DrPH, MS, other graduate students, faculty and staff with scientific research projects addressing
public health issues will be presenting their research in poster form.

When: 2:30-5:00 pm on Friday, March 29, 2013
Note: presenters check-in and set-up at 2:00 HESEARGH

Where: Bio5 Keating Building, room 103 I 03 I En
Detailed agenda:
e 2:30-3:00: Public registration and judging begins

e 3:00-3:30: Keynote speaker, Cliff Crutchfield, PhD, CIH
e 3:30-4:30: Viewing of research posters and judging continues
e 4:30-5:00: Awards ceremony and reception

Posters are judged, and two cash prizes will be awarded to the presenting student authors for the best
poster and the best example of science in service to society.

Questions? Contact Laura Suppes at suppesim@email.arizona.edu

For more information and to register for the poster forum visit:
http://publichealth.arizona.edu/students/2013PosterForum

Sample research poster titles:
e A Tribal-University Collaboration to Study Hopi Chronic Disease
e Characterization of Agricultural Pesticides in Farmworkers’ Homes in a U.S-Mexico Border
Community
e Does obesity increase the risk of asthma exacerbations among elementary school children?
e Effect of 8-week Walking Across Arizona Program on Physical Activity and Community
Satisfaction

e Melanoma in Arizona: Decreasing or Under-reported?
e Opinions of Arizona Physicians Regarding Childhood Immunizations
e Stress and Fear in Immigrant Communities: Implications for Health and Human Development



mailto:suppeslm@email.arizona.edu

http://publichealth.arizona.edu/students/2013PosterForum
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Admissions Update 3.12.13.xlsx
Graduate Admissions

		MEZCOPH Graduate Applicants                    Fall 2013                                                3.12.2013		SOPHAS Applicants		Admitted		Waitlist		Denied		Accept Offer		Decline Offer



		Biostatistics

		     MPH		17		7		0		4		0		0

		     MS		24		8		0		11		0		0

		     PhD		9		5		0		2		0		0



		Environmental Health Sciences

		    MPH		19		16		0		0		1		1

		    MS		5		4		1		0		0		0

		    PhD		6		1		0		4		0		0



		Epidemiology

		    MPH		86		47		0		19		4		1

		    MS		17		3		0		3		0		0

		    PhD		38		6		1		18		1		1



		Family & Child Health

		    MPH - Global		41		25		1		10		2		0

		    MPH - MCH		33		9		0		11		2		0

		    DrPH		11		3		0		4		0		0



		Health Behavior & Health Promotion

		    MPH		89		48		6		14		4		1



		Public Health Policy & Management

		    MPH		61		28		1		10		3		1

		    MD/MPH 		6		0		0		0		0		0

		    DrPH		14		1		1		7		0		0



		Public Health Practice

		    MPH		18		7		5		1		3		0



		TOTAL MPH		370		187		13		69		19		4



		TOTAL MEZCOPH APPLICANTS		494		218		16		118		20		5



		MPH Applications - change since 2012		-2.9%

		All Applications - change since 2012		-2.4%



		Current Address

		Arizona 		128

		Out of State 		246

		International 		120
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Public Health Undergraduate Numbers

3.6.13

		Active Majors & Minors

		847



		Major

		217



		Pre-major

		481



		     Major + Pre-major

		698



		Minor

		149







2.6.13

		Active Majors & Minors

		857



		Major

		207



		Pre-major

		508



		     Major + Pre-major

		715



		Minor

		142







12.5.12

		Active Majors & Minors

		853



		Major

		236



		Pre-major

		480



		     Major + Pre-major

		716



		Minor

		137







11.7.12

		Active Majors & Minors

		833



		Major

		225



		Pre-major

		484



		      Major + Pre-major

		709



		Minor

		124







8.1.12

		Active Majors & Minors

		697



		Enrolled for Fall 2012

		682



		     Major

		127



		     Pre-major

		555



		Minor

		74







5.2.12

		Active Majors & Minors

		590



		Enrolled for Spring 2012

		555



		     Major

		151



		     Pre-major

		404



		Minor

		63
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MEZCOPH New Course Submission Deadlines.docx
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		When New Course will be Taught

		Deadline to have New Courses Approved by MEZCOPH Education Committee

		Time when Course is put onto UA Schedule of Classes with Room Numbers



		Spring 2013

		May 2012

		Mid to late June 2012





		Summer  2013

		October 2012

		Early November 2012





		Fall 2013

		November 2012

		Late December 2012





		Winter 2013

		September 2013

		Mid October 2013





		Spring 2014

		May 2013

		Mid to late June 2013





		Summer 2014

		October 2013

		Early November 2013





		Fall 2014

		November 2013

		Late December 2013

[bookmark: _GoBack]



