
[image: cid:image001.png@01D235B9.6ADA29B0]

MEZCOPH Education Committee Meeting
[bookmark: _GoBack]“Final Meeting Minutes”
February 6, 2019
2:00 – 3:00 pm, Drach A326 


Program Directors / Voting Members Present:   Doug Taren, (ex-officio), Chair, Ed Bedrick, Scott Carvajal,
Joe Gerald, Eduardo Gonzalez Fagoaga, Aminata Kilungo, Velia Leybas-Nuno, Niraly Patel, Kristen Pogreba Brown, Chris Tisch, Spencer Willis, and Amanda Wilson

Voting Members Absent:  Brian Mannake, Mia Carvalho Guimaraes, Timothy Cruz

Other Members Present:   
Kim Barnes (via Zoom), Kathleen Crist, Amy Glicken, Gisela Ochoa, Stephanie Springer, Michael Tearne, and Emily Waldron

· Announcements: 

a. MEZCOPH Summer and Fall 2019 Course Schedules (Kathleen Crist)
Kathleen reminded Program Directors to please review the Summer and Fall 2019 course schedule spreadsheets posted on the Education Committee’s Box February meeting file and send any changes and updates asap, as the summer and fall 2019 schedules. *   Students will be able to view the summer and fall 2019 schedules in UAccess Schedule of Classes, and registration begins on April 1, 2019.  Doug commented that rooms in the new Health Services Innovation Building are still being determined.

b. CEPH Self-Study (Taren)
Doug reported that the Self-Study draft is coming along (see attachment draft below- as of week 6).  
The self-study committee has been meeting weekly and timeline wise, “we are doing great and we are on schedule”.  Doug stated he took part in a CEPH webinar earlier in the week.  Doug asked Program Directors to double-check their degree program competencies with the core MPH competencies and make sure the wording is not too similar.  They cannot be too similar to the overall MPH competencies.  CEPH will be looking for specific assignments matched for the competency.  Doug will send each Program Director a table to proof for their assessment of program specific competencies.  Concentration competencies must be more advanced than, or distinct from any CEPH provided foundational competencies, and be matched to specific courses and assignments.  Please check your course syllabi to be sure that they match up to the table.




· Consent Agenda: (All Committee Members)
a.  Minutes Approval:  December 5, 2018 meeting (All voting committee members)
A motion was made and seconded to approve the December 5, 2018 meeting minutes.  
The motion was approved by a vote of:  11-0.

· Old Business:

a.  GRE Waiver Vote (Amy Glicken / Chris Tisch)
     Amy gave an overview and shared the results of the GRE waiver vote (see attachment below):


After committee review and discussion, a motion was made and seconded; 
The following motion was approved by a Vote of: 10- 1 abstention:
For all applicants to the MPH program (both on campus and online MPH programs), the GRE/MCAT requirement will be waived if an applicant has met the following criteria:

· A prior master’s degree from a U.S. institution
· Completed a graduate certificate from MEZCOPH with a 3.5 GPA or higher and no C grades in the certificate
· 5+ years of relevant work experience

The new waiver criteria will go into effect for Fall 2020 applicants. Previous GRE/MCAT waivers for MPH applicants will continue, including waivers for applicants who have a prior doctoral degree from a U.S. institution and international medical graduates who are ECFMG certified.

b. Readmission to the College of Public Health (Amy Glicken / Chris Tisch) – Tabled *

c. Fall 2018 Syllabus Checklist Status (Doug Taren / Program Director Review)
Doug reminded program directors to please have their program faculty and instructors send their Fall 2018 and Spring 2019 course syllabi to the Office of Academic Affairs, as there are still a large number of instructors who have not yet submitted their course syllabi with the new CEPH and program level competencies, and the documentation of how the competencies are being addressed in their courses.*   Course competencies need to be consistent on the course syllabi that are taught by multiple instructors.  Doug will send an email to Program Directors by prefix, listing those course instructors who have not yet sent their syllabi.  Doug has also informed the Dept. Chairs.

    
d. Update on Learning Outcomes Assessment - Taskstream – AMS (Taren) – Tabled *

· New Business:
            a.  Academic Curriculum Guide – Fall 2019 / Spring 2020 – Changes and Updates
i. MD/MPH sub-plan for Dual Degree – Phoenix campus (Taren and Barnes)
Kim Barnes gave an overview of the proposed new MPH Clinical Leadership graduate subplan (modification to our MD-MPH dual degree concentration).  We now have an MD-MPH with our College of Medicine in Phoenix that has its own MPH concentration.  We are changing the name of this concentration to Clinical Leadership (see attachment below).  Kim stated Dr. Bell would like to make PHP 572 required for the MD-MPH students in Phoenix.  This would change the elective units from 8 to 5.



After committee review and discussion, a motion was made and seconded to approve the MD/ MPH Clinical Leadership sub-plan for Dual Degree – Phoenix campus. The motion was approved by a Vote of: 9- 1 abstention:

ii. MD/MPH sub-plan for Dual Degree – Tucson campus (Gerald, Joe)
Joe gave an overview of the new MD/MPH subplan for Dual Degree (Tucson).  
The new MD-MPH curriculum in Tucson is the PHPM concentration.  The MD-MPH program consists of 42 units of coursework and experiential learning that leads to a Master’s of Public Health (MPH) degree in Public Health Policy and Management (PHPM).  (see attachment below for the final version of the MD-MPH (Tucson) catalogue description for 2019 – 2020).  It was noted that HPS 609 is restricted to doctoral students during the fall semester.  Joe will replace with (1) unit of elective in the fall course sequencing.


After committee review and discussion, a motion was made to approve the proposed MD/MPH PHPM subplan for Dual Degree (Tucson) The motion was approved by a vote of:  9-0. 

iii. MPH in Family and Child Health:  MCH & Global Health Tracks (Leybas Nuno)
Velia gave an overview of the MPH in Family and Child Health:  MCH and Global Health Track curriculum guide edits for the committee’s information and review.
Doug gave a clarification and explanation regarding the use of the wording “subplans” and the different terminology used by academic degree programs.  The terminology “emphasis areas” are used for the undergraduate programs.  We go deeper with graduate concentrations, and use the terminology “tracks”.  We still call MPH “concentrations” since this is the terminology used by CEPH.

b.  Proposed New Minor:  Applied Public Health Data Science (Ernst)
Kacey gave an overview of the proposed a new minor, titled “Applied Public Health Data Science” (see attachment below):



The proposed new minor is a “joint effort” between the Epidemiology and Biostatistics Department.
The new minor broadly applies to majors across main campus and should be a popular minor.  Public Health undergraduate students would take as an “emphasis area” and those students outside the College would take as a minor.   The new course, BIOS 4xx, Health Data Science Practice, still needs to be reviewed and approved by the Education Committee (should be ready for the March 6, 2019 meeting agenda for committee review).

After committee review and discussion, a motion was made to approve the propose new minor, “Applied Public Health Data Science”.  The motion was approved by a vote of:  10-0. 

c.  Undergraduate Science Pre-Req Curriculum Change Proposal (Springer and Taren) - Tabled

· Other Business and Reminders: (All Committee Members) -  None reported 

Next Scheduled Meeting:  March 6, 2019, 2:00 – 3:00 pm, Drach A326




*Action Items:

· Carry forward tabled items and other issues for discussion to the next Education Committee Meeting agenda (Kathleen Crist)

· Review the MEZCOPH spreadsheets of course offerings for summer and fall 2019 and let Kathleen know if your program has any changes / updates.
(All Program Directors)

· Send degree program curriculum guide updates to Kathleen for review and approval at the 
March meeting (All Program Directors)

· Remind program faculty and instructors to send their Fall 2018 and Spring 2019 course syllabi and the documentation of how the competencies are being addressed in their course.to the Office of Academic Affairs  (All Program Directors)
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2016 Criteria Self-Study Template

SCHOOLS OF PUBLIC HEALTH (SPH)







This document provides a template for schools of public health as they write a self-study document. 



1) Replace the italicized and/or highlighted language on the pages that follow with the school’s responses. 

2) Do not delete any of the text that follows this page unless specifically indicated (eg, documentation requests for criteria that are not applicable to the school). 

3) Do not delete page breaks in the text that follows.

4) Use the formatting provided—text responses are single spaced in 10 point font.  

5) When the document is complete, create a cover page and table of contents and REPLACE this page of instructions with the cover page and table of contents. There is no need to provide a list of tables or figures.

6) When producing print copies of the document, print on both sides of the paper and insert a tab in front of each letter of the criteria (A-H). Reviewers prefer spiral-bound documents.



As a self-study document template, this document is designed to provide a format for presenting written information. This document does not contain the full text of all criteria and should not be used as a substitute for the criteria document in understanding CEPH’s substantive requirements. Please refer to the 2016 Accreditation Criteria for the complete expectations, definitions and interpretations of the criteria. 



Version: 5/18/2018








Introduction



1) Describe the institutional environment, which includes the following:



a. year institution was established and its type (eg, private, public, land-grant, etc.)



The University of Arizona was established in 1885 as a land-grant institution in Tucson, Arizona.



b. number of schools and colleges at the institution and the number of degrees offered by the institution at each level (bachelor’s, master’s, doctoral and professional preparation degrees)



Colleges: 	19

Schools:  	22



Degrees Offered:

Bachelors				130	 		 

Masters					143	 	   

Doctorate				  93	 

Specialist				    3	 	

First Professional (Med, Law, Pharm)	    3	 	 	 

Total					372 

	

c. number of university faculty, staff and students



Faculty:		  3,090	

Staff:		  9,598

Students:	44,831



d. brief statement of distinguishing university facts and characteristics



Established in 1885, the University of Arizona (UA), the state's only land-grant university with two medical schools, produces graduates who are real-world ready. Recognized as a global leader, the UA is also a leader in research, bringing more than $622 million in research investment each year, and ranking 22nd among all public universities. The UA is advancing the frontiers of interdisciplinary scholarship and entrepreneurial partnerships and is a member of the Association of American Universities, the 62 leading public and private research universities. It benefits the state with an estimated economic impact of $8.3 billion annually.



e. names of all accrediting bodies (other than CEPH) to which the institution responds. The list must include the regional accreditor for the university as well as all specialized accreditors to which any school, college or other organizational unit at the university responds 



The University of Arizona is accredited by the Higher Learning Commission (HLC). The HLC is one of six regional accreditation agencies recognized by the U.S. Department of Education. The University’s last comprehensive evaluation for re-accreditation occurred in 2010 and validated the University’s extraordinary quality and integrity of academics, research, administration, faculty, staff, resources, facilities and procedures.  A list of all other accreditations for the academic units at the University, programs, laboratories, research centers, departments and schools is available at  https://catalog.arizona.edu/accreditation and is located in the electronic resource file.



f. brief history and evolution of the school of public health (SPH) and related organizational elements, if applicable (eg, date founded, educational focus, other degrees offered, rationale for offering public health education in unit, etc.)



The Mel and Enid Zuckerman College of Public Health (MEZCOPH) originated as a program in public health within the Department of Family and Community Medicine at the University of Arizona College of Medicine.  The MPH program was initially accredited in 1994 and obtained full accreditation in 1997.  The Arizona Prevention Center was approved in 1997 by the Arizona Board of Regents as a Class I Center of Excellence and served as the primary predecessor to MEZCOPH.  Faculty members of this center were the original core faculty of MEZCOPH.  The Center still remains as an integral part of MEZCOPH and has been renamed the Canyon Ranch Center for Prevention and Health Promotion.



In January 2000, MEZCOPH was officially established by the Arizona Board of Regents and with the financial support from Mel and Enid Zuckerman, founders of Canyon Ranch Health Resorts, a building fund and endowments were created to provide the bricks and mortar for a building and to initiate the process of securing funds that were needed to create a college. In recognition of this support, on July 1, 2002 the College was officially named the Mel and Enid Zuckerman College of Public Health and is referred to as MEZCOPH throughout this document.   In 2003, MEZCOPH received its initial CEPH accreditation as a College and in 2005 and 2012 the College was re-accredited for the maximum amount of seven years.  



2) Organizational charts that clearly depict the following related to the school: 



a. the school’s internal organization, including the reporting lines to the dean*	Comment by Taren, Douglas L - (taren): Need to take committees off of the chart.





Figure #. MEZCOPH Organizational Chart.



*   A copy of the organizational chart is also available in the ERF.

 









b. the relationship between school and other academic units within the institution. Organizational charts may include committee structure organization and reporting lines	Comment by Taren, Douglas L - (taren): This may change







Figure #.  University of Arizona Organizational Chart Related to the Health Sciences Colleges.



c. the lines of authority from the school’s leader to the institution’s chief executive officer (president, chancellor, etc.), including intermediate levels (eg, reporting to the president through the provost)



WAITING FROM PRESIDENT’S OFFICE



d. for multi-partner schools and schools (as defined in Criterion A2), organizational charts must depict all participating institutions



Not Applicable



3) An instructional matrix presenting all of the school’s degree schools and concentrations including bachelor’s, master’s and doctoral degrees, as appropriate. Present data in the format of Template Intro-1.  



MEZCOPH provides a college-wide bachelor of science major in public health. It offers an MPH program with 13 concentrations, a DrPH program with 2 concentration areas and academic graduate programs in four topic areas.  A summary of these programs in the following table.	Comment by Taren, Douglas L - (taren) [2]: We may need to include tracks such as the Global Health, Industrial Hygiene would make this 15 concentrations. 





Table #.  MEZCOPH Degree Programs (Template Intro-1).



		Bachelor’s Degrees

		Categorized as Public Health

		Campus Based

		Distance Based



		Public Health

		BS

		X

		BS

		BS



		Master’s Degrees

		Academic

		Professional

		

		

		



		Biostatistics

		MS

		MPH

		X

		MPH

MS

		



		Epidemiology

		MS

		MPH

		X

		MPH

MS

		



		Public Health Policy and Management

		

		MPH

		X

		MPH

		



		Environmental and Occupational Health

		

		MPH

		X

		MPH

		



		Family and Child Health

		

		MPH

		X

		MPH

		



		Health Behavior Health Promotion

		MSPH

		MPH

		X

		MPH

MSPH

		



		One Health

		

		MPH

		X

		MPH

		



		Public Health Practice

		

		MPH

		X

		MPH

		



		Health Services Administration

		

		MPH

		X

		MPH

		MPH



		Applied Epidemiology

		

		

		X

		

		MPH



		Health Promotion

		

		

		X

		

		MPH



		Environmental Health Sciences

		MS

		

		

		MS

		



		Clinical Leadership (MD-MPH Phoenix)

		

		MPH

		X

		MPH

		



		Doctoral Degrees

		

		

		

		

		



		Biostatistics

		PhD

		

		

		PhD

		



		Epidemiology

		PhD

		

		

		PhD

		



		Health Promotion

		PhD

		

		

		PhD

		



		Environmental Health Sciences

		PhD

		

		

		PhD

		



		Public Health Policy and Management

		

		DrPH

		

		DrPH

		



		Maternal and Child Health

		

		DrPH

		

		DrPH

		



		Joint Degrees

		Academic

		Professional

		

		

		



		

		Existing concentration

		Joint-specific concentration

		

		

		

		

		



		Latin American Studies

		Any

		

		

		MPH-MA

		X

		MPH

		



		Mexican American Studies

		Any

		

		

		MPH-MS

		X

		MPH

		



		Law

		Any

		

		

		MPH-JD

		X

		MPH

		



		Business

		Any

		

		

		MPH-MBA

		X

		MPH

		



		Medicine

		

		PHPM

		

		MPH-MD

		X

		MPH

		



		Pharmacy

		Any

		

		

		MPH-PharmD

		X

		MPH

		



		Medicine

		

		MD

		

		MPH-MD

		X

		MPH

		









4) Enrollment data for all of the school’s degree schools, including bachelor’s, master’s and doctoral degrees, in the format of Template Intro-2. Schools that house “other” degrees and concentrations (as defined in Criterion D19) should separate those degrees and concentrations from the public health degrees for reporting student enrollments.   (Chris)



The enrollment data in the following table is from our Fall 2018 Census numbers.





		Table #.  Enrollment Data Fall 2018*	Comment by Taren, Douglas L - (taren) [2]: This will need to be updated with Fall 2019 data. 

		



		

		

		



		Degree

		Current Enrollment



		Master's

		 

		 



		 

		MPH*

		 



		

		Biostatistics

		



		

		Epidemiology

		



		

		Public Health Policy and Management

		



		

		Environmental and Occupational Health

		



		

		Family and Child Health

		



		

		Health Behavior Health Promotion

		



		

		One Health

		



		

		Public Health Practice

		



		

		Health Services Administration

		



		

		Applied Epidemiology

		



		

		Health Promotion

		



		

		Environmental Health Sciences

		



		

		MD-MPH (College of Medicine, Phoenix)

		



		 

		Academic public health master's*

		 



		

		Biostatistics

		



		

		Epidemiology

		



		

		Environmental Health Sciences

		



		

		Health Behavior Health Promotion

		



		Doctoral

		 

		 



		 

		DrPH*

		 



		

		Public Health Policy and Management

		



		

		Maternal and Child Health

		



		 

		Academic public health doctoral*

		 



		

		Biostatistics

		



		

		Epidemiology

		



		

		Environmental Health Sciences

		



		

		Health Behavior Health Promotion

		



		 

		All remaining doctoral degrees (SPH)

		 



		Bachelor's

		 

		 



		 

		BS in public health*

		 



		

		

		



		* Insert a row for each concentration within a public health degree. For example, if a school or program offers the MPH in four concentrations, this table should provide the current enrollment in each of the four concentrations separately.



		Provide data for the most recent year for which complete data are available at the time of the site visit (not at the time your preliminary self-study is due). 












A1. Organization and Administrative Processes 



The school demonstrates effective administrative processes that are sufficient to affirm its ability to fulfill its mission and goals and to conform to the conditions for accreditation. 



The school establishes appropriate decision-making structures for all significant functions and designates appropriate committees or individuals for decision making and implementation.



The school ensures that faculty (including full-time and part-time faculty) regularly interact with their colleagues and are engaged in ways that benefit the instructional school (eg, participating in instructional workshops, engaging in school-specific curriculum development and oversight).



1) List the school’s standing and significant ad hoc committees. For each, indicate the formula for membership (eg, two appointed faculty members from each concentration) and list the current members. 



MEZCOPH has 13 standing committees. These are the 1) Executive Council, 2) Dean’s Council, 3) Promotion and Tenure Committee, 4) Education Committee, 5)  Student Scholarships and Financial Aid, 6) Research Advisory Committee, 7) Community Engagement, Practice and Service Committee, 8) Student Affairs Committee, 9) Staff Advisory Council, 10) Academic/Administrative Professional Forum, 11) Faculty Assembly, 12) Committee on Inclusion and Equity, 12) Evaluation Committee, and 13) Community Advisory Board.  A description of each committee is provided next.	Comment by Taren, Douglas L - (taren) [2]: Not including department level committees.	Comment by Taren, Douglas L - (taren): This is from the bylaws but there are new guidance within the RAC committee that we may want to be in the bylaws.



Executive Council

The MEZCOPH Executive Council is responsible for assisting the Dean with long-range strategic planning, reviewing and recommending administrative, fiscal and operational policies, evaluating annual progress towards College goals and objectives, conducting academic program reviews, and conducting accreditation reviews. The Executive Council may recommend policy changes to the appointed personnel for their deliberation at College meetings.



Membership of the Executive Council includes: the Dean, Associate Deans, Assistant Deans, Department Chairs, Directors of college-wide administrative support offices, Directors of the college-wide centers, three student representatives selected by the Public Health Alliance that are from an undergraduate, master and doctoral degree program, one staff representative selected by the Staff Advisory Council, one academic professional selected by the Academic/Administrative Professional Forum, Chair of the Faculty Assembly, and one selected community member to provide a representative range of perspective from the MEZCOPH constituency.  The Executive Council has the authority to act for any committee not	Comment by Taren, Douglas L - (taren): Who are they for our list of members.  We also need a list of all members and then to check them against the bylaws and this document.

yet established. The need for and charge to other standing and ad hoc committees within the MEZCOPH shall be reviewed annually by the Executive Council.	Comment by Taren, Douglas L - (taren): Do we have evidence for this?



Current members of the committee are: 



Dean’s Council

The MEZCOPH Dean’s Council is responsible for assisting the Dean with college-wide management including fiscal and personnel decisions.  Membership of the Dean’s Council includes the Dean, Associate Deans, Assistant Deans, Department Chairs, Directors of college-wide administrative support offices.  



Current members of the committee are: 



Promotion and Tenure Committee.  

MEZCOPH has Departmental and a College Promotion and Tenure (P&T) Committees to advise Department Chairs and the Dean before recommendations are forwarded to university administrative levels concerning all faculty personnel matters. Faculty personnel matters include: hiring, retention, and recommendations for promotion and tenure. The charge of the P&T Committee is to consider faculty applications for P&T actions and to develop P&T Guidelines.  Each Department assigns one tenured professor and the Dean selects up to 2 additional tenured professors to serve on the College

P&T Committee. The Dean may replace a member of the P&T Committee at the request of the Committee members or at the Dean’s discretion. The status (selected or appointed) of the replacement member should match the status of the replaced member. Terms of membership are usually rotating terms of three years. The Associate Dean for Academic Affairs is an ex-officio member of the MEZCOPH P&T Committee. The Chair or Co-Chairs are selected by the committee members, and are voting members.  Members who miss three meetings in a row or more than four in a year are dismissed from the committee. If this occurs, the Dean will then ask the faculty member’s Department Chair to recommend

another member for the committee. All College P&T committee votes regarding promotion or tenure must have at least 4 members present for the review and vote. 



Current members of the committee are: 



Education Committee

The Education Committee works with the Associate Dean for Academic Affairs to set the education agenda for the College. The Committee evaluates educational effectiveness, provides curriculum oversight to the College, determines the academic standards for applicants and students, and develops academic policies for the College. The Education Committee is advisory to the Associate Dean for Academic Affairs (ex-officio member of the Committee), the Dean’s Council, and the Dean. Members of the Committee are the Program Directors, up to three director(s) of college-wide degree granting programs, the Assistant Dean for Student and Alumni Affairs, and three students selected by the Public Health Student Alliance (one each in an undergraduate, master and doctoral degree program). There are no specified terms of membership. The Chair of the Committee rotates among the faculty members of the committee at least every 3 months.  



Current members of the committee are: 



Student Scholarships and Financial Aid

This committee develops criteria and makes decisions regarding the distribution of state-funded scholarships, and assistantships that are available to MEZCOPH students. It works with the Development Officer to distribute foundation-based aid for students. It acts as an information clearinghouse for financial resources that are available to students. This committee is chaired by the Assistant Dean for Student and Alumni Affairs. Members of the committee include a faculty member from each program, the Director of Development and the Associate Dean for Academic Affairs.	Comment by Taren, Douglas L - (taren): What is meant by program? Is this department of the actual degree programs (MPH, MS, PhD, BS, etc) or programs by topics We need their names. 	Comment by Taren, Douglas L - (taren): Do we still have this position?  How should we name it? I assume that this Donna.



Current members of the committee are: 



Research Advisory Committee	Comment by Taren, Douglas L - (taren): This is from the bylaws but there are new guidance within the RAC committee that we may want to be in the bylaws.

This committee reviews current College research policy and practice and makes recommendations for improvements. The Associate Dean for Research chairs this committee. It is advisory to the Associate Dean for Research, the Executive Council and the Dean. Membership includes representatives from all Departments, based on recommendations of the Department Chairs. It also includes student representatives from the graduate programs, and community representatives. The Research Advisory Committee sets criteria for selection and terms of membership.	Comment by Taren, Douglas L - (taren): Not true. I thought it was composed of the people who have brought in funds.



Current members of the committee are: 



Community Engagement, Practice and Service Committee

This committee reviews current College public health service and practice and makes recommendations for improvements. It is advisory to the Associate Dean for Community Programs, the Executive Council and the Dean. It may be changed or dissolved by the Dean or the Associate Dean for Community Programs in consultation with the Executive Council.  The Associate Dean for Community Programs chairs the Committee. Its membership includes all interested parties in the College and from the communities. The Committee has representation from all Departments and offices of the College. The committee sets criteria for selection and terms of membership.



Current members of the committee are: 





Student Affairs Committee

This committee acts as a clearinghouse for issues related to students, plans, facilitates and supports seminars, workshops, etc, and lobbies/advocates for resolution of student problems. The committee is chaired by the Assistant Dean for Student Services and Alumni Affairs and is advisory to the Associate Dean for Academic Affairs and the Education Committee. Membership includes student representatives from each program, an MD-MPH student, and the staff from the Office of Student Services and Alumni Affairs. The committee sets criteria for selection and terms of membership. The committee meets twice each semester. It may be changed or dissolved by the Associate Dean for Academic Affairs in consultation with the Assistant Dean for Student and Alumni Affairs, and the Education Committee.	Comment by Taren, Douglas L - (taren): We need to be more clear about what are the programs.



Current members of the committee are: 



Staff Advisory Council

This council serves as the liaison between the administration, appointed personnel, and staff regarding the role of classified staff in the College and promotes opportunities for improvement in staff support. The staff of each Department and the collective staff of the College administrative offices (Dean’s Office, Office of Financial Affairs, Office of Information Technology, Office of Student Services and Academic Affairs, and Office of Development) shall each select up to two representatives to form the Staff Advisory Council. The Chair of the Council is selected by the members. The Staff Advisory Council sets the criteria for membership (or removal) and terms of membership.



Current members of the committee are: 



Academic/Administrative Professional Forum

This council serves as the liaison between the administration, staff, and faculty regarding the role of academic/administrative professional in the College. This council identifies key issues affecting academic professionals and developing strategies for addressing, i.e. career development, orientation and policy determination. This council is led by a Chair and an Immediate Past Chair. General membership is open to all academic and administrative professionals in the college.



Current members of the committee are: 



Faculty Assembly

The Faculty Assembly addresses issues that are the prerogative and duty of the faculty as defined under UHAP. Such issues would include, but are not limited to, creation of programs, requirements of such programs, representation on the UA Faculty Senate, among others. The Faculty Assembly will meet at least quarterly. Voting members include all faculty members with at least a 51% FTE position and a primary appointment in MEZCOPH. The Assembly will be led by a Chair (serving one year) and Chair-elect (serving two years, one as Chair-elect and a second as Chair). Each year a Chair-elect will be chosen by the voting members of the Faculty Assembly. The Chair of the Faculty Assembly will represent the Faculty on the Executive Committee. In his/her absence, the Chair-elect will represent the faculty.



Current members of the committee are: 



Committee on Inclusion and Equity

The Committee’s overall goal is to be a model of equity and inclusion by creating a scholarly community that understands, values and respects all individuals so students, faculty and staff can achieve their full potential as public health leaders. The Committee facilitates the integration of inclusion and equity throughout the College’s activities. The committee advises the Dean on policies and procedures to promote inclusion and equity for all in the College. The 11-member Committee is led by a chairperson and consists of three students, three faculty members, and three additional members of MEZCOPH who are selected from the Appointed Professionals and Classified staff personnel. The Dean appoints the chair of the committee.



Current members of the committee are: 



Evaluation Committee

This committee develops criteria and procedures to evaluate the College’s progress towards meeting its mission, goals and objectives, and oversees the process of evaluating all major aspects of the College’s operations. The Committee is advisory to the Executive Council and the Dean.   Members include representatives from each of the Departments, the Director of the Office of Information Technology, the Associate and Assistant Deans, a community representative and representatives from the student and alumni bodies. The Dean’s Council and the Evaluation Committee set the criteria for membership (or removal) and terms of membership. The Chair is chosen by the Dean.



Current members of the committee are: 



Community Advisory Board

This board provides and supports opportunities for the College to collaborate with the community, advises the Dean, when appropriate, as to College activities, advocates for and supports College activities, and raises funds for the College. The Dean, Associate Deans, Assistant Deans and the Director of the Development Office are ex-officio members of the Board.  Membership is representative of the community and includes individuals interested in the College and its activities. Membership is by recommendation from the Board or members of the College, approval of the Dean, and election by the Board. Terms of membership are three years, subject to renewal pursuant to the Community Advisory Board guidelines and rules.



Current members of the committee are: 



Briefly describe which committee(s) or other responsible parties make decisions on each of the following areas and how the decisions are made:



a. degree requirements 



The Education Committee is the overarching group that determines degree requirements and approval for degree requirements are based on a majority vote. The graduate college requires the same number of credits for all the MPH concentrations as they are all part of a single degree program. Departments initiate degree programs and are approved by the Education Committee.  Additionally, new degrees need to be approved by several university committees and the Arizona Board of Regents. 



b. curriculum design 



The Education Committee is the overarching group that determines how the curricula are designed. An undergraduate sub-committee of the Education Committee makes recommendations for any changes to the college-wide undergraduate curricula. Departments initiate how curricula are designed for MPH concentrations and academic degrees.  All new curricula and changes to curricula designs are reviewed by the Education Committee and approved when they impact the required MPH courses and other degree programs. The Education Committee requires a majority vote to approve new and significantly modified curricula designs.  Changes to required courses also need to be approved by several university committees.

 

c. student assessment policies and processes (Doug and Chris)





The Education Committee sets standards for assessing the student progress in courses. This is done at the time when any new course is presented to the committee by reviewing the syllabus and ensuring that there is a clear method for student assessment.  The Office of Student Services and Alumni Affairs works with the Education Committee to determine the processes to assess progress toward graduation and curriculum 



d. admissions policies and/or decisions (Chris, Amy and Doug)



The Education Committee determines admissions policies for the undergraduate and graduate programs, and must follow university and Graduate College policies. The Education Committee sets the admissions criteria for the undergraduate major. Academic advisors in the Office of Student Services and Alumni Affairs review all applications to the major and make admissions decisions based on whether applicants meet the minimum admissions standards. If an applicant has unusual or questionable circumstances, the Undergraduate Sub-Committee of the Education Committee is consulted.



Official admissions for all graduate programs occur through the UA Graduate College. Each program sets admissions criteria for their MS, PhD, and DrPH programs, and the Education Committee sets admissions criteria for the MPH program. MEZCOPH admissions committees make recommendations to the Graduate College, and the Graduate College confirms that the applicant has a bachelor’s degree (or master’s degree if this is required) from a 4-year, accredited institution with a 3.0 GPA, as well as any required English proficiency exams for international applicants. 



Each program handles admissions decisions differently. For all MS, PhD, and DrPH programs, at least two faculty members review each application, and make a recommendation to admit, interview, or deny to the program’s admissions committee. Some doctoral programs interview top applicants before an admissions decision is made. The admissions committee, led by the Program Director, makes the final admissions decision. In the MPH program, five programs--Biostatistics, Environmental Health Sciences, Health Services Administration, One Health, and Public Health Practice--have two faculty members review each application and make a recommendation to their program’s admissions committee. Four other programs—Epidemiology, Family and Child Health, Health Behavior Health Promotion, and Public Health Policy and Management—ask the Office of Student Services and Alumni Affairs to conduct a first review of each application, and make a recommendation to admit, deny, or discuss. In this case, notes regarding the applicant’s qualifications and any red flags are reviewed with the Program Director and/or a small committee. Faculty members make the final admissions decisions on all applications. 



For the online MPH program, the faculty have given Pearson a set of admissions criteria and minimum standards. The Associate Director of Recruitment Services for Pearson reviews all applications. If an applicant meets the minimum qualifications and does not have any red flags, they are recommended for admission. If an applicant does not meet minimum qualifications and/or has red flags, the application is sent to the Program Director for an admissions decision. All applications are reviewed by the Associate Dean for Academic Affairs before a recommendation to admit is submitted to the Graduate College.



e. faculty recruitment and promotion (Doug)



Faculty recruitment is initiated by Departments when funds are available for a position. One scenario is when a specific person is being recruited for a position due to the availability of specific funds such as with the Provost’s Strategic Priorities Faculty Initiative (SPFI) funds and the second is through an open search.  In both cases all positions are approved by a department committee and initial rank is recommended to the Dean by the College’s P&T Committee.  Departments develop a search committee and work with the College’s Office of Human Resources and the Committee on Inclusion and Equity to develop an appropriate position announcement and recruitment strategy.	Comment by Taren, Douglas L - (taren) [2]: Is this always the case?



Faculty promotion follows university policies and practices and starts with a department P&T committee reviewing promotion dossiers and is then reviewed by the college P&T committee with recommendations being made to the Dean.  Dossiers are then forwarded to the University P&T Committee who makes a recommendation to the Provost for promotion. Promotion 



f. research and service activities (Jeff and ___)



The research advisory committee makes decisions regarding research goals and objectives.  The Community Engagement, Practice and Service Committee sets goals and objectives that support service activities.  These committees also monitor and report the College research and service activities annually at a collegewide retreat.



2) A copy of the bylaws or other policy documents that determine the rights and obligations of administrators, faculty and students in governance of the school.  



The most recent College Bylaws were approved Date and are in the ERF.   



3) Briefly describe how faculty contribute to decision-making activities in the broader institutional setting, including a sample of faculty memberships and/or leadership positions on committees external to the unit of accreditation.  (Doug and Department Chairs)



MEZCOPH faculty participate on several university level standing committee and on college level and health sciences center ad-hoc committees.  At the University level, MEZCOPH faculty serve on the faculty senate, the undergraduate and graduate curriculum committees, the University P&T committee, the College Academic Administrators Council. MEZCOPH faculty have been members of several search committees for senior level administrators.  A MEZCOPH faculty member is currently the University of Health Sciences Associate Vice President for Health Equity, Outreach and Interprofessional Activities. 	Comment by Taren, Douglas L - (taren) [2]: We should add more here.



4) Describe how full-time and part-time faculty regularly interact with their colleagues (self-study document) and provide documentation of recent interactions, which may include minutes, attendee lists, etc. (Doug with input from Department Chairs)



Full-time and part-time faculty participate in department and collegewide meetings. …….



INSERT NARRATIVE HERE AND PROVIDE LOCATION OF DOCUMENTATION IN ERF



5) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area.  (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE

[bookmark: _Toc464487852]

The college’s structure allowed the college to be responsive to the changing landscape of higher education and to make changes to improve the function of the college. Examples include having collegewide votes to change bylaws, the establishment of departments from divisions, updated promotion and tenure guidelines, the creation of a College Environment Committee that promoted and helped create a lactation room and water bottle filling station, an active Committee on Inclusion and Equity and student representation on committees.  MEZCOPH challenges include improving the turnout for committee meetings such as meeting quorum for the faculty assembly on a consistent basis.. 
	Comment by Taren, Douglas L - (taren):  Make sure it is listed above.

A2. Multi-Partner Schools (applicable ONLY if functioning as a “collaborative unit” as defined in CEPH procedures)  



Not Applicable.



[bookmark: _Toc464487853]


A3. Student Engagement

 

Students have formal methods to participate in policy making and decision making within the school, and the school engages students as members on decision-making bodies whenever appropriate.

 

[bookmark: _Toc464487854]1)    Describe student participation in policy making and decision making at the school level, including identification of all student members of school committees over the last three years, and student organizations involved in school governance. Schools should focus this discussion on students in public health degree programs.  (Chris)



Undergraduate, master and doctoral level students have been and are currently members of numerous committees in the college that have policy and decision-making authority. The list of students on committees for the past three years are in Table #.  Through their committee participation students vote on a variety of issues.  Students tend to be most influential on the student affairs committee, education committee, committee on inclusion and equity, and our college’s environment taskforce.  Additionally, through these committee students are able to bring issues to the college’s Dean’s Council.  One example is that student representatives from student affairs addressed the need for a workshop on power and privilege dynamics within academic institutions which resulted in having it incorporated into a collegewide retreat. Another example of how student input has affecte the college is that the student representation on our Education Committee was increased to 3 students (representing each degree level: undergraduate, master and doctoral) compare with one vote.  

Students also take the lead on our semi-annual internship conference and our annual social justice conference to determine conference themes and invited speakers.  Additionally, undergraduate and graduate student ambassadors play a significant role on determining how resources are directed toward recruitment.  Students representatives are also present and attend our Executive Council meetings.

Students are also included in department faculty searches. They are members of search committees and all students are able to provide evaluation of presentations by candidates for faculty positions.   Students are consulted and proide input wheever we create a new degree program or there is a proposal to develop specific program fees. Student input is provide via surveys and focus groups.  Finally, every course in the college conducts a Teaching and Course Evaluation (TCE). These student evaluations are made public. Students also provide input to our college’s evaluation by participating in an exit survey and in alumni surveys.

Table # Student Memberships on College Committees

		Committees

		Student Memberships

2017-18

		Student Memberships

2018-19

		Student Memberships

2019-20



		

		

		

		



		

		

		

		



		

		

		

		





Department level… 

2)    If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)

 

One of the main challenges that we have with getting MPH students involved is their short time in residence given it is on average a two-year proram. It is also difficult to get online students involved but we do invit them to be members (one has even been on our self-study team).  We are fortunate to have a strong Office of Student Services and Alumni Affairs that works with the students and gets feedback via various online surveys and focus groups. Students also are able to provide input directly to advisor and to our Assistant Dean but it is still difficult given their short time period on campus.  Student organizations do play an important role int eh college and can help provide a single voice to the faculty and administration on a variety of issues. One possible method for us to improve student input is to provide more feedback to students to how their input has led to changes within academic programs and collegewide policies. 

 






A4. Autonomy for Schools of Public Health 



A school of public health operates at the highest level of organizational status and independence available within the university context. If there are other professional schools in the same university (eg, medicine, nursing, law, etc.), the school of public health shall have the same degree of independence accorded to those professional schools. Independence and status are viewed within the context of institutional policies, procedures and practices.  (Lorraine)

 

1) Briefly describe the school’s reporting lines up to the institution’s chief executive officer. The response may refer to the organizational chart provided in the introduction.



The lines of accountability and access to higher-level University officials for MEZCOPH are identical to all other colleges within the University. (Please see UA organizational chart)



The Dean of the college is its chief academic and administrative officer. As the academic leader, the dean is charged with the responsibility of maintaining academic standards in teaching, research, and other services performed by his or her faculty. The University’s Council of Deans, which meets monthly, is the principal vehicle for coordinating academic policies and procedures among the different colleges.



The Dean of MEZCOPH has all the authority and prerogatives accorded to all college deans at the University. She meets regularly with the Senior Vice President for Health Sciences and the other senior University administrators to discuss progress and issues at the College. As with other deans, she formally meets with the President of the University on an annual basis to discuss the state of the College. She sits on the Council of Deans, a body composed of the deans of all of the colleges within the University that is chaired by the University Provost and meets monthly during the academic year. She also sits on the UA Health Sciences Intercollegiate Council which meets monthly with the University’s Senior Vice President for Health Sciences to discuss all aspects of the UA Health Sciences.





2) Describe the reporting lines and levels of autonomy of other professional schools located in the same institution and identify any differences between the school of public health’s reporting lines/level of autonomy and those of other units. 



The College is an integral part of the University of Arizona, an accredited institution of higher education, and has the same level of independence and status accorded to other professional colleges of the University of Arizona.  The College is housed within the Arizona Health Sciences.  Although the MPH and DrPH degrees are professional degrees all of our college’s graduate programs are part of the UA Graduate College.  Thus, students must be admitted to the Graduate College to be in these degree programs. This relationship allows MEZCOPH to obtain additional support with regards to the admission of students, financial support for these students, and oversight of the curricula and graduation requirements.



3) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



The autonomy of the College has the same reporting criteria as other colleges in the health sciences center.  Additionally, being part of the health sciences center allows MEZCOPH to work closer with the other health care colleges. Additionally, since our students are also part of the graduate college, we also are able to work with other colleges with regards to university-level policies and programs. However, it is a challenge at times to be more involved and influential at the university since the health sciences center is sometimes perceived as its own entity.   









[bookmark: _Toc464487855]


A5. Degree Offerings in Schools of Public Health



A school of public health offers a professional public health master’s degree (eg, MPH) in at least three distinct concentrations (as defined by competencies in Criterion D4) and public health doctoral degree programs (academic or professional) in at least two concentrations (as defined by competencies in Criterion D4).  A school may offer more degrees or concentrations at either degree level. (Doug)



1) Affirm that the school offers professional public health master’s degree concentrations in at least three areas and public health doctoral degree programs of study in at least two areas. Template Intro-1 may be referenced for this purpose. 



MEZCOPH offers 12 MPH concentrations, four PhD programs and 1 DrPH program with two areas of concentration.  Please refer to Table #.  MEZCOPH Degree Programs (Template Intro-1) on page # for the complete list of degrees. 



2) An official catalog or bulletin that lists the degrees offered by the school. 



The MEZCOPH Curriculum Guide is the official academic catalog that lists and describes the degrees offered by the College. It is located on the College’s website at: https://publichealth.arizona.edu/graduate-students and is located in the ERF (File Name: MEZCOPH Curriculum Guide 2019-20.pdf).  
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B1. Guiding Statements 



The school defines a vision that describes how the community/world will be different if the school achieves its aims.



The school defines a mission statement that identifies what the school will accomplish operationally in its instructional, community engagement and scholarly activities. The mission may also define the school’s setting or community and priority population(s).



The school defines goals that describe strategies to accomplish the defined mission.



The school defines a statement of values that informs stakeholders about its core principles, beliefs and priorities.





1) A one- to three-page document that, at a minimum, presents the school’s vision, mission, goals and values. 



MEZCOPH has a clearly stated mission, values statement, and goals and objectives.  The College’s mission and goals and objectives were initially developed by the MEZCOPH Executive Council, reviewed and approved by the faculty, and implemented in November 2001.  The current mission and goals and objectives were reviewed in 2006, 2009, and 2012.  The goals and objectives are reviewed and monitored on a semi-annual basis during college-wide meetings.  The major administrative committees of the college – Dean’s Council, Education Committee, Committee on Inclusion and Equity (CIE), Community Engagement, Practice and Service (CEPAS) Committee, and the Research Advisory Council (RAC) – are responsible for continually reviewing goals and objectives.  These major committees have college-wide representation.  When revisions in either the mission or the goals are recommended, those recommendations are placed before the faculty and other voting members of MEZCOPH for discussion, feedback and approval. 



Further, the mission, vision, goals and objectives are available to the University community, the College’s constituents, and to the public, via the College’s website, http://www.publichealth.arizona.edu/ .   Additionally, they are made available to the public by highlighting them in the college’s promotional and recruitment publications and in presentations made by administrative members of the College.  Evaluation is a formal, ongoing activity at the College. This ongoing system provides a mechanism for evaluating performance towards achieving current goals and objectives, while at the same time allowing opportunities for exploring improvements and making necessary revisions of the goals and objectives.  In addition, the College’s strategic planning process provides further review and evaluation by the entire college on a semi-annual basis.



Values:

The Mel & Enid Zuckerman College of Public Health acts with respect and integrity to continuously advance health and well-being for all through knowledge, collaboration, empowerment, advocacy and sustainability. Our core values are: Fairness, Trust, Equity, Social Justice, Excellence, Innovation, Commitment, Collegiality, Diversity, Open Communication, Participation, Consensus and Enhancement. We strive to foster an educational community that values innovation and excellence in teaching, creation and dissemination of knowledge, practice-based research and research-based practice to address the health needs and interests of individuals and communities.



Mission:

The Mel and Enid Zuckerman College of Public Health is dedicated to promoting the health and wellness  of individuals and communities in the southwest and globally with an emphasis on achieving health equity through excellence in education, research & service.  



Vision:

Our vision is to have a “local impact, national influence, and global reach.” 



Goals and Objectives:



The college has divided its overall goals and objectives into the three traditional areas of academia for a land grant institution. They are Teaching, Research and Service.



The goals and objectives related to teaching are:

		Evaluation Measure

		Data Collection Method For Measure

		Responsibility for Review



		Instructional Goal 1: Recruit and Develop a Diverse and Robust Academic Community



		1.1. Have changes in the percent of applicants to our graduate degree programs at a rate that is comparable to annual changes in percent of applicants to SOPHAS pool.

		

		



		1.2. 33% of applicants, 33% accepted, and 33% matriculated students will be from the Four Corner States, HRSA Region 9 and WRGRP Associated States.

		

		



		1.3a. At the graduate level, ensure that 40% of applicants, accepted, and matriculated students will represent a diversity of racial and ethnic groups, as measured by underrepresented US minorities and international students.

		

		



		1.3b At the undergraduate level, ensure that 40% of applicants, accepted, and matriculated students will represent a diversity of racial and ethnic groups, as measured by underrepresented US minorities and international students.

		

		



		1.3. Have at least 35% of accepted students matriculate into the graduate programs.

		

		



		1.4. 80% of matriculated students in the MPH program will have an entry GPA of > 3.25.-[

		

		



		1.5. Annually review Instructional Goal 1 objectives and develop yearly recruitment plan based on past year performance.

		

		



		Instructional Goal 2:  To educate individuals for successful public health professional, research and academic careers.



		2.1.  Ensure 67% of MPH students participate in experiential/applied learning opportunities beyond internships, theses and dissertations as measured by the number of students who take field-based courses, laboratories, service learning courses, and participate in experiential activities within courses and independent studies prior to graduation.

		

		



		2.2.  Ensure 67% of all students work with community-based programs prior to graduation.

		

		



		2.3. Ensure 33% of MPH students are involved with research teams prior to graduation.

		

		



		2.4 Ensure 33% of public health graduate students are involved in public health instruction prior to graduation.

		

		



		2.5a Ensure that at least 70% of students are satisfied with the academic advising they received as students.

		

		



		2.5b Ensure that at least 70% of students are satisfied with the career advising they received as students.

		

		



		2.6  Ensure that all course syllabi include language that addresses inclusive excellence. 

		

		



		2.7  Have identifiable efforts that support having the physical resources to provide instruction to students. 

		

		



		2.8 Ensure that each academic section reviews their academic programs identifying their strengths and weaknesses and including how they addressed their academic programs’ learning competencies.  Reviews will be performed at 3-year intervals.

		

		



		Instructional Goal 3: Foster the Success of Our Students



		3.1 Graduate 80% of all graduate students within the allowable time to degree, as determined by the UA Graduate College.

		

		



		3.2 Ensure 25% of graduate students present at established professional meetings and conferences (not including internship conference) prior to graduation.

 

		

		



		3.3 Ensure 33% of graduate students provide extramural service to community organizations prior to graduation.

		

		



		3.4 Ensure 67% of academic degree students are authors or coauthors of peer reviewed papers prior to graduation.

		

		



		3.5 Ensure 33% of MPH students are authors or coauthors of peer reviewed or non-peer reviewed scholarly work prior to graduation.

		

		



		3.6 Provide and maintain opportunities for students to develop leadership skills through membership on internal and external committees, clubs and events.

		

		



		3.7 Provide leadership training for student leaders through courses, short-term workshops, and special leadership development events.

		

		



		3.8 Ensure 67% of graduate students have received funds through assistantships, scholarships, and grants prior to graduation.

		

		



		3.9 Ensure 33% of graduate students in academic programs apply for external funding awards, (meeting support scholarships, scholarships, fellowships, etc.) prior to graduation.

		

		



		3.10 Ensure that at least 85% of students are employed or are continuing their education within 12 months after graduation. 

		

		 



		Instructional Goal 4: Have well trained and qualified course instructors.



		4.1a  Ensure that all new faculty members and lecturers receive training on current teaching techniques and technologies available at the University before they start teaching.

		

		



		4.1b  Ensure that all faculty who are being reviewed for promotion and tenure (P&T) have a current teacher-course evaluations and a peer evaluation included as part of the P&T evaluation.  

		

		



		4.2  The college will provide at least two teaching workshops each year. 

		

		



		4.2  At least 60% (?) of the faculty will attend a program to improve their instructional skills over a two-year period.

		

		



		4.3 Have each required course be peer evaluated at least once every ## years.

		

		







The goals and objectives related to research are:

		Evaluation Measure

		Data Collection Method For Measure

		Responsibility for Review



		RESEARCH



		1.1. Expenditures on externally funded grants & contracts (with MEZCOPH PI) will average at least $250,000 annually per TE/T faculty member.

		

		



		1.2. Primary faculty (at least half-time) will, on average, be externally funded for at least 30% time for research, training and/or other scholarly activity.

		

		



		1.3. Tenured and tenure-track faculty will publish on average at least three peer-reviewed articles per year.

		

		



		1.4. At graduation, at least two thirds of our students will have participated in a research project (outside of the classroom).

		

		







The goals and objectives related to service are: 

 

		Evaluation Measure

		Data Collection Method For Measure

		Responsibility for Review



		SERVICE 



		Objective 1:  Ensure that no fewer than 75% of faculty and academic professionals are involved in community engagement, outreach, practice and service activities that focus on eliminating health disparities, building/and strengthening collaborations, targeting Healthy People 2020 goals & Public Health Preparedness. 

		

		



		Objective 2:  Ensure that no fewer than 75% of the undergraduate public health and  MPH student internships are community-based and focused on community outreach, practice and service activities that emphasize eliminating health disparities, building and strengthening collaborations, targeting AZ Healthy People 2020 goals & Public Health Preparedness. 

		

		



		Objective 3:  Ensure that no fewer than 40% of faculty, academic and service professionals are involved in the delivery of workforce development/continuing education activities to diverse audiences.

		

		



		Objective 4:    Workforce Development Reach-    Demonstrate on an annual basis UA MEZCOPHs workforce development presence in each Arizona County as reflected in the number of participants in WRPHTC training activities.  

		

		



		Objective 5:  Geographic Reach - Demonstrate on an annual basis UA MEZCOPH’s community engagement, practice and service presence in each Arizona county and/or tribe as reflected in the dollars invested in the College’s major  initiative.

		

		









2) If applicable, a school-specific strategic plan or other comparable document. 



Strategic Plan can be found in the ERF.





3) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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B2. Graduation Rates (Chris)



		DRAFT ___ CEPH Graduation Rates 2018 Annual CEPH Report



		Degree

		Maximum Time to Degree

		Number Starting

		Number Withdrawn

		Number Graduating

		Number Continuing

		Graduation Rate



		DrPH

		5

		2

		0

		2

		0

		100%



		MPH

		6

		115

		13

		102

		0

		89%



		MS

		6

		8

		2

		6

		0

		75%



		PhD

		5

		2

		0

		2

		0

		100%



		BS

		2

		233

		8

		199

		26

		85%









		DRAFT Students in MPH Degree, by Cohorts Entering Between August 2012 and August 2018



		 

		Cohort of Students

		2012-13

		13-14

		2014-15

		2015-16

		2016-17

		2017-18

		2018-19



		2012-2013

		# Students Entered

		112

		 

		 

		 

		 

		 

		 



		

		#  Students withdrew, dropped, etc.

		5

		 

		 

		 

		 

		 

		 



		

		# Students Graduated

		1

		 

		 

		 

		 

		 

		 



		

		Cumulative graduation rate

		0.89%

		 

		 

		 

		 

		 

		 



		2013-2014

		# Students Entered

		106

		97

		 

		 

		 

		 

		 



		

		#  Students withdrew, dropped, etc.

		2

		1

		 

		 

		 

		 

		 



		

		# Students Graduated

		64

		0

		 

		 

		 

		 

		 



		

		Cumulative graduation rate

		58.04%

		0.00%

		 

		 

		 

		 

		 



		2014-2015

		# Students Entered

		40

		96

		115

		 

		 

		 

		 



		

		#  Students withdrew, dropped, etc.

		2

		5

		1

		 

		 

		 

		 



		

		# Students Graduated

		20

		55

		0

		 

		 

		 

		 



		

		Cumulative graduation rate

		75.89%

		56.70%

		0.00%

		 

		 

		 

		 



		2015-2016

		# Students Entered

		18

		36

		114

		121

		 

		 

		 



		

		#  Students withdrew, dropped, etc.

		2

		3

		4

		3

		 

		 

		 



		

		# Students Graduated

		9

		22

		68

		1

		 

		 

		 



		

		Cumulative graduation rate

		83.93%

		79.38%

		59.13%

		0.83%

		 

		 

		 



		2016-2017

		# Students Entered

		7

		11

		42

		117

		96

		 

		 



		

		#  Students withdrew, dropped, etc.

		1

		2

		2

		2

		0

		 

		 



		

		# Students Graduated

		3

		6

		26

		84

		1

		 

		 



		

		Cumulative graduation rate

		86.61%

		85.57%

		81.74%

		70.25%

		1.04%

		 

		 



		2017-2018

		# Students Entered

		3

		3

		14

		31

		95

		95

		 



		

		#  Students withdrew, dropped, etc.

		1

		1

		2

		1

		1

		1

		 



		

		# Students Graduated

		2

		2

		7

		20

		75

		1

		 



		

		Cumulative graduation rate

		88.39%

		87.63%

		87.83%

		86.78%

		79.17%

		1.05%

		 



		2018-2019

		# Students Entered

		0

		0

		5

		10

		19

		93

		128



		

		#  Students withdrew, dropped, etc.

		0

		0

		 

		 

		 

		 

		 



		

		# Students Graduated

		0

		0

		 

		 

		 

		 

		 



		

		Cumulative graduation rate

		88.39%

		87.63%

		88.70%

		87.60%

		80.21%

		2.11%

		0.78%



		

		

		

		

		

		

		

		

		



		Starting cohort numbers does not include those who switched into another program within our college.

		



		

		

		

		

		

		

		

		

		



		2012-2013 - 3 people changed to MS programs (1 MS BIOS, 1 MS EHS, 1 MS EPI) and thus are counted with those degree's 

		



		

		graduation numbers

		

		

		

		

		

		

		



		2014-2015 - 1 person switched to MS BIOS and thus are counted with the MS BIOS graduation numbers; 

		

		



		

		5 not graduated as of the start of the 18-19 AY

		

		

		

		

		

		



		2015-2016 - 3 people switched to MS EHS and PH Certificate and are in those graduation numbers; 

		

		



		

		10 not graduated as of the start of 18-19 AY

		

		

		

		

		

		



		2016-2017 - 19 not graduated as of the start of 18-19 AY

		

		

		

		

		

		



		2017-2018 - 1 person changed to MS EHS and will be in those graduation numbers; 

		

		

		

		



		

		93 not graduated as of the start of the 18-19 AY

		

		

		

		

		









The school collects and analyzes graduation rate data for each public health degree offered (eg, BS, MPH, MS, PhD, DrPH).



The school achieves graduation rates of 70% or greater for bachelor’s and master’s degrees and 60% or greater for doctoral degrees. 



[bookmark: _Toc464487858]1)    Graduation rate data for each degree in unit of accreditation. See Template B2-1.

 

INSERT TEMPLATE B2-1 HERE

 

2)    Data on doctoral student progression in the format of Template B2-2.

 

INSERT TEMPLATE B2-2 HERE

 

3)    Explain the data presented above, including identification of factors contributing to any rates that do not meet this criterion’s expectations and plans to address these factors.

 

Undergraduate is not an issue with meeting expectations.



Small sample sizes by year but overall we are meeting the numbes

Look for any trends …  



70% degrees

60% doctoral degrees



INSERT NARRATIVE HERE

 

4)    If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)

 

IF APPLICABLE, INSERT NARRATIVE HERE



Strength.. flexibility for doctoral students as clock does not start until successful completion of comprehensive exam and then it is 5 years.



Undergraduates college has determined that starts counting when  they admitted to the major most graduate meet 2 years of graduation.  





 ABOR requires that programs with low degree production do an evaluation and report the results to the Board as part of the APR. The table below shows the minimum number of degrees a program is required to produce. Units with programs that have failed to attain the required number of degrees over three years will be notified by the Office of Curricular Affairs. Methodology for this report is found in Appendix C. Discuss this issue in the self-study report. Contact Celeste Pardee if you have questions. 



Many of our MS and PhD Programs started after our last academic program review.  Our DrPH and academic epidemiology programs are productive.  Our newest MSPH/PHD program in Health Behavior Health Promotion has already graduated a student.  	Comment by Taren, Douglas L - (taren): Do we want a statement about the PhD in EHS and other doctoral prograsm, BIOS/EPI….



B3. Post-Graduation Outcomes (Chris and Htay)



The school collects and analyzes data on graduates’ employment or enrollment in further education post-graduation, for each public health degree offered (eg, BS, MPH, MS, PhD, DrPH).



The school achieves rates of 80% or greater employment or enrollment in further education within the defined time period for each degree.



1) Data on post-graduation outcomes (employment or enrollment in further education) for each degree. See Template B3-1. 



INSERT TEMPLATE B3-1 HERE



2) Explain the data presented above, including identification of factors contributing to any rates that do not meet this criterion’s expectations and plans to address these factors. 



INSERT NARRATIVE HERE



3) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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B4. Alumni Perceptions of Curricular Effectiveness (Chris and Htay)



For each public health degree offered, the school collects information on alumni perceptions of their own success in achieving defined competencies and of their ability to apply these competencies in their post-graduation placements.



The school defines qualitative and/or quantitative methods designed to maximize response rates and provide useful information. Data from recent graduates within the last five years are typically most useful, as distal graduates may not have completed the curriculum that is currently offered.



1) Summarize the findings of alumni self-assessment of success in achieving competencies and ability to apply competencies after graduation. 



INSERT NARRATIVE HERE



2) Provide full documentation of the methodology and findings from alumni data collection. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



3) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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B5. Defining Evaluation Practices 



The school defines appropriate evaluation methods and measures that allow the school to determine its effectiveness in advancing its mission and goals. The evaluation plan is ongoing, systematic and well-documented. The chosen evaluation methods and measures must track the school’s progress in 1) advancing the field of public health (addressing instruction, scholarship and service) and 2) promoting student success.  (Jeff)



1) Present an evaluation plan that, at a minimum, lists the school’s evaluation measures, methods and parties responsible for review. See Template B5-1. 



INSERT TEMPLATE B5-1 HERE



2) Briefly describe how the chosen evaluation methods and measures track the school’s progress in advancing the field of public health (including instruction, scholarship and service) and promoting student success. 



INSERT NARRATIVE HERE



3) Provide evidence of implementation of the plan described in Template B5-1. Evidence may include reports or data summaries prepared for review, minutes of meetings at which results were discussed, etc. Evidence must document examination of progress and impact on both public health as a field and student success. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



4) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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B6. Use of Evaluation Data (Committee Discussion and Notes)



The school engages in regular, substantive review of all evaluation findings, as well as strategic discussions about the implications of evaluation findings. 



The school implements an explicit process for translating evaluation findings into programmatic plans and changes and provides evidence of changes implemented based on evaluation findings.



1) Provide two to four specific examples of programmatic changes undertaken in the last three years based on evaluation results. For each example, describe the specific evaluation finding and the groups or individuals responsible for determining the planned change, as well as identifying the change itself. 



INSERT NARRATIVE HERE



2) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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C1. Fiscal Resources  (Jing)

	

The school has financial resources adequate to fulfill its stated mission and goals. Financial support is adequate to sustain all core functions, including offering coursework and other elements necessary to support the full array of degrees and ongoing operations.



1) Describe the school’s budget processes, including all sources of funding. This description addresses the following, as applicable:



a) Briefly describe how the school pays for faculty salaries. If this varies by individual or appointment type, indicate this and provide examples. 



INSERT NARRATIVE HERE



b) Briefly describe how the school requests and/or obtains additional faculty or staff (additional = not replacements for individuals who left). If multiple models are possible, indicate this and provide examples.



INSERT NARRATIVE HERE



c) Describe how the school funds the following:

a. operational costs (schools define “operational” in their own contexts; definition must be included in response)



INSERT NARRATIVE HERE



b. student support, including scholarships, support for student conference travel, support for student activities, etc.



INSERT NARRATIVE HERE



c. faculty development expenses, including travel support. If this varies by individual or appointment type, indicate this and provide examples



INSERT NARRATIVE HERE



d) In general terms, describe how the school requests and/or obtains additional funds for operational costs, student support and faculty development expenses.



INSERT NARRATIVE HERE



e) Explain how tuition and fees paid by students are returned to the school. If the school receives a share rather than the full amount, explain, in general terms, how the share returned is determined. If the school’s funding is allocated in a way that does not bear a relationship to tuition and fees generated, indicate this and explain.



INSERT NARRATIVE HERE



f) Explain how indirect costs associated with grants and contracts are returned to the school and/or individual faculty members. If the school and its faculty do not receive funding through this mechanism, explain.



INSERT NARRATIVE HERE



If the school is a multi-partner unit sponsored by two or more universities (as defined in Criterion A2), the responses must make clear the financial contributions of each sponsoring university to the overall school budget. The description must explain how tuition and other income is shared, including indirect cost returns for research generated by the school of public health faculty appointed at any institution.



IF APPLICABLE, INSERT NARRATIVE HERE



2) A clearly formulated school budget statement in the format of Template C1-1, showing sources of all available funds and expenditures by major categories, for the last five years. 



INSERT TEMPLATE C1-1



If the school is a multi-partner unit sponsored by two or more universities (as defined in Criterion A2), the budget statement must make clear the financial contributions of each sponsoring university to the overall school budget. 



IF APPLICABLE, INSERT NARRATIVE HERE



3) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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C2. Faculty Resources (Doug)



The school has adequate faculty, including primary instructional faculty and non-primary instructional faculty, to fulfill its stated mission and goals. This support is adequate to sustain all core functions, including offering coursework and advising students. The stability of resources is a factor in evaluating resource adequacy. 



Students’ access to a range of intellectual perspectives and to breadth of thought in their chosen fields of study is an important component of quality, as is faculty access to colleagues with shared interests and expertise. 



All identified faculty must have regular instructional responsibility in the area. Individuals who perform research in a given area but do not have some regular expectations for instruction cannot serve as one of the three to five listed members.



1) A table demonstrating the adequacy of the school’s instructional faculty resources in the format of Template C2-1. 



INSERT TEMPLATE C2-1 HERE



2) All primary instructional faculty, by definition, are allocated 1.0 FTE. Schools must explain the method for calculating FTE for any non-primary instructional faculty presented in C2-1. 



INSERT NARRATIVE HERE



3) If applicable, provide a narrative explanation that supplements reviewers’ understanding of data in the templates. 



INSERT NARRATIVE HERE



4) Data on the following for the most recent year in the format of Template C2-2. See Template C2‑2 for additional definitions and parameters.



INSERT TEMPLATE C2-2 HERE



5) Quantitative data on student perceptions of the following for the most recent year. Schools should only present data on public health degrees and concentrations. 



a. Class size and its relation to quality of learning (eg, The class size was conducive to my learning)



INSERT DATA HERE



b. Availability of faculty (ie, Likert scale of 1-5, with 5 as very satisfied)



INSERT DATA HERE



6) Qualitative data on student perceptions of class size and availability of faculty. Only present data on public health degrees and concentrations.  (Chris)



INSERT SUMMARY HERE AND PROVIDE LOCATION OF FULL RESULTS IN ERF



7) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area.  (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE

[bookmark: _Toc464487864]C3. Staff and Other Personnel Resources (Jing and Lorraine)

 

The school has staff and other personnel adequate to fulfill its stated mission and goals. The stability of resources is a factor in evaluating resource adequacy. 



1) A table defining the number of the school’s staff support for the year in which the site visit will take place by role or function in the format of Template C3-1. Designate any staff resources that are shared with other units outside the unit of accreditation. 



INSERT TEMPLATE C3-1 HERE



2) Provide a narrative description, which may be supported by data if applicable, of the contributions of other personnel. 



INSERT NARRATIVE HERE



3) Provide narrative and/or data that support the assertion that the school’s staff and other personnel support is sufficient or not sufficient.



INSERT NARRATIVE HERE



4) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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C4. Physical Resources  (Jing)

 

The school has physical resources adequate to fulfill its stated mission and goals and to support instructional schools. Physical resources include faculty and staff office space, classroom space, student shared space and laboratories, as applicable.



1) Briefly describe, with data as applicable, the following. (Note: square footage is not required unless specifically relevant to the school’s narrative.)

· Faculty office space



INSERT NARRATIVE HERE



· Staff office space



INSERT NARRATIVE HERE



· Classrooms



INSERT NARRATIVE HERE



· Shared student space



INSERT NARRATIVE HERE



· Laboratories, if applicable to public health degree school offerings



INSERT NARRATIVE HERE



2) Provide narrative and/or data that support the assertion that the physical space is sufficient or not sufficient. 



INSERT NARRATIVE HERE



3) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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C5. Information and Technology Resources (Htay)



The school has information and technology resources adequate to fulfill its stated mission and goals and to support instructional schools. Information and technology resources include library resources, student access to hardware and software (including access to specific software or other technology required for instructional schools), faculty access to hardware and software (including access to specific software required for the instructional schools offered) and technical assistance for students and faculty.



1) Briefly describe, with data if applicable, the following:



· library resources and support available for students and faculty (Jean and Doug)



The University of Arizona Health Sciences Library (UAHSL) serves all colleges under the Arizona Health Science Center (AHSC), which include the College of Public Health, Nursing, Pharmacy and Medicine. As part of the University of Arizona Libraries (system), UAHSL also supports and works in close partnership with all campus libraries in their engagement with the various colleges and programs from the university main campus in Tucson.  



All affiliated users may access library resources online while off-campus by authenticating themselves once per session using their campus NetID and Password.  This easy process gives them access identical to what they would experience on campus.  



All UAHS students, faculty and staff have “24/7” access to the library. UAHSL regular (staffed) hours  are:  



Monday – Friday	7:00 a.m. – 7:00 p.m.

Saturday - Sunday	9:00 a.m. – 7:00 p.m. 



 To use the Library after regular staffed hours, UAHSL constituencies pass their identification card (CatCard) over a reader, which opens the door.



UAHSL is moving away from offering lockable study rooms in favor of a system supported by the UA Libraries (system) whereby students may secure online reservations to study rooms (LibCal).  Students appreciate the surety of knowing when a room is available. When Information Commons study spaces come online in the new Health Sciences Innovation Building (HSIB) in early 2019, all study rooms including 60 single-person rooms, will be managed through the LibCal system.  UAHSL’s previous key-based system of circulating keys to lockable study rooms will not scale to the HSIB facility. While in the Library, users have access to lockers for securing possessions.  



In addition to the physical collection, UAHSL offers a significant and growing electronic collection that covers the full spectrum of the biomedical literature and is made available on and off campus via the UAHSL website (http://ahsl.arizona.edu).  For example, the libraries license over 200 leading journals and serials in the areas of public health, epidemiology, environmental health and border health with local, state, national and international coverage.  They provide access to major databases in the health and social sciences as wells as significant electronic textbooks and a rapidly growing collection of other ebooks. 



In support of the College of Public Health, AHSL provides the following library services:

· Develops and maintains a collection of print and electronic resources that support the current curriculum and research needs of the college;

· Provides consistent and reliable access to the collection and resources both on and off campus and via a multitude of information platforms (phones, tablets, laptops, etc.);

· Utilizes advanced technology and techniques to organize information resources for optimal discovery and use (library catalog, search tools, websites);

· Delivers journal articles and books outside of the library’s collection in a manner that is timely and cost effective (interlibrary loan/document delivery);

· Coordinates and delivers video-streaming services for courses. 



· student access to hardware and software (including access to specific software or other technology required for instructional schools) (Htay)



MEZCOPH students, like other University of Arizona students, use the Desire to Learn (D2L) learning management system (LMS) where all of the for-credit courses taught by MEZCOPH requiring a LMS are housed. D2L provides the standard course management functions such as learning content, discussions, quizzes and grades but also has third party software integrations for lecture capture (panopto), multimedia discussions (Voicethread), online meetings (Zoom), plagiarism detection (Tutnitin), etc., along with integrations into the university’s enterprise student information system for automated course enrollments in D2L and grade reporting out from D2L at the end of each semester. Student email services are provided through a contract with Google and its Apps for Education offering. This also provides students the suite of tools available via Google Apps that includes 100 gigabytes of online storage space in Google Drive. 


Other computing resources for students include:

0. Computer Lab In Drachman Hall

MEZCOPH’s computer lab, equipped with 21 Windows personal computers, a printer, and projection equipment, is located on the third floor of Drachman Hall in Room A319.The computer lab is available for general use, Monday through Friday from 8 AM -5 PM, unless the lab has been scheduled for a class, study session, or other College activity. Information about courses scheduled in the computer lab, for the current week, will be posted outside the lab door.  Students can also view the computer lab schedule via the UA Health Sciences Scheduling System (search by date for Drachman Hall Room A319).  Stata, SPSS, SAS, ArcGIS, R, EpiInfo, Matlab, Skype, Adobe Acrobat Pro and Microsoft Office are installed on each system. nVivo is available on lab computers in the first and half of the second rows. There is a printer in the computer. Students must provide their own paper for printing.



0. Other Computer Labs

Other computer labs are available on campus though they won’t have the same suite of software titles available in the Drachman Lab. The Office of Student Computing Resources operates these labs and that information is available here, http://oscr.arizona.edu/ .

Additionally, the libraries offer access to computers in labs and study areas. That information is here, https://new.library.arizona.edu/visit/spaces/computer-study-areas  



0. Software Available through University Licensing

The University Bookstores manages software titles that are available to students for free or at a discount. For a list of these software, please visit https://softwarelicense.arizona.edu/students



0. Wireless Internet Access

Wireless access is available throughout and around Drachman Hall via connection to the UAGuest and UAWiFi networks. UAGuest is for use by visitors to our campus. A temporary user id and password are texted back to the user for connection to this network. UAWiFi, on the other hand, is a secure and fast wireless network that is available across most of our campus.  Funded by the Student Technology Fee, it brings roaming wireless access for all students, staff and faculty on campus.   Connection to UAWiFi requires authentication using the university’s NetID and password. The UAWiFi network, when connected, allows students to access on-campus networked resources that are generally unavailable over the public Internet, such as the libraries and the university’s student information system. 


· faculty access to hardware and software (including access to specific software or other technology required for instructional schools)  (Htay)



Faculty’s technology resources mainly reflect what’s available to students with some minor differences. Email services for faculty and other university employees are provisioned by Microsoft Office 365, through an institutional contract. Other Office365 suite of applications are also available to faculty and staff including one terabytes of cloud data storage through OneDrive. Other online data storage is available through a contract with Box and faculty members are given 50 gigabytes of personal space with unlimited space made available through departmentally allocated Box folders.


Faculty computers and other software that requires license fees are generally procured through a variety of funding sources including grants and contracts, state funding and other sources of income. The MEZCOPH IT department configures and purchases these computers and ensures a standard set of University software prior to deployment. For security purposes, all new computers purchased since summer of 2018 have been encrypted prior to deployment and others purchased prior to that time are being encrypted automatically through a centrally deployed security software policy through SOPHOS Central.