		Winter 2014

		September 2014

		Mid October 2014





		Spring 2015

		May 2014

		Mid to late June 2014





		Summer 2015

		October 2014

		Early November 2014





		Fall 2015

		November 2014

		Late December 2014





		Winter 2015

		September 2015

		Mid October 2015
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Recommendation to Add New Course Form.docx
Recommendation to Add a New or Temporary Course



For a detailed description of fields and process for the electronic creation of a new Course Add form in UAccess Course and Fee Management Application go to: http://registrar.arizona.edu/course-and-fee-management/user-manual



Submitted by: (name, telephone, email address)  



· Initiating Department or Committee:  



· First Effective Term:          

 (If final approval of the form is not within the deadline dates (available for viewing at: http://registrar.arizona.edu/courseapproval/formlink/deadlines 

the first effective term will be changed to the following term.



· Permanent or Temporary Course

· _______  Permanent course to be offered on a continuing basis.

· _______  Temporary course to be offered one term only.

· _______  Temporary course to be offer for no more than three terms within an academic year. 



· Subject Area:                                           Catalog Nbr:               



· Is proposed Subject Area and Catalog Number(s) associated with a currently active course?  YES or NO.  If YES, select one of the following:

· _______  To add a co-convened course to an existing 400 or 500-level course.

· _______  Course content of currently existing course is changing. New course must be created. The department wishes to retain the same course number.



· Course to be typically offered during which terms. Select one only from following sequence:

_____  Fall     _____  Fall/Spring     _____  Fall/Summer 1/Summer2

_____  Fall/Spring/Summer 1/Summer 2     _____  Spring     

_____  Spring /Summer 1/Summer 2     _____  Summer 1/Summer 2

_____  Summer 1     _____  Summer 2



· Long Course Title: (100 character limit including spaces)



· Long Description of proposed new course: (400-level description if co-convened)  



· For new co-convening combination 400/500 level proposal, add description of the additional activities required for the 500-level.  Text should always begin with: ‘Graduate-level requirements include’ (cannot exceed 254 characters with spaces):



· For new co-convening with an existing 400 or 500-level course, add new 500-level course long description: 500-level Long Course Description should always begin with: ‘Graduate-level requirements include’ (cannot exceed 254 characters with spaces).



· Does the course(s) have course requisites. Course requisites are not enforced but only recommended for student completion. Please enter the pre-requisites, co-requisites, conditions or a combination as they should appear in the course catalog: 



· Is an enforced Enrollment Requirement Group to be associated with the course(s):  YES or NO.

· If the group currently exists, what is its group number? 

· If  the group does not currently exist please provide a very specific description of the group requirement to be built:



· Course Instructor(s): 



· Course Attributes: (Select all that apply.)

· Second Language

_____  1st semester

_____  2nd semester

_____  3rd semester

_____  4th semester

_____  Beyond 4th semester

· Course Equivalency Values

· _____ Crosslisted (Verify that course numbers are not currently active in the requested crosslisting course(s): ___________,  __________,  __________, ___________

· Equivalent and/or Mutually Exclusive courses. For each course please state if equivalent, mutually exclusive, or both.  



Equivalency – the new course equivalent is where, for degree auditing, pre- and co-requisite checking, and repeat checking, two or more courses – each with a different course ID – are for all practical purposes the same course and should be treated as such. Mutually Exclusive – two or more courses with different course Ids that will not count toward a particular major or minor. A student can have credit for one or the other but not both.



· Freshman Colloquium:  YES or NO.

· General Education Consideration: (Appropriate supporting documentation must be provided. See University-wide General Education Curriculum website at: http://gened.arizona.edu/

_____  Tier 1 Individuals & Societies

_____  Tier 1 Natural Sciences

_____  Tier 1 Traditions and Cultures

_____  Tier 2 Arts

_____  Tier 2 Humanities

_____  Tier 2 Natural Sciences

_____  Diversity Emphasis



· Success Course Consideration: YES or NO.  (Appropriate supporting documentation must be provided. See following URL for more information: http://catalog.arizona.edu/2011-12/policies/success_crs.html

[bookmark: _GoBack]

· Approved Grading – Select those that apply.

_____  Pass/ Fail Option available to students

_____  Regular or Alternative Grades



· Honors Course – Select one.

_____  Honors Course

_____  Honors Section

_____  Honors Contract 



· Available for Special Exam – Select one. (Not available at the graduate level)

_____  Special Exam Credit Only

_____  Special Exam Grade and Credit



· Writing Emphasis Course – YES or NO. Writing emphasis courses are regular junior- or senior-level courses in an academic discipline in which at least half the grade awarded is determined by written work appropriate to the academic discipline.



· Minimum Units: _________                             Maximum Units: __________



· Repeat for Credit:  YES or NO.

_____   Maximum Units Repeatable 

____   Maximum Times Repeatable



· Allow Multiple Enrollment in a Term: YES or NO.



· Course Components - Course Components designate distinct parts of the overall course offering, e.g., lecture, laboratory, seminar, discussion, etc. One course can have multiple components. Selection(s) must comply with university policy. If multiple components are selected, one component must be Primary, Graded, with final exam. Other components can be Primary (required for the student to enroll in) or Optional (student is not required to enroll).  Workload should equal the total units for the course and can be distributed across separate components or applied to one component only. Can be whole numbers or percentages but must equal total units.



Component types available: Colloquium (X95 course numbers only), Discussion, Independent Studies (X91, X91H, X92, X99, X99H course numbers only) Laboratory, Lecture, Practicum (X94 course numbers only) , Seminar (X96 course numbers only), Studio, Workshop (X97course numbers only).



First Component: ____Lecture__________________________

Graded: YES or NO

Primary: YES or NO             Optional: YES or NO

Workload: __________________

Final Exam: YES or NO



Second Component: ______________________________

Graded: YES or NO

Primary: YES or NO              Optional: YES or NO

Workload: __________________

Final Exam: YES or NO



Third Component: ______________________________

Graded: YES or NO

Primary: YES or NO              Optional: YES or NO

Workload: __________________

Final Exam: YES or NO



Fourth Component: ______________________________

Graded: YES or NO

Primary: YES or NO              Optional: YES or NO

Workload: __________________

Final Exam: YES or NO



· Funding Analysis



· Does this course(s) replace other course (s). If so, what are the current course number(s): No

_______________, _______________, _____________



· Is proposal associated with a new hire. YES or NO.



· If no new hire and no course inactivation, explain what adjustments will be made in current faculty teaching assignments? 



· What are the student learning outcomes for the course? Provide no less than 3 for the proposed new course. 

Learning outcomes are statements that describe how students will demonstrate the knowledge, abilities, or perspectives that you intend for them to acquire in the course.  Consider the following example of a well written learning outcome:   Students will describe and apply basic cell biology information to solve genetics problems.  In this example, it is clear what the students will do to demonstrate their knowledge.  It is also clear what the desired ability is:  solving genetics problems.  Most courses have several learning outcomes that collectively describe what the instructor values as products of the learning experiences in the course.  





· What programmatic need does this course satisfy: required or optional in what undergraduate or graduate majors, minors, or certificates?  



· Are field trips included in course activities.   If yes, please give details.  



· A course syllabus must be submitted as part of this document. It should include, minimally:



· Overall course objectives and expected learning outcomes; 

· Grade policies; 

· Absence policies; in addition to the instructor’s own absence policies, a statement should be included regarding the following kinds of excused absences: 

• All holidays or special events observed by organized religions will be honored for those students who show affiliation with that particular religion, 

• Absences pre-approved by the UA Dean of Students (or Dean’s designee) will be honored. 

· List of required texts; 

· Number of required examinations and papers; 

· Policies 

· Expected classroom behavior (e.g., use of pagers/cell phones);

· Plagiarism, etc., within Student Code of Academic Integrity: http://deanofstudents.arizona.edu/codeofacademicintegrity 

· Threatening behavior by students: http://policy.web.arizona.edu/threatening-behavior-students

· Required extracurricular activities, if any; 

· Special materials required for the class, if any; 

· Notification, if the instructor believes necessary, warning students that some course content may be deemed offensive by some students; 

· Statement that disabled students must register with Disability Resources and be identified to the course instructor through the University’s online process in order to use reasonable accommodations. For recommended language, see http://drc.arizona.edu/faculty staff/syllabus-statement 

· A statement is permissible indicating that the information contained in the course syllabus, other than the grade and absence policies, may be subject to change with reasonable advance notice, as deemed appropriate by the instructor.
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Criterion 2: Instructional Programs 2.6: Required Competencies

2.6 REQUIRED COMPETENCIES

2.6.A. ldentification of a set of competencies that all graduate professional public health
degree students and baccalaureate public health degree students, regardless of
concentration, major or specialty area, must attain. There should be one set for each
graduate professional public health degree and baccalaureate public health degree offered by
the school (e.g., one set each for BSPH, MPH and DrPH).

MEZCOPH requires that students have a broad understanding of public health upon graduation
in its undergraduate and professional graduate programs. MEZCOPH assures that students in
each of its programs have gained the understanding and skills required of professional students
by using the following procedures:

° Students are required to take and pass a set of required courses and field
experiences whose contents have been matched to competencies.

° Competencies are developed with input from faculty, students and the public health
workforce.

° The program curricula use a variety of methods to assess students regarding their

knowledge and skills that are related to the competencies.