UITS offers free high performance computing resources in the Research Data Center (RDC), a state-of-the-art facility that hosts large computer clustered systems to analyze massive amounts of collected data.

Free: Time on these systems is available at no charge to any faculty, researcher, or student who has a use for HPC systems.
Buy-In: Researchers may also buy in to these systems to receive high-priority access. Contact hpc-consult@list.arizona.edu for more information.



· technical assistance available for students and faculty (Htay and Jean and Doug-Library)



Help desk support for students and faculty is available through the central campus IT unit, University IT Services (UITS), through telephone, Chat and online ticket submissions. Help is also available through the college’s IT office, but the IT office is mainly the support point of contact for MEZCOPH’s faculty and staff. UITS and MEZCOPH use the same help desk ticketing system that allows for collaborative support for faculty and students along with a single source of data for reporting and assessment.




UAHSL librarians have developed subject and knowledge management expertise designed to meet the specialized demands of each of the AHSC Colleges. To better support students, faculty and researchers, UAHSL liaison librarians are assigned to and housed within each of the colleges, using an “embedded librarianship” model where they become an integral part of that community. MEZCOPH has one “embedded” liaison librarian (1.0 FTE) who has expertise in border health, health disparities, community-campus engagement and community-based participatory research (CBPR), Spanish, biomedical informatics, and biological sciences. She is located in Drachman Hall and works closely with MEZCOPH faculty to provide library services that support instruction and research. She teaches in the curriculum, develops innovative curricula that foster information literacy and provides reference and research assistance. 



More specifically, the embedded Public Health librarian collaborates with other UAHSL librarians and colleagues in the main library to deliver the following services to students and faculty of the College of Public Health:



Instruction

· Provides classroom instruction to develop research skills in using scholarly library resources, including database searching;

· Designs videos, tutorials, subject guides and other tools that guide students in the online use of library resources;

· Designs instructional activities that utilize library resources;

· Develops information services for online certificate programs and other online courses;

· Teaches students information management skills using library-supplied technologies (EndNote, Mendeley, etc.);

· Provides one-on-one assistance to students in finding, accessing and using library resources effectively in fulfillment of coursework and research assignments;



Research

· Conducts comprehensive literature searches and systematic reviews to support student and faculty research and grants;

· Assists with use of specialized research databases such as PubMed, Embase, Scopus, Web of Science and Health and Psychosocial Instruments;

· Provides strategies to manage information, including bibliographic management software, automated searches, table-of-content services; 

· Identifies appropriate sources for locating grant opportunities;

· Assists with NIH Public Access compliance;

· Assists in writing data management plans;

· Provides in-office consultations;



Outreach

· Develops and implements outreach activities to promote access to health information and library resources.



2) Provide narrative and/or data that support the assertion that information and technology resources are sufficient or not sufficient.  (Htay and Doug)



INSERT NARRATIVE AND/OR DATA HERE



3) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area.  (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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D1. MPH & DrPH Foundational Public Health Knowledge 



The school ensures that all MPH and DrPH graduates are grounded in foundational public health knowledge.  (Doug)



The school validates MPH and DrPH students’ foundational public health knowledge through appropriate methods.



1) Provide a matrix, in the format of Template D1-1, that indicates how all MPH and DrPH students are grounded in each of the defined foundational public health learning objectives (1-12). The matrix must identify all options for MPH and DrPH students used by the school. 



INSERT TEMPLATE D1-1 HERE



2) Document the methods described above. This documentation must include all referenced syllabi, samples of tests or other assessments and web links or handbook excerpts that describe admissions prerequisites, as applicable. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



3) If applicable, assessment of strengths and weaknesses related to this criterion and plans for improvement in this area. 



IF APPLICABLE, INSERT NARRATIVE HERE
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D2. MPH Foundational Competencies (Doug)



The school documents at least one specific, required assessment activity (eg, component of existing course, paper, presentation, test) for each competency, during which faculty or other qualified individuals (eg, preceptors) validate the student’s ability to perform the competency.



Assessment opportunities may occur in foundational courses that are common to all students, in courses that are required for a concentration or in other educational requirements outside of designated coursework, but the school must assess all MPH students, at least once, on each competency. Assessment may occur in simulations, group projects, presentations, written products, etc. This requirement also applies to students completing an MPH in combination with another degree (eg, joint, dual, concurrent degrees). For combined degree students, assessment may take place in either degree school. 



1) List the coursework and other learning experiences required for the school’s MPH degrees, including the required curriculum for each concentration and combined degree option. Information may be provided in the format of Template D2-1 or in hyperlinks to student handbooks or webpages, but the documentation must present a clear depiction of the requirements for each MPH degree. 



INSERT TEMPLATE D2-1 OR COMPARABLE INFORMATION HERE



2) Provide a matrix, in the format of Template D2-2, that indicates the assessment activity for each of the foundational competencies. If the school addresses all of the listed foundational competencies in a single, common core curriculum, the school need only present a single matrix. If combined degree students do not complete the same core curriculum as students in the standalone MPH school, the school must present a separate matrix for each combined degree. If the school relies on concentration-specific courses to assess some of the foundational competencies listed above, the school must present a separate matrix for each concentration. 



INSERT TEMPLATE D2-2 HERE



3) Include the most recent syllabus from each course listed in Template D2-1, or written guidelines, such as a handbook, for any required elements listed in Template D2-1 that do not have a syllabus. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



4) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE






D3. DrPH Foundational Competencies (if applicable) (Doug)



The school documents at least one specific, required assessment activity (eg, component of existing course, paper, presentation, test) for each competency, during which faculty or other qualified individuals (eg, preceptors) validate the student’s ability to perform the competency. 



Assessment opportunities may occur in foundational courses that are common to all students, in courses that are required for a concentration or in other educational requirements outside of designated coursework, but the school must assess all DrPH students, at least once, on each competency. Assessment may occur in simulations, group projects, presentations, written products, etc. 



1) List the coursework and other learning experiences required for the school’s DrPH degrees. Information may be provided in the format of Template D3-1 or in hyperlinks to student handbooks or webpages, but the documentation must present a clear depiction of the requirements for each DrPH degree. 



INSERT TEMPLATE D3-1 OR COMPARABLE INFORMATION HERE



2) Provide a matrix, in the format of Template D3-2, that indicates the assessment activity for each of the foundational competencies. If the school addresses all of the listed foundational competencies in a single, common core curriculum, the school need only present a single matrix. If the school relies on concentration-specific courses to assess some of the foundational competencies listed above, the school must present a separate matrix for each concentration. 



INSERT TEMPLATE D3-2 HERE



3) Include the most recent syllabus from each course listed in Template D3-1, or written guidelines for any required elements listed in Template D3-1 that do not have a syllabus. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



4) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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D4. MPH & DrPH Concentration Competencies (Doug and Program Directors-ABET)



The school defines at least five distinct competencies for each concentration or generalist degree at each degree level in addition to those listed in Criterion D2 or D3. 



The school documents at least one specific, required assessment activity (eg, component of existing course, paper, presentation, test) for each defined competency, during which faculty or other qualified individuals (eg, preceptors) validate the student’s ability to perform the competency. 



If the school intends to prepare students for a specific credential (eg, CHES/MCHES) that has defined competencies, the school documents coverage and assessment of those competencies throughout the curriculum. 



1) Provide a matrix, in the format of Template D4-1, that lists at least five competencies in addition to those defined in Criterion D2 or D3 for each MPH or DrPH concentration or generalist degree, including combined degree options, and indicates at least one assessment activity for each of the listed competencies. Typically, the school will present a separate matrix for each concentration. 



INSERT TEMPLATE D4-1 HERE



2) For degrees that allow students to tailor competencies at an individual level in consultation with an advisor, the school must present evidence, including policies and sample documents, that demonstrate that each student and advisor create a matrix in the format of Template D4-1 for the plan of study. Include a description of policies in the self-study document and at least five sample matrices in the electronic resource file. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



3) Include the most recent syllabus for each course listed in Template D4-1, or written guidelines for any required elements listed in Template D4-1 that do not have a syllabus. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



4) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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D5. MPH Applied Practice Experiences (Doug)



MPH students demonstrate competency attainment through applied practice experiences.



The applied practice experiences allow each student to demonstrate attainment of at least five competencies, of which at least three must be foundational competencies (as defined in Criterion D2). The competencies need not be identical from student to student, but the applied experiences must be structured to ensure that all students complete experiences addressing at least five competencies, as specified above. The applied experiences may also address additional foundational or concentration-specific competencies, if appropriate.



The school assesses each student’s competency attainment in practical and applied settings through a portfolio approach, which demonstrates and allows assessment of competency attainment. It must include at least two products. Examples include written assignments, projects, videos, multi-media presentations, spreadsheets, websites, posters, photos or other digital artifacts of learning. Materials may be produced and maintained (either by the school or by individual students) in any physical or electronic form chosen by the school.



1) Briefly describe how the school identifies competencies attained in applied practice experiences for each MPH student, including a description of any relevant policies. 



INSERT NARRATIVE HERE


2) Provide documentation, including syllabi and handbooks, of the official requirements through which students complete the applied practice experience. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



3) Provide samples of practice-related materials for individual students from each concentration or generalist degree. The samples must also include materials from students completing combined degree schools, if applicable. The school must provide samples of complete sets of materials (ie, Template D5-1 and the work products/documents that demonstrate at least five competencies) from at least five students in the last three years for each concentration or generalist degree. If the school has not produced five students for which complete samples are available, note this and provide all available samples. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



4) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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D6. DrPH Applied Practice Experience (if applicable) (Doug)



The work product may be a single project or a set of related projects that demonstrate a depth of competence. It may be completed as a discrete experience (such as a practicum or internship) or integrated into school coursework. In either case, the deliverable must contain a reflective component that includes the student’s expression of personal and/or professional reactions to the applied practice experience. This may take the form of a journal or other written product, a professional portfolio or another deliverable as appropriate for the school.



The school identifies a minimum of five foundational and/or concentration-specific competencies (as defined in Criteria D3 and D4) that are reinforced and/or assessed through application. The school may either choose at least one competency from the leadership, management and governance domain in Criterion D3 or choose a concentration-specific competency identified in Criterion D4 if it relates to leadership skills. Competencies may differ from student to student.



1) Briefly describe how the school identifies competencies attained in applied practice experiences for each DrPH student, including a description of any relevant policies.



INSERT NARRATIVE HERE



2) Explain, with references to specific deliverables or other requirements, the manner through which the school ensures that the applied practice experience requires students to demonstrate leadership competencies.



INSERT NARRATIVE HERE



3) Provide documentation, including syllabi and handbooks, of the official requirements through which students complete the applied practice experience. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



4) Provide samples of practice-related materials for individual students from each concentration or generalist degree. The school must provide samples of complete sets of materials (ie, Template D6-1 and the work products/documents that demonstrate at least five competencies) from at least five students in the last three years for each concentration or generalist degree. If the school has not produced five students for which complete samples are available, note this and provide all available samples. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



5) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE






D7. MPH Integrative Learning Experience (Doug)



MPH students complete an integrative learning experience (ILE) that demonstrates synthesis of foundational and concentration competencies. Students in consultation with faculty select foundational and concentration-specific competencies appropriate to the student’s educational and professional goals. 



Professional certification exams (eg, CPH, CHES/MCHES, REHS, RHIA) may serve as an element of the ILE, but are not in and of themselves sufficient to satisfy this criterion.



The school identifies assessment methods that ensure that at least one faculty member reviews each student’s performance in the ILE and ensures that the experience addresses the selected foundational and concentration-specific competencies. Faculty assessment may be supplemented with assessments from other qualified individuals (eg, preceptors).



1) List, in the format of Template D7-1, the integrative learning experience for each MPH concentration, generalist degree or combined degree option that includes the MPH. The template also requires the school to explain, for each experience, how it ensures that the experience demonstrates synthesis of competencies. 



INSERT TEMPLATE D7-1 HERE



2) Briefly summarize the process, expectations and assessment for each integrative learning experience. 



INSERT NARRATIVE HERE



3) Provide documentation, including syllabi and/or handbooks, that communicates integrative learning experience policies and procedures to students. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



4) Provide documentation, including rubrics or guidelines, that explains the methods through which faculty and/or other qualified individuals assess the integrative learning experience with regard to students’ demonstration of the selected competencies. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



5) Include completed, graded samples of deliverables associated with each integrative learning experience option from different concentrations, if applicable. The school must provide at least 10% of the number produced in the last three years or five examples, whichever is greater. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



6) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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D8. DrPH Integrative Learning Experience (Doug)



As part of an integrative learning experience, DrPH candidates generate field-based products consistent with advanced practice designed to influence schools, policies or systems addressing public health. The products demonstrate synthesis of foundational and concentration-specific competencies.



The integrative learning experience is completed at or near the end of the school of study. It may take many forms consistent with advanced, doctoral-level studies and university policies but must require, at a minimum, production of a high-quality written product.



1) List, in the format of Template D8-1, the integrative learning experience for each DrPH concentration or generalist degree. The template also requires the school to explain, for each experience, how it ensures that the experience demonstrates synthesis of competencies. 



INSERT TEMPLATE D8-1 HERE



2) Briefly summarize the process, expectations and assessment for each integrative learning experience.  



INSERT NARRATIVE HERE



3) Provide documentation, including syllabi and/or handbooks, that communicates integrative learning experience policies and procedures to students. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



4) Provide documentation, including rubrics or guidelines, that explains the methods through which faculty and/or other qualified individuals assess the integrative learning experience with regard to students’ demonstration of the selected competencies. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



5) Include completed, graded samples of deliverables associated with each integrative learning experience option from different concentrations. The school must provide at least 10% of the number produced in the last three years or five examples, whichever is greater. If the school does not have five recent samples for an option, note this and provide all available samples. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



6) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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D9. Public Health Bachelor’s Degree General Curriculum (Doug and Stephanie)



The overall undergraduate curriculum (eg, general education, liberal learning, essential knowledge and competencies, etc.) introduces students to the domains. The curriculum addresses these domains through any combination of learning experiences throughout the undergraduate curriculum, including general education courses defined by the institution as well as concentration and major requirements or electives.



· List the coursework required for the school’s bachelor’s degree. 



INSERT NARRATIVE HERE



· Provide official documentation of the required components and total length of the degree, in the form of an institutional catalog or online resource. Provide hyperlinks to documents if they are available online, or include copies of any documents that are not available online. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



· Provide a matrix, in the format of Template D9-1, that indicates the courses/experience(s) that ensure that students are introduced to each of the domains indicated. Template D9-1 requires the school to identify the experiences that introduce each domain. 



INSERT TEMPLATE D9-1 HERE



· If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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D10. Public Health Bachelor’s Degree Foundational Domains (Doug and Stephanie)



If this criterion is not applicable, simply write “Not applicable” and delete the criteria language and documentation requests below.



The requirements for the public health major or concentration provide instruction in the domains. The curriculum addresses these domains through any combination of learning experiences throughout the requirements for the major or concentration coursework (ie, the school may identify multiple learning experiences that address a domain—the domains listed below do not each require a single designated course).



If the school intends to prepare students for a specific credential, the curriculum must also address the areas of instruction required for credential eligibility (eg, CHES).



1) Provide a matrix, in the format of Template D10-1, that indicates the courses/experience(s) that ensure that students are exposed to each of the domains indicated. Template D10-1 requires the school to identify the learning experiences that introduce and reinforce each domain. Include a footnote with the template that provides the school’s definition of “introduced” and “covered.” 



INSERT TEMPLATE D10-1 HERE



2) Include the most recent syllabus from each course listed in Template D10-1, or written guidelines, such as a handbook, for any required experience(s) listed in Template D10-1 that do not have a syllabus. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



3) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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D11. Public Health Bachelor’s Degree Foundational Competencies (Doug and Stephanie)



Students must demonstrate the following competencies:



· the ability to communicate public health information, in both oral and written forms, through a variety of media and to diverse audiences

· the ability to locate, use, evaluate and synthesize public health information



1) Provide a matrix, in the format of Template D11-1, that indicates the assessment opportunities that ensure that students demonstrate the stated competencies.



INSERT TEMPLATE D11-1 HERE



2) Include the most recent syllabus from each course listed in Template D11-1, or written guidelines, such as handbook, for any required elements listed in Template D11-1 that do not have a syllabus. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



3) If applicable, include examples of student work indicated in Template D11-1. 



IF APPLICABLE, PROVIDE LOCATION OF DOCUMENTATION IN ERF



4) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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D12. Public Health Bachelor’s Degree Cumulative and Experiential Activities (Doug and Stephanie)



Students have opportunities to integrate, synthesize and apply knowledge through cumulative and experiential activities. All students complete a cumulative, integrative and scholarly or applied experience or inquiry project that serves as a capstone to the education experience. These experiences may include, but are not limited to, internships, service-learning projects, senior seminars, portfolio projects, research papers or honors theses. Schools encourage exposure to local-level public health professionals and/or agencies that engage in public health practice.



1) Provide a matrix, in the format of Template D12-1, that identifies the cumulative and experiential activities through which students have the opportunity to integrate, synthesize and apply knowledge as indicated.



INSERT TEMPLATE D12-1 HERE



2) Include examples of student work that relate to the cumulative and experiential activities. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



3) Briefly describe the means through which the school implements the cumulative experience and field exposure requirements. 



INSERT NARRATIVE HERE



4) Include handbooks, websites, forms and other documentation relating to the cumulative experience and field exposure. Provide hyperlinks to documents if they are available online, or include electronic copies of any documents that are not available online. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF
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D13. Public Health Bachelor’s Degree Cross-Cutting Concepts and Experiences (Doug and Stephanie)



The overall undergraduate curriculum and public health major curriculum expose students to concepts and experiences necessary for success in the workplace, further education and lifelong learning. Students are exposed to concepts through any combination of learning experiences and co-curricular experiences. 



1) Briefly describe, in the format of Template D13-1, of the manner in which the curriculum and co-curricular experiences expose students to the concepts identified. 



INSERT TEMPLATE D13-1 HERE



2) Provide syllabi for all required coursework for the major and/or courses that relate to the domains listed above. Syllabi should be provided as individual files in the electronic resource file and should reflect the current semester or most recent offering of the course.



PROVIDE LOCATION OF DOCUMENTATION IN ERF



3) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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D14. MPH Program Length (Doug)



An MPH degree requires at least 42 semester-credits, 56 quarter-credits or the equivalent for completion.



Schools use university definitions for credit hours.



1) Provide information about the minimum credit-hour requirements for all MPH degree options. If the university uses a unit of academic credit or an academic term different from the standard semester or quarter, explain the difference and present an equivalency in table or narrative form. 



The MPH Program requires 42 semester-credits for graduation.  This is the same for all MPH concentrations. 



2) Define a credit with regard to classroom/contact hours. 



A semester credit hour is considered the equivalent of 15 50-minute class periods during a semester.  Courses can be taught anywhere from once a week (150-minute class), two times per week (75 minute classes) or three times per week (50 minute classes).  A complete description of how semester credit hours are determined by the UA for various types of courses (laboratories, field trips, off-campus courses, online courses, etc) is available at: https://catalog.arizona.edu/policy/credit-definitions and in the ERF (UA Contact _Hour_Definition_.pdf). 
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D15. DrPH Program Length (Doug)



The DrPH degree requires a minimum of 36 semester-credits of post-master’s coursework or its equivalent. Credits associated with the integrative learning experience and, if applicable, a residency, internship or other applied practice experience conducted outside of a didactic course, do not count toward this requirement. The minimum credit requirement also does not count MPH-level prerequisite courses or their equivalent.



Schools use university definitions for credit hours.



1) Provide information about the minimum credit-hour requirements for all DrPH degree options. If the university uses a unit of academic credit or an academic term different from the standard semester or quarter, explain the difference and present an equivalency in table or narrative form. 



The DrPH program requires a minimum of 64 semester-credit hours of which 18 semester-credits are an integrative learning experience (dissertation).  The remaining 46 semester-credits of course work are courses beyond our MPH-level pre-requisite courses. The MEZCOPH Curriculum Guide provides a complet description of the credit hours required for the DrPH program and is located on the College’s webstie at: https://publichealth.arizona.edu/graduate-students and in the ERF (File Name: MEZCOPH Curriculum Guide 2019-20.pdf).  	Comment by Taren, Douglas L - (taren) [2]: What happens if a student transfers more than 10-units from a master degree?  Does this still mean that we require 36 semester-credits post-mater’s coursework?





2) Define a credit with regard to classroom/contact hours. 



A semester credit hour is considered the equivalent of 15 50-minute class periods during a semester.  Courses can be taught anywhere from once a week (150-minute class), two times per week (75-minute classes) or three times per week (50-minute classes).  A complete description of how semester credit hours are determined by the UA for various types of courses (laboratories, field trips, off-campus courses, online courses, etc) is available at: https://catalog.arizona.edu/policy/credit-definitions and in the ERF (UA Contact _Hour_Definition.pdf).




D16. Bachelor’s Degree Program Length (Doug and Stephanie)



A public health bachelor’s degree requires completion of a total number of credit units commensurate with other similar degree schools in the university.



Schools use university definitions for credit hours.



1) Provide information about the minimum credit-hour requirements for all bachelor’s degree options. If the university uses a unit of academic credit or an academic term different from the standard semester or quarter, explain the difference and present an equivalency in table or narrative form. 



The Bachelor of Science with a  Mmajor in Public Health requires 120 semester-credits for graduation.   This includes 54 58 semester-credits in the major (27 31 semester-credits from public health core courses, six semester-credits of internship,12 semester-credits within an emphasis area and nine semester-credits of public health electives.)



2) Define a credit with regard to classroom/contact hours. 



A semester credit hour is considered the equivalent of 15 50-minute class periods during a semester.  Courses can be taught anywhere from once a week (150-minute class), two times per week (75-minute classes) or three times per week (50-minute classes).  A complete description of how semester credit hours are determined by the UA for various types of courses (laboratories, field trips, off-campus courses, online courses, etc) is available at: https://catalog.arizona.edu/policy/credit-definitions and in the ERF (UA Contact _Hour_Definition_.pdf).



3) Describe policies and procedures for acceptance of coursework completed at other institutions, including community colleges. 



Students transferring to the UA from another institution have their transcripts reviewed by a Student Academic Specialist in the Office of the Provost using a transfer credit guide. The complete transcript is reviewed and the number of credits that can be applied to a UA degree is provided to the student.



Students who want to use a previous course to substitute for a specific UA course must provide a copy of the syllabus for the course that was already taken. It must include the textbook used, a list of topics covered each week, the number of lecture hours per week, the number of lab hours each week (if applicable), and the topics covered in the lab each week.  Additionally, MEZCOPH faculty members also approve courses that are being used to substitute a MEZCOPH course. 



4) If applicable, provide articulation agreements with community colleges that address acceptance of coursework.



The UA uses the Arizona Course Equivalency Tracking System (ACETS) to move courses from the Arizona supported community colleges.  ACETS is a web-based application that tracks course equivalency decisions, including Shared Unique Numbered (SUN) courses, as the courses move through the statewide evaluation and articulation process. ACETS supports all decision-making required to establish equivalencies in Arizona beginning with the initial request for an equivalency evaluation and ending with the creation of a report to be used by Arizona university encoders. ACETS tracks the timeframe for course equivalency from source institution to target institution and triggers a report to target institutions when timelines are outside normal boundaries. A target school records its decision in ACETS within 45 days and encodes it within 15 days. Institutions can check recent information activity by querying the database. 

Additionally, the ACETS includes an application for institutions to identify any changes they make to Exam Equivalency Guide. AZTransfer staff review these changes and make the appropriate changes.  Please see the document AZTransfer Handbook and Policy Manual.pdf in the ERF for a complete description of how credits



5) Provide information about the minimum credit-hour requirements for coursework for the major in at least two similar bachelor’s degree programs in the home institution. 



The Bachelor of Science with a major in Care, Health and Society requires 120 semester-credits for graduation. This includes a minimum of 39 semester-credits, including , 15 semester-credits are of major core courses, 6 semester-credits focusing on analytical skills, and 3 semester-credits are offor an internship, and  15 semester-credits are within a career track. Students are required to take a semester-long internship that must be completed in the second semester of their junior year or during their senior year. 



The Bachelor of Science in Health Sciences with a major in Physiology requires a minimum of 120 semester-credits for graduation. This includes a minimum of 30 semester-credits, including 17 semester-credits of core courses and 13 semester-credits of selectives. 
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D17. Academic Public Health Master’s Degrees (Doug and Program Directors)



These students also complete coursework and other experiences, outside of the major paper or project, that substantively address scientific and analytic approaches to discovery and translation of public health knowledge in the context of a population health framework. 



Finally, students complete coursework that provides instruction in the foundational public health knowledge at an appropriate level of complexity. This instruction may be delivered through online, in-person or blended methodologies, but it must meet the following requirements while covering the defined content areas.



The school identifies at least one required assessment activity for each of the foundational public health learning objectives. 



The school validates academic public health master’s students’ foundational public health knowledge through appropriate methods.



1) List the curricular requirements for each relevant degree in the unit of accreditation. 



INSERT NARRATIVE HERE



2) Provide a matrix, in the format of Template D17-1, that indicates the required assessment opportunities for each of the defined foundational public health learning objectives (1-12). Typically, the school will present a separate matrix for each degree school, but matrices may be combined if requirements are identical. 



INSERT TEMPLATE D17-1 HERE



3) Provide a matrix, in the format of Template D17-2, that lists competencies for each relevant degree and concentration. The matrix indicates at least one assessment activity for each of the listed competencies. Typically, the school will present a separate matrix for each concentration. Note: these competencies are defined by the school and are distinct from the foundational public health learning objectives defined in this criterion. 



INSERT TEMPLATE D17-2 HERE



4) Identify required coursework and other experiences that address the variety of public health research methods employed in the context of a population health framework to foster discovery and translation of public health knowledge and a brief narrative that explains how the instruction and assessment is equivalent to that typically associated with a three-semester-credit course.



INSERT NARRATIVE HERE



5) Briefly summarize policies and procedures relating to production and assessment of the final research project or paper. 



INSERT NARRATIVE HERE



6) Provide links to handbooks or webpages that contain the full list of policies and procedures governing production and assessment of the final research project or paper for each degree school. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



7) Include completed, graded samples of deliverables associated with the major paper or project. The school must provide at least 10% of the number produced in the last three years or five examples, whichever is greater. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



8) Briefly explain how the school ensures that the instruction and assessment in basic public health knowledge is generally equivalent to the instruction and assessment typically associated with a three-semester-credit course. 



INSERT NARRATIVE HERE



9) Include the most recent syllabus for any course listed in the documentation requests above, or written guidelines for any required elements that do not have a syllabus.



PROVIDE LOCATION OF DOCUMENTATION IN ERF



10) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE



[bookmark: _Toc464487884]


D18. Academic Public Health Doctoral Degrees (Doug and Program Directors)



These students also complete coursework and other experiences, outside of the major paper or project, that substantively address scientific and analytic approaches to discovery and translation of public health knowledge in the context of a population health framework. 



These students complete doctoral-level, advanced coursework and other experiences that distinguish the school of study from a master’s degree in the same field. 



The school defines appropriate policies for advancement to candidacy, within the context of the institution.



Finally, students complete coursework that provides instruction in the foundational public health knowledge at an appropriate level of complexity. This instruction may be delivered through online, in-person or blended methodologies, but it must meet the following requirements while covering the defined content areas.



The school identifies at least one required assessment activity for each of the foundational public health learning objectives. 



The school validates academic doctoral students’ foundational public health knowledge through appropriate methods.



1) List the curricular requirements for each non-DrPH doctoral degree in the unit of accreditation, EXCLUDING requirements associated with the final research project. The list must indicate (using shading) each required curricular element that a) is designed expressly for doctoral, rather than master’s, students or b) would not typically be associated with completion of a master’s degree in the same area of study.



The school may present accompanying narrative to provide context and information that aids reviewers’ understanding of the ways in which doctoral study is distinguished from master’s-level study. This narrative is especially important for institutions that do not formally distinguish master’s-level courses from doctoral-level courses.



The school will present a separate list for each degree program and concentration as appropriate.



INSERT NARRATIVE HERE 



2) Provide a matrix, in the format of Template D18-1, that indicates the required assessment opportunities for each of the defined foundational public health learning objectives (1-12). Typically, the school will present a separate matrix for each degree program, but matrices may be combined if requirements are identical. 



INSERT TEMPLATE D18-1 HERE



3) Provide a matrix, in the format of Template D18-2, that lists competencies for each relevant degree and concentration. The matrix indicates at least one assessment activity for each of the listed competencies. Typically, the school will present a separate matrix for each concentration. Note: these competencies are defined by the school and are distinct from the introductory public health learning objectives defined in this criterion.



INSERT TEMPLATE D18-2 HERE



4) Identify required coursework and other experiences that address the variety of public health research methods employed in the context of a population health framework to foster discovery and translation of public health knowledge and a brief narrative that explains how the instruction and assessment is equivalent to that typically associated with a three-semester-credit course.



INSERT NARRATIVE HERE



5) Briefly summarize policies and procedures relating to production and assessment of the final research project or paper. 



INSERT NARRATIVE HERE



6) Provide links to handbooks or webpages that contain the full list of policies and procedures governing production and assessment of the final research project or paper for each degree school. 



SEE ERF; INSERT FILE LOCATION



7) Include completed, graded samples of deliverables associated with the advanced research project. The school must provide at least 10% of the number produced in the last three years or five examples, whichever is greater. 



SEE ERF; INSERT FILE LOCATION



8) Briefly explain how the school ensures that the instruction and assessment in introductory public health knowledge is generally equivalent to the instruction and assessment typically associated with a three semester-credit course. 



INSERT NARRATIVE HERE



9) Include the most recent syllabus for any course listed in the documentation requests above, or written guidelines for any required elements that do not have a syllabus. 



SEE ERF; INSERT FILE LOCATION



10) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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D19. All Remaining Degrees



Not Applicable.






D20. Distance Education (Doug and Spencer)





The university provides needed support for the school, including administrative, communication, information technology and student services.



There is an ongoing effort to evaluate the academic effectiveness of the format, to assess learning methods and to systematically use this information to stimulate school improvements. Evaluation of student outcomes and of the learning model are especially important in institutions that offer distance learning but do not offer a comparable in-residence school. 



Identify all public health distance education degree programs and/or concentrations that offer a curriculum or course of study that can be obtained via distance education. Template Intro-1 may be referenced for this purpose.



Online Master of Public Health (MPH) with the following concentrations:  

Applied Epidemiology 

Health Promotion 

Health Services Administration 



Bachelor of Science with a major in Public Health with the following emphasis options:  	Comment by Taren, Douglas L - (taren): We are now offering 3 as of next year, right?

Public Health Practice

Health Systems in Theory and Practice

Global Health



Describe the public health distance education programs, including 



an explanation of the model or methods used,



The online MPH employs a carousel model built using UA’s MPH curriculum that allows students to enter program at the start of each semester. The first carousel consists of 6 required courses; the second carousel consists of require concentration courses, the applied practice experience and in integrated public heath course.  The MPH degree requirements with specializations total 42 credit units. The model assumes program design that supports a working professional audience while preserving UA’s high academic standards. The semester structure includes the following: 

Students take two courses consecutively during a 15 week semester; each course is 7.5 weeks and identified as a Term A and Term B course.  

A dedicated Internship Workshop between core and specialization concentration carousel of courses.

Students are able to take their integrated public helath course their last fall or spring semester in the program.

They conduct their internship (applied practice experience during their last 15 week semester. 



The online BS is identical in degree requirements to the main campus/in-person degree, with the exception of offering three emphasis options compared with five emphasis options for on campus students. The education model assumes program design that supports a distance based audience while preserving UA’s high academic standards. Support for curriculum design is provided by the University’s Arizona Online and Office of Digital Learning teams. The online program also reviews and supports  the following course work:



Pre-requisite courses that transfer students have already completed are assessed for equivalency to pre-major coursework. In those cases where students have completed public health-focused coursework elsewhere, this coursework is also assessed by Public Health faculty for equivalency to specific coursework in the major.

The only course not available at the UA to fully online students is chemistry (note: this is a course ‘owned’ by the Chemistry dept, outside of the College of Public Health). Students are advised to take this course at a community college or institution located close to them. 

Most of the courses are offered in 7.5 week format, which has been found to be preferred by online adult learners. 



the school’s rationale for offering these programs,



With continued advances in technology and the increasing aging population, the online

programs serve to fulfill the need for a competent public health workforce capable of

supporting the ever changing health needs of diverse populations, domestically and

abroad. Further, offering the MPH and BS via the online classroom removes access

barriers to quality accredited public health education.  Arizona also has a strong community college system and two tribal community colleges. The online program allows students and avenue to continue their education to obtain the bachelor degree in public health.



the manner in which it provides necessary administrative, information technology and student support services,



The college has a director for the online MPH program and a student support advisor. They work directly with the Associate Dean for Academic Affairs and the Assistant Dean for Student Services to oversee the implementation of the proram.  The online MPH receives also receives dministrative support from a third party provider (Pearson) in the following areas: recruitment/marketing, course development, and student support services.  Our partnership with Pearson also provides the following support staff: Student Success

Coach, Instructional Designers, and Student Retention Manager. 



The online BS has one College of Public Health academic advisor dedicated to the fully online student body, from recruitment through admission and onto graduation. The academic advisor receives training and support from the Director of Undergraduate Advising and participates in ongoing professional development trainings by the University Advising Resource Center and the University’s UAONLINE Office that is lead by an Senior Vice Provost and Vice Presiden Academic Initiatives and Student Succes. The administrative support from this office and the Office of Digital Learning includes recruitment/marketing and course design. 



the manner in which it monitors the academic rigor of the programs and their equivalence (or comparability) to other degree programs offered by the university, and



The College maintains academic rigor in the online programs by offering courses

developed by the College’s full time faculty members and employing a number of

plagiarism prevention tools (i.e. Turnitin, Examinity etc.) to maintain academic integrity.	Comment by Taren, Douglas L - (taren): Add information that competencies addressed are the same as the on campus courses, reviews are done, student progress is monitored, 



the manner in which it evaluates the educational outcomes, as well as the format and methods. 



The MPH program assesses educational outcomes three times during matriculation:

Annual Progress Report, Exit Survey, and the Teacher-Course Evaluation system. The

BS program students also participate in Exit Surveys and Teacher-Course Evaluation

systems. 

MPH students are required to complete an Annual Progress Report as a component of the Mandatory MPH Internship Workshop. The Annual Progress Report describes their progress and accomplishments for the previous academic year.

At the end of matriculation, graduate students complete an exit survey that measures their confidence in the attained MPH Learning Outcomes, CEPH Competencies, and MPH concentration competencies. The exit survey for undergraduate students measures the students’ confidence in the attained Learning outcomes and CEPH domains, competencies, and cross-cutting concepts.

The Teacher-Course Evaluation system (TCE) is the University of Arizona's centrally-supported service for collecting end of term feedback from students about UA courses and faculty.  The UA TCE aims to:

provide students with a venue to voice their views about UA courses for the benefit of the UA community and as a source of information students can consider when selecting courses.

provide faculty and their departments with a consistent source of valid and reliable student feedback  for use in faculty performance appraisal processes such as Annual Review and Promotion and Tenure Reviews.

offer UA faculty and teaching assistants optional detailed feedback information for teaching skills and course development

offer academic departments and the UA administration ongoing data regarding student satisfaction and the student experience in UA courses for planning and decision support as well as evidence in a variety of accreditation and other accountability processes.