The competencies for the BS major in public health, the MPH and DrPH program are presented
in Tables 2.6.A.1, 2.6.A.2 and 2.6.A.3 respectively. These tables also identify the courses and
other learning experiences that address these competencies within each program’s curriculum.
The MEZCOPH Education Committee and each program also has identified what methods are
used to recognize how well students are meeting concentration competencies within individual
courses and other learning activities and these are illustrated within the matrices that are
present in Appendix 2.6.A.1.
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TABLE 2.6.A.1: Bachelor of Science (BS) Major in Public Health Courses and activities through which competencies are met

principles to describe and
analyze causes of disease and

Introduction to
Epidemiology (P)

Health

Maternal and
Child Nutrition

Introduction to
Environmental

Public Health Approaches
to Mental Disorders in the

Undergraduate Competencies Course 1 Course 2 Course 3 Course 4 Electives Other Learning Experience
P=Primary, R=Reinforcing (These
courses are in one of the required
tracks of study)
1. Describe the historical CPH 200 CPH 433 Global CPH 375 CPH 330 Students are able to attend
development of public health Introduction to Health (P) Introduction to Human Sexuality
systems and their role in Public Health (P) Environmental CPH 449
society. and Family Violence
Occupational CPH 412
Health (P) Public Health Approaches
to Mental Disorders in the
us
2. Use epidemiological CPH 309 CPH 433 Global CPH 478 CPH 375 CPH 412 Given the revised structure of

the course, CPH 433 and CPH
478 now have the ability to

biological) when studying the
causation of disease and
access to health services.

Health (P)

Methods (R)

Fundamentals of Industrial
& Environmental Health
CPH 306

Drugs and Society

CPH 412

Public Health Approaches
to Mental Disorders in the
us

illness. and us build on the epidemiology
Occupational skills from CPH 309 as it is pre-
Health (P) requisite for these courses.

3. Use basic biostatistical CPH 376 CPH 381 Health CPH 375
approaches and other Introduction to Education Introduction to
modern methodological Health Statistics Intervention Environmental
frameworks to design and (P) Methods (R) and
test hypotheses. Occupational

Health (P)

4. Appropriately incorporate CPH 178 CPH 375 CPH 387 Health CPH 381 CPH 418 1. Students are able to obtain
determinants of health Personal Health Introduction to Disparities and Health Introduction to Risk additional knowledge in
(environmental, social, and Wellness (P) Environmental Minority Health Education Assessment environmental issues if
cultural, behavioral and and Occupational (P) Intervention CPH 484 they select the

Environmental and
Occupational Health Track.

2. Aspects of this competency

may also be part of their
field experience.
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Undergraduate Competencies Course 1 Course 2 Course 3 Course 4 Electives Other Learning Experience
P=Primary, R=Reinforcing (These
courses are in one of the required
tracks of study)

5. Provide a biological CPH 433 Global CPH 478 CPH 309 CPH 418 1. The program requires
description for the major Health (P) Maternal and Introduction to Introduction to Risk several biology courses as
causes of communicable and Child Nutrition or | Epidemiology (P) Assessment prerequisites to be in the
non-communicable diseases NSC Principles of CPH 484 program.
and their pathology. Nutrition (P) Fundamentals of Industrial | 2. The Health delivery track

and Environmental Health requires 405 Biology of
CPH 405 Public Health.

Biology in Public Health

Research

CPH 412

Public Health Approaches

to Mental Disorders in the

Us

6. Provide an environmental CPH 309 CPH 375 CPH 387 CPH 433 Global | CPH 418
description for the major Introduction to Introduction to Health Health (P) Introduction to Risk
causes of communicable and Epidemiology (P) Environmental Disparities and Assessment
non-communicable diseases and Occupational | Minority Health
and their pathology. Health (P) (P)

7. Write appropriately for an ENGL 308 CPH 493 Field CPH 375 CPH 489 All students must write a final
entry level position in the Technical Writing Work in Public Introduction to Health Preparedness report to complete the
field of public health. Health Environmental CPH 405 requirement for CPH 493.

and Biology in Public Health
Occupational Research
Health (P) CPH 412
Public Health Approaches
to Mental Disorders in the
Us
Explain basic concepts of CPH 310 Health CPH 200 CPH 415 CPH 407
public health administration Care in the US (P) Introduction to Strategic Health Economics and
and its affect on society. Public Health (P) Planning (R) Policy
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Undergraduate Competencies Course 1 Course 2 Course 3 Course 4 Electives Other Learning Experience
P=Primary, R=Reinforcing (These
courses are in one of the required
tracks of study)
9. Describe an ecological CPH 178 Personal CPH 200 CPH 306 Drugs CPH 330 CPH 306
approach to how sex and Health and Introduction to and Society (R) Human Drugs and Society
drugs play a role in public Wellness (P) Public Health (P) Sexuality (R) CPH 449
health. Family Violence
10. Analyze how personal health, | CPH 178 Personal CPH 200 CPH 433 Global CPH 381 CPH 330
community health and Health and Introduction to Health (P) Health Human Sexuality
sexuality are related. Wellness (P) Public Health (P) Education CPH 449
Intervention Family Violence
Methods (R)
11. Construct and evaluate a CPH 200 CPH 350 CPH 381 CPH 375 CPH 449
community level intervention Introduction to Principles of Health Introduction to | Family Violence
that addresses a current Public Health (P) Health Education Education and Environmental
public health issue. and Health Intervention and
Promotion (P) Methods (R) Occupational
Health (P)
12. Describe and compare health CPH 433 CPH 375 CPH 306
care issues between low- Global Health (P) Introduction to Drugs and Society
income, middle-income and Environmental CPH 407
high-income countries. and Occupational Health Economics and
Health (P) Policy
13. Distinguish between the roles CPH 200 CPH 310 Health CPH 407 Health CPH 375 CPH 489
that morals, ethics and law Introduction to Care in the US (P) Economics and Introduction to | Health Preparedness
have on public health. Public Health (P) Policy (R) Environmental | CPH 306
and Drugs and Society
Occupational CPH 330
Health (P) Human Sexuality
CPH 407
Health Economics and
Policy
14. Integrate public health CPH 493 Field CPH 375 CPH 484 Fundamentals of
theories into practice. Work in Public Introduction to Industrial and
Health Environmental Environmental Health

and Occupational
Health (P)
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community behavioral health
theories and their use in
public health practice.

Introduction to
Public Health (P)

Education
Intervention
Methods (R)

Family Violence

Undergraduate Competencies Course 1 Course 2 Course 3 Course 4 Electives Other Learning Experience
P=Primary, R=Reinforcing (These
courses are in one of the required
tracks of study)
15. Identify individual and CPH 200 CPH 381 Health CPH 449

In spring 2012, once again the sections re-evaluated MPH and DrPH competencies. Each section reviewed their competencies and how they

were being assessed. The competencies for the programs from this assessment are presented in Appendix 2.6.A.1

TABLE 2.6.A.2: MPH Core Courses and activities through which competencies are met

ICore Competencies CPH 576A CPH 573A Basic | CPH 574 Public CPH 575 CPH 577 Sociocultural | Other Learning
Biostatistics in | Principles of Health Policy and | Environmental & Behavioral Aspects | Experience
(P=Primary, R=Reinforcing) Public Health Epidemiology Management and Occupational | of Public Health
Health

ANALYTICAL SKILLS:
Defines a problem. P P P P P Internship Experience
I?et'err’funes appropriate uses and p p R R p
limitations of data.
Selects and defines variables relevant p R R p p
to defined public health problems.
Evaluates the integrity and
comparability of data and identifies P P R P P
gaps in data sources.
Understands how the data
illuminates ethical, political, scientific,

. . R P R R R
economic, and overall public health
issues.
Unde.rstandllng basic research designs p p R R R
used in public health.
Makes relevant inferences from data. P P R P P Internship Experience
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ICore Competencies CPH 576A CPH 573A Basic | CPH 574 Public CPH 575 CPH 577 Sociocultural | Other Learning
Biostatistics in | Principles of Health Policy and | Environmental & Behavioral Aspects | Experience
(P=Primary, R=Reinforcing) Public Health Epidemiology Management and Occupational | of Public Health
Health

COMNUNICATION SKILLS:
Communicates effectively both in
writing and orally (unless a handicap
precludes one of those forms of
communication).

Interpreting and presenting
accurately and effectively
demographic, statistical, and
scientific information for professional P P P P R
and lay audiences adapting and
translating public health concepts to
individuals and communities.
Soliciting input from individuals and
organizations.

Advocating and marketing for public
health programs and resources,
including political lobbying, grant R P
writing, collaboration building, and
networking.

Leading and participating in groups to
address specific issues, including
ability to work in teams, span P P P P Internship Experience
organizational boundaries, and cross
systems.

Using all types of media to
communicate important public health R P
information.

Demonstrating cultural competency
in all of the above and community P R P
development.

POLICY DEVELOPMENT

PROGRAM PLANNING SKILLS:
Assess and interpret information to
develop relevant policy options.

Internship Conference
R P P P P Internship Report

R R P Internship Experience
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ICore Competencies CPH 576A CPH 573A Basic | CPH 574 Public CPH 575 CPH 577 Sociocultural | Other Learning
Biostatistics in | Principles of Health Policy and | Environmental & Behavioral Aspects | Experience
(P=Primary, R=Reinforcing) Public Health Epidemiology Management and Occupational | of Public Health
Health

States policy options and writes clear
and concise policy statements.
Articulating the health, fiscal,
administrative, legal, social, political,
and ethical implications of each

policy option.