Describe the processes that the university uses to verify that the student who registers in a distance education course (as part of a distance-based degree) or a fully distance-based degree is the same student who participates in and completes the course or degree and receives the academic credit. 



The University Information Technology Services (UITS) recent incorporation of Duo 

authentication for the Student Information System and for D2L serves as enhanced

authentication for persons logging into university systems. Additionally, the use of

plagiarism prevention EdTech tools (i.e. Examinty) help ensure the person on the other end is who they say they are. 



If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. 



The College’s online degree programs have served in retaining students, who would

otherwise not be able to pursue our degrees, thus increasing the likelihood of fulfilling

their educational and professional goals and ensuring a competent public health

workforce. For example, of the original cohort of graduating online undergraduate

students, all five students had begun the degree on main campus, and for a variety of

reasons, they changed campuses. The ease of being able to do so has directly

contributed to greater retention and graduation rates within the College. 



Specific to the undergraduate curriculum, the College will continue to address the

challenge of the lack of chemistry in the online campus by encouraging the University to

address this gap in education so that the full degree can be completed through the UA. 



Course development/LMS support and faculty compensation are two areas where	Comment by Taren, Douglas L - (taren): Is this for both the MPH and BS?	Comment by Taren, Douglas L - (taren): Is this different from other programs?

improvement is needed.
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E1. Faculty Alignment with Degrees Offered 



Faculty teach and supervise students in areas of knowledge with which they are thoroughly familiar and qualified by the totality of their education and experience. 



Faculty education and experience is appropriate for the degree level (bachelor’s, master’s, doctoral) and the nature of the degree (research, professional practice, etc.) with which they are associated.



1) Provide a table showing the school’s primary instructional faculty in the format of Template E1-1. The template presents data effective at the beginning of the academic year in which the final self-study is submitted to CEPH and must be updated at the beginning of the site visit if any changes have occurred since final self-study submission. The identification of instructional areas must correspond to the data presented in Template C2-1.



INSERT TEMPLATE E1-1 HERE



2) Provide summary data on the qualifications of any other faculty with significant involvement in the school’s public health instruction in the format of Template E1-2. Schools define “significant” in their own contexts but, at a minimum, include any individuals who regularly provide instruction or supervision for required courses and other experiences listed in the criterion on Curriculum. Reporting on individuals who supervise individual students’ practice experience (preceptors, etc.) is not required. The identification of instructional areas must correspond to the data presented in Template C2-1. 



INSERT TEMPLATE E1-2 HERE



3) Include CVs for all individuals listed in the templates above. 



PROVIDE LOCATION OF DOCUMENTATION IN ERF



4) If applicable, provide a narrative explanation that supplements reviewers’ understanding of data in the templates. 



IF APPLICABLE, INSERT NARRATIVE HERE



5) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE






E2. Integration of Faculty with Practice Experience  (????)



To assure a broad public health perspective, the school employs faculty who have professional experience in settings outside of academia and have demonstrated competence in public health practice. Schools encourage faculty to maintain ongoing practice links with public health agencies, especially at state and local levels.



To assure the relevance of curricula and individual learning experiences to current and future practice needs and opportunities, schools regularly involve public health practitioners and other individuals involved in public health work through arrangements that may include adjunct and part-time faculty appointments, guest lectures, involvement in committee work, mentoring students, etc.



1) Describe the manner in which the public health faculty complement integrates perspectives from the field of practice, including information on appointment tracks for practitioners, if applicable. Faculty with significant practice experience outside of that which is typically associated with an academic career should also be identified. 



INSERT NARRATIVE HERE



2) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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E3. Faculty Instructional Effectiveness (Doug)

The school ensures that systems, policies and procedures are in place to document that all faculty (full-time and part-time) are current in their areas of instructional responsibility and in pedagogical methods. 



The school establishes and consistently applies procedures for evaluating faculty competence and performance in instruction. 



The school supports professional development and advancement in instructional effectiveness.



1) Describe the means through which the school ensures that faculty are informed and maintain currency in their areas of instructional responsibility. The description must address both primary instructional and non-primary instructional faculty and should provide examples as relevant. 



INSERT NARRATIVE HERE



2) Describe the school’s procedures for evaluating faculty instructional effectiveness. Include a description of the processes used for student course evaluations and peer evaluations, if applicable. 



INSERT NARRATIVE HERE



3) Describe available university and programmatic support for continuous improvement in faculty’s instructional roles. Provide three to five examples of school involvement in or use of these resources. The description must address both primary instructional faculty and non-primary instructional faculty. 



INSERT NARRATIVE HERE



4) Describe the role of evaluations of instructional effectiveness in decisions about faculty advancement. 



INSERT NARRATIVE HERE



5) Select at least three indicators, with one from each of the listed categories that are meaningful to the school and relate to instructional quality. Describe the school’s approach and progress over the last three years for each of the chosen indicators. In addition to at least three from the lists in the criteria, the school may add indicators that are significant to its own mission and context. 



INSERT NARRATIVE HERE



6) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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E4. Faculty Scholarship (Jeff)

The school has policies and practices in place to support faculty involvement in scholarly activities. As many faculty as possible are involved in research and scholarly activity in some form, whether funded or unfunded. Ongoing participation in research and scholarly activity ensures that faculty are relevant and current in their field of expertise, that their work is peer reviewed and that they are content experts.



The types and extent of faculty research align with university and school missions and relate to the types of degrees offered. 



Faculty integrate research and scholarship with their instructional activities. Research allows faculty to bring real-world examples into the classroom to update and inspire teaching and provides opportunities for students to engage in research activities, if desired or appropriate for the degree program. 



1) Describe the school’s definition of and expectations regarding faculty research and scholarly activity. 



INSERT NARRATIVE HERE



2) Describe available university and school support for research and scholarly activities. 



INSERT NARRATIVE HERE



3) Describe and provide three to five examples of faculty research activities and how faculty integrate research and scholarly activities and experience into their instruction of students. 



INSERT NARRATIVE HERE



4) Describe and provide three to five examples of student opportunities for involvement in faculty research and scholarly activities. 



INSERT NARRATIVE HERE



5) Describe the role of research and scholarly activity in decisions about faculty advancement. 



INSERT NARRATIVE HERE



6) Select at least three of the measures that are meaningful to the school and demonstrate its success in research and scholarly activities. Provide a target for each measure and data from the last three years in the format of Template E4-1. In addition to at least three from the list in the criteria, the school may add measures that are significant to its own mission and context.



INSERT NARRATIVE HERE



7) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE






E5. Faculty Extramural Service (????)

The school defines expectations regarding faculty extramural service activity. Participation in internal university committees is not within the definition of this section. Service as described here refers to contributions of professional expertise to the community, including professional practice. It is an explicit activity undertaken for the benefit of the greater society, over and beyond what is accomplished through instruction and research.



As many faculty as possible are actively engaged with the community through communication, collaboration, consultation, provision of technical assistance and other means of sharing the school’s professional knowledge and skills. While these activities may generate revenue, the value of faculty service is not measured in financial terms.



· Describe the school’s definition and expectations regarding faculty extramural service activity. Explain how these relate/compare to university definitions and expectations. 



INSERT NARRATIVE HERE



· Describe available university and school support for extramural service activities. 



INSERT NARRATIVE HERE



· Describe and provide three to five examples of faculty extramural service activities and how faculty integrate service experiences into their instruction of students. 



INSERT NARRATIVE HERE



· Describe and provide three to five examples of student opportunities for involvement in faculty extramural service. 



INSERT NARRATIVE HERE



· Select at least three of the indicators that are meaningful to the school and relate to service. Describe the school’s approach and progress over the last three years for each of the chosen indicators. In addition to at least three from the list in the criteria, the school may add indicators that are significant to its own mission and context.



INSERT NARRATIVE HERE



· Describe the role of service in decisions about faculty advancement. 



INSERT NARRATIVE HERE



· If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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F1. Community Involvement in School Evaluation and Assessment (Doug and ????)



The school engages constituents, including community stakeholders, alumni, employers and other relevant community partners. Stakeholders may include professionals in sectors other than health (eg, attorneys, architects, parks and recreation personnel).



Specifically, the school ensures that constituents provide regular feedback on its student outcomes, curriculum and overall planning processes, including the self-study process.



1) Describe any formal structures for constituent input (eg, community advisory board, alumni association, etc.). List members and/or officers as applicable, with their credentials and professional affiliations. 



INSERT NARRATIVE HERE



2) Describe how the school engages external constituents in regular assessment of the content and currency of public health curricula and their relevance to current practice and future directions. 



INSERT NARRATIVE HERE



3) Describe how the school’s external partners contribute to the ongoing operations of the school. At a minimum, this discussion should include community engagement in the following:



a) Development of the vision, mission, values, goals and evaluation measures



INSERT NARRATIVE HERE



b) Development of the self-study document



INSERT NARRATIVE HERE



c) Assessment of changing practice and research needs



INSERT NARRATIVE HERE



d) Assessment of school graduates’ ability to perform competencies in an employment setting 



INSERT NARRATIVE HERE



4) Provide documentation (eg, minutes, notes, committee reports, etc.) of external contribution in at least two of the areas noted in documentation request 3. 



INDICATE WHICH AREAS (AT LEAST TWO) SELECTED HERE AND PROVIDE LOCATION OF DOCUMENTATION IN ERF



5) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE



[bookmark: _Toc464487893]F2. Student Involvement in Community and Professional Service (Doug and Chris)

Community and professional service opportunities, in addition to those used to satisfy Criterion D4, are available to all students. Experiences should help students to gain an understanding of the contexts in which public health work is performed outside of an academic setting and the importance of learning and contributing to professional advancement in the field.

1) Describe how students are introduced to service, community engagement and professional development activities and how they are encouraged to participate. 



INSERT NARRATIVE HERE



2) Provide examples of professional and community service opportunities in which public health students have participated in the last three years. 



INSERT NARRATIVE HERE



3) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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F3. Assessment of the Community’s Professional Development Needs (Doug --- WRPHTC-Others)

The school periodically assesses the professional development needs of individuals currently serving public health functions in its self-defined priority community or communities. 



1) Define the school’s professional community or communities of interest and the rationale for this choice. 



INSERT NARRATIVE HERE



2) Describe how the school periodically assesses the professional development needs of its priority community or communities, and provide summary results of these assessments. Describe how often assessment occurs



INSERT DESCRIPTION AND SUMMARY RESULTS HERE AND PROVIDE LOCATION OF FULL FINDINGS IN ERF



3) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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F4. Delivery of Professional Development Opportunities for the Workforce (Doug – WRPHTC, GHI, Others)

The school advances public health by addressing the professional development needs of the current public health workforce, broadly defined, based on assessment activities described in Criterion F3. Professional development offerings can be for-credit or not-for-credit and can be one-time or sustained offerings.



1) Describe the school’s process for developing and implementing professional development activities for the workforce and ensuring that these activities align with needs identified in Criterion F3. 



INSERT NARRATIVE HERE



2) Provide two to three examples of education/training activities offered by the school in the last three years in response to community-identified needs. For each activity, include the number of external participants served (ie, individuals who are not faculty or students at the institution that houses the school). 



INSERT NARRATIVE HERE



3) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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G1. Diversity and Cultural Competence (Kacy and Paloma)



Aspects of diversity may include age, country of birth, disability, ethnicity, gender, gender identity, language, national origin, race, historical under-representation, refugee status, religion, culture, sexual orientation, health status, community affiliation and socioeconomic status. This list is not intended to be exhaustive.



Cultural competence, in this criterion’s context, refers to competencies for working with diverse individuals and communities in ways that are appropriate and responsive to relevant cultural factors. Requisite competencies include self-awareness, open-minded inquiry and assessment and the ability to recognize and adapt to cultural differences, especially as these differences may vary from the school’s dominant culture. Reflecting on the public health context, recognizing that cultural differences affect all aspects of health and health systems, cultural competence refers to the competencies for recognizing and adapting to cultural differences and being conscious of these differences in the school’s scholarship and/or community engagement. 



1) List the school’s self-defined, priority under-represented populations; explain why these groups are of particular interest and importance to the school; and describe the process used to define the priority population(s). These populations must include both faculty and students and may include staff, if appropriate. Populations may differ among these groups. 



INSERT NARRATIVE HERE



2) List the school’s specific goals for increasing the representation and supporting the persistence (if applicable) and ongoing success of the specific populations defined in documentation request 1. 



INSERT NARRATIVE HERE



3) List the actions and strategies identified to advance the goals defined in documentation request 2, and describe the process used to define the actions and strategies. The process may include collection and/or analysis of school-specific data; convening stakeholder discussions and documenting their results; and other appropriate tools and strategies. 



INSERT NARRATIVE HERE



4) List the actions and strategies identified that create and maintain a culturally competent environment and describe the process used to develop them. The description addresses curricular requirements; assurance that students are exposed to faculty, staff, preceptors, guest lecturers and community agencies reflective of the diversity in their communities; and faculty and student scholarship and/or community engagement activities. 



INSERT NARRATIVE HERE



5) Provide quantitative and qualitative data that document the school’s approaches, successes and/or challenges in increasing representation and supporting persistence and ongoing success of the priority population(s) defined in documentation request 1. 



INSERT NARRATIVE HERE



6) Provide student and faculty (and staff, if applicable) perceptions of the school’s climate regarding diversity and cultural competence. 



INSERT NARRATIVE HERE



7) [bookmark: _Toc464487897]If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area.  (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE






H1. Academic Advising (Chris)



The school provides an accessible and supportive academic advising system for students. Each student has access, from the time of enrollment, to advisors who are actively engaged and knowledgeable about the school’s curricula and about specific courses and programs of study. Qualified faculty and/or staff serve as advisors in monitoring student progress and identifying and supporting those who may experience difficulty in progressing through courses or completing other degree requirements. Orientation, including written guidance, is provided to all entering students.



1) Describe the school’s academic advising services. If services differ by degree and/or concentration, a description should be provided for each public health degree offering. 



The Office of Student Services and Alumni Affairs is home to all advising staff of the campus-based programs in the College of Public Health. In addition to the responsibilities they perform re academic advising, these personnel are tasked with providing miscellaneous resources………………………..



BS Program Advising

Students in the BS program (Pre-public health majors, public health majors and public health minors) receive their advising from four academic advisors (Advisor II level employees) as well as from the Director of Undergraduate Advising. Students can meet with their advisor via drop-in, in person or video conference meeting. The drop-in service is carried out by the on-call advisor. Each student has an assigned advisor (split by campus and alphabet) for 30 minute appointments. Internship advising is performed by the Lecturer/Director of Undergraduate Advising.



MPH Program Advising

The College of Public Health utilizes a centralized model for advising MPH students. When admitted, students are assigned a faculty advisor/mentor from their program.  Initially, students will receive advising regarding their plan of study, course sequencing of core and required courses, internship forms and process, and general programmatic policies and procedures from the MPH coordinators and student services professionals in the Office of Student Services and Alumni Affairs. Students are encouraged to meet with their faculty mentor regularly who helps the student conceptualize and plan their internship project, discuss elective coursework, and offer career mentoring.



MS, PhD, and DrPH Program Advising

Upon admission to the program, a Faculty Advisor is appointed for each MS and doctoral student, matching initial student interest to faculty experience or expertise. During the first two semesters in the program, students are encouraged to acquaint themselves with all faculty members and their research interests. In this way, the student is able to identify faculty members appropriate for each stage of their graduate career. Additionally, the student is encouraged to schedule a meeting with the Program Director at any time during their time in the program to discuss which faculty member would best suit their interests and needs. 



In addition to the faculty advisor, the College employs an MS/Doctoral coordinator, whose role it is to advise students regarding program, college, and university policies and procedures. Students meet with the MS/Doctoral Advisor regularly for advice regarding milestones



Graduate Annual Progress Report

All graduate students are required to complete an Annual Progress Report that describes their progress and accomplishments for the previous academic year. This report is completed early in the spring semester of each year. Students must take their report and meet with their Faculty Mentor/Advisor. After this meeting, the student should take the signed report to the Graduate Coordinator. The program faculty review the reports, completion of required coursework, course grades, and timeliness of progress. When academic progress issues are identified, the program faculty, in consultation with Student Services, provides the student with a Retention Plan. 





2) Explain how advisors are selected and oriented to their roles and responsibilities. 



Student services professionals in the Office of Student Services and Alumni Affairs are recruited employing criteria that includes prior student advising experience and/or training and work experience in the public health field. Search committees for these positions are comprised of other members of the student services team, the Assistant Dean for Student Affairs, and a student from the program which the advisor will serve. Advisor applicants have been asked to make a presentation to the Search Committee that demonstrates their ability to communicate with a group of students. Once hired, the advisor is trained in their responsibilities by current advisors and immediate supervisor. Additionally, all advising personnel are required to participate in training related to University of Arizona data systems and advising processes/policies, University committees 



Graduate program faculty advisors/mentors are initially assigned ………………………..  Faculty advisors are oriented to their roles and responsibilities through a Faculty Handbook, meetings with the Assistant Dean of Student Affairs, the Associate Dean of Academic Affairs, and the Office of Student Services and Alumni Affairs.



3) Provide a sample of advising materials and resources, such as student handbooks and plans of study, that provide additional guidance to students.



The ERF includes Student Handbooks, Curriclum guide for degree prograsm, Orientation materials. These materials are also present on our college’s public website or student HUB.  

 

4) Provide data reflecting the level of student satisfaction with academic advising during each of the last three years. Include survey response rates, if applicable. 



Student satisfaction data is presented below.



Exit Survey Table

		Student Satisfaction with Academic Advising



		

		Question Verbiage

		2016-17

		2017-18

		2018-19



		BS

		

		

		

		



		MPH

		OSSAA

		

		

		



		

		Faculty

		

		

		



		MS

		OSSAA

		

		

		



		

		Faculty

		

		

		



		DrPH

		OSSAA

		

		

		



		

		Faculty

		

		

		



		PHD

		OSSAA

		

		

		



		

		Faculty

		

		

		







5) Describe the orientation processes. If these differ by degree and/or concentration, provide a brief overview of each. 



BS Program Orientation

All students new to the University who choose the pre-public health major are oriented to the College and the University by College of Public Health advising staff. There is a formal application to the major at which time the student meets with their academic advisors who orients them to them major. To better address orientation needs for a large student body, we employ an online orientation, comprised of recorded videos and quizzes. 



MPH Program Orientation

Students are oriented to the MPH Program using a combination approach of online modules and a one day in-person approach. Online modules regarding academic integrity, financial assistance, college policies and procedures, …………………. are provided to students several weeks before school starts. Following their viewing of the modules, students are quizzed to determine their understanding of what they have heard. On the Friday before the fall semester, students are required to attend an all-day orientation which focuses on networking and cohort building. Issues that were not universally understood from the online modules are re-presented. An ambassador group presents tips to be successful and an alumni panel acquaints students with MPH graduates who are currently in the field and provides input to students about what they should be focusing on during school. An extended lunch with concentration faculty provides an opportunity to get to know their faculty. Each year a presentation focused on issues related to inclusive excellence, civil discourse, social justice 



MS/Doctoral Programs Orientation

The MS/Doctoral students also participate in the online orientation. In addition, the Master’s of Science and doctoral students are required to attend an in person orientation the two days before the beginning of the Fall term. Beginning in the Spring term, current MS and doctoral students work with the Graduate Program Coordinator to review student and faculty evaluations from the previous year to plan changes and new innovations. Whereas the focus of the online orientation is to provide essential, general information and expose students to college and campus resources, the in person orientation is focused on relationship building with faculty, cohort building, practical information for the first year and the importance of self-care. Students evaluate each section of the orientation as it proceeds, providing fodder for the following year’s orientation. All graduate students (MPH, MS and doctoral) convene Friday  afternoon of the second day for presentations related to social justice and civil discourse. 



Following Friday orientation actitivies, New Student reception is held for graduates and faculty.





6) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area.  (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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H2. Career Advising (Chris)



The school provides accessible and supportive career advising services for students. Each student, including those who may be currently employed, has access to qualified faculty and/or staff who are actively engaged, knowledgeable about the workforce and sensitive to his or her professional development needs and can provide appropriate career placement advice. Career advising services may take a variety of forms, including but not limited to individualized consultations, resume workshops, mock interviews, career fairs, professional panels, networking events, employer presentations and online job databases. 



The school provides such resources for both currently enrolled students and alumni. The school may accomplish this through a variety of formal or informal mechanisms including connecting graduates with professional associations, making faculty and other alumni available for networking and advice, etc.





1) Describe the school’s career advising and services. If services differ by degree and/or concentration, a brief description should be provided for each. Include an explanation of efforts to tailor services to meet students’ specific needs. 



INSERT NARRATIVE HERE



2) Explain how individuals providing career advising are selected and oriented to their roles and responsibilities. 



INSERT NARRATIVE HERE



3) Provide three examples from the last three years of career advising services provided to students and one example of career advising provided to an alumnus/a. For each category, indicate the number of individuals participating. 



INSERT NARRATIVE HERE



4) Provide data reflecting the level of student satisfaction with career advising during each of the last three years. Include survey response rates, if applicable. 



INSERT NARRATIVE HERE



5) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area.  (Committee)



Career advising happens in many different venues. A challenge is keep track of all the activites that occur at the University, College, Department and faculty level.  One method to support and coordinate this activity would be to have an employee solely dedicated to Career Advising.



[bookmark: _Toc464487899]


H3. Student Complaint Procedures (Chris)



The school enforces a set of policies and procedures that govern formal student complaints/grievances. Such procedures are clearly articulated and communicated to students. Depending on the nature and level of each complaint, students are encouraged to voice their concerns to school officials or other appropriate personnel. Designated administrators are charged with reviewing and resolving formal complaints. All complaints are processed through appropriate channels.



1) Describe the procedures by which students may communicate any formal complaints and/or grievances to school officials, and about how these procedures are publicized. 



INSERT NARRATIVE HERE



2) Briefly summarize the steps for how a complaint or grievance filed through official university processes progresses. Include information on all levels of review/appeal. 



INSERT NARRATIVE HERE



3) List any formal complaints and/or student grievances submitted in the last three years. Briefly describe the general nature or content of each complaint and the current status or progress toward resolution. 



INSERT NARRATIVE HERE



4) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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H4. Student Recruitment and Admissions (Chris and Amy)



The school implements student recruitment and admissions policies and procedures designed to locate and select qualified individuals capable of taking advantage of the school’s various learning activities, which will enable each of them to develop competence for a career in public health.



1) Describe the school’s recruitment activities. If these differ by degree (eg, bachelor’s vs. graduate degrees), a description should be provided for each. 



INSERT NARRATIVE HERE



2) Provide a statement of admissions policies and procedures. If these differ by degree (eg, bachelor’s vs. graduate degrees), a description should be provided for each. 



INSERT NARRATIVE HERE



3) Select at least one of the measures that is meaningful to the school and demonstrates its success in enrolling a qualified student body. Provide a target and data from the last three years in the format of Template H4-1. In addition to at least one from the list, the school may add measures that are significant to its own mission and context.



INSERT TEMPLATE H4-1 HERE



4) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in this area. (Committee)



IF APPLICABLE, INSERT NARRATIVE HERE
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H5. Publication of Educational Offerings  



Catalogs and bulletins used by the school to describe its educational offerings must be publicly available and must accurately describe its academic calendar, admissions policies, grading policies, academic integrity standards and degree completion requirements. Advertising, promotional materials, recruitment literature and other supporting material, in whatever medium it is presented, must contain accurate information.  (Chris and Kathleen)



1) Provide direct links to information and descriptions of all degree schools and concentrations in the unit of accreditation. The information must describe all of the following: academic calendar, admissions policies, grading policies, academic integrity standards and degree completion requirements. 



INSERT LINKS HERE
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Dear Program Directors,



 



In advance of tomorrow’s Education Committee meeting, we wanted to share with you the results of the GRE waiver vote. Please see attached and below.



 



All 12 voting members of the Education Committee voted, and the results came as a surprise to us.



 



A few thoughts:



 



·        We would like to work with you to determine what kind of work experience you would consider relevant.  Your concentration can set the bar high for this.



 



·        Of our 368 on campus MPH applicants for Fall 2018, only seven had a prior master’s degree. 



o   Of those seven, two were MD/MPH Phoenix applicants (both already admitted to medical school, and we accept their MCAT score). An additional two had a prior MD and PhD from US institutions, so we would not have required GRE/MCAT scores. 



o   Of the three remaining applicants, one was admitted and joined our program, one was denied because of their academic record, and one declined our offer and went to Harvard.



o   We have received 192 MPH applications so far for this fall, and only two applicants have a prior master’s degree.



 



Which is to say that we may see small numbers of applicants who will qualify for the prior master’s degree waiver.



 



Please let me know if you have any questions, and we look forward to talking more tomorrow.



 



Thanks so much,



Amy



 



 







Amy Glicken, MPH   |   Director of Admissions



Pronouns:  she/her/hers
The University of Arizona Mel & Enid Zuckerman College of Public Health  



Office of Student Services & Alumni Affairs   |   Drachman Hall, Room A302



1295 N. Martin   |   PO Box 245033   |   Tucson, AZ  85724



Phone  520.626.3201   |   coph-admit@email.arizona.edu   |   Join an Information Session   
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Dear Faculty:



 



As you know, we now have new competencies that have been identified for our degree programs in order to meet the CEPH accreditation criteria.  Each degree program now has a set of competencies that are required for its students. Additionally, each graduate subplan (concentrations) has at least 5 competencies that students need to obtained and be assessed on.  This has led to listing numerous competencies on every syllabi.   The education committee has developed a policy to streamline this process starting with our Fall 2018 courses (see attached document for the policy).  



 



You need to list the competencies that your course addresses on your syllabi.  You can get your concentration/program competencies from your program director. Send your course syllabi that includes the competencies that will be addressed to the Office of Academic Affairs.



 



In addition, you need to identify how you will assess each competency in your course with specific information on the exact assignment, quiz or exam that will be used to assess the competency using the attached form that is included with the policy.  Send the attached form that documents how you will assess each competency listed on your syllabus to the Office of Academic Affairs (coph-oaa@email.arizona.edu) by August 13. 



 



Thank you for helping our college move forward toward reaccreditation.



 



Doug



 



Douglas Taren, PhD



Associate Dean for Academic Affairs



Professor of Public Health



Director, Western Region Public Health Training Center



Mel and Enid Zuckerman College of Public Health



University of Arizona



1295 N. Martin Ave, PO Box 245163



Tucson, AZ  85724



Phone: 520-626-8375
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Introduction1 
 



1) Describe the institutional environment, which includes the following: 
 



a. year institution was established and its type (eg, private, public, land-grant, etc.) 
b. number of schools and colleges at the institution and the number of degrees offered by the 



institution at each level (bachelor’s, master’s, doctoral and professional preparation degrees) 
c. number of university faculty, staff and students 
d. brief statement of distinguishing university facts and characteristics 
e. names of all accrediting bodies (other than CEPH) to which the institution responds. The list must 



include the regional accreditor for the university as well as all specialized accreditors to which any 
school, college or other organizational unit at the university responds (list may be placed in the 
electronic resource file)  



f. brief history and evolution of the school of public health (SPH) or public health program (PHP) 
and related organizational elements, if applicable (eg, date founded, educational focus, other 
degrees offered, rationale for offering public health education in unit, etc.) 



 
2) Organizational charts that clearly depict the following related to the school or program:  



 
a. the school or program’s internal organization, including the reporting lines to the dean/director  
b. the relationship between the school or program and other academic units within the institution. 



For programs, ensure that the chart depicts all other academic offerings housed in the same 
organizational unit as the program. Organizational charts may include committee structure 
organization and reporting lines 



c. the lines of authority from the school or program’s leader to the institution’s chief executive officer 
(president, chancellor, etc.), including intermediate levels (eg, reporting to the president through 
the provost) 



d. for multi-partner schools and programs (as defined in Criterion A2), organizational charts must 
depict all participating institutions 



 
3) An instructional matrix presenting all of the school or program’s degree programs and 



concentrations including bachelor’s, master’s and doctoral degrees, as appropriate.2 Present 
data in the format of Template Intro-1. 



 
 The matrix must  



 show undergraduate and graduate degrees  



 distinguish between professional and academic degrees for all graduate public health degrees 
offered 



 identify any public health degrees/concentrations that are offered in distance learning or 
executive formats 



 SPH only: distinguish public health degrees from other degrees  
 
Non-degree programs, such as certificates or continuing education, should not be included in the 
matrix.  



 



                                                      
1 Required, but no compliance findings will be returned. This information serves as a summary to orient 
readers to the university and the SPH/PHP. 
 
2 Schools must report all degree programs housed in the school or college and should review the Degree 
Classification Key available on the CEPH website.  
 



Programs should list only the degree programs within the unit of accreditation. Contact CEPH staff with 
questions about the unit of accreditation.  
 



See “Definitions” at the end of this document for additional information. 





http://ceph.org/assets/Degree_classification_key.pdf


http://ceph.org/assets/Degree_classification_key.pdf
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4) Enrollment data for all of the school or program’s degree programs, including bachelor’s, 
master’s and doctoral degrees, in the format of Template Intro-2. Schools that house “other” 
degrees and concentrations (as defined in Criterion D19) should separate those degrees and 
concentrations from the public health degrees for reporting student enrollments. For example, if a 
school offers a BS in public health and a BS in exercise science, student enrollment data should 
be presented separately. Data on “other” degrees and concentrations may be grouped together as 
relevant to the school. 
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A1. Organization and Administrative Processes (SPH and PHP) 
 
The school or program demonstrates effective administrative processes that are sufficient to 
affirm its ability to fulfill its mission and goals and to conform to the conditions for accreditation.  
 
The school or program establishes appropriate decision-making structures for all significant 
functions and designates appropriate committees or individuals for decision making and 
implementation. 
 
School or program faculty have formal opportunities for input in decisions affecting the following:  
 



 degree requirements 



 curriculum design 



 student assessment policies and processes 



 admissions policies and/or decisions 



 faculty recruitment and promotion  



 research and service activities 
 
The school or program ensures that faculty (including full-time and part-time faculty) regularly 
interact with their colleagues and are engaged in ways that benefit the instructional program (eg, 
participating in instructional workshops, engaging in program- or school-specific curriculum 
development and oversight). 
 
Required documentation: 
 



1) List the school or program’s standing and significant ad hoc committees. For each, indicate the 
formula for membership (eg, two appointed faculty members from each concentration) and list the 
current members. (self-study document)  
  
Programs should generally focus the response on the specific committees that govern the unit of 
accreditation, not on departmental or school committees that oversee larger organizational units. 
(self-study document) 
 



2) Briefly describe which committee(s) or other responsible parties make decisions on each of the 
following areas and how the decisions are made:  
 



a. degree requirements 
b. curriculum design 
c. student assessment policies and processes 
d. admissions policies and/or decisions 
e. faculty recruitment and promotion 
f. research and service activities 



(self-study document) 
 



3) A copy of the bylaws or other policy documents that determine the rights and obligations of 
administrators, faculty and students in governance of the school or program. (electronic resource 
file)  
 



4) Briefly describe how faculty contribute to decision-making activities in the broader institutional 
setting, including a sample of faculty memberships and/or leadership positions on committees 
external to the unit of accreditation. (self-study document) 
 



5) Describe how full-time and part-time faculty regularly interact with their colleagues (self-study 
document) and provide documentation of recent interactions, which may include minutes, 
attendee lists, etc. (electronic resource file) 
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6) If applicable, assess strengths and weaknesses related to this criterion and plans for 



improvement in this area. (self-study document) 
 



 
A2. Multi-Partner Schools and Programs (SPH and PHP—applicable ONLY if functioning as a 
“collaborative unit” as defined in CEPH procedures)  
 
When a school or program is sponsored by more than one regionally-accredited institution and is 
operated as a single organizational unit, the school or program defines a clear and 
comprehensive set of organizational rights and responsibilities that address operational, 
curricular and resource issues. Memoranda of agreement or other similar documents outline all 
such rights and responsibilities. 
 
The school or program has a single identified leader (dean or director) and a cohesive chain of 
authority for all decision making relevant to the educational program that culminates with this 
individual. 
 
Required documentation: 



 
1) Describe the major rights and responsibilities of each participating institution. (self-study 



document) 
 



2) A copy of the formal written agreement that establishes the rights and obligations of the 
participating universities in regard to the school or program’s operation. (electronic resource file) 
 



3) Describe the role and responsibilities of the identified leader. (self-study document) 
 



4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
 
A3. Student Engagement (SPH and PHP) 



 
Students have formal methods to participate in policy making and decision making within the 
school or program, and the school or program engages students as members on decision-making 
bodies whenever appropriate. 



 
Required documentation:  
 



1) Describe student participation in policy making and decision making at the school or program 
level, including identification of all student members of school or program committees over the 
last three years, and student organizations involved in school or program governance, if relevant 
to this criterion. Schools should focus this discussion on students in public health degree 
programs. (self-study document) 
 



2) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 
 



 
A4. Autonomy for Schools of Public Health (SPH only)  



 
A school of public health operates at the highest level of organizational status and independence 
available within the university context. If there are other professional schools in the same 
university (eg, medicine, nursing, law, etc.), the school of public health shall have the same 
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degree of independence accorded to those professional schools. Independence and status are 
viewed within the context of institutional policies, procedures and practices. 



 
Required documentation:  
 



1) Briefly describe the school’s reporting lines up to the institution’s chief executive officer. The 
response may refer to the organizational chart provided in the introduction. (self-study document) 
 



2) Describe the reporting lines and levels of autonomy of other professional schools located in the 
same institution and identify any differences between the school of public health’s reporting 
lines/level of autonomy and those of other units. (self-study document) 
 



3) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 
 



 
A5. Degree Offerings in Schools of Public Health (SPH only)3  



 
A school of public health offers a professional public health master’s degree (eg, MPH) in at least 
three distinct concentrations (as defined by competencies in Criterion D4) and public health 
doctoral degree programs (academic or professional) in at least two concentrations (as defined by 
competencies in Criterion D4).4 A school may offer more degrees or concentrations at either 
degree level. 
 
Required documentation:  
 



1) Affirm that the school offers professional public health master’s degree concentrations in at least 
three areas and public health doctoral degree programs of study in at least two areas. Template 
Intro-1 may be referenced for this purpose. (self-study document) 
 



2) An official catalog or bulletin that lists the degrees offered by the school. (electronic resource file 
or hyperlink in self-study document) 



 
 
B1. Guiding Statements (SPH and PHP) 



 
The school or program defines a vision that describes how the community/world will be different 
if the school or program achieves its aims. 
 
The school or program defines a mission statement that identifies what the school or program will 
accomplish operationally in its instructional, community engagement and scholarly activities. The 
mission may also define the school or program’s setting or community and priority population(s). 
 
The school or program defines goals that describe strategies to accomplish the defined mission. 
 
The school or program defines a statement of values that informs stakeholders about its core 
principles, beliefs and priorities. 



                                                      
3 CEPH procedures indicate that all schools and programs must offer a professional public health 
master’s degree to be eligible for accreditation. 
 
4 The language related to doctoral degrees is intended to suggest that any of the following would be 
acceptable (as well as many other combinations): DrPH in general public health and PhD in health policy; 
PhD with concentrations in biostatistics and environmental health; DrPH in community health and ScD in 
epidemiology; DrPH with concentrations in social and behavioral sciences and global health; etc. 
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Together, the school or program’s guiding statements must address instruction, scholarship and 
service and 
 



 must define the ways in which the school or program plans to 1) advance the field of public 
health and 2) promote student success. 