Deciding on the appropriate course of
action and writing a clear and concise
policy statement and implementation
plan.

Translates policy into organizational
plans, structures, and programs.
Identifying public health laws,
regulations, and policies related to P R R
specific programs.

Developing mechanisms to monitor
and evaluate programs for their P R R
effectiveness and quality.
CULTURAL SKILLS:
Understanding the current forces
contributing to cultural diversity in P P
the Southwest.

Interacting competently, respectively,
and professionally with persons from P P Internship Experience
diverse backgrounds.

Identifying and examining the role of
cultural, social, ethnic, religious,
spiritual, and behavioral factors in
determining disease prevention R P
health promoting behavior, and
health service organizational and
delivery.

Developing and adapting approaches
to public health problems that take P
into account cultural differences.

P R R Internship Report
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ICore Competencies

(P=Primary, R=Reinforcing)

CPH 576A
Biostatistics in
Public Health

CPH 573A Basic
Principles of
Epidemiology

CPH 574 Public
Health Policy and
Management

CPH 575
Environmental
and Occupational
Health

CPH 577 Sociocultural
& Behavioral Aspects
of Public Health

Other Learning
Experience

Determining health related
consequences of social structure.

Understands the dynamic forces
contributing to cultural diversity.

BASIC PUBLIC HEALTH SCIENCE
SKILLS:

Defining, assessing, and
understanding the health status of
population, determinants of health
and illness, factors contributing to
health promotion and disease
prevention, and factors influencing
the use of health services.

Internship Report

Understanding research methods in
all basic public health sciences.

Applying the basic public health
sciences including behavioral and
social sciences, biostatistics,
epidemiology, environmental public
health, and prevention of chronic and
infectious diseases and injuries.

Internship Experience

Understanding of the historical
development and structure of state.
Local, and federal public health
agencies.

Internship Experience

Conduct projects that address one or
more of the 3 core functions and 10
essential services of public health.

Internship Experience
Internship Report

FINANCIAL PLANNING AND
MANAGEMENT SKILLS:

Developing and presenting a budget.

Managing programs within budgetary
constraints.
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ICore Competencies CPH 576A CPH 573A Basic | CPH 574 Public CPH 575 CPH 577 Sociocultural | Other Learning
Biostatistics in | Principles of Health Policy and | Environmental & Behavioral Aspects | Experience
(P=Primary, R=Reinforcing) Public Health Epidemiology Management and Occupational | of Public Health
Health
Developing strategies for determining p
priorities.
Monitoring program. P
Preparing proposals for funding from R R
internal and external sources.*
Applying basic human relations skills
to the management of organizations P
and the resolution of conflicts.
Managing personnel. P
Understanding the theory of
organizational structure and its P
relation to professional practice.
Conducts cost-effectiveness, cost R
benefit, and cost utility analyses.*
Negotiates and develops contracts
and other documents for the p
provision of population-based
services.

TABLE 2.6.A.3: Doctor of Public Health (DrPH) Core Courses and activities through which competencies are met

DrPH Competencies CPH 516 CPH 642 CPH 652 CPH 609 | Eval Course | Methods | Cultural Service Seminar | MPH Core
Ethics and | Communications | Grantsmanship Seminar Course Sensitivity | Learning Courses
(P=Primary, R=Reinforcing) Law Course Courses

Apply the foundations of public
health to decisions regarding

public health programs and P P P P P P P
policies.

Develop appropriate

approaches to addressing p p p P P

public health issues.

Identify at least one area of
their own expertise within the
field of public health.

e ——
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DrPH Competencies CPH 516 CPH 642 CPH 652 CPH 609 | Eval Course | Methods | Cultural Service Seminar | MPH Core
Ethics and | Communications | Grantsmanship Seminar Course Sensitivity | Learning Courses
(P=Primary, R=Reinforcing) Law Course Courses
Communicate effectively with
X p P p p
community members.
Identify and distribute sources
off.upfjlng for public health p p p
activities.
Integrate evidence-based
strategies to enhance public P P P P P
health services.
Design culturally appropriate p p p

public health programs.
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2.6.B. Identification of a set of competencies for each concentration, major or specialization
(depending on the terminology used by the school) identified in the instructional matrix. The
school must identify competencies for all degrees, including graduate public health
professional degrees, graduate academic degrees, graduate other professional degrees, as
well as baccalaureate public health degrees and other bachelor’s degrees.

Each academic section in the MPH program has developed competencies for their

programs. The section chair and faculty members who provide instruction then went through
an exercise to determine how they were addressing the competencies within the course work
that they teach. The outcome of this exercise along with how the competencies are being
assessed in the courses is provided in Appendix 2.6.B.1. This table is a matrix that shows how
students meet the concentration competencies based on taking the required concentration
courses. Similarly, when the DrPH program was planned and started, a set of competencies was
developed and submitted to the university as required when a new program is

established. Courses were then developed and matched to these overall competencies based
on the required courses that all DrPH students must take. These competencies and how they
are assessed are presented in Appendix 2.6.B.1.