 



 may derive from the purposes of the parent institution but also reflect the school or program’s 
own aspirations and respond to the needs of the school or program’s intended service 
area(s). 



 



 are sufficiently specific to allow the school or program to rationally allocate resources and to 
guide evaluation of outcomes. 



 
Required documentation: 
 



1) A one- to three-page document that, at a minimum, presents the school or program’s vision, 
mission, goals and values.  



 
This document may take the form of the executive summary of a strategic plan, or it may take 
other forms that are appropriate to support the school or program’s ongoing efforts to advance 
public health and student success. (self-study document) 



 
2) If applicable, a school- or program-specific strategic plan or other comparable document. 



(electronic resource file) 
 



3) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
B2. Graduation Rates (SPH and PHP) 



 
The school or program collects and analyzes graduation rate data for each public health degree 
offered (eg, BS, MPH, MS, PhD, DrPH).5 



 
The school or program achieves graduation rates of 70% or greater for bachelor’s and master’s 
degrees and 60% or greater for doctoral degrees.  
 
Required documentation:  
 



1) Graduation rate data for each public health degree. See Template B2-1. (self-study document) 
 



2)  Data on public health doctoral student progression in the format of Template B2-2. (self-study 
document) 
 



3) Explain the data presented above, including identification of factors contributing to any rates that 
do not meet this criterion’s expectations and plans to address these factors. (self-study 
document) 
 



4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



                                                      
5 SPH only: Provide data on public health degrees only. For those degrees (eg, BS) in which the school 
offers a mix of public health concentrations and “other” concentrations, the school should present data 
ONLY for the public health concentrations. Schools that include such “mixed” degrees should list the 
specific concentrations that are included in each data set. See “Definitions” at the end of this document 
and the Degree Classification Key available on the CEPH website. 





http://ceph.org/assets/Degree_classification_key.pdf
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B3. Post-Graduation Outcomes (SPH and PHP) 
 



The school or program collects and analyzes data on graduates’ employment or enrollment in 
further education post-graduation, for each public health degree offered (eg, BS, MPH, MS, PhD, 
DrPH). 
 
The school or program chooses methods that are explicitly designed to minimize the number of 
students with unknown outcomes. This expectation includes collecting data that accurately 
presents outcomes for graduates within approximately one year of graduation, since collecting 
data shortly before or at the exact time of graduation will result in underreporting of employment 
outcomes for individuals who begin their career search at graduation. In many cases, these 
methods will require multiple data collection points. The school or program need not rely solely 
on self-report or survey data and should use all possible methods for collecting outcome data.  
 
The school or program achieves rates of 80% or greater employment or enrollment in further 
education within the defined time period for each degree.6 
 
Required documentation:  
 



1) Data on post-graduation outcomes (employment or enrollment in further education) for each 
public health degree. See Template B3-1. (self-study document) 
 



2) Explain the data presented above, including identification of factors contributing to any rates that 
do not meet this criterion’s expectations and plans to address these factors. (self-study 
document) 
 



3) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
B4. Alumni Perceptions of Curricular Effectiveness (SPH and PHP) 



 
For each degree offered,7 the school or program collects information on alumni perceptions of 
their own success in achieving defined competencies and of their ability to apply these 
competencies in their post-graduation placements. 



 
The school or program defines qualitative and/or quantitative methods designed to maximize 
response rates and provide useful information. Data from recent graduates within the last five 
years are typically most useful, as distal graduates may not have completed the curriculum that is 
currently offered. 
 
The school or program documents and regularly examines its methodology as well as its 
substantive outcomes to ensure useful data. 
 
Required documentation: 
 



1) Summarize the findings of alumni self-assessment of success in achieving competencies and 
ability to apply competencies after graduation. (self-study document) 
 



2) Provide full documentation of the methodology and findings from alumni data collection. 
(electronic resource file) 



                                                      
6 SPH only: See footnote 5.  
 
7 SPH only: See footnote 5.  
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3) If applicable, assess strengths and weaknesses related to this criterion and plans for 



improvement in this area. (self-study document) 
 
B5. Defining Evaluation Practices (SPH and PHP) 



 
The school or program defines appropriate evaluation methods and measures that allow the 
school or program to determine its effectiveness in advancing its mission and goals. The 
evaluation plan is ongoing, systematic and well-documented. The chosen evaluation methods and 
measures must track the school or program’s progress in 1) advancing the field of public health 
(addressing instruction, scholarship and service) and 2) promoting student success. 
 
Required documentation:  
 



1) Present an evaluation plan that, at a minimum, lists the school or program’s evaluation measures, 
methods and parties responsible for review. See Template B2-1. (self-study document) 
 



2) Briefly describe how the chosen evaluation methods and measures track the school or program’s 
progress in advancing the field of public health (including instruction, scholarship and service) 
and promoting student success. (self-study document) 
 



3) Provide evidence of implementation of the plan described in Template B5-1. Evidence may 
include reports or data summaries prepared for review, minutes of meetings at which results were 
discussed, etc. Evidence must document examination of progress and impact on both public 
health as a field and student success. (electronic resource file) 
 



4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
B6. Use of Evaluation Data (SPH and PHP) 



 
The school or program engages in regular, substantive review of all evaluation findings, as well as 
strategic discussions about the implications of evaluation findings.  
 
The school or program implements an explicit process for translating evaluation findings into 
programmatic plans and changes and provides evidence of changes implemented based on 
evaluation findings. 
 
Required documentation:  
 



1) Provide two to four specific examples of programmatic changes undertaken in the last three years 
based on evaluation results. For each example, describe the specific evaluation finding and the 
groups or individuals responsible for determining the planned change, as well as identifying the 
change itself. (self-study document) 



 
2) If applicable, assess strengths and weaknesses related to this criterion and plans for 



improvement in this area. (self-study document) 
 
C1. Fiscal Resources (SPH and PHP)  
  
The school or program has financial resources adequate to fulfill its stated mission and goals. 
Financial support is adequate to sustain all core functions, including offering coursework and 
other elements necessary to support the full array of degrees and ongoing operations. 
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Required documentation: 
 



1) Describe the school or program’s budget processes, including all sources of funding. This 
description addresses the following, as applicable: 
 
a) Briefly describe how the school or program pays for faculty salaries. For example, are faculty 



salaries fully guaranteed, or are faculty expected to raise funds to support salaries? If this 
varies by individual or appointment type, indicate this and provide examples. For programs, if 
faculty salaries are paid by an entity other than the program (such as a department or 
college), explain.  



 
b) Briefly describe how the school or program requests and/or obtains additional faculty or staff 



(additional = not replacements for individuals who left). If multiple models are possible, 
indicate this and provide examples. 



 
c) Describe how the school or program funds the following: 



a. operational costs (schools and programs define “operational” in their own contexts; 
definition must be included in response) 



b. student support, including scholarships, support for student conference travel, 
support for student activities, etc. 



c. faculty development expenses, including travel support. If this varies by individual or 
appointment type, indicate this and provide examples 
 



d) In general terms, describe how the school or program requests and/or obtains additional 
funds for operational costs, student support and faculty development expenses. 



 
e) Explain how tuition and fees paid by students are returned to the school or program. If the 



school or program receives a share rather than the full amount, explain, in general terms, 
how the share returned is determined. If the school or program’s funding is allocated in a way 
that does not bear a relationship to tuition and fees generated, indicate this and explain. 



 
f) Explain how indirect costs associated with grants and contracts are returned to the school or 



program and/or individual faculty members. If the school or program and its faculty do not 
receive funding through this mechanism, explain. 



 
If the school or program is a multi-partner unit sponsored by two or more universities (as defined 
in Criterion A2), the responses must make clear the financial contributions of each sponsoring 
university to the overall school or program budget. The description must explain how tuition and 
other income is shared, including indirect cost returns for research generated by public health 
school or program faculty appointed at any institution. 
 
(self-study document) 
 



2) A clearly formulated school or program budget statement in the format of Template C1-1, 
showing sources of all available funds and expenditures by major categories, for the last five 
years.  
 
PHP only: If a program does not typically have a separate budget, it must present one of the 
following: 



 



 A budget statement for the organizational unit that houses the program’s budget in the 
format of Template C1-1 AND an accompanying table, also in Template C1-1 format, that 
estimates program income and expenditures, line by line, with accompanying narrative 
explaining the basis for the estimate (eg, approximately 20% of the department’s salary 
funds support the program). 
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 A table that accurately depicts the funding controlled by the program. For example, if the 
program’s only direct allocation is funds for operations and student support, the budget 
table would address those categories only. A narrative must accompany the table and 
explain the reasoning for including/excluding categories of income and expenditures. 



 
If the program is a multi-partner unit sponsored by two or more universities (as defined in 
Criterion A2), the budget statement must make clear the financial contributions of each 
sponsoring university to the overall program budget. (self-study document) 
 



3) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
 
C2. Faculty Resources (SPH and PHP)  
 
The school or program has adequate faculty, including primary instructional faculty and non-
primary instructional faculty, to fulfill its stated mission and goals. This support is adequate to 
sustain all core functions, including offering coursework and advising students. The stability of 
resources is a factor in evaluating resource adequacy.  
 
Primary instructional faculty, as defined in these criteria, provide the basis for initial levels of 
review of the adequacy of a school or program’s resources.  
 
This criterion employs a three-step review (outlined in C2-A through C2-C) in assessing adequacy 
of faculty resources.  
 
Definitions 
 
SPH only: Primary instructional faculty must meet BOTH requirements outlined below: 
 



 Employed full-time as faculty members appointed in the school (ie, 1.0 FTE in the unit of 
accreditation). The school uses the university’s definition of “full-time.” Individuals 
appointed in the school with honorary appointments in other disciplines or occasional 
teaching/advising duties outside the school may count as primary instructional faculty 
members in some circumstances, but the primary expectation of the individual’s 
employment must be activities associated with the school. 
 



 Have regular responsibility for instruction in the school’s public health degree programs 
as a component of employment. Individuals whose sole instructional responsibility is 
advising individual doctoral or research students do not meet CEPH’s definition of primary 
instructional faculty, nor do faculty whose regular instructional responsibilities lie with 
non-public health degrees within the school, if applicable. 



 
PHP only: Primary instructional faculty must meet ALL THREE requirements outlined below: 
 



 Employed full-time as faculty members at the home institution/university. The program 
uses the university’s definition of “full-time.” 
 



 Have regular responsibility for instruction in the program as a component of employment. 
Individuals whose sole instructional responsibility is advising individual doctoral or 
research students do not meet CEPH’s definition of primary instructional faculty. 
 



 Spend a majority of time/effort (ie, 0.50 FTE or greater) on activities associated with the 
program, including instruction. Research and service effort should also be included in the 
FTE allocated to the program if the research or service projects impact the program and 
its students. The program defines FTE allocations consistently and transparently and can 
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clearly account for all time, effort and instructional or other responsibilities spent on 
degree programs outside the unit of accreditation. 



 
 
C2-A. Minimum faculty requirement by accreditation unit (SPH and PHP) 
 
Schools employ, at a minimum, 21 primary instructional faculty.  
 
Programs employ, at a minimum, three primary instructional faculty.  
 
 
C2-B. Minimum faculty requirement by range of offerings (SPH and PHP) 
 
Students’ access to a range of intellectual perspectives and to breadth of thought in their chosen 
fields of study is an important component of quality, as is faculty access to colleagues with 
shared interests and expertise.  
 
To provide this basic breadth and range and to assure quality, schools and programs employ, at a 
minimum, three faculty members per concentration area for the first degree level offered.8  
 
Each additional degree level in a concentration requires the addition of one faculty member. Thus, 
a concentration area that solely offers master’s degrees requires three faculty members. A 
concentration offering bachelor’s and master’s degrees OR master’s and doctoral degrees 
requires four faculty members. A concentration with bachelor’s, master’s and doctoral-level 
degrees requires a minimum of five faculty members. 
 
Additional definitions and specifications for these faculty requirements differ between schools 
and programs, due to the differing appointment and resource structures in these organizational 
units. Definitions and specifications are as follows: 
 
SPH 
 
The three faculty per concentration for the first degree level include the following:  
 



 Two primary instructional faculty members  
o These individuals may count among the two faculty (or additional faculty required 



for adding a degree level) in no more than one additional concentration. 
 



 One additional faculty member of any type (faculty from another university unit, adjunct 
faculty, part-time faculty or primary instructional faculty associated with another 
concentration area). 
 



The additional faculty member required for adding a degree level in a concentration area must be 
a primary instructional faculty member. 



 
All identified faculty must have regular instructional responsibility in the area. Individuals who 
perform research in a given area but do not have some regular expectations for instruction cannot 
serve as one of the three to five listed members. 



 



                                                      
8 See “Definitions” at the end of this document. 
 



SPH only: This requirement applies solely to public health degrees and concentrations, as defined in 
Template Intro-1. 
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PHP 
 
Programs that meet the requirements associated with schools in C2-A (ie, programs that have 
21 or more primary instructional faculty dedicated solely to the program (ie, 1.0 FTE)) may opt to 
follow the definitions listed above for school faculty. 
 
For all other programs, the three faculty per concentration for the first degree level include the 
following:  



 



 Two primary instructional faculty members  
o These individuals may count toward the two faculty (or additional faculty required 



for adding a degree level) in one additional concentration ONLY IF they are 
allocated to the program at 1.0 FTE and are not shared with other educational 
programs. Primary instructional faculty who are dedicated to the program at FTE 
between 0.50 and 0.99 may only count toward the required faculty members in a 
single concentration. 



 



 One additional faculty member of any type (faculty from another university unit, adjunct 
faculty, part-time faculty or primary instructional faculty associated with another 
concentration area). The additional faculty required for additional degree levels must be 
primary instructional faculty. 



 
All identified faculty must have regular instructional responsibility in the area. Individuals who 
perform research in a given area but do not have some regular expectations for instruction cannot 
serve as one of the three to five listed members. 
 
SPH & PHP 
 
All identified faculty must be qualified to provide instruction in the concentration area, as defined 
in Criterion E1. 



 
Criterion E assesses an individual’s qualifications vis-à-vis his or her association with a 
concentration, degree level and type of degree (eg, professional or academic). 
 
In multi-partner schools and programs (ie, institutions responding to Criterion A2), faculty may be 
drawn from any of the participating institutions to demonstrate compliance with this aspect of the 
criteria. 
 
C2-C. Faculty resource adequacy, beyond minimum eligibility (SPH and PHP) 
 
In addition to meeting the minimum quantitative standards above, the size of the school or 
program’s faculty complement is appropriate for the size of the student body and supports and 
encourages effective, regular and substantive student-faculty interactions. 
 
The school or program documents the adequacy of the faculty complement through multiple 
quantitative and qualitative measures, including the following: advising ratios; availability of 
faculty to supervise MPH integrative learning experiences and doctoral students’ final projects; 
and data on student perceptions of class size and faculty availability.  
 
Required documentation: 
 



1) A table demonstrating the adequacy of the school or program’s instructional faculty resources in 
the format of Template C2-1. (Note: C2-1 has different formats for schools vs. programs.) 



 
The school or program need not list all faculty but must list sufficient faculty to demonstrate 
compliance with C2-B and C2-C. For example, if the school or program exceeds the number of 
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faculty needed to document compliance (as defined in these criteria), the school or program may 
note the number of faculty available in addition to those identified by name in Template C2-1. 
 
The data reflect the most current academic year at the time of the final self-study’s submission 
and should be updated at the beginning of the site visit if any changes have occurred since self-
study submission. (self-study document) 
 



2) Explain the method for calculating FTE for faculty in the templates and evidence of the calculation 
method’s implementation. For schools only, all primary instructional faculty, by definition, are 
allocated 1.0 FTE. Schools must explain the method for calculating FTE for any non-primary 
instructional faculty presented in C2-1. Programs must present calculation methods for primary 
instructional and non-primary instructional faculty. (self-study document) 
 



3) If applicable, provide a narrative explanation that supplements reviewers’ understanding of data 
in the templates. (self-study document) 
 



4) Data on the following for the most recent year in the format of Template C2-2. See 
Template C2-2 for additional definitions and parameters. 
 



a. Advising ratios (faculty and, if applicable, staff) by degree level (bachelor’s, master’s, 
doctoral), as well as the maximum and minimum. If both faculty and staff advise, present 
and calculate both ratios 



b. If applicable, average number of baccalaureate students supervised in a cumulative or 
experiential activity9 



c. Average number of MPH students supervised in an integrative learning experience (as 
defined in Criterion D7), as well as the maximum and minimum 



d. Average number of DrPH students advised, as well as the maximum and minimum 
e. Average number of PhD students advised, as well as the maximum and minimum 
f. Average number of academic public health master’s students advised, as well as the 



maximum and minimum 
 
As noted in Template C2-2’s instructions, schools should only present data on public health 
degrees and concentrations. If primary instructional faculty, non-primary instructional faculty 
and/or staff are all regularly involved in these activities, indicate this and present data separately 
for each group, as applicable. 
 
Though the self-study requires only the most recent year, the school or program may wish to 
present additional years of data for context. For example, if the most recent year’s results are 
anomalous, additional data may be helpful. 
 
(self-study document) 
 



5) Quantitative data on student perceptions of the following for the most recent year: 
 



a. Class size and its relation to quality of learning (eg, The class size was conducive to my 
learning) 



b. Availability of faculty (ie, Likert scale of 1-5, with 5 as very satisfied) 
 



Present data by degree level (bachelor’s, master’s, doctoral), at a minimum. If the school or 
program wishes to collect and present data by degree (MPH, MS, PhD, DrPH, etc.), degree data 



                                                      
9 This reporting element is only required if undergraduate public health students engage in required 



cumulative or experiential activities (as defined in Criterion D12) that require intensive, individualized 
faculty supervision and are, thus, relevant to assessing faculty workload and resources. 
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may be  presented. Schools should only present data on public health degrees and 
concentrations. 
 
Though the self-study requires only the most recent year, the school or program may wish to 
present additional years of data for context. For example, if the most recent year’s results are 
anomalous, additional data may be helpful. 
 
(self-study document) 



 
6) Qualitative data on student perceptions of class size and availability of faculty. Schools should 



only present data on public health degrees and concentrations. (summary in self-study and full 
results/backup documentation in electronic resource file) 
 



7) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
 
C3. Staff and Other Personnel Resources (SPH and PHP) 
  
The school or program has staff and other personnel adequate to fulfill its stated mission and 
goals. The stability of resources is a factor in evaluating resource adequacy.  
 
“Staff” are defined as individuals who do not have faculty appointments and for whom staff work 
is their primary function. “Other personnel” includes students who perform work that supports 
the program’s instructional and administrative needs (eg, individuals who enroll first as students 
and then obtain graduate assistant or other positions at the university are classified as “other 
personnel,” while individuals hired into staff positions who later opt to complete coursework or 
degrees are classified as “staff”).  
 
Required documentation: 
 



1) A table defining the number of the school or program’s staff support for the year in which the site 
visit will take place by role or function in the format of Template C3-1. Designate any staff 
resources that are shared with other units outside the unit of accreditation. (self-study document) 
 



2) Provide a narrative description, which may be supported by data if applicable, of the contributions 
of other personnel. (self-study document) 
 



3) Provide narrative and/or data that support the assertion that the school or program’s staff and 
other personnel support is sufficient or not sufficient. (self-study document) 
 



4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
 
C4. Physical Resources (SPH and PHP)  
  
The school or program has physical resources adequate to fulfill its stated mission and goals and 
to support instructional programs. Physical resources include faculty and staff office space, 
classroom space, student shared space and laboratories, as applicable. 



 
Required documentation: 
 



1) Briefly describe, with data as applicable, the following. (Note: square footage is not required 
unless specifically relevant to the school or program’s narrative.) 
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 Faculty office space 



 Staff office space 



 Classrooms 



 Shared student space 



 Laboratories, if applicable to public health degree program offerings 
 



(self-study document) 
 



2) Provide narrative and/or data that support the assertion that the physical space is sufficient or not 
sufficient. (self-study document) 
 



3) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
 
C5. Information and Technology Resources (SPH and PHP) 



 
The school or program has information and technology resources adequate to fulfill its stated 
mission and goals and to support instructional programs. Information and technology resources 
include library resources, student access to hardware and software (including access to specific 
software or other technology required for instructional programs), faculty access to hardware and 
software (including access to specific software required for the instructional programs offered) 
and technical assistance for students and faculty. 
 
Required documentation: 
 



1) Briefly describe, with data if applicable, the following: 



 library resources and support available for students and faculty 



 student access to hardware and software (including access to specific software or other 
technology required for instructional programs) 



 faculty access to hardware and software (including access to specific software or other 
technology required for instructional programs) 



 technical assistance available for students and faculty 
 
(self-study document) 
 



2) Provide narrative and/or data that support the assertion that information and technology 
resources are sufficient or not sufficient. (self-study document) 
 



3) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
D1. MPH & DrPH Foundational Public Health Knowledge (SPH and PHP) 
 
The school or program ensures that all MPH and DrPH graduates are grounded in foundational 
public health knowledge.  
 
Grounding in foundational public health knowledge is measured by the student’s achievement of 
the learning objectives10 listed below, or higher-level versions of the same objectives. 
 



                                                      
10 This document uses the term “learning objectives” to denote that these intended knowledge outcomes 
are defined in a more granular, less advanced level than the competencies typically used to define 
outcomes of a graduate-level program of study. 
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Profession & Science of Public Health 
 



1. Explain public health history, philosophy and values 
2. Identify the core functions of public health and the 10 Essential Services11  
3. Explain the role of quantitative and qualitative methods and sciences in describing and 



assessing a population’s health  
4. List major causes and trends of morbidity and mortality in the US or other community 



relevant to the school or program 
5. Discuss the science of primary, secondary and tertiary prevention in population health, 



including health promotion, screening, etc. 
6. Explain the critical importance of evidence in advancing public health knowledge  



 
Factors Related to Human Health 
 



7. Explain effects of environmental factors on a population’s health 
8. Explain biological and genetic factors that affect a population’s health 
9. Explain behavioral and psychological factors that affect a population’s health 
10. Explain the social, political and economic determinants of health and how they contribute 



to population health and health inequities 
11. Explain how globalization affects global burdens of disease 
12. Explain an ecological perspective on the connections among human health, animal health 



and ecosystem health (eg, One Health)  
 
The school or program validates MPH and DrPH students’ foundational public health knowledge 
through appropriate methods, which may include the following: 
 



 The school or program verifies students’ previous completion of a CEPH-accredited 
bachelor’s degree in public health or MPH degree  



 The school or program implements a test or other assessment tools that address the 
learning objectives listed above, or higher-level versions of the same objectives 



 The school or program offers an online or in-person course, for credit or not-for-credit, 
that incorporates the learning objectives listed above, or higher-level versions of the same 
objectives 



 The school or program includes the learning objectives listed above, or higher-level 
versions of the same objectives, in courses required of all MPH or DrPH students 



 
Required documentation: 
 



1) Describe how the school or program ensures that all MPH and DrPH students are grounded in 
foundational public health knowledge. The description must identify all options for MPH and DrPH 
students used by the school or program. (self-study document) 
 



2) Document the methods described above. This documentation must include all referenced syllabi, 
samples of tests or other assessments and web links or handbook excerpts that describe 
admissions prerequisites, as applicable. (electronic resource file) 
 



3) If applicable, assessment of strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



                                                      
 
11 Institutions outside the US may replace the 10 Essential Services with content appropriate to the 
nation/region. 
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D2. MPH Foundational Competencies (SPH and PHP) 
 
All MPH graduates demonstrate the following competencies. 
 
The school or program documents at least one specific, required assessment activity (eg, 
component of existing course, paper, presentation, test) for each competency below, during 
which faculty or other qualified individuals (eg, preceptors) validate the student’s ability to 
perform the competency. 
 
Assessment opportunities may occur in foundational courses that are common to all students, in 
courses that are required for a concentration or in other educational requirements outside of 
designated coursework, but the school or program must assess all MPH students, at least once, 
on each competency. Assessment may occur in simulations, group projects, presentations, 
written products, etc. This requirement also applies to students completing an MPH in 
combination with another degree (eg, joint, dual, concurrent degrees). For combined degree 
students, assessment may take place in either degree program.  
 
These competencies are informed by the traditional public health core knowledge areas, 
(biostatistics, epidemiology, social and behavioral sciences, health services administration and 
environmental health sciences), as well as cross-cutting and emerging public health areas. 
 
Evidence-based Approaches to Public Health 



1. Apply epidemiological methods to the breadth of settings and situations in public health 
practice 



2. Select quantitative and qualitative data collection methods appropriate for a given public 
health context 



3. Analyze quantitative and qualitative data using biostatistics, informatics, computer-based 
programming and software, as appropriate 



4. Interpret results of data analysis for public health research, policy or practice 
 
Public Health & Health Care Systems 



5. Compare the organization, structure and function of health care, public health and 
regulatory systems across national and international settings 



6. Discuss the means by which structural bias, social inequities and racism undermine 
health and create challenges to achieving health equity at organizational, community and 
societal levels 



 
Planning & Management to Promote Health 



7. Assess population needs, assets and capacities that affect communities’ health 
8. Apply awareness of cultural values and practices to the design or implementation of 



public health policies or programs  
9. Design a population-based policy, program, project or intervention 
10. Explain basic principles and tools of budget and resource management 
11. Select methods to evaluate public health programs 



 
Policy in Public Health 



12. Discuss multiple dimensions of the policy-making process, including the roles of ethics 
and evidence  



13. Propose strategies to identify stakeholders and build coalitions and partnerships for 
influencing public health outcomes 



14. Advocate for political, social or economic policies and programs that will improve health 
in diverse populations 



15. Evaluate policies for their impact on public health and health equity 
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Leadership 
16. Apply principles of leadership, governance and management, which include creating a 



vision, empowering others, fostering collaboration and guiding decision making  
17. Apply negotiation and mediation skills to address organizational or community challenges 



 
Communication 



18. Select communication strategies for different audiences and sectors  
19. Communicate audience-appropriate public health content, both in writing and through oral 



presentation 
20. Describe the importance of cultural competence in communicating public health content 



 
Interprofessional12 Practice 



21. Perform effectively on interprofessional teams  
 
Systems Thinking 



22. Apply systems thinking tools to a public health issue 
 
Required documentation: 
 
1) List the coursework and other learning experiences required for the school or program’s MPH 



degrees, including the required curriculum for each concentration and combined degree option. 
Information may be provided in the format of Template D2-1 or in hyperlinks to student handbooks or 
webpages, but the documentation must present a clear depiction of the requirements for each MPH 
degree. (self-study document) 



 
2) Provide a matrix, in the format of Template D2-2, that indicates the assessment activity for each of 



the foundational competencies listed above (1-22). If the school or program addresses all of the listed 
foundational competencies in a single, common core curriculum, the school or program need only 
present a single matrix. If combined degree students do not complete the same core curriculum as 
students in the standalone MPH program, the school or program must present a separate matrix for 
each combined degree. If the school or program relies on concentration-specific courses to assess 
some of the foundational competencies listed above, the school or program must present a separate 
matrix for each concentration. (self-study document) 



 
3) Include the most recent syllabus from each course listed in Template D2-1, or written guidelines, such 



as a handbook, for any required elements listed in Template D2-1 that do not have a syllabus. 
(electronic resource file) 



 
4) If applicable, assess strengths and weaknesses related to this criterion and plans for improvement in 



this area. (self-study document) 
 
 
D3. DrPH Foundational Competencies (SPH and PHP, if applicable) 
 
The DrPH is the professional doctoral degree in public health, designed to produce transformative 
academic and practice leaders with expertise in evidence-based public health practice and 
research. These individuals are able to convene diverse partners; communicate to effect change 



                                                      
12 “Interprofessional education occurs when students from two or more professions learn about, from and 
with each other to enable effective collaboration and improve health outcomes.” From: Framework for 
Action on Interprofessional Education & Collaborative Practice (WHO/HRH/HPN/10.3).  
 



In this context, “interprofessional” refers to engagement with professionals outside of public health (eg, 
architects, nurses), rather than to engagement with individuals from other public health disciplines (eg, 
biostatisticians, health promotion specialists). 
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across a range of sectors and settings; synthesize and translate findings; and generate practice-
based evidence that advances programs, policies, services and/or systems addressing population 
health. DrPH graduates demonstrate the competencies defined in this criterion. 
 
The school or program documents at least one specific, required assessment activity (eg, 
component of existing course, paper, presentation, test) for each competency below, during 
which faculty or other qualified individuals (eg, preceptors) validate the student’s ability to 
perform the competency.  
 
Assessment opportunities may occur in foundational courses that are common to all students, in 
courses that are required for a concentration or in other educational requirements outside of 
designated coursework, but the school or program must assess all DrPH students, at least once, 
on each competency. Assessment may occur in simulations, group projects, presentations, 
written products, etc.  
 
Data & Analysis 



1. Explain qualitative, quantitative, mixed methods and policy analysis research and 
evaluation methods to address health issues at multiple (individual, group, organization, 
community and population) levels 



2. Design a qualitative, quantitative, mixed methods, policy analysis or evaluation project to 
address a public health issue 



3. Explain the use and limitations of surveillance systems and national surveys in assessing, 
monitoring and evaluating policies and programs and to address a population’s health 



 
Leadership, Management & Governance 



4. Propose strategies for health improvement and elimination of health inequities by 
organizing stakeholders, including researchers, practitioners, community leaders and 
other partners  



5. Communicate public health science to diverse stakeholders, including individuals at all 
levels of health literacy, for purposes of influencing behavior and policies 



6. Integrate knowledge, approaches, methods, values and potential contributions from 
multiple professions and systems in addressing public health problems 



7. Create a strategic plan 
8. Facilitate shared decision making through negotiation and consensus-building methods 
9. Create organizational change strategies 
10. Propose strategies to promote inclusion and equity within public health programs, 



policies and systems 
11. Assess one’s own strengths and weaknesses in leadership capacities, including cultural 



proficiency 
12. Propose human, fiscal and other resources to achieve a strategic goal 
13. Cultivate new resources and revenue streams to achieve a strategic goal 



 
Policy & Programs 



14. Design a system-level intervention to address a public health issue 
15. Integrate knowledge of cultural values and practices in the design of public health policies 



and programs 
16. Integrate scientific information, legal and regulatory approaches, ethical frameworks and 



varied stakeholder interests in policy development and analysis 
17. Propose interprofessional team approaches to improving public health 



 
Education & Workforce Development 



18. Assess an audience’s knowledge and learning needs  
19. Deliver training or educational experiences that promote learning in academic, 



organizational or community settings 
20. Use best practice modalities in pedagogical practices 
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Required documentation: 
 



1) List the coursework and other learning experiences required for the school or program’s DrPH 
degrees. Information may be provided in the format of Template D3-1 or in hyperlinks to student 
handbooks or webpages, but the documentation must present a clear depiction of the 
requirements for each DrPH degree. (self-study document) 
 



2) Provide a matrix, in the format of Template D3-2, that indicates the assessment activity for each 
of the foundational competencies listed above (1-20). If the school or program addresses all of 
the listed foundational competencies in a single, common core curriculum, the school or program 
need only present a single matrix. If the school or program relies on concentration-specific 
courses to assess some of the foundational competencies listed above, the school or program 
must present a separate matrix for each concentration. (self-study document) 



 
3) Include the most recent syllabus from each course listed in Template D3-1, or written guidelines 



for any required elements listed in Template D3-1 that do not have a syllabus. (electronic 
resource file) 



 
4) If applicable, assess strengths and weaknesses related to this criterion and plans for 



improvement in this area. (self-study document) 
 
 
D4. MPH & DrPH Concentration Competencies (SPH and PHP) 



 
MPH and DrPH graduates attain competencies in addition to the foundational competencies listed 
in Criteria D2 and D3. These competencies relate to the school or program’s mission and/or to the 
area(s) of concentration. 
 
The school or program defines at least five distinct competencies for each concentration or 
generalist degree at each degree level in addition to those listed in Criterion D2 or D3.  
 
The list of competencies may expand on or enhance foundational competencies, but the school or 
program must define a specific set of statements that articulates the depth or enhancement for all 
concentrations and for generalist degrees. It is not sufficient to refer to the competencies in 
Criterion D2 or D3 as a response to this criterion.  
 
The school or program documents at least one specific, required assessment activity (eg, 
component of existing course, paper, presentation, test) for each defined competency, during 
which faculty or other qualified individuals (eg, preceptors) validate the student’s ability to 
perform the competency.  
 
These assessment activities may be spread throughout a student’s plan of study.  
 
Because this criterion defines competencies beyond the foundational competencies required of 
all MPH and DrPH students, assessment opportunities typically occur in courses that are required 
for a concentration or in courses that build on those intended to address foundational 
competencies. Assessment may occur in simulations, group projects, presentations, written 
products, etc. 
 
If the school or program intends to prepare students for a specific credential (eg, CHES/MCHES) 
that has defined competencies, the school or program documents coverage and assessment of 
those competencies throughout the curriculum.  
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Required documentation: 
 



1) Provide a matrix, in the format of Template D4-1, that lists at least five competencies in addition 
to those defined in Criterion D2 or D3 for each MPH or DrPH concentration or generalist degree, 
including combined degree options, and indicates at least one assessment activity for each of the 
listed competencies. Typically, the school or program will present a separate matrix for each 
concentration. (self-study document) 



 
2) For degrees that allow students to tailor competencies at an individual level in consultation with 



an advisor, the school or program must present evidence, including policies and sample 
documents, that demonstrate that each student and advisor create a matrix in the format of 
Template D4-1 for the plan of study. Include a description of policies in the self-study document 
and at least five sample matrices in the electronic resource file.  



 
3) Include the most recent syllabus for each course listed in Template D4-1, or written guidelines for 



any required elements listed in Template D4-1 that do not have a syllabus. (electronic resource 
file) 
 



4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
 
D5. MPH Applied Practice Experiences (SPH and PHP) 



 
MPH students demonstrate competency attainment through applied practice experiences. 
 
Applied practice experiences may be concentrated in time or may be spread throughout a 
student’s enrollment. Opportunities may include the following:  



 



 a practicum or internship completed during a summer or academic term 



 course-based activities (eg, performing a needed task for a public health or health care 
organization under the supervision of a faculty member as an individual or group of 
students) 



 activities linked to service learning, as defined by the program, school or university 



 co-curricular activities (eg, service and volunteer opportunities, such as those organized 
by a student association) 



 a blend of for-credit and/or not-for-credit activities 
 
Applied practice experiences may involve governmental, non-governmental, non-profit, industrial 
and for-profit settings or appropriate university-affiliated settings. To be appropriate for applied 
practice experience activities, university-affiliated settings must be primarily focused on 
community engagement, typically with external partners. University health promotion or wellness 
centers may also be appropriate.  
 
The school or program identifies sites in a manner that is sensitive to the needs of the agencies or 
organizations involved. Activities meeting the applied practice experience should be mutually 
beneficial to both the site and the student. 
 