2.6.C. A matrix that identifies the learning experiences (e.g., specific course or activity within
a course, practicum, culminating experience or other degree requirement) by which the
competencies defined in Criteria 2.6.a. and 2.6.b are met. If these are common across the
school, a single matrix for each degree will suffice. If they vary, sufficient information must be
provided to assess compliance by each degree and concentration. See CEPH Data Template
2.6.1.

Table 2.6.A.1 provides a matrix that identifies how the competencies are assessed for students
in the BS Public Health Major. Tables 2.6.A.2 and 2.6.A.3 identify the learning experiences that
are provided in the MPH and DrPH programs by which the competencies are met. Appendix
2.6.B.1 also provides information about how students are being assessed on having met the
required competencies for each concentration in MPH program and for the DrPH program.

2.6.D. An analysis of the completed matrix included in Criterion 2.6.c. If changes have been
made in the curricula as a result of the observations and analysis, such changes should be
described.

The curricula for the undergraduate and professional graduate programs address a broad range
of competencies that are assessed using a variety of methods. An earlier review of the
competencies and feedback from students during our academic program review identified the
need for each program to review the mapping required competencies and course content to
ensure coherence and reduce redundancy and gaps for some areas of study. In response to this
issue the education committee and section chairs worked with their faculty to review, revise
and update their curriculum as needed and to share the matrix (class objectives with
corresponding competencies) with the education committee and the students as part of
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advising and to monitor students’ progress. MEZCOPH also decided to extend its evaluation by
conducting an audit of courses to determine how students were being assessed with regards to
the competencies. The results are in Appendix 2.6.B.1.

More recently, it was noted that the program did not have a course which could be identified as
a primary source where two competencies were addressed. Both of the competencies were
associated with the area on “Financial Planning and Management Skills, specifically (1)
Preparing proposals for funding from internal and external sources and (2) Conducts cost-
effectiveness, cost benefit, and cost utility analyses.” In response to this observation, the
Education Committee has asked the two core course instructors to enhance the material they
present regarding these competencies.

2.6.E. Description of the manner in which competencies are developed, used and made
available to students.

The academic section chairs and members of the MEZCOPH Education Committee meet each
month (except for July). In addition to managing the academic programs, these individuals
coordinate efforts with faculty within their academic sections and between academic sections.
One of the activities is developing and reviewing competencies. For the undergraduate and
doctoral programs, these competencies were developed by selected workgroups that were
made up of members of the education committee and members of the larger faculty.

All the competencies are present on the College’s website on the appropriate program page.
Additionally, the competencies for the graduate programs are given to the students during our
new student orientation, the week before classes start each August. Undergraduate students
are provided a copy of the competencies when they meet with their academic advisor.
Additionally, MEZCOPH has now initiated a program to have each course syllabus identify the
competencies that are addressed by the course. Specific issues related to each of the
program’s competencies are presented in the following sections.

Undergraduate Competencies:

The competencies for the undergraduate program were developed as part of the university
requirements for requesting a new degree program. An ad-hoc workgroup was formed with
faculty members who were from each division and the Assistant Dean for Financial Affairs was
also part of this team to respond to resource needs for this program. An assessment by twelve
leading public health employers in Arizona including the Arizona Department of Health Services,
Tribal Health Departments and county health departments was conducted to determine the
need for this program and the knowledge and skills that upper and middle level managers
would want a new bachelor level trained graduate would have at the time of employment.
Results from this assessment indicated that 100% believed that it would be an asset to have an
employee with a general public health undergraduate degree and they would hire a generalist
public health worker with an undergraduate degree. When asked to provide the top five areas
of knowledge their employees would need for their positions more than 50% identified the
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following topics: knowledge of the public health system, epidemiology, program planning,
program evaluation, cultural competence, and data analysis. The managers also identified that
other areas of knowledge needed were in environmental and occupational health, maternal
and child health, behavioral interventions, and to a lesser extent management skills for the
newly graduated students. Thus, these areas were included within the competencies and
courses included into the program. At the same time, members of the workgroup reviewed the
recommendations from the Association of Schools of Public Health and the Council of Colleges
of Arts and Sciences on what should be part of a minor in public health. With this information,
the committee identified the set of competencies that would meet the needs of employers and
be current with the academic program. The result of this review process resulted in the
competencies that are presented in Table 2.6.A.1.