The applied practice experiences allow each student to demonstrate attainment of at least five 
competencies, of which at least three must be foundational competencies (as defined in 
Criterion D2). The competencies need not be identical from student to student, but the applied 
experiences must be structured to ensure that all students complete experiences addressing at 
least five competencies, as specified above. The applied experiences may also address additional 
foundational or concentration-specific competencies, if appropriate. 
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The school or program assesses each student’s competency attainment in practical and applied 
settings through a portfolio approach, which demonstrates and allows assessment of competency 
attainment. It must include at least two products. Examples include written assignments, journal 
entries, completed tests, projects, videos, multi-media presentations, spreadsheets, websites, 
posters, photos or other digital artifacts of learning. Materials may be produced and maintained 
(either by the school or program or by individual students) in any physical or electronic form 
chosen by the school or program. 
 
The materials may originate from multiple experiences (eg, applied community-based courses and 
service learning courses throughout the curriculum) or a single, intensive experience (eg, an 
internship requiring a significant time commitment with one site). While students may complete 
experiences as individuals or as groups in a structured experience, each student must present 
documentation demonstrating individual competency attainment.  
 
Combined degree students have opportunities to integrate and apply their learning from both 
degree programs through applied practice experiences.  
 
The school or program structures applied practice experience requirements to support its mission 
and students’ career goals, to the extent possible. 
 
Required documentation: 
 



1) Present evidence that the school or program identifies competencies attained in applied practice 
experiences for each MPH student in the format of Template D5-1. Include a description of 
policies in the self-study document and at least five sample matrices in the electronic resource 
file. (self-study document) 



 
2) Provide documentation, including syllabi and handbooks, of the official requirements through 



which students complete the applied practice experience. (electronic resource file) 
 



3) Provide samples of practice-related materials for individual students from each concentration or 
generalist degree. The samples must also include materials from students completing combined 
degree programs, if applicable. The school or program must provide samples of complete sets of 
materials (ie, the documents that demonstrate at least five competencies) from at least five 
students in the last three years for each concentration or generalist degree. If the school or 
program has not produced five students for which complete samples are available, note this and 
provide all available samples. (electronic resource file) 
 



4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
 
D6. DrPH Applied Practice Experience (SPH and PHP, if applicable) 



 
Regardless of the amount or level of prior experience, all DrPH students engage in one or more 
applied practice experiences in which students are responsible for completion of at least one 
project that is meaningful for an organization and to advanced public health practice.  
 
The work product may be a single project or a set of related projects that demonstrate a depth of 
competence. It may be completed as a discrete experience (such as a practicum or internship) or 
integrated into program coursework. In either case, the deliverable must contain a reflective 
component that includes the student’s expression of personal and/or professional reactions to 
the applied practice experience. This may take the form of a journal or other written product, a 
professional portfolio or another deliverable as appropriate for the program. 
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Relevant organizations may include governmental, non-governmental, non-profit, industrial and 
for-profit settings. The school or program identifies sites in a manner that is sensitive to the 
needs of the agencies or organizations involved. Sites should benefit from students’ experiences. 
The intention of this criterion is that the applied practice experience should take place within an 
organization external to the student’s school or program so that it is not merely an academic 
exercise, but application of learning to a “real world” setting. The applied practice experience may 
be completed within a student’s own work setting. 
 
DrPH programs ensure that graduates have significant advanced-level practical experiences 
collaborating with practitioners, allowing opportunities to develop leadership competencies and 
contribute to the field.  
 
The school or program identifies a minimum of five foundational and/or concentration-specific 
competencies (as defined in Criteria D3 and D4) that are reinforced and/or assessed through 
application. The school or program may either choose at least one competency from the 
leadership, management and governance domain in Criterion D3 or choose a concentration-
specific competency identified in Criterion D4 if it relates to leadership skills. Competencies may 
differ from student to student. 
 
This criterion does not define a minimum number of hours for the applied practice experience, but 
it does require the school or program to identify substantive, quality opportunities that address 
the identified competencies.  



 
Required documentation: 



 
1) Present evidence that the school or program identifies competencies attained in applied practice 



experiences for each DrPH student in the format of Template D6-1. Include a description of 
policies in the self-study document and at least five sample matrices in the electronic resource 
file. (self-study document) 



  
2) Explain, with references to specific deliverables or other requirements, the manner through which 



the school or program ensures that the applied practice experience requires students to 
demonstrate leadership competencies. (self-study document) 
 



3) Provide samples of practice-related materials for individual students from each concentration or 
generalist degree. The school or program must provide samples of complete sets of materials (ie, 
the work products/documents that demonstrate at least five competencies) from at least five 
students in the last three years for each concentration or generalist degree. If the school or 
program has not produced five students for which complete samples are available, note this and 
provide all available samples. (electronic resource file) 
 



4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
 
D7. MPH Integrative Learning Experience (SPH and PHP) 



 
MPH students complete an integrative learning experience (ILE) that demonstrates synthesis of 
foundational and concentration competencies. Students in consultation with faculty select 
foundational and concentration-specific competencies appropriate to the student’s educational 
and professional goals.  
 
The ILE represents a culminating experience and may take many forms, such as a practice-based 
project, essay-based comprehensive exam, capstone course, integrative seminar, etc. Regardless 
of form, the student produces a high-quality written product that is appropriate for the student’s 
educational and professional objectives. Written products might include the following: program 
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evaluation report, training manual, policy statement, take-home comprehensive essay exam, 
legislative testimony with accompanying supporting research, etc. Ideally, the written product is 
developed and delivered in a manner that is useful to external stakeholders, such as non-profit or 
governmental organizations. 
 
Professional certification exams (eg, CPH, CHES/MCHES, REHS, RHIA) may serve as an element 
of the ILE, but are not in and of themselves sufficient to satisfy this criterion. 



 
The ILE is completed at or near the end of the program of study (eg, in the final year or term). The 
experience may be group-based or individual. In group-based experiences, the school or program 
documents that the experience provides opportunities for individualized assessment of 
outcomes. 
 
The school or program identifies assessment methods that ensure that at least one faculty 
member reviews each student’s performance in the ILE and ensures that the experience 
addresses the selected foundational and concentration-specific competencies. Faculty 
assessment may be supplemented with assessments from other qualified individuals (eg, 
preceptors). 
 
Combined (dual, joint, concurrent) degree students should have opportunities to incorporate their 
learning from both degree programs in a unique integrative experience. 
 
Required documentation: 
 



1) List, in the format of Template D7-1, the integrative learning experience for each MPH 
concentration, generalist degree or combined degree option that includes the MPH. The template 
also requires the school or program to explain, for each experience, how it ensures that the 
experience demonstrates synthesis of competencies. (self-study document) 



 
2) Briefly summarize the process, expectations and assessment for each integrative learning 



experience. (self-study document) 
 
3) Provide documentation, including syllabi and/or handbooks, that communicates integrative 



learning experience policies and procedures to students. (electronic resource file) 
 
4) Provide documentation, including rubrics or guidelines, that explains the methods through which 



faculty and/or other qualified individuals assess the integrative learning experience with regard to 
students’ demonstration of the selected competencies. (electronic resource file) 
 



5) Include completed, graded samples of deliverables associated with each integrative learning 
experience option from different concentrations, if applicable. The school or program must 
provide at least 10% of the number produced in the last three years or five examples, whichever 
is greater. (electronic resource file) 



 
6) If applicable, assess strengths and weaknesses related to this criterion and plans for 



improvement in this area. (self-study document) 
 
 
D8. DrPH Integrative Learning Experience (SPH and PHP, if applicable) 



 
As part of an integrative learning experience, DrPH candidates generate field-based products 
consistent with advanced practice designed to influence programs, policies or systems 
addressing public health. The products demonstrate synthesis of foundational and concentration-
specific competencies. 
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The integrative learning experience is completed at or near the end of the program of study. It may 
take many forms consistent with advanced, doctoral-level studies and university policies but must 
require, at a minimum, production of a high-quality written product. 
Required documentation: 
 



1) List, in the format of Template D8-1, the integrative learning experience for each DrPH 
concentration or generalist degree. The template also requires the school or program to explain, 
for each experience, how it ensures that the experience demonstrates synthesis of competencies. 
(self-study document) 



 
2) Briefly summarize the process, expectations and assessment for each integrative learning 



experience. (self-study document)  
 
3) Provide documentation, including syllabi and/or handbooks, that communicates integrative 



learning experience policies and procedures to students. (electronic resource file) 
 
4) Provide documentation, including rubrics or guidelines, that explains the methods through which 



faculty and/or other qualified individuals assess the integrative learning experience with regard to 
students’ demonstration of the selected competencies. (electronic resource file) 



 
7) Include completed, graded samples of deliverables associated with each integrative learning 



experience option. The school or program must provide at least 10% of the number produced in 
the last three years or five examples, whichever is greater. If the school or program does not 
have five recent samples for an option, note this and provide all available samples. (electronic 
resource file) 



 
5) If applicable, assess strengths and weaknesses related to this criterion and plans for 



improvement in this area. (self-study document) 
 
 
 D9. Public Health Bachelor’s Degree General Curriculum (SPH and PHP, if applicable) 



 
The overall undergraduate curriculum (eg, general education, liberal learning, essential 
knowledge and competencies, etc.) introduces students to the following domains. The 
curriculum addresses these domains through any combination of learning experiences 
throughout the undergraduate curriculum, including general education courses defined by the 
institution as well as concentration and major requirements or electives. 



 



 the foundations of scientific knowledge, including the biological and life sciences and 
the concepts of health and disease 



 the foundations of social and behavioral sciences 



 basic statistics 



 the humanities/fine arts 
 
Required documentation: 
 



1) List the coursework required for the school or program’s public health bachelor’s degree. (self-
study document) 



 
2) Provide official documentation of the required components and total length of the degree, in the 



form of an institutional catalog or online resource. Provide hyperlinks to documents if they are 
available online, or include copies of any documents that are not available online. (electronic 
resource file) 
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3) Provide a matrix, in the format of Template D9-1, that indicates the courses/experience(s) that 
ensure that students are introduced to each of the domains indicated. Template D9-1 requires the 
school or program to identify the experiences that introduce each domain. (self-study document) 
 



4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
 
D10. Public Health Bachelor’s Degree Foundational Domains 
 



The requirements for the public health major or concentration provide instruction in the 
following domains. The curriculum addresses these domains through any combination of 
learning experiences throughout the requirements for the major or concentration coursework 
(ie, the school or program may identify multiple learning experiences that address a domain—
the domains listed below do not each require a single designated course). 



 



 the history and philosophy of public health as well as its core values, concepts and 
functions across the globe and in society 



 the basic concepts, methods and tools of public health data collection, use and 
analysis and why evidence-based approaches are an essential part of public health 
practice 



 the concepts of population health, and the basic processes, approaches and 
interventions that identify and address the major health-related needs and concerns of 
populations 



 the underlying science of human health and disease, including opportunities for 
promoting and protecting health across the life course 



 the socioeconomic, behavioral, biological, environmental and other factors that impact 
human health and contribute to health disparities 



 the fundamental concepts and features of project implementation, including planning, 
assessment and evaluation 



 the fundamental characteristics and organizational structures of the US health system 
as well as the differences between systems in other countries 



 basic concepts of legal, ethical, economic and regulatory dimensions of health care 
and public health policy and the roles, influences and responsibilities of the different 
agencies and branches of government 



 basic concepts of public health-specific communication, including technical and 
professional writing and the use of mass media and electronic technology 
 



If the school or program intends to prepare students for a specific credential, the curriculum 
must also address the areas of instruction required for credential eligibility (eg, CHES). 



 
Required documentation: 
 



1) Provide a matrix, in the format of Template D10-1, that indicates the courses/experience(s) that 
ensure that students are exposed to each of the domains indicated. Template D10-1 requires the 
school or program to identify the learning experiences that introduce and reinforce each domain. 
(self-study document) 
 



2) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 
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D11. Public Health Bachelor’s Degree Foundational Competencies 
 



Students must demonstrate the following competencies: 
 



 the ability to communicate public health information, in both oral and written forms, 
through a variety of media and to diverse audiences 



 the ability to locate, use, evaluate and synthesize public health information 
Required documentation: 
 



1) Provide a matrix, in the format of Template D11-1, that indicates the experience(s) that ensure 
that students demonstrate competencies in each of the domains indicated. Template D11-1 
requires the school or program to identify the experiences that introduce and reinforce each 
domain. (self-study document) 
 



2) If applicable, include examples of student work indicated in Template D11-1. 
 



3) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
 
D12. Public Health Bachelor’s Degree Cumulative and Experiential Activities 
 



Students have opportunities to integrate, synthesize and apply knowledge through cumulative 
and experiential activities. All students complete a cumulative, integrative and scholarly or 
applied experience or inquiry project that serves as a capstone to the education experience. 
These experiences may include, but are not limited to, internships, service-learning projects, 
senior seminars, portfolio projects, research papers or honors theses. Schools and programs 
encourage exposure to local-level public health professionals and/or agencies that engage in 
public health practice. 



 
Required documentation: 
 



1) Provide a matrix, in the format of Template D12-1, that identifies the cumulative and experiential 
activities through which students have the opportunity to integrate, synthesize and apply 
knowledge as indicated. (self-study document) 
 



2) Include examples of student work that relate to the cumulative and experiential activities. 
(electronic resource file) 



 
3) Briefly describe the means through which the school or program implements the cumulative 



experience and field exposure requirements. (self-study document) 
 
4) Include handbooks, websites, forms and other documentation relating to the cumulative 



experience and field exposure. Provide hyperlinks to documents if they are available online, or 
include electronic copies of any documents that are not available online. (electronic resource file) 



 
 
D13. Public Health Bachelor’s Degree Cross-Cutting Concepts and Experiences 



 
The overall undergraduate curriculum and public health major curriculum expose students to 
concepts and experiences necessary for success in the workplace, further education and 
lifelong learning. Students are exposed to these concepts through any combination of 
learning experiences and co-curricular experiences. These concepts include the following: 



 



 advocacy for protection and promotion of the public’s health at all levels of society 



 community dynamics 
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 critical thinking and creativity 



 cultural contexts in which public health professionals work 



 ethical decision making as related to self and society 



 independent work and a personal work ethic 



 networking 



 organizational dynamics 



 professionalism 



 research methods 



 systems thinking 



 teamwork and leadership 
 
Required documentation: 



 
1) Briefly describe, in the format of Template D13-1, of the manner in which the curriculum and co-



curricular experiences expose students to the concepts identified. (self-study document) 
 
2) Provide syllabi for all required coursework for the major and/or courses that relate to the domains 



listed above. Syllabi should be provided as individual files in the electronic resource file and 
should reflect the current semester or most recent offering of the course. (electronic resource file) 



 
3) If applicable, assess strengths and weaknesses related to this criterion and plans for 



improvement in this area. (self-study document) 
 
 
D14. MPH Program Length (SPH and PHP)  
 
An MPH degree requires at least 42 semester-credits, 56 quarter-credits or the equivalent for 
completion. 
 
Schools and programs use university definitions for credit hours. 
 
Required documentation:  
 



1) Provide information about the minimum credit-hour requirements for all MPH degree options. If 
the university uses a unit of academic credit or an academic term different from the standard 
semester or quarter, explain the difference and present an equivalency in table or narrative form. 
(self-study document) 
 



2) Define a credit with regard to classroom/contact hours. (self-study document) 
 
 
D15. DrPH Program Length (SPH and PHP, if applicable)  
 
The DrPH degree requires a minimum of 36 semester-credits of post-master’s coursework or its 
equivalent. Credits associated with the integrative learning experience and, if applicable, a 
residency, internship or other applied practice experience conducted outside of a didactic course, 
do not count toward this requirement. The minimum credit requirement also does not count MPH-
level prerequisite courses or their equivalent. 
 
Schools and programs use university definitions for credit hours. 
 
Required documentation:  
 



1) Provide information about the minimum credit-hour requirements for all DrPH degree options. If 
the university uses a unit of academic credit or an academic term different from the standard 
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semester or quarter, explain the difference and present an equivalency in table or narrative form. 
(self-study document) 
 



2) Define a credit with regard to classroom/contact hours. (self-study document) 
 
 
D16. Bachelor’s Degree Program Length (SPH and PHP, if applicable) 
 
A public health bachelor’s degree requires completion of a total number of credit units 
commensurate with other similar degree programs in the university. 
 
Schools and programs use university definitions for credit hours. 
 
Bachelor’s degree programs have publicly available policies and procedures for review of 
coursework taken at other institutions, including community colleges. These may be incorporated 
into articulation agreements. 
 
Required documentation:  
 



1) Provide information about the minimum credit-hour requirements for all public health bachelor’s 
degree options. If the university uses a unit of academic credit or an academic term different from 
the standard semester or quarter, explain the difference and present an equivalency in table or 
narrative form. (self-study document) 
 



2) Define a credit with regard to classroom/contact hours. (self-study document) 
 



3) Describe policies and procedures for acceptance of coursework completed at other institutions, 
including community colleges. (self-study document) 
 



4) If applicable, provide articulation agreements with community colleges that address acceptance 
of coursework. (electronic resource file) 
 



5) Provide information about the minimum credit-hour requirements for coursework for the major in 
at least two similar bachelor’s degree programs in the home institution. (self-study document) 



 
 
D17. Academic Public Health Master’s Degrees13 (SPH and PHP, if applicable) 
 
Students enrolled in the unit of accreditation’s academic public health master’s degrees (eg, MS 
in biostatistics) complete a curriculum that is based on defined competencies; produce an 
appropriately rigorous discovery-based paper or project at or near the end of the program of 
study; and have the opportunity to engage in research at a level appropriate to the degree 
program’s objectives. 
 
These students also complete coursework and other experiences, outside of the major paper or 
project, that substantively address scientific and analytic approaches to discovery and translation 
of public health knowledge in the context of a population health framework.  
 
Finally, students complete coursework that provides a broad introduction to public health. This 
introduction to public health addresses the learning objectives listed in this criterion, at an 
appropriate level of complexity. This instruction may be delivered through online, in-person or 
blended methodologies, but it must meet the following requirements while covering the defined 
content areas. 



                                                      
13 See “Definitions” at the end of this document. 
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 The instruction includes assessment opportunities, appropriate to the degree level, that 
allow faculty to assess students’ attainment of the introductory public health learning 
objectives. Assessment opportunities may include tests, writing assignments, 
presentations, group projects, etc. 
 



 The instruction and assessment of students’ broad introduction to public health are 
equivalent in depth to the instruction and assessment that would typically be associated 
with a three-semester-credit class, regardless of the number of credits awarded for the 
experience or the mode of delivery. 



 
The school or program identifies at least one required assessment activity for each of the 
following introductory public health learning objectives.  
 



1. Explain public health history, philosophy and values 
2. Identify the core functions of public health and the 10 Essential Services14  
3. Explain the role of quantitative and qualitative methods and sciences in describing and 



assessing a population’s health  
4. List major causes and trends of morbidity and mortality in the US or other community 



relevant to the school or program 
5. Discuss the science of primary, secondary and tertiary prevention in population health, 



including health promotion, screening, etc. 
6. Explain the critical importance of evidence in advancing public health knowledge  
7. Explain effects of environmental factors on a population’s health 
8. Explain biological and genetic factors that affect a population’s health 
9. Explain behavioral and psychological factors that affect a population’s health 
10. Explain the social, political and economic determinants of health and how they contribute 



to population health and health inequities 
11. Explain how globalization affects global burdens of disease 
12. Explain an ecological perspective on the connections among human health, animal health 



and ecosystem health (eg, One Health) 
 
Required documentation: 
 



1) List the curricular requirements for each relevant degree in the unit of accreditation. (self-study 
document)  
 



2) Provide a matrix, in the format of Template D17-1, that indicates the required assessment 
opportunities for each of the defined introductory public health learning objectives (a-l). Typically, 
the school or program will present a separate matrix for each degree program, but matrices may 
be combined if requirements are identical. (self-study document) 
 



3) Provide a matrix, in the format of Template D17-2, that lists competencies for each relevant 
degree and concentration. The matrix indicates at least one assessment activity for each of the 
listed competencies. Typically, the school or program will present a separate matrix for each 
concentration. Note: these competencies are defined by the school or program and are distinct 
from the introductory public health learning objectives defined in this criterion. (self-study 
document) 
 



4) Identify required coursework and other experiences that address the variety of public health 
research methods employed in the context of a population health framework to foster discovery 



                                                      
14 Institutions outside the US may replace the 10 Essential Services with content appropriate to the 
nation/region. 
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and translation of public health knowledge and a brief narrative that explains how the instruction 
and assessment is equivalent to that typically associated with a three-semester-credit course. 
 
Typically, the school or program will present a separate list and explanation for each degree 
program, but these may be combined if requirements are identical. 
 
(self-study document) 
 



5) Briefly summarize policies and procedures relating to production and assessment of the final 
research project or paper. (self-study document) 
 



6) Provide links to handbooks or webpages that contain the full list of policies and procedures 
governing production and assessment of the final research project or paper for each degree 
program. (electronic resource file) 
 



7) Include completed, graded samples of deliverables associated with the major paper or project. 
The school or program must provide at least 10% of the number produced in the last three years 
or five examples, whichever is greater. (electronic resource file) 



 
8) Briefly explain how the school or program ensures that the instruction and assessment in basic 



public health knowledge is generally equivalent to the instruction and assessment typically 
associated with a three-semester-credit course. (self-study document) 
 



9) Include the most recent syllabus for any course listed in the documentation requests above, or 
written guidelines for any required elements that do not have a syllabus. (electronic resource file) 
 



10) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 
 
 



D18. Academic Public Health Doctoral Degrees15 (SPH and PHP, if applicable) 
 



Students enrolled in the unit of accreditation’s doctoral degree programs that are designed to 
prepare public health researchers and scholars (eg, PhD, ScD) complete a curriculum that is 
based on defined competencies; engage in research appropriate to the degree program; and 
produce an appropriately advanced research project at or near the end of the program of study. 
 
These students also complete coursework and other experiences, outside of the major paper or 
project, that substantively address scientific and analytic approaches to discovery and translation 
of public health knowledge in the context of a population health framework.  
 
These students complete doctoral-level, advanced coursework and other experiences that 
distinguish the program of study from a master’s degree in the same field.  
 
The program defines appropriate policies for advancement to candidacy, within the context of the 
institution. 
Finally, students complete coursework that provides a broad introduction to public health. This 
introduction to public health addresses the learning objectives listed in this criterion, at an 
appropriate level of complexity. This instruction may be delivered through online, in-person or 
blended methodologies, but it must meet the following requirements while covering the defined 
content areas. 
 



                                                      
15 See “Definitions” at the end of this document. 
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 The instruction includes assessment opportunities, appropriate to the degree level, that 
allow faculty to assess students’ attainment of the introductory public health learning 
objectives. Assessment opportunities may include tests, writing assignments, 
presentations, group projects, etc. 



 The instruction and assessment of students’ broad introduction to public health are 
equivalent in depth to the instruction and assessment that would typically be associated 
with a three-semester-credit class, regardless of the number of credits awarded for the 
experience or the mode of delivery. 



 
The program identifies at least one required assessment activity for each of the following 
introductory public health learning objectives.  
 



1. Explain public health history, philosophy and values 
2. Identify the core functions of public health and the 10 Essential Services16  
3. Explain the role of quantitative and qualitative methods and sciences in describing and 



assessing a population’s health  
4. List major causes and trends of morbidity and mortality in the US or other community 



relevant to the school or program 
5. Discuss the science of primary, secondary and tertiary prevention in population health, 



including health promotion, screening, etc. 
6. Explain the critical importance of evidence in advancing public health knowledge  
7. Explain effects of environmental factors on a population’s health 
8. Explain biological and genetic factors that affect a population’s health 
9. Explain behavioral and psychological factors that affect a population’s health 
10. Explain the social, political and economic determinants of health and how they contribute 



to population health and health inequities 
11. Explain how globalization affects global burdens of disease 
12. Explain an ecological perspective on the connections among human health, animal health 



and ecosystem health (eg, One Health) 
 
Required documentation: 
 



1) List the curricular requirements for each non-DrPH public health doctoral degree in the unit of 
accreditation, EXCLUDING requirements associated with the final research project. The list must 
indicate (using shading) each required curricular element that a) is designed expressly for 
doctoral, rather than master’s, students or b) would not typically be associated with completion of 
a master’s degree in the same area of study. 
 
The school or program may present accompanying narrative to provide context and information 
that aids reviewers’ understanding of the ways in which doctoral study is distinguished from 
master’s-level study. This narrative is especially important for institutions that do not formally 
distinguish master’s-level courses from doctoral-level courses. 
 
The school or program will present a separate list for each degree program and concentration as 
appropriate. 
 
(self-study document)  
 



2) Provide a matrix, in the format of Template D18-1, that indicates the required assessment 
opportunities for each of the defined introductory public health learning objectives (a-l). Typically, 
the school or program will present a separate matrix for each degree program, but matrices may 
be combined if requirements are identical. (self-study document) 



                                                      
16 Institutions outside the US may replace the 10 Essential Services with content appropriate to the 
nation/region. 
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3) Provide a matrix, in the format of Template D18-2, that lists competencies for each relevant 



degree and concentration. The matrix indicates at least one assessment activity for each of the 
listed competencies. Typically, the school or program will present a separate matrix for each 
concentration. Note: these competencies are defined by the school or program and are distinct 
from the introductory public health learning objectives defined in this criterion. (self-study 
document) 
 



4) Identify required coursework and other experiences that address the variety of public health 
research methods employed in the context of a population health framework to foster discovery 
and translation of public health knowledge and a brief narrative that explains how the instruction 
and assessment is equivalent to that typically associated with a three-semester-credit course. 
 
Typically, the school or program will present a separate list and explanation for each degree 
program, but these may be combined if requirements are identical. 
 
(self-study document) 
 



5) Briefly summarize policies and procedures relating to production and assessment of the final 
research project or paper. (self-study document) 
 



6) Provide links to handbooks or webpages that contain the full list of policies and procedures 
governing production and assessment of the final research project or paper for each degree 
program. (electronic resource file) 
 



7) Include completed, graded samples of deliverables associated with the advanced research 
project. The school or program must provide at least 10% of the number produced in the last 
three years or five examples, whichever is greater. (electronic resource file) 
 



8) Briefly explain how the school or program ensures that the instruction and assessment in 
introductory public health knowledge is generally equivalent to the instruction and assessment 
typically associated with a three semester-credit course. (self-study document) 
 



9) Include the most recent syllabus for any course listed in the documentation requests above, or 
written guidelines for any required elements that do not have a syllabus. (electronic resource file) 
 



10) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
 
D19. All Remaining Degrees17 (SPH, if applicable) 
 
Students enrolled in any of the SPH’s degree programs that are not addressed in Criteria D2, D3, 
D9, D13 or D14 complete coursework that provides a broad introduction to public health.  
 
This introduction to public health addresses the learning objectives listed in this criterion, at a 
level of complexity appropriate to the level of the student’s degree program. For example, if an 
SPH offers bachelor’s degrees in concentrations other than public health, it may be more 



                                                      
17 This criterion addresses all degrees and concentrations other than those identified as 1) professional 
public health degrees (addressed in Criteria D2, D3 & elsewhere), 2) academic public health degrees and 
concentrations (Criteria D13 & D14) or 3) public health bachelor’s degrees and concentrations (Criterion 
D9). Examples of degrees covered in this criterion are as follow: BS in exercise science, MS in nutrition, 
PhD in social work. See “Definitions” at the end of this document. 
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appropriate for courses addressing the competencies listed below to be held separately from 
those offered for graduate students. This instruction may be delivered through online, in-person 
or blended methodologies, but it must meet the following requirements while covering the defined 
content areas. 
 



 The instruction includes assessment opportunities, appropriate to the degree level, that 
allow faculty to assess students’ attainment of the introductory public health learning 
objectives. Assessment opportunities may include tests, writing assignments, 
presentations, group projects, etc. 
 



 The instruction and assessment of students’ broad introduction to public health are 
equivalent in depth to the instruction and assessment that would typically be associated 
with a three-semester-credit class, regardless of the number of credits awarded for the 
experience or the mode of delivery. 



 
The school identifies at least one required assessment activity for each of the following 
introductory public health learning objectives.  
 



1. Explain public health history, philosophy and values 
2. Identify the core functions of public health and the 10 Essential Services18  
3. Explain the role of quantitative and qualitative methods and sciences in describing and 



assessing a population’s health  
4. List major causes and trends of morbidity and mortality in the US or other community 



relevant to the school or program 
5. Discuss the science of primary, secondary and tertiary prevention in population 



health, including health promotion, screening, etc. 
6. Explain the critical importance of evidence in advancing public health knowledge  
7. Explain effects of environmental factors on a population’s health 
8. Explain biological and genetic factors that affect a population’s health 
9. Explain behavioral and psychological factors that affect a population’s health 
10. Explain the social, political and economic determinants of health and how they 



contribute to population health and health inequities 
11. Explain how globalization affects global burdens of disease 
12. Explain an ecological perspective on the connections among human health, animal 



health and ecosystem health (eg, One Health) 
 
Required documentation: 
 



1) Provide a matrix in the format of Template D19-1 that indicates the required assessment 
opportunities for each of the defined introductory public health learning objectives (a-l). Typically, 
the school will present a separate matrix for each degree program, but matrices may be 
combined if requirements are identical. (self-study document) 
 



2) Briefly explain how the school ensures that the instruction and assessment in introductory public 
health knowledge is generally equivalent to the instruction and assessment typically associated 
with a three-semester-credit course. (self-study document) 
 



3) Include the most recent syllabus for any course listed in the documentation requests above, or 
written guidelines for any required elements that do not have a syllabus. (electronic resource file) 
 



4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



                                                      
18 Institutions outside the US may replace the 10 Essential Services with content appropriate to the 
nation/region. 
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D20. Distance Education (SPH and PHP, if applicable)  
 
A degree program offered via distance education is a curriculum or course of study designated to 
be accessed remotely via various technologies, including internet-based course management 
systems, audio or web-based conferencing, video, chat or other modes of delivery. All methods 
support regular and substantive interaction between and among students and the instructor either 
synchronously and/or asynchronously and are a) consistent with the mission of the school or 
program and within the school or program’s established areas of expertise; b) guided by clearly 
articulated student learning outcomes that are rigorously evaluated; c) subject to the same quality 
control processes that other degree programs in the university are; and d) providing planned and 
evaluated learning experiences that take into consideration and are responsive to the 
characteristics and needs of online learners. 
 
The university provides needed support for the program, including administrative, 
communication, information technology and student services. 
 
There is an ongoing effort to evaluate the academic effectiveness of the format, to assess learning 
methods and to systematically use this information to stimulate program improvements. 
Evaluation of student outcomes and of the learning model are especially important in institutions 
that offer distance learning but do not offer a comparable in-residence program.  
 
The school or program has processes in place through which it establishes that the student who 
registers in a distance education course or degree is the same student who participates in and 
completes the course or degree and receives the academic credit. Student identity may be verified 
by using, at the option of the institution, methods such as a secure login and passcode; proctored 
examinations; and new or other technologies and practices that are effective in verifying student 
identity. The university notifies students in writing that it uses processes that protect student 
privacy and alerts students to any projected additional student charges associated with the 
verification of student identity at the time of registration or enrollment. 
 
Required documentation: 
 



1) Identify all public health distance education degree programs and/or concentrations that offer a 
curriculum or course of study that can be obtained via distance education. Template Intro-1 may 
be referenced for this purpose. (self-study document) 
 



2) Describe the public health distance education programs, including a) an explanation of the model 
or methods used, b) the school or program’s rationale for offering these programs, c) the manner 
in which it provides necessary administrative, information technology and student support 
services, d) the manner in which it monitors the academic rigor of the programs and their 
equivalence (or comparability) to other degree programs offered by the university, and e) the 
manner in which it evaluates the educational outcomes, as well as the format and methods. (self-
study document) 
 



3) Describe the processes that the university uses to verify that the student who registers in a 
distance education course (as part of a distance-based degree) or a fully distance-based degree 
is the same student who participates in and completes the course or degree and receives the 
academic credit. (self-study document) 
 



4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
E1. Faculty Alignment with Degrees Offered (SPH and PHP) 
 
Faculty teach and supervise students in areas of knowledge with which they are thoroughly 
familiar and qualified by the totality of their education and experience.  
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Faculty education and experience is appropriate for the degree level (bachelor’s, master’s, 
doctoral) and the nature of the degree (research, professional practice, etc.) with which they are 
associated. 
 
Education refers to faculty members’ degrees, certifications, fellowships, post-doctoral training, 
formal coursework completed, etc.  
 
Experience refers to a range of activities including substantial employment or involvement in 
public health activities outside of academia. Experience also refers to the depth of service 
provided to professional and community-based public health organizations and to peer-reviewed 
scholarship in a discipline. Finally, experience relates to the individual’s record of excellence in 
providing instruction in a discipline. 
 
Required documentation: 
 



1) Provide a table showing the school or program’s primary instructional faculty in the format of 
Template E1-1. The template presents data effective at the beginning of the academic year in 
which the final self-study is submitted to CEPH and must be updated at the beginning of the site 
visit if any changes have occurred since final self-study submission. The identification of 
instructional areas must correspond to the data presented in Template C2-1. 
 
Schools should only include data on faculty associated with public health degrees. 
 
(self-study document) 
 



2) Provide summary data on the qualifications of any other faculty with significant involvement in the 
school or program’s public health instruction in the format of Template E1-2. Schools and 
programs define “significant” in their own contexts but, at a minimum, include any individuals who 
regularly provide instruction or supervision for required courses and other experiences listed in 
the criterion on Curriculum. Reporting on individuals who supervise individual students’ practice 
experience (preceptors, etc.) is not required. The identification of instructional areas must 
correspond to the data presented in Template C2-1. (self-study document) 
 



3) Include CVs for all individuals listed in the templates above. (electronic resource file) 
 



4) If applicable, provide a narrative explanation that supplements reviewers’ understanding of data 
in the templates. (self-study document) 
 



5) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 



E2. Integration of Faculty with Practice Experience (SPH and PHP) 



To assure a broad public health perspective, the school or program employs faculty who have 
professional experience in settings outside of academia and have demonstrated competence in 
public health practice. Schools and programs encourage faculty to maintain ongoing practice 
links with public health agencies, especially at state and local levels. 
 
To assure the relevance of curricula and individual learning experiences to current and future 
practice needs and opportunities, schools and programs regularly involve public health 
practitioners and other individuals involved in public health work through arrangements that may 
include adjunct and part-time faculty appointments, guest lectures, involvement in committee 
work, mentoring students, etc. 
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Required documentation: 
 



1) Describe the manner in which the public health faculty complement integrates perspectives from 
the field of practice, including information on appointment tracks for practitioners, if applicable. 
Faculty with significant practice experience outside of that which is typically associated with an 
academic career should also be identified. (self-study document) 
 



2) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 



 



E3. Faculty Instructional Effectiveness (SPH and PHP) 



The school or program ensures that systems, policies and procedures are in place to document 
that all faculty (full-time and part-time) are current in their areas of instructional responsibility and 
in pedagogical methods.  
 
The school or program establishes and consistently applies procedures for evaluating faculty 
competence and performance in instruction.  
 
The school or program supports professional development and advancement in instructional 
effectiveness. 
 