MPH Competencies:

MEZCOPH faculty members continuously review the core competencies that are integral to the
MPH curriculum. The core MPH competencies are developed by section and reviewed by the
faculty within the section. The competencies were reviewed during the 2009-10 academic year
as part of its academic program review. The external review committee identified the following
as a strength of process used to create competencies: “Degree programs are well developed
within sections to meet required disciplinary competencies. Coordination occurs at the Division
Level, with some oversight of the Education Committee.” The most recent review occurred
during the 2011-12 academic year. The education committee reviewed what was happening
with the numerous competency projects being conducted by APHA and the current skills that
are needed by our graduates along with feedback from employers who have hired graduates.
The result of this review process resulted in the competencies that are presented in Table
2.6.A.2.

DrPH Competencies:

Similar to the undergraduate program, the competencies for the DrPH program were
developed as part of the university requirements for requesting a new degree program. An ad-
hoc workgroup was formed with faculty members who were from each division and the
Assistant Dean for Financial Affairs was also part of this team to respond to resource needs for
this program. This committee determined that there would be a set of DrPH competencies that
would transcend individual areas of study within the DrPH program. Descriptions of what
knowledge and skills students would have upon graduation were developed and from these
descriptions more concise competencies were developed.

At the same time that the DrPH program was being developed, the ASPH DrPH Competency
taskforce was getting started. MEZCOPH’s Associate Dean for Academic Affairs participated in
this process as a member of one of its workgroups. Although the full report of the ASPH
taskforce was not complete at the time when the DrPH program was being developed, the
DrPH workgroup assessed whether the core DrPH courses would address the primary DrPH
competency domains identified by the ASPH taskforce.
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During the 2011-12 academic year, the competencies were again reviewed by faculty in the two
areas of study that offer the DrPH program. This workgroup led by the sections chairs for the
two sections determined that it was best to reword the competencies. The result of this review
process resulted in the competencies that are presented in Table 2.6.A.3.

2.6.F. Description of the manner in which the school periodically assesses changing practice
or research needs and uses this information to establish the competencies for its educational
programs.

MEZCOPH uses several mechanisms to monitor the changing practice or research needs and
uses this information to drive changes in the curriculum. First, faculty members are actively
involved with research and stay current in their specific areas of expertise with publications and
attendance at national and international meetings. The faculty members bring their current
knowledge from these activities back to the classroom. Second, MEZCOPH faculty members
have also participated on various competency workgroups within ASPH. Their involvement in
the DrPH and undergraduate competency workgroups allows information to flow back to the
College about the current national thought on competencies and what is needed within the
curriculum. Third, the Arizona Public Health Training Center is actively involved with assessing
the training needs of the public health workforce. The training needs assessment that is
developed covers what the employers believe they need to be productive and the assessments
are also done with employers related to what they perceive as the training needs for the public
health workforce. This information will be shared with the faculty as part one the final report
is provided.

Beginning in the 2012-13 academic year, MEZCOPH will add questions to the student exit
survey (Appendix 4.4.C.1.A) that will require students to assess whether they believe they have
met the competencies. MEZCOPH also conducts an alumni survey (Appendix 2.7.E.1.) one year
after graduation, to track professional placement and development. This survey requests
information about what alumni believe were the strongest and weakest parts of the curricula
and requests information about the areas alumni believe should be added to the curricula. This
information is shared with the faculty periodically.

MEZCOPH also conducts an employer’s survey (Appendix 2.7.E.2) to evaluate their perceptions
of our alumni competencies at the time of hire. All of this information is then used to review
and modify competencies as described in Criterion 2.6.E.

2.6.G. Assessment of the extent to which this criterion is met and an analysis of the school’s
strengths, weaknesses and plans relating to this criterion.

This criterion is met.

Strengths: There is a strong, robust and continuous process in place for developing
competencies for new programs and for reviewing them on a timely basis. Changes are made
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based on feedback from a variety of sources including the knowledge of faculty members,
students, alumni, employers, and professional organizations.

Challenges: The major challenge has been the need to develop competencies for new
programs. These programs started before the national effort to have undergraduate and DrPH
competencies codified by ASPH. However, this did allow our school to develop competencies
with a process that focused on local needs and the knowledge and skills that our faculty
believed were most important for our students. The next challenge will be to stay ahead of the
curve regarding the competencies that graduates may need as the public health system
responds to changes in local, national and international health care systems.

Plans: MEZCOPH will continue to review the competencies and get feedback from various
stakeholders. It will conduct a complete review of all competencies during the 2014-15
academic year.
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Recommended Prefixes.docx
EPID – will stay for epidemiology

BSTA-Biostatistics (other ideas)

FCH – Family and Child Health

HBHP – Health Behavior and Health Promotion

EOH – Environmental and Occupational Health

PHPM – Public Health Policy and Management

PHP – Public Health Practice - if they take control of specific courses

CPH – we may be able to keep this as a general prefix. 



This is all dependent on having the registrar agree that we can have separate prefixes even though we are not departments.
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