Required documentation: 
 



1) Describe the means through which the school or program ensures that faculty are informed and 
maintain currency in their areas of instructional responsibility. The description must address both 
primary instructional and non-primary instructional faculty and should provide examples as 
relevant. (self-study document) 
 



2) Describe the school or program’s procedures for evaluating faculty instructional effectiveness. 
Include a description of the processes used for student course evaluations and peer evaluations, 
if applicable. (self-study document) 
 



3) Describe available university and programmatic support for continuous improvement in faculty’s 
instructional roles. Provide three to five examples of school or program involvement in or use of 
these resources. The description must address both primary instructional faculty and non-primary 
instructional faculty. (self-study document) 
 



4) Describe the role of evaluations of instructional effectiveness in decisions about faculty 
advancement. (self-study document) 
 



5) Select at least three indicators, with one from each of the listed categories that are meaningful to 
the school or program and relate to instructional quality. Describe the school or program’s 
approach and progress over the last three years for each of the chosen indicators. In addition to 
at least three from the lists that follow, the school or program may add indicators that are 
significant to its own mission and context. Schools should focus data and descriptions on its 
public health degree programs. 
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Faculty currency  



 External reviews of proposed or existing courses or curricula, outside of normal university 
processes19 



 Peer/internal review of syllabi/curricula for currency of readings, topics, methods, etc. 



 Annual or other regular reviews of faculty productivity, relation of scholarship to instruction 



 Faculty maintenance of relevant professional credentials or certifications that require 
continuing education 



 
Faculty instructional technique 



 Frequency of internal quality reviews of existing courses or curricula 



 Participation in professional development related to instruction 



 Peer evaluation of teaching 



 Student satisfaction with instructional quality 
 



School- or program-level outcomes 



 Courses that are team-taught with interprofessional perspectives 



 Courses that integrate technology in innovative ways to enhance learning 



 Courses that involve community-based practitioners  



 Courses that integrate service learning, as defined by the school or program 



 Courses that integrate community-based projects 



 Courses that use higher-level assessments 



 Courses that employ active learning techniques 



 Teaching assistants trained in pedagogical techniques 



 Implementation of grading rubrics  



 Any other measure that tracks use of pedagogical techniques and is meaningful to the 
school or program 



 
(self-study document) 
 



6) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 



 



E4. Faculty Scholarship (SPH and PHP) 



The school or program has policies and practices in place to support faculty involvement in 
scholarly activities. As many faculty as possible are involved in research and scholarly activity in 
some form, whether funded or unfunded. Ongoing participation in research and scholarly activity 
ensures that faculty are relevant and current in their field of expertise, that their work is peer 
reviewed and that they are content experts. 
 
The types and extent of faculty research align with university and school or program missions 
and relate to the types of degrees offered. For example, when doctoral degrees are offered, the 
school or program’s research portfolio in those areas take on greater importance. All types of 
research are valuable, whether conducted with the purpose of improving public health practice or 
for generating new knowledge. 
 
Faculty integrate research and scholarship with their instructional activities. Research allows 
faculty to bring real-world examples into the classroom to update and inspire teaching and 



                                                      
19 Normal university processes include regularly-scheduled, university-mandated program reviews and 
routine curriculum committee reviews of new courses. 
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provides opportunities for students to engage in research activities, if desired or appropriate for 
the degree program.  
Required documentation: 
 



1) Describe the school or program’s definition of and expectations regarding faculty research and 
scholarly activity. (self-study document) 
 



2) Describe available university and school or program support for research and scholarly activities. 
(self-study document) 
 



3) Describe and provide three to five examples of faculty research activities and how faculty 
integrate research and scholarly activities and experience into their instruction of students. (self-
study document) 
 



4) Describe and provide three to five examples of student opportunities for involvement in faculty 
research and scholarly activities. (self-study document) 
 



5) Describe the role of research and scholarly activity in decisions about faculty advancement. (self-
study document) 
 



6) Select at least three of the following measures that are meaningful to the school or program and 
demonstrate its success in research and scholarly activities. Provide a target for each measure 
and data from the last three years in the format of Template E4-1. In addition to at least three 
from the list that follows, the school or program may add measures that are significant to its own 
mission and context. Schools should focus data and descriptions on faculty associated with the 
school’s public health degree programs. 
 



 Percent of faculty (specify primary instructional or total faculty) participating in research 
activities 



 Number of faculty-initiated IRB applications 



 Number of students advised 



 Number of community-based research projects 



 Number of articles published in peer-reviewed journals 



 Total research funding 



 Number of citation references 



 Presentations at professional meetings 



 Support for development and mentoring of new faculty 



 Number of grant submissions 
 
(self-study document) 



 
7) If applicable, assess strengths and weaknesses related to this criterion and plans for 



improvement in this area. (self-study document) 
 



 



E5. Faculty Extramural Service (SPH and PHP) 



The school or program defines expectations regarding faculty extramural service activity. 
Participation in internal university committees is not within the definition of this section. Service 
as described here refers to contributions of professional expertise to the community, including 
professional practice. It is an explicit activity undertaken for the benefit of the greater society, 
over and beyond what is accomplished through instruction and research. 
 
As many faculty as possible are actively engaged with the community through communication, 
collaboration, consultation, provision of technical assistance and other means of sharing the 
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school or program’s professional knowledge and skills. Faculty engage in service by consulting 
with public or private organizations on issues relevant to public health; providing testimony or 
technical support to administrative, legislative and judicial bodies; serving as board members and 
officers of professional associations; reviewing grant applications; and serving as members of 
community-based organizations, community advisory boards or other groups. While these 
activities may generate revenue, the value of faculty service is not measured in financial terms. 
 
Required documentation: 
 



1) Describe the school or program’s definition and expectations regarding faculty extramural service 
activity. Explain how these relate/compare to university definitions and expectations. (self-study 
document) 
 



2) Describe available university and school or program support for extramural service activities. 
(self-study document) 
 



3) Describe and provide three to five examples of faculty extramural service activities and how 
faculty integrate service experiences into their instruction of students. (self-study document) 
 



4) Describe and provide three to five examples of student opportunities for involvement in faculty 
extramural service. (self-study document) 
 



5) Select at least three of the following indicators that are meaningful to the school or program and 
relate to service. Describe the school or program’s approach and progress over the last three 
years for each of the chosen indicators. In addition to at least three from the list that follows, the 
school or program may add indicators that are significant to its own mission and context. Schools 
should focus data and descriptions on faculty associated with the school’s public health degree 
programs. 
 



 Percent of faculty (specify primary instructional or total faculty) participating in extramural 
service activities 



 Number of faculty-student service collaborations 



 Number of community-based service projects 



 Total service funding 



 Faculty promoted on the basis of service 



 Faculty appointed on a professional practice track 



 Public/private or cross-sector partnerships for engagement and service 
 



(self-study document) 
 



6) Describe the role of service in decisions about faculty advancement. (self-study document) 
 



7) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
 
F1. Community Involvement in School or Program Evaluation and Assessment (SPH and PHP) 



 
The school or program engages constituents, including community stakeholders, alumni, 
employers and other relevant community partners. Stakeholders may include professionals in 
sectors other than health (eg, attorneys, architects, parks and recreation personnel). 
 
Specifically, the school or program ensures that constituents provide regular feedback on its 
student outcomes, curriculum and overall planning processes, including the self-study process. 
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With regard to obtaining constituent input on student outcomes and on the strengths and 
weaknesses of the school or program’s curricula: 



 



 The school or program defines qualitative and/or quantitative methods designed to 
provide useful information.  



 Data from supervisors of student practice experiences may be useful but should not be 
used exclusively. 



 The school or program documents and regularly examines its methods for obtaining this 
input as well as its substantive outcomes. 



 
Required documentation: 
 



1) Describe any formal structures for constituent input (eg, community advisory board, alumni 



association, etc.). List members and/or officers as applicable, with their credentials and 



professional affiliations. (self-study document) 



 



2) Describe how the school or program engages external constituents in regular assessment of the 



content and currency of public health curricula and their relevance to current practice and future 



directions. 



 



3) Describe how the program’s external partners contribute to the ongoing operations of the school 



or program. At a minimum, this discussion should include community engagement in the 



following: 



 



a) Development of the vision, mission, values, goals and objectives 



b) Development of the self-study document 



c) Assessment of changing practice and research needs 



d) Assessment of program graduates to perform competencies in an employment setting  



 



(self-study document) 



4) Provide documentation (eg, minutes, notes, committee reports, etc.) of external contribution in at 



least two of the areas noted in documentation request 3. (electronic resource file) 



 



5) If applicable, assess strengths and weaknesses related to this criterion and plans for 



improvement in this area. (self-study document) 



 



 



F2. Student Involvement in Community and Professional Service (SPH and PHP) 



Community and professional service opportunities, in addition to those used to satisfy 



Criterion D4, are available to all students. Experiences should help students to gain an 



understanding of the contexts in which public health work is performed outside of an academic 



setting and the importance of learning and contributing to professional advancement in the field. 



Required documentation: 
 



1) Describe how students are introduced to service, community engagement and professional 



development activities and how they are encouraged to participate. (self-study document) 



 



2) Provide examples of professional and community service opportunities in which public health 



students have participated in the last three years. (self-study document) 
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3) If applicable, assess strengths and weaknesses related to this criterion and plans for 



improvement in this area. (self-study document) 



 



 



F3. Assessment of the Community’s Professional Development Needs (SPH and PHP) 



The school or program periodically assesses the professional development needs of individuals 
currently serving public health functions in its self-defined priority community or communities.  
Examples could include periodic meetings with community members and stakeholders, formal or 
informal needs assessments, focus groups with external constituents, surveys that are 
administered or co-administered to external constituents and use of existing data sets. 
 
Required documentation: 
 



1) Define the school or program’s professional community or communities of interest and the 



rationale for this choice. (self-study document) 



 
2) Describe how the school or program periodically assesses the professional development needs 



of its priority community or communities, and provide summary results of these assessments. 



Describe how often assessment occurs. Include the description and summary results in the self-



study document, and provide full documentation of the findings in the electronic resource file. 



 
3) If applicable, assess strengths and weaknesses related to this criterion and plans for 



improvement in this area. (self-study document) 



 



 



F4. Delivery of Professional Development Opportunities for the Workforce (SPH and PHP) 



The school or program advances public health by addressing the professional development 
needs of the current public health workforce, broadly defined, based on assessment activities 
described in Criterion F3. Professional development offerings can be for-credit or not-for-credit 
and can be one-time or sustained offerings. 
 
Required documentation: 
 



1) Describe the school or program’s process for developing and implementing professional 
development activities for the workforce and ensuring that these activities align with needs 
identified in Criterion F3. (self-study document) 
 



2) Provide two to three examples of education/training activities offered by the school or program in 
the last three years in response to community-identified needs. For each activity, include the 
number of external participants served (ie, individuals who are not faculty or students at the 
institution that houses the school or program). (self-study document) 
 



3) If applicable, assess strengths and weaknesses related to this criterion and plans for 



improvement in this area. (self-study document) 



 
 
G1. Diversity and Cultural Competence (SPH and PHP) 
 
The school or program defines systematic, coherent and long-term efforts to incorporate 
elements of diversity. Diversity considerations relate to faculty, staff, students, curriculum, 
scholarship and community engagement efforts.  
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The school or program also provides a learning environment that prepares students with broad 
competencies regarding diversity and cultural competence, recognizing that graduates may be 
employed anywhere in the world and will work with diverse populations. 
 
Schools and programs advance diversity and cultural competency through a variety of practices, 
which may include the following:  
 



 incorporation of diversity and cultural competency considerations in the curriculum  



 recruitment and retention of diverse faculty, staff and students  



 development and/or implementation of policies that support a climate of equity and inclusion, 
free of harassment and discrimination 



 reflection of diversity and cultural competence in the types of scholarship and/or community 
engagement conducted 



 
Aspects of diversity may include age, country of birth, disability, ethnicity, gender, gender 
identity, language, national origin, race, historical under-representation, refugee status, religion, 
culture, sexual orientation, health status, community affiliation and socioeconomic status. This 
list is not intended to be exhaustive.20  
 
Cultural competence, in this criterion’s context, refers to competencies for working with diverse 
individuals and communities in ways that are appropriate and responsive to relevant cultural 
factors. Requisite competencies include self-awareness, open-minded inquiry and assessment 
and the ability to recognize and adapt to cultural differences, especially as these differences may 
vary from the school or program’s dominant culture. Reflecting on the public health context, 
recognizing that cultural differences affect all aspects of health and health systems, cultural 
competence refers to the competencies for recognizing and adapting to cultural differences and 
being conscious of these differences in the school or program’s scholarship and/or community 
engagement.  



 
Required documentation: 
 



1) List the school or program’s self-defined, priority under-represented populations; explain why 
these groups are of particular interest and importance to the school or program; and describe the 
process used to define the priority population(s). These populations must include both faculty and 
students and may include staff, if appropriate. Populations may differ among these groups. (self-
study document) 
 



2) List the school or program’s specific goals for increasing the representation and supporting the 
persistence (if applicable) and ongoing success of the specific populations defined in 
documentation request 1. (self-study document) 
 



3) List the actions and strategies identified to advance the goals defined in documentation request 2, 
and describe the process used to define the actions and strategies. The process may include 
collection and/or analysis of school- or program-specific data; convening stakeholder discussions 
and documenting their results; and other appropriate tools and strategies. (self-study document) 
 



4) List the actions and strategies identified that create and maintain a culturally competent 
environment and describe the process used to develop them. The description addresses 
curricular requirements; assurance that students are exposed to faculty, staff, preceptors, guest 



                                                      
20 CEPH understands that the definition of diversity in non-US settings, as well as the ability to track such data, differs 
greatly from that in the United States. This does not, however, relieve international schools and programs from the 
obligation to demonstrate efforts and outcomes related to diversity and cultural competency, as defined in appropriate 
local contexts. 
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lecturers and community agencies reflective of the diversity in their communities; and faculty and 
student scholarship and/or community engagement activities. (self-study document) 
 



5) Provide quantitative and qualitative data that document the school or program’s approaches, 
successes and/or challenges in increasing representation and supporting persistence and 
ongoing success of the priority population(s). The data must include student and faculty (and 
staff, if applicable) perceptions of the school or program’s climate regarding diversity and cultural 
competence. (self-study document) 
 



6) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 
 
 



H1. Academic Advising (SPH and PHP) 
 
The school or program provides an accessible and supportive academic advising system for 
students. Each student has access, from the time of enrollment, to advisors who are actively 
engaged and knowledgeable about the school or program’s curricula and about specific courses 
and programs of study. Qualified faculty and/or staff serve as advisors in monitoring student 
progress and identifying and supporting those who may experience difficulty in progressing 
through courses or completing other degree requirements. Orientation, including written 
guidance, is provided to all entering students. 
 
Required documentation:  



 
1) Describe the school or program’s academic advising services. If services differ by degree and/or 



concentration, a description should be provided for each public health degree offering. (self-study 
document) 
  



2) Explain how advisors are selected and oriented to their roles and responsibilities. (self-study 
document) 
 



3) Provide a sample of advising materials and resources, such as student handbooks and plans of 
study, that provide additional guidance to students. (electronic resource file) 
 



4) Provide data reflecting the level of student satisfaction with academic advising during each of the 
last three years. Include survey response rates, if applicable. Schools should present data only 
on public health degree offerings. (self-study document) 
 



5) Describe the orientation processes. If these differ by degree and/or concentration, provide a brief 
overview of each. (self-study document) 
 



6) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
 
H2. Career Advising (SPH and PHP) 
 
The school or program provides accessible and supportive career advising services for students. 
Each student, including those who may be currently employed, has access to qualified faculty 
and/or staff who are actively engaged, knowledgeable about the workforce and sensitive to his or 
her professional development needs and can provide appropriate career placement advice. Career 
advising services may take a variety of forms, including but not limited to individualized 
consultations, resume workshops, mock interviews, career fairs, professional panels, networking 
events, employer presentations and online job databases.  
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The school or program provides such resources for both currently enrolled students and alumni. 
The school or program may accomplish this through a variety of formal or informal mechanisms 
including connecting graduates with professional associations, making faculty and other alumni 
available for networking and advice, etc. 
 
Required documentation: 



 
1) Describe the school or program’s career advising and services. If services differ by degree and/or 



concentration, a brief description should be provided for each. Include an explanation of efforts to 
tailor services to meet students’ specific needs. Schools should present data only on public health 
degree offerings. (self-study document) 
 



2) Explain how individuals providing career advising are selected and oriented to their roles and 
responsibilities. (self-study document) 
 



3) Provide three examples from the last three years of career advising services provided to students 
and one example of career advising provided to an alumnus/a. For each category, indicate the 
number of individuals participating. (self-study document) 
 



4) Provide data reflecting the level of student satisfaction with career advising during each of the last 
three years. Include survey response rates, if applicable. Schools should present data only on 
public health degree offerings. (self-study document) 
 



5) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 



 
 
H3. Student Complaint Procedures (SPH and PHP) 
 
The school or program enforces a set of policies and procedures that govern formal student 
complaints/grievances. Such procedures are clearly articulated and communicated to students. 
Depending on the nature and level of each complaint, students are encouraged to voice their 
concerns to school or program officials or other appropriate personnel. Designated 
administrators are charged with reviewing and resolving formal complaints. All complaints are 
processed through appropriate channels. 
 
Required documentation: 
 



1) Describe the procedures by which students may communicate any formal complaints and/or 
grievances to school or program officials, and about how these procedures are publicized. (self-
study document) 
 



2) Briefly summarize the steps for how a complaint or grievance filed through official university 
processes progresses. Include information on all levels of review/appeal. (self-study document) 
 



3) List any formal complaints and/or student grievances submitted in the last three years. Briefly 
describe the general nature or content of each complaint and the current status or progress 
toward resolution. (self-study document) 
 



4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. (self-study document) 
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H4. Student Recruitment and Admissions (SPH and PHP) 
 



The school or program implements student recruitment and admissions policies and procedures 
designed to locate and select qualified individuals capable of taking advantage of the school or 
program’s various learning activities, which will enable each of them to develop competence for a 
career in public health. 
 
Required documentation: 



 
1) Describe the school or program’s recruitment activities. If these differ by degree (eg, bachelor’s 



vs. graduate degrees), a description should be provided for each. Schools should discuss only 
public health degree offerings. (self-study document) 
 



2) Provide a statement of admissions policies and procedures. If these differ by degree (eg, 
bachelor’s vs. graduate degrees), a description should be provided for each. Schools should 
discuss only public health degree offerings. (self-study document) 
 



3) Select at least one of the following measures that is meaningful to the school or program and 
demonstrates its success in enrolling a qualified student body. Provide a target and data from the 
last three years in the format of Template H4-1. In addition to at least one from the list that 
follows, the school or program may add measures that are significant to its own mission and 
context. 
 



 Quantitative scores (eg, GPA, SAT/ACT/GRE, TOEFL) for newly matriculating students 



 Percentage of designated group (eg, undergraduate students, mid-career professionals, 
multi-lingual individuals) accepting offers of admission 



 Percentage of priority under-represented students (as defined in Criterion G1) accepting 
offers of admission 



 Percentage of newly matriculating students with previous health- or public health-related 
experience 



 Number of entering students with distinctions and/or honors from previous degree (eg, 
National Merit Scholar) 



 Percentage of multilingual students 
 
Schools should present data only on public health degree offerings. 
 
(self-study document) 



 
4) If applicable, assess strengths and weaknesses related to this criterion and plans for 



improvement in this area. (self-study document) 
 
 
H5. Publication of Educational Offerings (SPH and PHP)  



 
Catalogs and bulletins used by the school or program to describe its educational offerings must 
be publicly available and must accurately describe its academic calendar, admissions policies, 
grading policies, academic integrity standards and degree completion requirements. Advertising, 
promotional materials, recruitment literature and other supporting material, in whatever medium it 
is presented, must contain accurate information. 
 
Required documentation: 



 
1) Provide direct links to information and descriptions of all degree programs and concentrations in 



the unit of accreditation. The information must describe all of the following: academic calendar, 
admissions policies, grading policies, academic integrity standards and degree completion 
requirements. (self-study document) 
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Definitions 
 



The following definitions apply throughout this document, regardless of the specific terminology used by 
the school or program: 
 
School and program refer to categories of accreditation (SPH and PHP) defined in CEPH’s Accreditation 
Procedures.  



 
Degree level refers to one of three options: 1) bachelor’s, 2) master’s or 3) doctoral. 
 
Degree refers to BA, BS, MS, MSPH, MPH, PhD, ScD, DrPH, etc. Degrees may include one 
concentration, or a degree may include multiple concentrations. 
 
Concentration refers to any area of study that the school or program advertises as available to students, 
via its catalog and/or website.  



 
For example, an MPH in epidemiology is a concentration. An MPH in epidemiology with focus areas in 
chronic disease and infectious disease would be two concentrations (chronic epidemiology and infectious 
epidemiology).  
 
In these criteria, “concentration” is synonymous with terms such as “specialization,” “emphasis area,” 
“track” and “focus area,” and, in some cases, “certificate.” A certificate is equivalent to a concentration 
when completion of a certificate is universally required to fulfill degree requirements.  



 
Generalist is considered a concentration for these criteria’s purposes, and an MPH with no concentration 
listed is considered “generalist” by default. Schools and programs are free to name all concentrations as 
they wish to provide clarity to students and the public. 



 
Plans of study that are clearly presented to students as minors are not considered to be concentrations. 
Certificates that are optional additions to students’ programs of study are not considered to be 
concentrations. 



 
Combined (joint, dual, concurrent) degree programs, such as the MD/MPH, may require students to 
either 



 
1) complete one of the school or program’s existing concentrations, or 
2) complete a curriculum structured around competencies developed specifically for the combined 



degree. 
 



Schools and programs that choose the first option must define a specific assessment opportunity for all 
concentration-specific competencies, whether the assessment occurs in the MPH or the external degree 
program. Schools or programs that choose the second option must list the combined degree as a distinct 
MPH concentration in Template Intro-1 and elsewhere in the document and must comply with all 
requirements associated with an MPH concentration, including the faculty resource requirements.  
 
Public health degrees include the following: 



 Bachelor’s degrees in public health disciplines 



 Professional and academic public health graduate degrees 
 
Bachelor’s degrees in public health include BSPH, BS, BA, etc. when they are offered in public health 
disciplines. SPH may offer BS or BA degrees in non-public health disciplines (eg, exercise science), and 
these are classified as “other” degrees, as discussed below. In SPH, specialized bachelor’s degrees in 
fields closely related to public health that have their own disciplinary orientation and definitions (eg, BS in 
environmental science, BS in health administration) may be excluded from the category of public health 
bachelor’s degrees if they are not intended to function as public health degrees. See definition of “other” 
degrees. 
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Professional public health degrees are offered at the graduate level and include the MPH and DrPH, 
as well as any graduate degrees that are intended to prepare individuals for public health practice in a 
manner equivalent to the MPH or DrPH degree. 



 
If specifically designated as such by the school or program, MHA or MHSA degrees may be classified as 
professional public health degrees. In these cases, MHA and MHSA degrees must comply with 
Criteria D1, D2, D4, D5, D7 and D10. Unless specifically designated, MHA and MHSA degrees would not 
be part of a program’s unit of accreditation and are assumed to be “other” degrees in schools, as defined 
below. 



 
Academic public health degrees often include the MS and PhD. These degrees are offered in public 
health fields but are not intended to function as MPH or DrPH equivalents. They prepare students for 
further study or for academic or scholarly positions in public health fields. 



 



 For example, in some institutions, the MSPH is intended to function in a manner equivalent to the 
MPH degree. In these institutions, the MSPH is a professional degree.  



 In some institutions, the MSPH is intended to prepare students for doctoral study and/or 
research-based careers. In these institutions, the MSPH is an academic degree. 



 
Other degrees include 1) bachelor’s degrees or concentrations in fields other than public health and 
2) all graduate degrees and concentrations that do not meet the definition of a professional or academic 
public health degree as noted above. MHA and MHSA degrees are classified as “other” degrees unless 
specifically designated as professional public health degrees by the school. 



 
For ease of reference, any criteria that refer to the “MPH degree” also apply to any other professional 
public health master’s degrees through which the program intends to prepare public health practitioners in 
a manner equivalent to the MPH. Such degrees may include the MSPH and other degrees when they are 
intended to function as professional degrees equivalent to the MPH. These degrees were referred to in 
previous versions of CEPH criteria as “equivalent professional degrees.” 
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Mel and Enid Zuckerman College of Public Health


University of Arizona





SYLLABUS


Name and Number of Class 


Semester and Year (FALL 2018 / SPRING 2019)





Time:	(Time the class meets)





Location: (Where does the class meet?  If course is teleconferenced, indicate where it originates from and which classroom locations it is teleconferenced to) 





Instructor(s) and Contact Information: (Name, contact information, office address)





Instructor Availability (When can students come to see instructor; office hours); (Appointment needed)?     Online courses:  clarify the instructor’s response time to questions (e.g., 24 hours)





Teaching Assistant:	(TA name, contact information, office address)





TA Office Hours (When can students come to see teaching assistant?)





Catalog Description: (The exact description from the UA catalog)





Course Description:   You can provide an extended description of the course at this point.





Course Prerequisites: (What other courses, skills, and experience does student need prior to this course?)





Course Objectives and Expected Learning Outcomes:


The syllabus needs to include a separate listing of Course Objectives and Expected Learning Outcomes (MEZCOPH Program Competencies):





· Course Objectives are statements indicating what an instructor plans to cover/have students do during the course. UA curriculum suggests using a prompt such as “During this course students will:”.



· Learning Outcomes (Competencies Obtained): Measurable statements indicating what a student should be able to do once they complete the course. UA curriculum suggests using a prompt such as “Upon completion of this course students will be able to:” (Based on attached guidelines and CEPH Criteria.) 





Course Notes: (If you provide notes, how and when will they be distributed)?





Required Texts or Readings: (List both required and recommended texts and readings, and where to locate those readings).  





Required or Special Materials: (List special tools or supplies that are needed).





Course Requirements: (Describe as specifically as possible, what is required of the student).





Grading Scale/Student Evaluation and Policies: (Provide a detailed explanation of the methods of evaluation and how those methods factor into the calculation of the final grade, and the scale used to determine final grades.  Instructor must define grading scale (e.g. %=A, %=B, etc.) and weighting, i.e. homework = X% of final grade, final exam = X% of final grade).  Instructor may add statement revising the scale, if necessary.  State how late assignments and extra credit opportunities, if any, will be handled.  Be clear regarding any grading policies for missing or late assignments, and the consequences for any type of academic misconduct (loss of points for assignment, grade of zero for assignment, fail course, etc.).  


Requests for incompletes (I) and withdrawal (W) must be made in accordance with University policies.





University policy regarding grades and grading systems is available at: http://catalog.arizona.edu/policy-type/grade-policies





If the course is a 400/500 co-convened course: include a grading scale as per above that is specific to graduate students.   Also, include a description of how the experiences of undergraduate and graduate students will be differentiated in addition to information on how this requirement/experience figures in the grading scheme.  (Suggestions include: different levels of critical thinking as part of the learning objectives based on Blooms taxonomy, different course competencies, different assignments and/or distribution of points across assignments, scale of breadth of presentations and term papers, separate or additional readings, etc.).





Required examinations, papers and projects:  Specify the number of quizzes, examinations and papers.  Identify the date and time of the final exam (or project due date), with links to the Final exam regulations:


http://www.registrar.arizona.edu/staff/courses/final-exams?audience=staff&cat1=10





Required extracurricular activities: (Explain field trips, service learning activities, etc., with the expected time commitment).





Absence and Class Attendance/Participation: (Expected attendance, participation levels)


In-person and Online courses:  State the class participation policies – what constitutes participation and how that will be evaluated.  The UA’s policy concerning class attendance, participation, and administrative drops is available at:    http://catalog.arizona.edu/policy/class-attendance-participation-and-administrative-drop


The UA policy regarding absences for any sincerely held religious belief, observance or practice will be accommodated where reasonable, http://policy.arizona.edu/human-resources/religious-accommodation-policy.


Absences pre-approved by the UA Dean of Students (or Dean Designee) will be honored,


http://deanofstudents.arizona.edu/





Course Schedule: (Present the weekly/daily schedule: dates of classes, topics, assignments, readings, including examinations)





Communications:  You are responsible for reading emails sent to your UA account from your instructor and the announcements that are placed on the course web site. Information about readings, news events, your grades, assignments and other course related topics will be communicated to you with these electronic methods. The official policy can be found at:  https://www.registrar.arizona.edu/personal-information/official-student-email-policy-use-email-official-correspondence-students


[bookmark: _GoBack]Accessibility and Accommodations:


At the University of Arizona, we strive to make learning experiences as accessible as possible. If you anticipate or experience physical or academic barriers based on disability or pregnancy, you are welcome to let me know so that we can discuss options.  You are also encouraged to contact Disability Resources (520-621-3268) to explore reasonable accommodation.  If our class meets at a campus location: Please be aware that the accessible table and chairs in this room should remain available for students who find that standard classroom seating is not usable.  For additional information on Disability Resources and reasonable accommodations, please visit http://drc.arizona.edu/students





Code of Academic Integrity


Students are encouraged to share intellectual views and discuss freely the principles and applications of course materials.  However, graded work/exercise must be the product of independent effort unless otherwise instructed.  Students are expected to adhere to the UA Code of Academic Integrity, available through the office of the UA Dean Students:  http://deanofstudents.arizona.edu/policies-and-codes/code-academic-integrity





Classroom Behavior: (Statement of expected behavior and respectful exchange of ideas:


Present policies to foster a positive learning environment, including use of cell phones, mobile devices, etc.).   


Students are expected to be familiar with the UA Policy on Disruptive Student Behavior in an Instructional Setting found at:  http://policy.arizona.edu/education-and-student-affairs/disruptive-behavior-instructional-setting





Threatening Behavior Policy:  The UA Threatening Behavior by Students Policy prohibits threats of physical harm to any member of the University community, including to one’s self, http://policy.arizona.edu/education-and-student-affairs/threatening-behavior-students





Nondiscrimination and Anti-Harassment Policy:


The University of Arizona is committed to creating and maintaining an environment free of discrimination, http://policy.arizona.edu/human-resources/nondiscrimination-and-anti-harassment-policy





UA Smoking and Tobacco Policy:


The purpose of this Policy is to establish the University of Arizona’s (University) commitment to protect the health of University faculty, staff, students, and visitors on its campuses and in its vehicles,
http://policy.arizona.edu/ethics-and-conduct/smoking-and-tobacco-policy





Syllabus Changes:  Information contained in the course syllabus, other than the grade and absence policies, may be subject to change with reasonable advance notice, as deemed appropriate by the instructor. 


_________________________________________________________________________





*************************************************************************


EXAMPLES OF “OPTIONAL” STATEMENTS: (For your information):  





Plagiarism:  What counts as plagiarism? 


1. Copying and pasting information from a web site or another source, and then revising it so that it sounds like your original idea. 


1. Doing an assignment/essay/take home test with a friend and then handing in separate assignments that contain the same ideas, language, phrases, etc. 


1. Quoting a passage without quotation marks or citations, so that it looks like your own. 


1. Paraphrasing a passage without citing it, so that it looks like your own. 


1. Hiring another person to do your work for you, or purchasing a paper through any of the on- or off-line sources.


Rev. June 2018
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Documenting the CEPH competencies on MEZCOPH syllabi and how they are assessedƒ 
 



Courses Required Competencies on Syllabi.  
Core MPH Courses and ILE 1. Identify which of the 12 MPH & DrPH Foundational Public 



Health Knowledges that are addressed in the courses (D1)*. 
2.  Identify which of the 22 MPH Foundational Competencies 



that are addressed in the course (D2.)  
Required MPH 
Concentration Courses  



1. Identify which of the Concentration Competencies that are 
addressed in the courses (D4).  A total of five must be 
covered across the required courses.  



Core DrPH Courses 1. Identify which of the 20 DrPH Foundational Competencies 
(D3) that are addressed in the courses 



Required DrPH 
Concentration Courses  



1. Identify which of the Concentration Competencies that are 
addressed in the courses (D4).  A total of 5 must be covered 
across the required courses.  



MS/PhD Required Courses 1. Identify which of the Program Competencies that are 
addressed in the courses.  A total of five must be covered 
across the required courses. 



EHS 585  
(MS/PhD Programs) 



1. Identify which of the 12 introductory public health learning 
objectives that are addressed in the course (D17, D18). 



BS Required Courses 1. Identify which of the 9 Public Health Bachelor’s Degree 
Foundational Domains that are addressed in the courses 
(D10). 



2. Identify which of the 2 Public Health Bachelor’s Degree 
Foundational Competencies that are addressed in the 
courses (D11). 



3. Identify which of the 12 cross-cutting concepts and 
experiences for the Public Health Bachelor’s degree that are 
addressed in the course (D13). 



Non-Required Courses 1. Identify at least 5 learning objectives and or competencies 
that are addressed in the courses. Include for which program. 
(D1, D2, D3, D4, D10, D11, D13) 



You can also add any additional competencies that are a focus of the course to the syllabus.   
 
ƒ  Each course must also identify how that competency, learning objective, foundational domain 
or concept are being assessed. You need to send this to the Office of Academic Affairs on a 
separate form (see attached) along with your syllabus.  
 
* Section of the CEPH Accreditation Criteria that identifies the competencies, learning 
objectives, foundational domains and concepts. 
 
For all classes starting Fall 2018. 











 
 
Example of how to document that the competencies are being addressed in a course.  
 



PHP Program Level Competencies and Assessment Methods 
Competency Course number(s) and name(s) Specific assignment(s) that allow 



assessment 
Assessment Method 



Apply accepted financial concepts to analyze the 
fiscal status of public health, health care and non-
profit organizations. 



**PHPM 569 Fundamentals of Health Budgeting 
and Financial Management (3 credits) 



Assignments: Wk1: #6, Wk2: #3, Wk3: 
#2,Wk4: #2b,W 5: #2,Wk6-Wk12: #3, Wk13: 
#2,Wk15 #1-2 



Oral Presentations, Class Project, 
Homework Exercises 



Identify appropriate strategies to promote positive 
health behavior changes in various populations; and 
analyze and discourse on public health issues.  PHP 572 Applied Public Health Practice  (3 credits) 



Weekly (Week 1-15) small group problem 
solving and discussion sessions; preparation 
and presentation to the class; the 
epidemiology of a public health problem; 
and a final topic paper (week 15) that 
requires description and assessment of a 
major public health issue, to assess the 
evidence behind possible interventions to 
improve the problem and to propose and 
justify a solution. 



Exam, Paper, Oral Presentations, 
Class Lectures 



Analyze and evaluate administrative, management 
and regulatory issues that impact the delivery of 
medical care in the US. **PHP 641 Health Systems Delivery  (3 credits) Weeks1-6: #2, #3, #4; Week7: #3-5 



Final Project, Class Lectures, 
Homework Exercises 



Compare the stregnths and weakneess of 
organizational structures within local governmental, 
non-profit and community entitites.  PHP 696V Public Health Practice Seminar 



Comparison of health care systems 
assignment. Completion of a minumum of 
six community outreach experiences. 
Completion of CITI Training. Health Literacy 
discussion and assignment. 



Class lectures, observation, oral 
presentations 



Design a population-based program and 
intervention. 



**HPS 529 Project Design and Implementation in 
Global Health  (3 credits) 



Weeks 1-8:  Discussions 2-5, paper drafts 1-
4, interview paper, final program proposal 



Paper, interview paper, final 
program proposal 



Select methods to evaluate public health programs, 
and identify stakeholders for influencing public 
health outcomes  **HPS 544 Fundamentals of Evaluation 



Weeks 1-7:  Discussions 1-4, paper drafts 1-
2; weeks 9-11: Discussion 5, paper draft 3, 
interview paper; weeks 12-13:  Discussions 6 
& 7, week 15: final evaluation design 



Paper, Homework Exercises, 
interview paper, final evaluation 
design 
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       GRADUATE SUB-PLAN IMPLEMENTATION REQUEST FORM 

     


Requests for the creation of a sub-plan requires approval from the academic dean of the program Curricular Affairs, and the Graduate Programs Executive Review Committee.   



I. Requested by (College – Department):

Mel and Enid Zuckerman College of Public Health



Proposer’s name, title, email and phone number:

Douglas Taren, Associate Dean Academic Affairs, taren@email.arizona.edu, 520-626-8375



II. Degree, major and number of students enrolled in the major:
Master of Public Health



III. Total number of students that have completed the major in past 3 years: 


Since May 2015, there have been 21 MD/MPH Phoenix Graduates.  There are currently 35 active MD/MPH students in Phoenix



IV. Minimum number of units required to complete the major:
42 credits



V. Complete the table below capturing information about your existing sub-plans. Add columns as needed. Delete example (EX) column before submitting.


I don’t think this is applicable given that we have multiple subplans and we are now requesting just a new subplan that has actually been in existence.



		Name of existing sub-plan(s)

		

		

		



		First term sub-plan was offered

		

		

		



		Minimum units required to complete major core and sub-plan(s) (total)

		

		

		



		Additional unique requirements to complete sub-plan(s)       (visiting lecture series, GPA, non-credit workshop)

		

		

		



		Number of students enrolled in sub-plan(s)

		

		

		



		Total number of students that have completed sub-plan in past 3 years

		

		

		








Name of the proposed sub-plan:

“Clinical Leadership”. This is essentially officially making our existing required courses for the MD-MPH a subplan.  We do have an plan identified: MEDMD-PHLMPH. This proposal is to officially identify the curriculum.

VI. Campus and location offering-check the campus(es) and location(s) where this sub-plan will be offered. 


		☐ Main

		☐ UA Online

		☒ Phoenix Biomedical

		☐ Distance (select locations below)

		☐ UA South (select locations below)



		

		

		

		   ☐ Paradise Valley

		   ☐ Douglas



		

		

		

		   ☐ Yuma

		   ☐ Pima East



		

		

		

		   ☐ Ocean University- China

		   ☐ Santa Cruz



		

		

		

		   ☐ AUPP-Cambodia

		   ☐ Sierra Vista



		

		

		

		   ☐ Jordan

		   ☐ Desert Vista



		

		

		

		   ☐ Indonesia

		



		

		

		

		   ☐ Mauritius
   ☐ Flowing Wells

   ☐ Chandler

		








VII. Provide a rationale for the proposed new sub-plan. 



The MD-MPH program has been in existence since 1994.  It has always had a specific set of requirements for graduation but was never identified the courses for this specific subplan (MEDMD-PHLMPH). Thus, we are rectifying this issue by requesting that the curriculum that has been implemented be listed as an official sub-plan.  










































X.         Common coursework to be taken across all sub-plans in the degree program. Include the prefix, course number, course title and number of units. Add rows as needed. Delete example (EX) rows before submitting. Best practices are 1) for sub-plans to share a minimum of 40% of the coursework with other tracks for the degree – leaving 60% for coursework distinct to the specialty track; and 2) that all sub-plans for a particular major should require the same number of units to earn the degree. Please provide justification for any deviation from these guidelines.


		Requirement Title/Description

		Courses (include prefix, number, title, units)

		Minimum units needed to satisfy requirement



		EPID 573A

		Basic Principles of Epidemiology

		3



		PHPM 574

		Public Health Policy and Management

		3



		EHS 575

		Environmental and Occupational Health

		3



		BIOS 576A

		Biostatistics in Public Health

		3



		HPS 577

		Sociocultural and Behavioral Aspects of Public Health

		3



		PHP 580

		Integrated Public Health Learning Experience

		1



		PHP 909

		Master’s Report “Internship”

		3



		

		Total major core units required 

		19












XI. Requirements specific to the proposed sub-plan. List the required sub-plan courses, sub-plan electives and any special conditions students must meet to complete the sub-plan using the tables below.  Include the prefix, course number, course title, description, number of units, and home department for the courses. Provide email(s)/letter(s) of support from home department head(s) for courses not owned by your department. Highlight and label (NEW) any new courses that must be developed for the sub-plan. Add rows as needed. Delete example (EX) rows before submitting. Best practices are 1) for sub-plans to share a minimum of 40% of the coursework with other tracks for the degree – leaving 60% for coursework distinct to the specialty track; and 2) that all sub-plans for a particular major should require the same number of units to earn the degree. Please provide justification for any deviation from these guidelines.
 


		Requirement  Title/Description

		Courses (include prefix, number, title, units)

		Minimum units needed to satisfy requirement



		PHPM 570

		Issues and Trends in Public Health

		3



		PHP 572

		Applied Public Health Practice 

		3



		PHPM 696I

		Clinical Leadership and Administration

		4



		PHPM 909

		Master’s Report (additional credits required)

		8



		Electives

		Shared with MD Program as part of the MD-MPH dual degree

		8



		

		

		



		

		

		



		

		Total major sub-plan units required 

		23







		Course

		Course Description

		Home Department



		PHPM 570

		The course provides an overview of contemporary issues and trends in public health and medicine. It is a seminar class with guest experts invited from the community to provide insight and stimulate discussion on each topic. 

		Community Environment and Policy



		PHPM 696I

		This course will introduce students to the organizational structure of large complex health care organizations and illustrate the most important part components of administration and management. 

		Community Environment and Policy



		PHP 572

		TO BE ADDED

		



		

		

		



		

		

		



		

		

		




















XII. Using the table below, list each faculty member who will contribute to the teaching of courses in this sub-plan and the teaching FTE they will contribute. Delete example (EX) rows prior to submission. Add rows as needed. 


		Course

		Name

		Department

		Rank

		Degree 

		Faculty/% effort



		EX: 

FIRE 510

		EXAMPLE: 

Jane Smith

		9999-Fire

		Professor

		Doctor of Philosophy

		0.33



		EX: PHYS 493

		EXAMPLE: 

John Smith

		9999-Fire

		Assistant Professor of Practice

		Master of Science

		0.10



		PHPM 570

		Moe

		Family Medicine

		

		MD

		



		PHPM 570

		Cecilia Rosales

		Public Health Practice

		

		MD, MSc Epi

		



		PHPM 696I

		Gail Barker

		

		

		

		



		PHP 572

		Doug Campos-Outcalt

		

		

		

		



		

		

		

		

		

		








XIII. Other policy issues or expectations for major and sub-plan:
Students must be accepted to the MD program at the College of Medicine Phoenix Campus.



XIV. Do you want the sub-plan name to appear on the transcript? ☒ Yes   ☐ No


XV. Do you want the sub-plan name to appear on the diploma? ☐ Yes  ☒ No


XVI. When is the anticipated semester and year to launch the proposed sub-plan? 
Spring 2019



XVII. Will you admit directly to the sub-plan? (Should we open a separate application for the subplan?) ☒ Yes  ☐ No


Who will serve as: 



Admissions contact:                    Kimberly Barnes

Program coordinator:                Kimberly Barnes

Director of Graduate Studies: Chris Tisch



Number of new faculty hires required to deliver the sub-plan:

None



XVIII. Budgetary impact– indicate new resources needed and source of funding to implement the proposed sub-plan(s). If reallocating resources, indicate where resources will be taken from and the impact this will have on the students/faculty/program/unit. 



No new funds are needed for this program.  It is already in existence.


Decision process for approval will include: 
1) value of plan to the graduate instruction and students in the program.  
2) efficiency of course offerings.
3) course offerings are appropriate and match the expertise of the faculty.
4) evidence of sufficient student demand.
5) no major conflict with existing programs.












Required signatures


Managing Unit Administrator (print name and title): _____________________________________________________
                                                                                                   


Managing Administrator’s Signature: ____________________________________________		Date: 		________



Managing Unit Administrator (print name and title): _____________________________________________________
                                                                                          


Managing Administrator’s Signature: _____________________________________________	Date: 		_________




Dean (print name and title): _____________________________________________________


Dean’s Signature:  ______________________________________________	Date:			




Dean (printed name and title): ___________________________________________________


Dean’s Signature: ______________________________________________	Date:			




All programs that will be offered through distance learning must include the following signature.  The signature of approval does not indicate a commitment to invest in this program.  Any potential investment agreement is a separate process.



Joel Hauff, Associate Vice President for Student Affairs & Enrollment Management and Executive Director for Online and Distance Education Administration


Signature: ________________________________________________	Date:	_______________________________		



All programs that will be offered fully online must include the following signature.  The signature of approval does not indicate a commitment to invest in this program.  Any potential investment agreement is a separate process. 



Vincent Del Casino Jr., Vice President for Academic Initiatives and Student Success



Signature: ________________________________________________	Date:	_______________________________		





Note:  In some situations, signatures of more than one unit head and/or college dean may be required.
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MD-MPH Dual Degree Program

Mission and Purpose

The MD-MPH dual degree program is jointly offered by the College of Medicine and the Mel and Enid Zuckerman College of Public Health. The program is designed to prepare future clinicians for community-engaged, evidence-based, and socially-responsible medical practice. These goals are achieved in an interprofessional setting that emphasizes respect for peoples of all ages, genders, ethnicities, cultures, and national origins. Students’ pursuit of knowledge and preparation for leadership will be guided by academic and clinical mentors who foster inquisitiveness, open-mindedness, compassion, and resilience.

While the dual degree program provides students with training in core public health competencies including epidemiology, biostatistics, environmental and occupation health, and sociocultural diversity, its primary focus involves public health policy and management. The curriculum is intended to enhance the graduate’s ability to provide high quality medical care by using public health knowledge and skills to plan, implement, and evaluate policies that affect the health of communities. These skills complement the pathophysiologic, diagnostic, and therapeutic training provided by the College of Medicine that is intended to treat individual patients.

The MD-MPH program is structured such that students complete their MD and MPH degrees over five years of study. The public health coursework is completed during a “pull out” year between the third and fourth year of medical school. 

Eligibility and Admissions

Students may apply to the program after matriculation in the College of Medicine, typically during the second or third year.

· Applications must be submitted using the Schools of Public Health Application Service (SOPHAS). 

· Application deadlines are January 5th (priority), March 1st (secondary), and May 15th (final) each year. 



MD-MPH Program Structure

Dual degree students are expected to complete their didactic medical school requirements, the United States Medical License Examination (USMLE) Step 1, and required core clinical clerkships before enrolling in public health courses. Medical students are expected to enroll as full-time public health students beginning in the fall semester of the fourth year. All public health coursework including the internship are then completed in 3 consecutive semesters: fall, spring, and summer. Once completed, students are reintegrated into their clinical training during the fall of their fifth year. Students who apply early or who experience an unexpected delay may complete a limited number of online MPH courses at other times. 

Public Health Curriculum

The MD-MPH program comprises 42 units of coursework and experiential learning that leads to a Master’s of Public Health (MPH) degree in Public Health Policy and Management (PHPM). All students must complete 16 units of core public health courses, 12 units of required PHPM courses, 6 units of applied practice experience including the internship, and 8 units of elective credit. With approval of the Program Director, students may use up to 8 units of College of Medicine coursework to fulfill the elective requirements.

The PHPM degree prepares MPH students to fill leadership roles in the public or private sector, craft and implement policies that improve the health and well-being of specific populations, and manage public health programs including those targeting the unique populations residing in the Southwest.

Graduates are expected to competently:



· use evidence-based concepts to critique the financing and delivery of medical services in the United States and to analyze the impact of health system reform on efficiency, equity, and population health.

· provide leadership in public and private organizations, manage programs and projects, and utilize critical thinking, systems thinking and self-reflection to resolve technical problems, ethical challenges and interpersonal conflicts.

· construct and interpret budgets, apply accepted financial concepts and analyze the fiscal status of public health, for-profit and non-profit health care organizations.

· describe the state and federal processes that govern the delivery of health services, analyze the impact of legislative and regulatory proposals on population health, and create products that inform others about contemporary health policy issues.

· collaborate with local advocacy groups to critically analyze public health problems, formulate legislative solutions and develop evidence-based justifications to secure bipartisan support.



Required Core Public Health Courses (16 units)

EPID 573A	Basic Principles of Epidemiology (3)

PHPM 574	Public Health Policy and Management (3)

EHS 575	Environmental and Occupational Health (3)

BIOS 576A	Biostatistics in Public Health (3)

HPS 577	Sociocultural and Behavioral Aspects of Public Health (3)

PHPM 580	Integrated Public Health Learning Experience (1)



Required PHPM Courses (12 units) 

PHPM 510	The US Health Care System (3)

PHPM 567	Public Health Leadership & Management (3)

PHPM 569	Fundamentals of Health Budgeting and Financial Management (3)

PHPM 617	Advanced Public Health Policy Analysis (3)



Required PHPM Experiential Learning Courses (6 units)

PHPM 696P	Public Health Policy and Management Field Seminar (2)

PHPM 909	Applied Learning Experience / Internship (3)

Selective	Service Learning Course (1) 



[bookmark: _GoBack]Elective Courses (8 units) – With approval of the Program Director, some College of Medicine courses can be applied towards the MPH (1 COM unit = 0.5 MPH units). 



Internship

An internship is a required experience planned by the student, advisor, and internship preceptor. Experiences may include health planning, policy analysis, health research, community health assessment, or program development. Emphasis is placed on mastering public health skills in problem solving and program development, implementation and evaluation. Students who complete their internship during the summer term are required to register for 1-unit of internship credit during the semester in which they present at the Internship Conference.


Recommended Course Sequencing

[image: ]

* Up to 8-units of College of Medicine coursework can be used to meet the 42-unit requirement for the dual MD-MPH degree. Bolded courses are offered in-person, non-bolded courses may be taken on-line.



FALL IN-PERSON SCHEDULE

Monday:		No scheduled class.

Tuesday:		1:00 – 2:15 P 		PHPM 510 	Health Care in the US

			2:30 – 3:45P		PHPM 569 	Financial Management and Budgeting

			4:00 – 6:50 P		PHPM 574	Public Health Policy and Management

Wednesday:		No Scheduled class.

Thursday:		1:00 – 2:15 P		PHPM 510	Health Care in the US

Friday:		1:30 – 2:20 P		HPS 609	Evaluating the Public Health Literature



SPRING IN-PERSON SCHEDULE

Monday:		No scheduled class.

Tuesday:		12:00 – 2:50 P 	PHPM 617	Advanced Public Health Policy Analysis

Wednesday:		4:30 – 7:20 P	PHPM 567	Public Health Leadership and Management

Thursday:		1:00 – 3:50 P	HPS 577	Social and Behavioral

Friday:		No scheduled class.


MD-MPH Program FAQs

How do you apply to the program?

Applications are submitted on-line via the Schools of Public Health Application Service (SOPHAS). Prospective applicants should familiarize themselves with the requirements of the Mel and Enid Zuckerman College of Public Health https://publichealth.arizona.edu/graduate-students/mph-admissions-criteria. Applicants to the MD-MPH dual degree program may substitute their MCAT scores for the GRE. Students must be accepted to the College of Medicine before being considered for admission to the MD-MPH program.

Must students apply to MD-MPH program when they apply to medical school?

No, students typically apply to the MD-MPH program during their second or third year of medical school.

Can I take my MPH year at some time other than between the 3rd and 4th year?

Yes, with approval of both the College of Medicine and College of Public health.

Will I lose my clinical skills if I take an MPH year in the middle?

No, students returning clinical clerkships have not experienced difficulty transitioning back to clinical duties.

What are the costs of the MD-MPH program?

During the “pull out” MPH year, students are charged graduate school tuition rates and College of Public Health program fees https://publichealth.arizona.edu/graduate-students/tuition-financial-assistance. Graduate school tuition rates are based on state of residency; students from the 15 western regional states may qualify for in-state tuition through the Western Regional Graduate Program (WRGP). During all other times, students are charged medical school tuition rates.  

How do MD-MPH graduates use their education and skills? What employment opportunities are available?

MD-MPH graduates become leaders in a range of agencies and organizations. In addition to using their clinical expertise, many of our graduates use their public health competencies in state and local health departments, the Centers for Disease Control and Prevention (CDC) or other federal health programs.



Is financial aid available?



For information on student financial aid, please contact the College of Medicine Office of Financial Aid. 



Scholarships: There are many scholarships specifically available for medical students. Most are based on financial need, some are based on merit. A list of scholarships and their requirements is mailed to incoming medical students each January.



Loans: Many loans specifically designed for medical students are available, as well as other federal, state and institutional aid.
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NEW ACADEMIC PROGRAM-STANDALONE UNDERGRADUATE MINOR
ADDITIONAL INFORMATION FORM


PURPOSE AND NATURE OF THE MINOR–provide a description for the proposed minor.  Include the purpose, nature, and highlights. The description should match departmental and college websites, handouts, promotional materials, etc.




The vision of the minor, Applied Public Health Data Science, is to introduce students to the fundamentals of data science in the health sciences. Data science is emerging as a leading area for job growth over the next decade in the health sector. We envision providing students with an introduction to the basics of how to apply data science to public health questions. The minor will be administered to be accessible both to individuals coming from the health fields to learn about data science and for those coming from data science, math, computer science, neuroscience, and other disciplines to learn to about how to address issues in public health using appropriate data science tools.

 


































I. MINOR REQUIREMENTS– complete the table below to list the minor requirements, including minimum number of credit hours, required core, electives, and any special requirements. Note: information in this section must be consistent throughout the proposal documents (comparison charts, department checklists, curricular/assessment map, etc.). Delete the EXAMPLE column before submitting/uploading.  


		Total units required  to complete minor

		18



		Upper-division units required 		18



		Total transfer units that may apply to minor

		0



		List any special requirements to declare or gain admission to this minor (completion of specific coursework, minimum GPA, interview, application, etc.)

		At the declaration of this minor, a minimum cumulative GPA of 3.0 would be needed except in rare occasions. 

Course prerequisites to the program include:

-College-level course in computer programming (e.g. CSC 110 Introduction to Computer Programming I; ISTA 130 Computational Thinking and Doing) 

AND

-College Algebra (e.g. MATH 112) or a higher level MATH course.





		Minor requirements (list all required major coursework including core and electives). Courses listed must include course prefix, number, units, and title. Mark new coursework (New). Include any limits/restrictions needed (house number limit, etc.). Provide email(s)/letter(s) of support from home department head(s) for courses not owned by your department.

		EPID 309: Introduction to Epidemiology (3)

BIOS 376: Introduction to Biostatistics (3)

EPID 450: Health Data Acquisition, Assessment and Integration (3)

BIOS: 451: Health Data Management and Visualization (3)

BIOS: 452: Health Data Analysis and Communication Methods (3)

BIOS: 4XX: Health Data Science Practice (3)



Note: 3 of the 4 new courses have been approved.



		Internship, practicum, applied course requirements (Yes/No.   If yes, provide description)

		None



		Additional requirements (provide description)

		None



		Any double-dipping restrictions? (Yes/No. If yes, provide description)

		Yes. Public health majors enrolled in the Quantitative Methods sub-plan cannot also be in the Data Science Minor. 










II. CURRENT COURSES–using the table below, list existing courses included in the proposed program.  If the courses listed belong to a department that is not a signed party to this implementation request, upload the department head’s permission to include the courses in the proposed program and information regarding accessibility to and frequency of offerings for the course(s). Upload letters of support/emails from department heads to the “Letter(s) of Support” field on the UAccess workflow. Add rows to the table, as needed.


		Course prefix and number (include cross-listings)

		Units

		Title

		Course Description

		Pre-requisites

		Modes of delivery (online, in-person, hybrid)

		Typically Offered
(F, W, Sp, Su)

		Dept signed party to proposal? (Yes/No)



		EPID 309

		3

		Introduction to Epidemiology

		This course will introduce students to basic principles and methods used in epidemiology. The course will include basic research designs, estimating outcome measures, and establishing cause and effect and effectiveness of interventions to prevent and cure disease

		Math 112 or equivalent

		In-person

		Both F and Sp

		Yes



		BIOS 376

		3

		Introduction to Biostatistics

		This course introduces biostatistical methods and applications, covering descriptive statistics, probability, and inferential techniques necessary for appropriate analysis and interpretation of data relevant to health sciences. Students will use the statistical software package R and R Studio.

		Math 112 or higher

		In-person

		Both F and Sp

		Yes












III. NEW COURSES NEEDED – using the table below, list any new courses that must be created to initiate the minor. If specific course number is undetermined, please provide level, (ie CHEM 4**). Add rows as needed.  Is a new prefix needed? If so, provide the subject description so Curricular Affairs can generate proposed prefix options. 


		Course prefix and number (include cross-listings)

		Units		Title

		Course Description

		Pre-requisites

		Modes of delivery (online, in-person, hybrid)

		Status*

		Anticipated first term offered

		Typically Offered
(F, Sp, Su)		Dept signed party to proposal? (Yes/No)



		EPID 450

		3

		Health Data Acquisition, Assessment and Integration

		This course is designed to introduce students to the concepts of data acquisition, assessment and integration of data from multiple sources. Students will acquire the skills to identify appropriate datasets for use in public health analysis and how to assess their quality based on the data collection procedures and metadata.

		EPID 309 and BIOS 376

		In-person

		Approved

		2019

		F

		Yes



		BIOS 451

		3

		Health Data Management and Visualization

		[bookmark: _Hlk525718356]Students learn how to identify and acquire medical and health data, assess quality, and integrate data from multiple sources. Students gain knowledge of how data collection procedures influence data quality and techniques for combining health datasets.  Students gain skills by completing applied projects to collect, access and work with existing health data.

		EPID 309 and BIOS 376

		In-person

		Approved

		2019

		F

		Yes



		BIOS 452

		3

		Health Data Analysis and Communication Methods

		This course bridges the concepts learned in introduction to epidemiology and biostatistics courses to teach students the skills to identify and implement the appropriate statistical methods to answer public health and biomedical research questions based on study and sampling designs. Students apply these skills to large public health and biomedical databases. Students learn how to present their results graphically and through the use of social media (e.g. YouTube) to communicate findings to lay audiences. 



		EPID 309 and BIOS 376

		In-person

		Approved

		2020

		Sp

		Yes



		BIOS 4xx

		3

		Health Data Science Practice

		This course will provide a culminating research experience that tests all competencies through a hands-on semester-long project-based research course. This course will allow students to immerse themselves in a health data science project in public health and biomedical science. This project will entail a review of the current evidence-base for their specific research question and use the skills developed in the previous courses to assess and analyze public health data and communicate findings to the public. 



		The other 5 required courses

		In-person

		In development

		2020

		Sp

		Yes





*In development (D); submitted for approval (S); approved (A)




Subject description for new prefix (if requested). Include your requested prefix, if any.:
 




	Comment by Ernst, Kacey C - (kernst): I had not thought about a new prefix, that might get around all of our BIOS vs. Epi issues – PHDS? 

STUDENT LEARNING OUTCOMES AND CURRICULUM MAP—describe what students should know, understand, and/or be able to do at the conclusion of this minor. Work with Office of Instruction and Assessment to create a curricular map using Taskstream.  Include your curricular map in this section (refer to Appendix B for sample Curriculum Map). 



The competencies below and the Curriculum Map in Appendix B describe what students should know, understand, and be able to do at the conclusion of this minor. 

  

Competencies

 

1. Explain the role of data science in public health.

2. Identify key sources of health data (e.g., surveillance data, medical records, state/national/international surveys, hospital discharge).

3. Implement data management and quality control techniques for at least one data entry system commonly used in healthcare and health research (e.g., Qualtrics, REDCap).

4. Execute dataset integration and conduct basic statistical analyses on existing datasets.

5. Assess limitations in data collection, management, and analysis as it impacts quality; interpret findings accordingly.

6. Communicate analytic findings – in oral and written format – including easily interpretable graphics to convey findings.




Curriculum Map: 

[image: ]

ASSESSMENT PLAN FOR STUDENT LEARNING- using the table below, provide a schedule for program assessment of intended student learning outcomes 1) while students are in the program and 2) after completion of the minor.  Add rows as needed. Delete EXAMPLE row. 



		Learning Outcomes

		Sources(s) of Evidence

		Assessment Measures

		Data Collection Points



		Outcome 1:  Able to explain the role of data science in public health

		Course-embedded assessments

		Exams, homework and project presentation

		End of each course



		Outcome 2: Identify key sources of health data

		Course-embedded assessments

		Homework and project presentation

		End of each course



		Outcome 3: Implement data management and quality control techniques for at least one data entry system commonly used in healthcare and health research

		Course-embedded assessments

		Homework

		End of BIOS 451: Health Data Management and Visualization



		Outcome 4: Execute dataset integration and conduct basic statistical analyses on existing datasets

		Course-embedded assessments

		Exams, homework and project report and presentation

		End of BIOS 376, EPID 450: Health Data Acquisition, Assessment and Integration, BIOS 452: Health Data Analysis and Communication Methods and BIOS 4xx: Health Data Science Practice



		Outcome 5: Assess limitations in data collection, management, and analysis as it impacts quality; interpret findings accordingly

		Course-embedded assessments

		Homework and project report and presentation

		End of each course



		Outcome 6: Effectively communicate analytic findings 

		Course-embedded assessments

		Homework and project report and presentation

		End of  BIOS 376, BIOS 452: Health Data Analysis and Communication Methods and BIOS 4xx: Health Data Science Practice





In addition, as indicated in the curriculum map, students complete the minor will be given a self-assessment survey to collect feedback on each of the outcomes.




V. NEED FOR THE MINOR-describe how the minor fulfills the needs of the city, state, region, and nation. Provide market analysis data or other tangible evidence of the need for and interest in the proposed program. This might include results from surveys of current students, alumni, and/or employers or reference to student enrollments in similar programs in the state or region.  Include an assessment of the employment opportunities for graduates completing the minor during the next three years.


According to the report on DataScience. Community, as of today there are over 400 data science programs (including bachelor, certificate and graduate programs) in the US. Due to the interdisciplinary nature of data science, most of the existing data science programs (over 90%) are either a certificate or graduate program across the nation. There are only a few of them at the undergraduate level. This indicates there is a great need to create more undergrad data science programs and echoes the report of data science for undergraduates released by the National Academy of Sciences (2018) entitled “There are growing needs and opportunities for undergrad data science programs”. As a result, there are an increasing number of schools creating data science programs at the undergraduate level, including the University of Arizona. However, the main subject of their focus is on business, computer science or statistics. We could not find any comparable programs that focus on public health or biomedical science at the undergraduate level. The recently approved undergraduate data science program at the University of Arizona mainly focuses on statistics and computer science. Our proposed minor will focus on introducing these concepts and applications in public health and medicine. 



There is an increasing need for both health professionals who have a background in data science and data scientists with a focus on health applications. Hence, it is essential to create an undergraduate data science minor at the University of Arizona which focuses on public health and biomedical science for students who would like to pursue a data scientist job in the health sector. In addition, this minor can be used as one of the minors for students who major in statistics and data science and are interested in public health and biomedical research. This minor can also prepare undergraduate students who would like to enter a quantitative graduate program in public health or biomedical area like data science or epidemiology.  



We conducted key informant interviews with personnel from four health departments (Maricopa County, Pima County, Yuma County, and the State of Arizona) regarding skillsets that would be desired for entry level public health departments. Several key themes were noted during these interviews. 1) data literacy, including the management of large datasets, data entry, and ensuring data quality, 2) communication of findings from analyses to the general public through interpretable graphs and figures. The second skillset was heavily emphasized as public communication is a new criteria for becoming an accredited health department. Staff at Arizona Department of Health Services are already being trained in analytical results visualization on the job.



National Academies of Sciences, Engineering, and Medicine. 2018. Data Science for Undergraduates: Opportunities and Options. Washington, DC: The National Academies Press. https://doi.org/10.17226/25104.



In April 2018, we developed an interest survey in Qualtrics and disseminated it to students in public health, math, computer science, economics, psychology, neuroscience, physiology, and pre-public health majors. We received 169 responses to the survey. While this is unlikely a truly representative sample, of those that responded, approximately 75% of the responses were moderately to extremely interested (moderately interested (38%), very interested (19%), extremely interested (17%). The majority of respondents (58%) indicated they would be willing to take a computer programming course before taking the course with 10% indicating they already had programming skills. Comments on the survey included, “I wish this minor existed earlier!”, “This minor sounds like a great idea, my only regret is that I'll have graduate by the time it is an option.”, and “I am graduating but I would have 100000% done this minor. Looking for jobs now I really think this would have been an amazing asset to my learning here.”



This minor will complement the growing initiatives in data science on campus. The Data Science Institute (https://datascience.arizona.edu/) and UA Transdisciplinary Research in Principles of Data Science (TRIPODS; http://tripods.arizona.edu/) are two initiatives on campus that encourage interdisciplinary training and research in data science. The mathematics department has recently developed a major in statistics and data science that will immerse students in the statistics and computer science. This major does not specify the subject area in terms of where the data came from.  The minor we intend to create will complement the major in statistics and data science very well especially for those students who are interested in public health or biomedical research. In addition, this minor will provide those students who are in the pre-health and public health major programs at the College of Public Health and interested being a data analyst in the health sector more relevant quantitative skills.






ANTICIPATED STUDENT ENROLLMENT-complete the table below. What concrete evidence/data was used to arrive at the numbers?


		5-YEAR PROJECTED ANNUAL ENROLLMENT



		

		1st Year

		2nd Year

		3rd Year

		4th Year

		5th Year



		Number of minors		30

		60

		90

		110

		120







Data/evidence used to determine projected enrollment numbers:

We expect that this will be a relatively small program that attracts high quality students who are strongly quantitative. We anticipate that we will attract students from several key programs, based on the results of our surveys conducted with other Departments. We conducted a survey with a convenience sample of undergraduate students (n = 169). Most were from the undergraduate major in public health (n = 116). However, we received responses from (n= 53) students who were in majors outside of public health. These majors included math, economics, bioinformatics, physiology, neuroscience, veterinary sciences, and information science and society. Of these students, approximately 1/3rd (n = 19) indicated they were very or extremely interested in the minor objectives and over a third (37.8%) were moderately interested in the program. A similar distribution was seen in the public health majors that responded with 36% (n = 42) indicating they were very or extremely interested in the minor. While these respondents are likely not fully representative of students in the majors that they come from, the survey demonstrates that there is broad interest in the minor both within the College of Public Health and externally in other Departments. 



The following were enrollment tables for several of the key targeted majors for the Public Health Data Science Minor:



		Major

		Major Students_Fall 2017

		Require Minor



		Math

		479

		yes - from a list of 4 minors



		Econ

		610

		yes



		Business Econ

		113

		no



		Comp Sci

		375

		no



		Bioinformatics

		20

		no



		Information Science and eSociety

		156

		yes  



		Public health

		295

		no



		Total

		2048

		



		Total that require a minor

		1245

		







Using the most conservative of estimates, we will include only those individuals who 1) responded to the survey and 2) indicated they were very or extremely interested as the starting enrollment for the minor (n = 61) and divide it by half, given that these individuals are in different years of their programs (n = 30). We anticipate growth to increase dramatically as the minor is marketed more broadly across campus and as the medical school develops several new undergraduate majors in the health sciences. 



VI. ANTICIPATED MINORS AWARDED- complete the table below, beginning with the first year in which minors will be awarded. How did you arrive at these numbers?


		PROJECTED MINORS AWARDED ANNUALLY

		

		1st Year

		2nd Year

		3rd Year

		4th Year

		5th Year



		Number of awarded minors

		24

		48

		62

		88

		96







Data/evidence used to determine number of anticipated minors awarded annually:

Given the highly quantitative nature of the coursework involved we anticipate some attrition (up to 20%) which is somewhat higher than overall attrition rate goals for the University of Arizona undergraduate programs in general of 17% (2017-2018 Board of Regents retention goal of 83%. This is in line with greater attrition associated with the STEM disciplines. 














 PROGRAM DEVELOPMENT TIMELINE- describe plans and timelines for 1)marketing the minor and 2)student recruitment activities.



3 of the 4 new courses have been approved in fall 2018 and we anticipate the proposed minor program to be approved by fall, 2019.  In early spring, 2019, the project-based new course (Health Data Science Practice) will be submitted for approval and a presentation, including both PowerPoint slides and the video clip, on the making of Applied Public Health Data Science program will be generated. The presentation will explain why the minor is needed, the objectives, domain area and curriculum of the minor, and what the minor will improve student’s data skills for health sciences.  It will be provided to the programs with students who might be interested in being a data analyst in the health sector (e.g. MIS, MATH and COMM) and will also be posted on the website of the College of Public Health serving as the marketing tool.  After the presentation is generated and distributed, Stephanie Springer, who is the director for undergraduate advising in the College of Public Health, will distribute the program marketing materials to colleague across campus for student recruitment. In addition, the faculty members who teach EPID 309 and BIOS 376 (courses that are currently completed by students across campus) will highlight the minor program in their courses. Faculty in the minor program will also conduct undergraduate seminar at various programs to recruit students into the minor.   











































VII. DIVERSITY AND INCLUSION-describe how you will recruit diverse students and faculty to this minor. 



Approximately one-third of respondents to the student survey were under-represented minority populations (54 out of 158). Of these URM students, 43% (n = 23) indicated they were very or extremely interested (VEI) in the minor program. This is a higher level of interest than was indicated overall. In addition, the overwhelming proportion of students that responded to the survey were female, likely mirroring the heavily skewed female demographic of the highest response rate being individuals with a public health major. While females accounted for a higher proportion of the sample, females indicated somewhat lower rates of interest than males (36% VEI females (n = 103) vs. 43% VEI males (n = 30). Our response rate for non-binary genders was too low to interpret (n = 2). This indicates that there is interest in a diverse group of students that are targeted for increasing enrollment in STEM fields. 



Faculty teaching in the program are a combination of both junior and senior faculty members. Each course will be taught be an epidemiologist and biostatistician providing diverse perspectives. Underrepresented in STEM fields, female faculty make up over half of the instructors involved in the courses. Several faculty are first generation graduate students. Currently our department does not have URM faculty. We have a strategic plan in the Department that includes recruitment of a more diverse faculty. 	Comment by Ernst, Kacey C - (kernst): Any idea of some of us are first gen for undergrad too? I am first gen graduate. 



We will seek to attract and retain diverse students through several strategies. 1) we will recruit from within our college of public health which is one of the most diverse undergraduate majors on campus, 2) we will deliver inclusive curriculum, for example we will discuss how underserved minority populations and women may be differentially represented in large data sources and how this issue can impact interpretability and utility of different data sources, and 3) we will identify resources outside of the classroom, peer mentoring groups, after-hours analytical support that will enhance the retention of all students enrolled in the program.    




Appendix A. Faculty CV. Complete the table below by providing UA Vitae profile link or short CV for each faculty member participating in the proposed program. Add rows as needed. UA Vitae profiles can be found in the UA directory/phonebook. 



		Faculty Member

		UA Vitae link or “CV attached”



		Heidi Brown

		CV attached



		Zhao Chen

		CV attached



		Kacey Ernst

		CV attached



		Leslie Farland

		CV attached



		Chiu-Hsieh (Paul) Hsu

		CV attached



		Shikhar Kumar

		CV attached



		Xiaoxiao Sun

		CV attached



		Jin Zhou

		CV attached
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